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Abstract

This paper is an exploratory study that focusestlo® problems facing
higher education in Africa and the role of Privaténiversities with
particular focus on Nigeria. The Nigerian Educa@bnSystem is today
bedeviled by series of challenges such as issudsadequate funding,
inconsistent policy changes and lack of continaftprogrammes which are
more pronounced in Public Universities (both Fedemad State owned).
Other issues include infrastructural decay and theruption of the higher
education system and academic calendars due tdkestriand riots.
Insufficient budgetary allocation, obsolete equipimeold and outdated
curricula and text books, lack of research gramgepr remuneration and
general welfare for Lecturers including the heigted level of brain drain.
The current discuss on this issue is in line with incessant complaints by
Employers of Labour that most Nigerian Graduates laalf baked needing a
lot of training in the world of work. Private Unikgties such as Covenant
University emerged to salvage the situation bearimgnind the fact that
education remains the engine that drives the groavti development of a
Nation. The emphasis here is on the emergence iv&tBrUniversities in
Nigeria, how well they have faired, current challes and prospects for
future development.

KEY WORDS: Development, Higher education, Nigeri@rivate
Universities, Public Universities,
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Background of Nigeria

Nigeria is a land of contrasts and a melting poetbinicities, religions and
cultures. It is the eight most populous countrieshie world and the first in
Africa. It is a country in West Africa that shartnd borders with the
Republic of Benin in the west, Chad and Cameroathéneast, and Niger in
the north. Its coast lies on the Gulf of Guine#hia south and it borders Lake
Chad to the northeast. It has an estimated populati about 140.8 Million
people (National Population Census 2006) while \erld Bank's 2011
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estimated population for Nigeria is 162,470,737hds a coverage area of
about 923, 768 Sq. Kilometers or 356,669 Sqg. Milssvegetation varies
from the Mangrove Swamps of the Niger Delta andpica Rain Forest of
the Coastal Belt to the drought-prone SavannaheNorthern border (FGN
2010). There are over 250 ethnic groups in Nigesiae of which are Hausa,
Fulani, Yoruba, Igbo, Edo, Ibibio, Efik, Tiv, Idanlgala, Itshekiri, Urhobo,
ljaw, etc. Much of the early history of Nigeria msed on oral tradition.
Recent understanding of its early history has begotten from
Archaeologists through Ethnographic Studies. Theliesd identified
Nigerian Culture is the NOK people who thrived betn 500BC and
200AD on the Jos Plateau in North-eastern NigéiaN 2010).

As in most of West Africa, Nigeria's climate is cheterized by strong
latitudinal zones, becoming progressively drieoae moves north from the
coast. Nigeria, like the rest of West Africa antlesttropical lands, has only
two seasons. These are the Dry season and the &zasgn. The dry season
is accompanied by a dust laden air mass from thear&aDesert, locally
known as Harmattan (Encarta 2009). Rainfall is kbg climatic variable,
and there is a marked alternation of wet and dag®es in most areas. In the
coastal and southeastern portions of Nigeria, dimgyrseason usually begins
in February or March as moist Atlantic air, knows the southwest
monsoon, invades the country. The beginning ofréives is usually marked
by the incidence of high winds and heavy but soadtsqualls. The scattered
quality of this storm rainfall is especially notatge in the north in dry years,
when rain may be abundant in some small areas vatiler contiguous
places are completely dry. By April or early Maynmost years, the rainy
season is under way throughout most of the areth swuthe Niger and
Benue river valleys. Farther north, it is usualiyd or July before the rains
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really commence. The peak of the rainy season ecttviiough most of
northern Nigeria in August, when air from the Atiancovers the entire
country. In southern regions, this period marks thegust dip in
precipitation. Although rarely completely dry, thdgp in rainfall, which is
especially marked in the southwest, can be usefutwturally, because it

allows a brief dry period for grain harvesting (\ipddia 2009).

Temperatures throughout Nigeria are generally hdjarnal variations are
more pronounced than seasonal ones. Highest tetap=accur during the
dry season; rains moderate afternoon highs duhagamet season. Average
highs and lows for Lagos are 31° C and 23° C iudgnand 28° C and 23°
C in June. Although average temperatures varg lftttm coastal to inland
areas, inland areas, especially in the northeast greater extremes. There,
temperatures reach as high as 44° C before the ohsige rains or drop as
low as 6° C during an intrusion of cool air frone thorth from December to
FebruaryNigeria's natural resources include but are notdidhto petroleum
(see petroleum in Nigeria), tin, columbite, iroreorcoal, limestone, lead,

zinc, natural gas, hydropower, and arable land {(pédia 2012).
Problems Facing Higher Education in Nigeria

There are enormous problems facing the educatistersy in Nigeria.
Indeed, over the years, education in Nigeria hdtemd much neglect
manifested in the form of inadequate funding, irsistent policy change;
lack of infrastructure and disruption of the scheydtem. These problems in
the education system have been very disturbingctnbudgetary allocations
to education in Nigeria have been grossly inadeglestding to agitations by
Lectures and Students about obsolete equipmengrmlcdbutdated textbooks

and journals including poor remuneration for leetar especially at the
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tertiary level, which have also heightened the llefebrain drain in the
country as many of them moved to different partshefworld in search of

greener pastures.

There have been complaints by employers of labatiwand outside the
country that most of the graduates from NigerianivErsities are not
properly trained to fit into the world of work ierms of desirable knowledge
and skill. In the developed countries, especiall{urope and America most
Nigerian graduates are seen as half-baked graddagego such issues as
constant strikes, conflicts, disruption of acadegalendar and cultism which
has destroyed the quality of education in Nigeneluding the dearth of

gualified and experienced lectures.

Education is the engine that drives the growth dexklopment of a Nation.
Some developing countries, especially in Asia hiawen able to transform
their economies and their people. Countries suchapan, Korea, India and
China did not necessarily wait for transfer of tealogy as observed from
most African countries like Nigeria but were contett to a system were
they copied, adapted and fabricated foreign tedgylthrough an inward
looking strategy to suit their own cultures, enaimeent and needs. This is
where the country failed to understand that edanathust be pragmatic in
nature if it is to create any meaningful impactha life and living conditions

of the people.

The role of education in the development of a dg@ed the pathetic stories
about Nigeria’'s university education has been yastbcumented in
academic journals. It suffices to note here thatdtate of education is one of
the crucial indicators of the seriousness of aetgan its quest for national

development because the quality of education ilnaet/ determines the
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quality of its leaders and the pace of social dgwelent. Universities (higher
institutions) in advanced and well-organized soeseare the center of social
activities and the environment provides good sgétifor research, teaching
and learning. But, the culture of corruption hagvented Nigeria from
providing good quality education to the youth tcegare them for the

challenges of the 21st century economy.

Historical Development of University Education in Ngeria

Nigeria is a multi-ethnic and multi-religious conntbefore the 18 century,
there was little or no difference between Europd Africa, but the slave
trade coupled with the industrial revolution in Bpe changed the socio-
economic equation. Africa became the trading subatd of Europe and
later its colony. A review of Nigerian educatiosgistem from 1842 to 1959
revealed that there was absolutely nothing in tlgeian educational system
that promoted “national consciousness”, “nationatyi, “patriotism” or the
like. Infact, the colonial government never prekes to build a Nigerian
Nation. The citizens were either British subjeat8dtish protected persons
whose loyalty was supposed to be for the BritishpEEenand the King or
Queen of England. The consequent effect of thistivaisinstead of training
the people in the are of technology, majority & titizens were educated in
the area of civics as they were meant to assisBtiish colonizers in some

administrative duties (Fafunwa 2003)

The first Higher Educational Institution, the Yalbligher College was
established in 1932. The agitation of Nigerians domore comprehensive
higher education provision led to the constitutioh Asquith and Elliot
Commission on Higher Education. Their reports i3 %avoured the

establishment of Universities in Nigeria. Consedlyenin 1948, the
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University College Ibadan was founded as an aféiliaf the University of
London. The University College continued as theyadhiversity Institution
in Nigeria until 1960 (Jubril 2003)

In April 1959, the Nigerian government commissiorad inquiry (Ashby

Commission) to advise it on the higher educatioedseof the new nation for
its first two decades of Independence. Before thersssion of the report on
2" September 1960, the Eastern Region governmenblissied its own

university at Nsukka, the University of Nigeria M&a, 1960. The

recommendations of the Ashby report include:

I. the Federal Government should give support &odavelopment of new

Universities in Nigeria,

ii. a university should be established in the Narding the old site of the

Nigerian College in Zaria as its base;

iii. a university should be established in Lagosiémdle courses in business,

commerce and economics;

iv. University College Ibadan should widen its Gewtum and develop into

a full University;

v. a National Universities Commission should bewgeto have undisputed
control over the affairs of the universities, parfarly in terms of

finance, staff and courses.

So, the University of Nigeria, Nsukka was founded 1960 while the
Obafemi Awolowo University, lle-Ife (formerly, theniversity of Ife) was
established in 1961. Ahmadu Bello University Zama University of Lagos

were both established in 1962 while the Univer€ibflege transformed into
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a substantive University also in 1962. In 1970, tiesvly created Bendel
State established a University, known as UniversitBenin. Consequently,
the six universities established during this ped®®0-1970 became known

as first generation federal universities.

Also, between 1975 and 1977, seven new universitiesz established
which was to reflect the then 19 State structuteesé second generation
universities as they were referred to include thaversity of Calabar
(1975); the University of llorin (1976); the Uniwaly of Jos (1975); the
University of Sokoto (1977); the University of Pdtarcourt (1977); and
Bayero University, Kano (1977). These Universitibecame federal
universities by virtue of Decree 46 of 1977 whictopded for Federal
Government take-over of all universities in Nigeride 1979 constitution
transferred university education from the exclusiiee the concurrent
legislative list which meant that State governmentse free to establish
State-owned universities if they so desired. Basedthis, a number of
universities were established between 1979 and.IB83y include Bendel
State University (now Ambrose Alli University) Ekp@; Anambra State
University of Technology, Enugu; Imo State UniversOwerri; Ogun State
University, Ago-lwoye; Ondo State University, Addi Rivers State
University of Science and Technology, Port Harco@toss River State

University, Uyo and Lagos State University, ljamiki

Nigeria currently operates the 9-3-4 system of atdan which is part of the
Universal Basic Education, UBE, which came as #apgment for Nigeria’s
Universal Primary Education Scheme of the 6-3-3dtesn of education.

Students spend six years in secondary school shayears of JSS (Junior
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Secondary School) and 3years of SSS (Senior SegoBadhool). First year
entry requirements into most universities in Nigeinclude: Minimum of
SSCE/GCE Ordinary Level Credits at maximum of twttings; Minimum
cut-off marks in Joint Admission and MatriculatioBoard Entrance
Examination (JAMB) of 200 and above out of a maximaof 400 marks are
required. Candidates with minimum of Merit PasdNational Certificate of
Education (NCE), National Diploma (ND) and other vAdced Level
Certificates with minimum of 5 O/L Credits are givdirect entry admission
into the appropriate undergraduate degree prografigher educational
Institutions in Nigeria include Universities, Payghnics and Colleges of
Education. There are currently 122 approved Unitress in Nigeria
comprising 36 Federal Universities, 36 State Ursitexs and 50 Private
Universities (NUC 2012). Also, according to Mojad@®), Nigeria has 115
approved polytechnics and &pproved Colleges of Education in Nigeria,

making it the largest higher education system enAfiican Continent.

Although Public Universities have dominated thehleigeducation landscape
in Nigeria for several decades, their failure tpeavith admission pressure
became more compelling from the 1990s. In 1990 &Bb60,000 candidates
applied for admission and less than 50,000 comistitu(20%) of the
candidates were admitted. In 1992, close to 300dified for admission
and about 50,000 amounting to 17% got admittedeninil1994, out of the
400,000 that applied for admission, less than 9D,@flaling 13% got
admitted into different Universities in Nigeria (&4 & Eboh 2001). Another
major problem facing higher education especiallyddfal and State
Institutions is funding. Enrolments have increasadre quickly than
government’s capacity to finance these Institutiomkis has hampered
education delivery, monitoring, inspection and otlggality assurance
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activities. Government have made efforts at addrgsthis problem; for

example, in 1993, the Education Tax Decree wasteddo provide 2% of
the profits of Companies registered in Nigeria ¢ocbllected by government
and paid into a fund called the Education Tax F(E8F) now (Education

Trust Fund). Despite increase in funding from oi/&mBillion Naira in 1999

to over 90 Billion Naira in 2008, funding still reims a major challenge
(Dawodu 2010).

This was the trend in Nigeria such that the admrsgirisis became more
critical after 2001. The access rate had falle2®y2 to less than 13 percent
(Okebukola 2002). Based on this fact, the expanefoaccess through the
establishment of Private Universities became onéhef most reasonable
policy options (Obasi 2005). According to Aluede at (2011), of the
number of candidates applying for admission evezgryin Nigeria, only
about 5.2 percent to 15.3 percent get admittedyexesar, meaning that about
84.7 percent to 94.8 percent of the candidatesirsgeldmission never get
admitted. The emergence of private provision ohargeducation in Nigeria
came with the inauguration of a democratic systéngavernment under
President Olusegun Obasanjo in 1999. The Nationalivddsities
Commission was empowered to receive applicatioxamee and validate
the facilities of serious applicants of private ubisities across the country.
And so, in 1999, three private universities emergednely, Igbinedion
University, Okada, Edo State; Babcock Universitgshan Remo, Ogun
State and Madona University, Okija, Anambra Stdie.2001, Bowen
University, lwo, Oyo State was established whiles€want University, Ota,

Ogun State was established in 2002.
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Tablel: Total number of Universities, Applicaticansd Admission Between
1999 — 2009

S/ YEAR NO OF NO OF NO LEFT
N UNIVERSIT | APPLICATION | ADMITTE | OVER
IES S D

1. 1999/2000 45 417,773 78,550 339,22
3

2. 2000/2001 46 467,490 50,277 417,21
3

3. 2001/2002 52 550,399 60,718 544,32
1

4. 2002/2003 53 994,380 51,845 942,53
5

5. 2003/2004 54 1,046,950 105,157 941(79
3

6. 2004/2005 56 841,878 122,492 719,38
6

7. 2005/2006 75 916,371 N/A N/A

8. 2006/2007 76 803,472 123,626 679,84
6

9. 2007/2008 94 1,054,053 194,521 859532

10. | 2008/2009 95 1,182,381 N/A N/A

X 2012/2013 122 1,503,9 N/A N/A

Source: (Ajadi 2010)

Table 1 shows the admission capacity of Nigerianarsities between 1999
and 2009. This shows that the available univessitiee barely able to
accommodate 20% of the applicants. This also nsflabe fact that
government alone cannot help because the avaitaltiec universities are
poorly funded and there is dearth of adequate huemanmaterial resources

which explains why the emergence of private unitiessis very timely.

Nigeria is Africa's sleeping economic giant. ltaiso a somewhat deformed
giant. While one-third of its population pursueslifa style oriented in
various degrees towards Europe and North Amertoa, other two-thirds

struggle to survive on less than one dollar per (&¥rid Bank 1996).
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Wrapped in a culture noted for industry, creativégd initiative, some
Nigerians prefer to apply these talents to queabtm or illicit pursuits,
while many others expect government to providectire for their economic
and social ills. Consequently, the country’s bussnenvironment is distorted
and restrictive. In spite of substantial oil revesuper capita income is lower
today than it was in 1970, just as the non-oil eooy sector has become

stagnant.
Characteristics of University Education in Nigeria

In the 1960s schools were properly administered distipline was
enforced. The quality of graduates was high antficates awarded by the
schools were equal to those awarded by schooleentest. Demand for
higher education in Nigeria increased during tHeboom of the 1970s and
the number of students increased without commetestmading. However,
things went really sour in the late 1980s, and atioc was neglected; and
the quality of graduates has since been compromadgtatting every facet of
the society. In the 1990s, some of the loans frtva World Bank for
education were used to purchase irrelevant bootSexpensive equipment”

that could not be maintained.

Funding for education has not been commensurate tiwé demand of the
education sector. Reportedly, the percentage arékdudgetary allocation
to education has been dwindling. It was 7.2% in5188d 4.5% in 2004. The
condition becomes more pathetic when Nigeria's &riational Product
(GNP) allocation to education is compared with thokless affluent African
nations that allocate greater percentage: IvorysCallocates 5% of its GNP
to education, Kenya 6.5% and Nigeria 0.76%. Lackeaiching tools and
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poor remuneration has contributed to “acute shertgqualified teachers”
that leads to the falling standard of universityi@tion. More revealing is
the 2006 ranking of African universities in whichglrian universities, that

were once highly rated, were behind universitiggaarer countries.

It is imperative to add that in 2004, the sum of182708,206.00 was
requested by the federal funded universities. TheleFal government

released the sum of N53, 406,287.01 representing%24f the budget

request from the Universities. As espoused by Gaalnid Aina (1999), the

multiplier effects of this low level of funding ihae: poor laboratory

facilities; limited number of field trips and acawlie conferences; inadequate
and obsolete infrastructure and equipment; embangstudy fellowship and

reduction in study grants. This is the educatiasialation in Nigeria that

gave birth to the emergence of Private Universities imperative to state

that Private Universities especially Christian oissilon based Universities
for which Covenant University is the leading Prevatniversity in Nigeria is

aimed at raising a new generation of leaders feredmancipation of the
black race. At present, the private sector is & éxpanding segment of
university education in Nigeria, although it sthnstitutes a small share of
enrolment in university education (Ajadi 2010).

Good education is the best way to prepare a nébioexcellence. Without
good education and proper skill how would the peagpiow, develop and
compete effectively in the rapidly changing globabnomy? The failure of
the government to implement its agreement with ensity teachers
prompted the 2003 ASUU strike that lasted for absiMt months. This
exacerbated the mass exodus (‘brain-drain’) of eepeed Professors to
countries with better working conditions; not muleds changed because
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ASUU strike actions have become a common occurr@anddigeria. How
would the nation ensure a sustainable growth angldement without
investing in the educational sector? How would gbeiety train the critical
and creative minds to manage her democratic prosg®ut investing
copiously on human capital development? How wotlel youth compete
effectively in the global market place without gigi the citizens the skills

and knowledge to produce high quality goods andices?

Education is the cornerstone of a nation; sometlsrapviously wrong with
any society that does not take its educationalitingins seriously.
Corruption and mismanagement of funds are at thee®f the sordid state
of university system in Nigeria. The neglect of sextor has created many
problems in the society, including cultism and d¢imepin examinations,
poor quality graduates, unemployment and povertjuding rising moral

laxity and gross in-discipline (Dike 2006).

So the problems with university education in Nigeare many. Indeed, poor
working condition is dissuading talented individuarom entering the
teaching profession. Some lecturers in Nigeriaversities are said to teach
up to six courses per semester. That's a lot ofseoload. Teachers are not
expected to perform miracles without the necesszaghing tools. Schools
need functional libraries, current books and modkooratories. Also,
classrooms need modern instructional technologidscamputers connected
to the Internet, projectors, audio-visual and videnferencing equipment, et
cetera. Essentially, there are six major problem&d solved in order to
achieve quality education in our universities. Bhi@&f the problems are
primary in the sense that they are largely respdmd$or the other three. The
primary problems are: funding shortages; the negainfluence of a
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corruptive and valueless political system; and ipilagn and implementation

problems.

These have led to the weakening of university adstmation; poor teaching
and learning outcomes; diminishing research andwtancy traditions; and
guestionable service to the community. Viewed w@osely, the last three
problems point to diminishing returns in the basissions of universities.
The government’s poor planning and defective imgetation of policies
and projects has also adversely affected the wsities. The situation has
since worsened to the point that it is unclear wheducation policy is now
operative. Within the past year alone, the overducation structure
changed, or so we were told, from 6-3-3-4 to 9-3v4&hin the same period,
President Goodluck Jonathan’s administration estadd nine new
universities without regard to the problems facengsting universities and
mass unemployment of existing graduates. The fugtitke new universities
and their graduates was never seriously considered.

According to Akinnaso (2012), in the absence ofgad¢ée funding and clear
direction, universities are left to engage maimyroutine activities. There
are master plans alright and periodic developméartspare constructed, but
neither is implemented. A number of federal andestaniversities have
remained on their temporary sites for decades Isecthe government has
failed to back up its initial promise with adequaftending. The

government’s failure to respect its agreements i Academic Staff

Union of Universities has frequently led to strikasd university closures.
Inadequate funding, poor planning, and the erosioralues have produced

a culture of underachievement that will take desadechange. Particularly
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affected by these factors are the universitiegrimal administration and the

trio of teaching/learning; research/consultancasl community service.

Regulatory Frameworks on Higher Education in Nigera

Generally speaking, higher education refers to-pesbndary education or
tertiary educational institutions other than unsiees The National Policy
on Education in Nigeria (FGN 2004) defines HighetuBation as Post
Secondary Education comprising Universities, Palytecs and Colleges of
Education including such Institutions as may bedlto them. In Nigeria,
higher education is involved in the traditional étions of teaching, research
and community service so as to develop manpower d@disdeminate
necessary knowledge that needed in Industry aret &éctors. Education in
general and higher education in particular are &nmehtal to the

construction of a knowledge economy in all nations.

The decade from 1990 witnessed an upsurge in tmebewu of private
institutions of learning in Africa in general andgHria in particular. Before
this decade, most African countries committed mafctineir expenditures on
public education, which served as an instrumentbioifding the nation,
following independence. Today, there is an increagiressure on African
governments to shift from subsidization to privatian of their education
systems especially at the university level. Thespure arises from economic
liberalism, growing political pluralism, rising plibdemand for education in
the face of a declining economy and increasing @iitipn among public
sectors, as well as lingering government’s failume the provision of
gualitative schooling. In many parts of the woittreased competition from

private institutions has brought about greater it and choice for
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students and has served as a powerful incentivgdbtic universities to
innovate and modernize (IBRD/World Bank 2002, 72).

One of the principal reasons for the rapid expansibuniversity education
in Nigeria is the demand for it in the populatiddigerians believe that
university education will open opportunities to rihehence their insatiable
demand for it. Not less than a million Nigeriangaally seek admission into
all the degree awarding institutions in the countfgt, all the institutions in
the country can barely accommodate 2 to 3 percénthe qualified
candidates (National Universities Commission 2008 rapid expansion of
universities is at a price to the nation. Univegsitare facing serious crises in
all respects. The physical facilities of all publiciversities that offer most of
the places to students are grossly inadequate raimdé complete state of
disrepair. Their libraries are bereft of leadintemational journals and new
books while the quality and quantity of teachergehdeclined. Most of them
also lack information and communication technolsginally, most of the
public institutions have become a haven for cultisexual harassment, and
other unlawful practices. One of the reasons fa& deplorable state of
Nigeria’s public universities is uncontrolled expam. Banjo (2004), a
former Vice-Chancellor of Nigeria's premier Univigys the University of
Ibadan, observed that: Ibadan is the first degvesrding institution in the
country. Then followed the big explosions: sevemv neniversities in the
seventies and eighties. Clearly, other motivatitihan excellence were
behind this proliferation. Not unexpectedly, thewnaniversities found it
hard to keep up with the older ones, and what isseyathey also began to
drag the older ones down with them into the quagnoir under-funding,

compromised quality and other attendant problems
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Prolonged military rule affected all departmentdifaf in Nigeria including

universities (Adesina et al. 2004). Successivetanyli regimes eroded the
autonomy of these institutions and most of the -gicancellors gradually
became dignified agents of the government of the délitary rule also

affected management style as well as subverteddtiee process that is
customary of universities (Ekong 2002). The seliampt of academics and
the capacity of their institutions to play theicastomed role in society also
diminished. The final assault on universities cantgrough the

implementation of SAP in the 1980s which had atdeleus impact on the
funding of these institutions (Obikoya 2002) reisgjtin low salaries and

poor facilities including low morale.

Comparing Nigerian Universities with the rest of tre World

There have often been mixed reactions concerniagsbue of University
Education in Nigeria and how this can be compaoedtiat is obtainable in
other countries of the World. The assumption hasnb#hat Nigerian
education system is substandard because it doesewttthe technological
needs of the Zicentury. In addition, there have been complaitist t
graduates from tertiary Institutions in Nigeria anestly half baked due to
the irregular school system and dearth of facditiBligerians struggle to
study abroad because of their conviction that twi# give them a
competitive edge in terms of job opportunities atatement if they decide
to return back to their country of origin. Thishsiged on the exposure and
training including the use of superior technology dadvanced industrial
countries such as the United States that is todathea cutting edge in
education and technology manifested in the fact ¢gfabally, most of the
highly ranked Universities both public and private in the United States.
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The government of Nigeria recently initiated higkducation policy reforms
intended to bring its university system more irelwith international good
practices. The reforms promote increased institalicautonomy, greater
system differentiation, strengthened governance,naechanisms for quality
assurance. They seek to create a more flexiblerespbnsive system of
university teaching and research that, over tim#,oentribute increasingly
to national innovation capacities, productivity rggi and economic growth
(Saint et al 2003). From a global perspective, enon and social
development is increasingly driven by the advancgnaed application of
knowledge. Education in general and higher educaiio particular, are
fundamental to the construction of a knowledge eoonand society in all
nations (World Bank 1999). Yet the potential oftieg education systems in
developing countries like Nigeria to fulfill thigsponsibility is frequently
thwarted by long-standing problems of finance, cgfficy, equity, quality
and governance (Saint et al 2003). Nigeria is Afadargest country with 20
percent of the region’s population; yet it has obbyscientists and engineers
engaged in research and development per milliosoper when compared
with 168 in Brazil, 459 in China, 158 in India, a#d 03 in the United States
(World Bank 2002).

Nigeria is Africa’'s sleeping economic giant. ltaiso a somewhat deformed
giant. While one-third of its population pursueslife style oriented in
various degrees towards Europe and North Amerioa,ather two-thirds
struggle to survive on less than one dollar per (Arid Bank 1996).
Wrapped in a culture noted for industry, creativégd initiative, some
Nigerians prefer to apply these talents to queabtm or illicit pursuits,
while many others expect government to providectime for their economic

and social ills. Consequently, the country’s bussnenvironment is distorted
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and restrictive. In spite of substantial oil revesuper capita income is lower
today than it was in 1970, just as the non-oil eooy sector has become

stagnant.

However, efforts to expand enrollments and impresgacational quality are
severely constrained by growing shortages of gedlifacademic staff.
Between 1997 and 1999, the numbers of academit deafined by 12%
even as enrollments expanded by 13%. Long ternm ldeain, combined
with insufficient output from national postgradugtegrams in the face of
rising enrollments, has left the federal universigtem with only 48% of its
estimated staffing needs filled. Staffing scarctynost acute in engineering,
science and business disciplines. Shortfalls am@mated at 73% in
engineering, 62% in medicine, 58% in administratiand 53% in sciences.
In contrast, no staffing shortages exist in theidl;ary areas of Arts and
Education (NUC 2002). And Hinchliffe (2002) asseittsat education
expenditure in Nigeria is only 2.4% of GDP and %4.®f government
expenditure. The share of these funds going to @gneducation is about
35% and secondary education’s portion is put at ,29ile tertiary

education’s share is about 36%.

In today’s globally competitive knowledge econompdating of curricula
which lacks quality needs to be an almost permanedertaking. Clark
(2001) suggests that university departments in Midigeill need to change
their curricula every two or three years in ordeensure that the content of
their teaching reflects the rapidly advancing frewst of scientific
knowledge. This is premised on the fact that pudtid private employers of
university graduates consider the quality of ursitgr graduates to be

inadequate. A study of the labor market for gradsidbund that employers
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believe “university graduates are poorly trained anproductive on the job,
and shortcomings are particularly severe in ordl \&ritten communication,
and in applied technical skills” (Dabalen, Oni & édla 2000). Much of
university teaching in Nigeria is based on tradiib pedagogy and
conventional curricula, and does not even meet gbeernment’'s own
standards in these areas. In today's world, theteobnand method of
Nigerian university teaching is often outdated, restponsive to employers’
requirements, and disconnected from the labor malkeswise, its research
output is extremely low and unable to prompt inrmrabased productivity

gains.

Ironically, despite these issues, most Nigerianeovgo to study abroad
often come tops in their classes and several oth@vs made remarkable
success in the world of work, in companies and miggdions as Doctors,
Lawyers, Scientists, Academics, etc in Europe, USAd other advanced
economies of the world. Within the African Contitedigeria has one of the
oldest, biggest and most comprehensive universdyca&tion systems
(CODESRIA 2005). Nigeria has attained remarkablbieaements in its

drive to achieving academic excellence that candsthe test of time. One
way this has been achieved is through the Techigdd Corps Scheme
(TAC) which was established in 1987 by the Fedémernment of Nigeria
to assist countries of the African, Caribbean aadiffe (ACP) regions in

manpower and skills development as a way of stramyhg South-South
cooperation and self reliance among the variousttims of these regions.
Since inception in 1987, over 3,000 Nigerians hbeen deployed to 38
African, Caribbean and Pacific (ACP) countries. T¢wmuntries include:

Seychelles, Eritrea, Congo Brazzaville, Gambiaglidy Guinea Bissau, Fiji
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Island, Sao Tome and Principe, and the CommonweafitiDominica.
Namibia (MFA 2011).

The Way Forward

It is necessary to emphasize that the public usityesystem with all its
associated problems no longer have a strong holshorersity education in
Nigeria. The private sector driven universities amerging and available
records show that they have regular academic caterehd have also been
able to absorb the excess social demand for umty@ducation. In addition,
many private universities are forging healthy acaideand industry relevant
linkages including international linkages with ueisities in advanced
Industrial societies in the area of manpower dgwalent and exchange
programmes involving Lectures and Students which ga a long way to
strengthen the educational landscape in Nigerids Bmd other reform
policies by the National Universities CommissiorlJ@) will help bring the
University system more in line with internationalagl practices. It is also
expected that there will be a general overhauhedntire education system
of the country to make it competitive internatidpaEducation remains a
critical factor in Nigeria’'s development and so mgsntinue to receive
prominence in terms of visibility and coverage BattGovernment officials
and organs no longer play pretence about beingagnof the true state of

the educational sector in Nigeria.

School administrators and the government shouleldpvthe political will

to restore sanity in the higher education sector rantivate the students by
providing them a healthy learning environment (nradelassrooms and
living quarters) and assist the needy with affofddbans and grants to

finance their education. To improve the quality grhduates’ university
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admissions should be strictly on merit; and schebtsuld offer courses that
meet the challenges of the 21st century econonghefiinstitutions should
be granted full autonomy and allowed unfettereddsato source funds
through private sector partnership.

There is the need to rebuild a culture of scholpréiiat has been neglected
in the society. Without taking care of the studeneeds, violence and
cultism on the campuses will continue. The soctetyld tackle the vices by
redefining Nigeria’s value system and attendinghe needs of the students;
providing the student with enough recreational véodis, attend to their
medical and psychological needs, and provide adeq&curity on
campuses, etc. Students should also have the oppgrto appraise the
effectiveness of their Lecturers at the end of gweuurse and semester. This
process will help Lecturers to improve their teaghimethod and classroom
management technique. The method of teaching inrheersity should shift
from the traditional (theory-based) to progressiwel pragmatic education

(in-built practical application).

Granted that the nation’s university should befsthfoy competent and
highly educated professors, but the policy of lgramly those with Ph.D for
teaching positions may be counterproductive. Thypemenced career
professionals with adequate industry experience @afted individual with
passion for education and teaching) with good tpatiucation at a graduate
level (Masters Degree) could teach undergraduasses at the university
level in the area of specialty. It has been thig wamany advanced nations,
as the professionals bring in their hands-on Ieegiences to the classroom.
There are a lot of differences between theory aadtjgal education, which
is lacking in the system.
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Lack of proper supervision is also part of the peobbedeviling the nation’s
educational system. Nigeria’'s education adminigteatare good at
documenting the crucial problems facing the uniteswithout solving the
problems. Despite their inability to provide thecessary resources for
effective teaching and learning most of the exgstimiversities are offering
programs they are not capable to handle espechadly inability to provide
adequate and modern laboratories and libraries. NUE must also be
careful in the issuance of licenses to Individuwald organizations rushing to
establish private universities without serious plamn how to train the
requisite manpower for the institutions. Rathegytlshould be required to
show concrete and serious plans for training ouiicy the needed teachers

for the programs they intend to offer.
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