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1. The Problem and Its Approach

This chapter deals with the background, stateménth® problem, significance of the study,
delimitation of the study, the research designanization of the study and definition of the terms
used.

1.1 Background

In most developing countries such as ours, sineenthjority of adult population is out of formal

school system, non-formal education is an effectirategy in providing access to education in
various delivery modes based on the learners’ n@sed of the delivery modes of non-formal
education is distance education.(knowles,1 980:25)

In the context of education system of Ethiopia, firegram of distance education is being
conducted in various institutions at different lisvef which St. Mary’s University College is one.

Therefore, this paper focuses on pointing out genoblem areas in the approach of tutorial
program in St. Mary’s University College (SMUC) Atldis Ababa Center and suggesting some
possible solutions to problems observed.

1.2 Objectives (Purpose) of the Study

The purpose of this study is to assess and an#igzexisting approaches of the tutorial services of
distance education in SMUC especially at Addis Adbalenter and thereby forward

recommendations for further improvement.



In this attempt, the study will seek to answerftiilowing basic questions.

1. Are tutors and distance learners interested irutogial program?

2. What are the main problems of distance learnerdwtods in the
tutorial program?

3. Is there a two-way communication between the tuaodsthe distance learners?

1.3 Significance of the Study

The research team believes that St. Mary’'s Unitief3ollege, especially, the College of Open and
Distance Learning (CODL) can be benefited fromfthdings of this study to conduct the tutorial
program in more effective way. Even though the foctithe study is on Addis Ababa Center, since
it is based on the general methodology and priesipf Andragogy, its findings can be useful to
other centers, too. In addition, it also may bedus® a base for further comprehensive study in the
all dimensions of the distance education prograth@fUniversity College.

1.4 Delimitation of the Study

Even though the tutorial program is being carriatlio various centers of the University College,
due to time and financial constraint, the studiegricted only to Addis Ababa tutorial center.

1.5 The Research Design and Methodology

The study employs a descriptive survey type, wide@mentary information, questionnaires and
interview were used as tools of data collection.



The study sample constituted a total of 150 reseots] i.e. 124 learners, 24 tutors and 2
coordinators. The selection of the center for tiuel\s including the coordinators was made on the
basis of availability sampling technique, wherelas kearners and tutors were taken by simple
random sampling technique.

In order to collect relevant data, the two setgjwéstionnaires and an interview were prepared in
Amharic. After the distribution, completion and leaition of the questionnaires, the responses
obtained were organized, tabulated and analyzedrims of percentage. Finally, summary of the
findings and conclusions were made and recommendatvere forwarded on the basis of the data
analyzed.

1.6 Organization of the Study

The study is composed of four chapters. Chapter @osists of introductory information
concerning the problems to be researched and wagspooaching. The second chapter deals with
the review of related literature, while the thitdapter consists of the analysis on the interpaatati
of the data gathered. The last chapter presentsutinenary of the findings, the conclusions and the
recommendations.

1.7 Abbreviations of the Key Terms Used

For the purpose of clarity and consistency in thdys the following abbreviations of terms
are used,

* CODL = College of Open and Distance Learning lfimitSt. Mary’s University College)
e MOoE = Ministry of Education
* SMUC= St. Mary’s University College



* n (inthe tables) = number of respondents
* TC= Testing Center (within St. Mary’s University (&ge)



2. Review of the Related Literature

2.1. Introduction

This chapter provides a review of literature thadlerpins this study. At first it gives an overview
on the concept of adult and non-formal educatiogeineral and distance education in particular. It
then indicates the highlights on the ways of asgjslistance learners in their study.

2.2. The Concept of Distance Education

In most developing countries such as ours, sineartgjority of the adult population is out of the
formal school system, non-formal education is afeative strategy in providing access to
education in various delivery modes based on theé&s need.

As it is described by Knowles, one of the delivenpdes of non-formal education is ‘distance
education’,that has been accepted as a legitimate mode afagdn by both developed and
developing countries. When properly and timely useid an effective, economical and productive
way of delivering instruction (Knowles, 1980:25).

Distance education is the system of education irchvieducation is imparted to students from a
distance. It contains two basic elements: (a) thesical separation of teacher and learner; and (b)
the changed role of the teacher, who may meet tingdests only for selected tasks such as
counseling, giving tutorials or solving studentsodlplems. The system is heavily dependent upon
the printed material and too limited to face-todf@ontact sessions. (Reddy, 1996)



When we say, distance education is a method clesized by physical separation of the teacher
and the learner, it does not mean that there istecaction with learners and the organizing body
(tutors). The learners might face various probleassa result of the content which they are
studying (Rahel, 2009).

2.3. Difficulties that Open and Distance Learning gidents May Face During Studying

R. Lewis points out that:

- there will be a delay in getting, materials anddieack (module, assignment,
project work etc.)

- they may feel isolated and may find it hard to kgeipg,

— they can be discouraged or ‘stuck’ and unable sphee problems quickly,

— they may face problems in self-discipline, carpfahning and study tactics,

— in the case of adults, they may lack a confidehirking that “they are too old to
study.” (Lewis, 1981:15)

In order to solve (minimize) these problems, tHefwing should be taken into
consideration.

— Students’ work (assignment and projects) shouldnlagked and returned very
quickly, as much as possible, with ample comment.

— Students must be provided with sufficient studyariats in time (during
registration).

— As prevailing situation allows, a variety of meclsans to contact learners

through telephone and correspondence should dedtem.



- In addition to reviewing the course materials, tsitbave to assist learners in
developing their study skills by giving them guidanand counseling in
face-to-face tutorial program.

— It is very important to give a professional advioeadult learners know ‘how to
study before they start to study’. In other worttlgy have to learn ‘how to learn’

before they enter into actual study program. (P&rc%989).

2.4. The Role of Face-to-Face Tutorial Program

As it is explained by R. Lewis, face-to-face tuabprogram is useful:

to establish a personal human link between the,tatal the learners and to create

a relationship among fellow students,

to reinforce the learning materials and to offeneeial help,

to encourage a peer-group interaction,

to make clear the difficulty concepts in the leaghimaterial through a two-way

communication, and

Largely, to maintain motivation among learners.wlse 1981:125)
Generally, a face-to-face contact (tutorial) progiia likely to be the most costly; so, it needs a
careful planning. It requires best communicatantofs) those who:

— are respected by the learners and society,

- know more about adult behavior, and

— have greatest influence. (EMA, 2004)



2.5. The Way of Handling Group Tutorial Classes

A) Preparation Before Tutorial Session

The learners should be clearly informed the scleedtithe program. They have to be
initiated to come with some questions which mightinclear to them while studying.
Also, it is advisable to provide learners with sogemeral questions in advance to be
studied before a tutorial class. In addition, simeest of the participants are adults, the
tutorial classroom should be clean with a suffitieght and fresh air.

Although, it is not convenient to prepare a lesptan similar to formal education
classes, the tutor should be ready beforehand sweanunpredicted questions which
can be raised from the participants.

B) During the Tutorial Session
The following are some of the important points éodiven attention by tutors.

— Putting the participants at ease by giving therhatsand
brief introduction how the session is going to badied,

— Providing a short and general description on thesm®
content,

— Providing a chance (enough time) for participaatagk questions and create
interaction. fittp:/Rezanur(2006)

C) Ending the Tutorial Session
At the end of the face-to-face tutorial session:

— the participants should be asked for ideas and cantsywhich will help the tutor

to improve the next tutorial program, and



a short conclusion should be given by initiating tlearners and giving some

intellectual pieces of advices to motivate them better performance. (Lewis:
135)

Reddy V. Points out thatttendance at tutorial centers should be made cdsopyt Tutors who

are not familiar with the techniques of counseliagd treating adults should get some
orientation beforehand. (Reddy, 1996)

2.6. Factors that Contribute to a Successful Dista® Education

A) The students

attitude, motivation, study skills, independentigag ability
B) The course

Relevance, effectiveness, efficiency of course natand clear media, etc.

The distribution system and availability of coursaterials,
C) The student support system

— Registration service

Academic advice and counseling

Communication and other components

- tutorial

other means of communication
D) Evaluation system

— Assignment and project work

- Examination

Accurate and timely grading system (EMA, 2004)

Similarly, as indicated in the implementation gu{denual) of the tutorial program of St. Mary’s
University College, College of Open and Distance
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Learning (CODL),it is important to give a brief orientation to tugoin advance.
Additionally, conducting tutors performance evalaatwill help for future action(CODL
guide, 2002)
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3. Presentation, Analysis and Interpretation of theData

This chapter deals with the presentation, anabsisinterpretation of the data obtained through the
two types of questionnaires and an interview frdweé¢ different groups of key people to the
distance education tutorial program. The three ggaf respondents were distance learners, Tutors,
(Assessors from Testing Center, Editor Tutor Assessfrom CODL, and from other educational
institutions) and Tutorial Coordinators of CODL whwolved in Sene, 2003 tutorial program at
Addis Ababa Center.

The respondents of the study constituted a totall®®, i,e. 124 learners, 24 tutors and 2
coordinators. The selection of the center for thely was made on the basis of availability
sampling technique, whereas the learners and twere taken by simple random sampling
technique. The gathered data were tabulated, athbuzd interpreted in the following manner.

3.1 Characteristics of the Respondents

Table I. The characteristics of respondents by Age&sex, Education Level, and Marital Status

Respondents
Learners | Tutors Coordinator
S
NO (n=124) (n=24)
Characteristics (n=2)

No™ |% |No % |No %

1 Sex A) Male 80 64.| 17 70.] 2 100
5 8

B) Female 44 35.| 7 29.
5 2
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Respondents

Learners | Tutors Coordinator
S

NO (n=124) (n=24)
Characteristics (n=2)

No™ % No % No %

2 Age A) 20-30 years 49 | 39.| 16 67, 2 100
5 0
B) 31-40 years 48 | 38.| 4 16,- -
7 5
C) Above 40 years 27| 21. 4 16}- -
8 5
3 Educatio | A) Degree (on 67| 54.- - - -
n process 0

B) Diploma (on| 50 | 40. |- - - -
process 3

C) Certificate (on| 7 - - - -

process 5.6
D) BA - - 19 79. |2 100
2
E) MA - - 5 20.- -
8
4 Marital A) Single 46 | 37. | 15 62.| 2 100
Status 1 5
B) Married 78 |62. 9 37. |- -
9 5

As shown in Table I, from the total of 150 respamde66% were male and 34% female.

Regarding educational level, 54% of the learnerseweom Degree program, 40.3% were from
Diploma and the rest 5.6% were from certificategoam. The majority of the tutors (79.2%) were
First Degree holders and 20.8 % were of Mastergéxeg
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In terms of age, 67% of tutors were less than 4@ and 60.5% of respondent-learners were
above the age of 31.

The information obtained from the table also refieébat from the total respondents, 62.9 % of
learners and 37.5 % of tutors were married.

3.2 Analysis and Interpretation of the Data

Table Il. The Experience of Respondents in TutoriaProgram

ltems Learners Tutors and  coordinators
(n=124) (n=26)
No % No %
For how many terms did you
participate in tutorial program |at
SMUC?
- - 5 19.2
A) For the first time
B) For the second time and 120 96.8 21 80.8
above 4 39 ] )
C) No response

As it can be seen in Table I, 96.8% of learnengehattended the tutorial program for two or more
terms. In case of tutors, the majority of respornsl¢80.8%) had participated in tutorial program for
various rounds. On the other hand, 19.2% of thpomsgent-tutors were with no experience and
skill of tutoring distance learners.
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Table IIl. The Learners’ Interest Towards the Tutorial Program

No ltems Learners Response
(n=124)
No %

1 How do you rate the advantage you got from
tutorial program?

A) Hinh

] 25 20.2
B) Medium
55 44.4
C) Low
44 354
2 | IF medium or low the reason is
30/99* 33.3

A) Lack of tutors preparation
B) Shortage of time allotted 71/99* 71 .7

C) Delay of module distribution

_ 41/99* 41.4
D) Being bulky of modules
—_— . . 35/99* 35.3
E) Unavailability of tutorial questions
60/99* 60.6
3 | The time allotted for discussion: 23 18.5
A) It was enough 3 58.9
B) Not enough 27 21 8
C) No time allotted
D) No response ! 038
4 | How clear was the description given by tutors?
A) Very clear 24 194
B) Medium 56 45.2
C) Not clear
43 34.6
D) No response
1 0.8

*Multiple responses

Regarding the interest of the learners towardsitaltprogram, (Table IIl), 44.4 % and 35.4% of
them responded that the advantage they got was
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“medium” and “low” respectively. On the other hamly 20.2 % of the respondents indicated that
they got great advantage from the tutorial progrAmsiit can be seen in the table, question 2, the
respondents replied in their multiple responset tha reason for decreased interest on tutorial
program was a shortage of time allotted (71.7%hgvailability of “tutorial questions” (60.6%),
delay of module distribution (41.4%) and lack abis preparation(33.3%).

In terms of “Time allotment” for discussion duririgtorial session, (Qu.3) the majority of the
respondents (58.9%) said that the time given feculision was not enough and 21.8% of them
pointed out that no time at all was given for dssian. Only 18.5 % were responded that the given
time was enough.

Concerning the clarity of the tutors’ descriptiouridg tutorial sessions, (Qu.4) , 45.2% and 34.6%
of them respectively replied that it was “mediuntida“not clear”. Contrarily 19.4% of them
indicated that it was very clear.

Table IV. Preparation of the Learners for Tutorial Program

Learners Response

No ltems (n=1 24)

No %

1 | Did you come with some questions to
ask during tutorial session?

A) Yes

71 57.3
B) No

50 40.3
C) No response

3 2.4
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Learners Response

No ltems (n=124)
No %
2 For Qu 1, if your response iges did
you get a chance to ask and got a
satisfactory answer?
A) Yes and got satisfactory answer 35/71 49.3
B) Yes, bgt not satisfactory answer 10/71 14.1
C) No question asked
26/71 36.6
3 |For Qu.1, if your response islo , what
was the reason?
A) Lack of time to read the module
o o 8/50 16.0
B) Unavailability of Module in time
26/50 52.0
C)It was clear, no need for
question 1/50 2.0
D) Assuming, no time for question 5/50 10.0
E) Unavailability of Tutorial
_ 10/50 20.0
Questions
F) No response i i

Table IV reveals the degree to which the learneesewprepared before-hand for the tutorial
program. As it can be seen in question 1, moshefrespondents, (57.3%) came to the tutorial
session with some questions which were uncleahemtwhile studying. Others (40.3%) replied
that they come with no questions.

As it is indicated in question 2, out of those wd@one with questions, 49.3% had a chance to ask
question and got a satisfactory response. Contrddl.1% of them did not get satisfactory answer.
And 36.6% out of 71 (Qu.2C) have not got a chaned & ask question due to a shortage of time.
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As it is seen in question 1, those who came taialtsession with no preparation (40.3%) indicated
their reasons under question 3, ie. unavailabiitymodule in time (52%), unavailability of

“Tutorial questions” (20%), lack of time to reacetinodule, (16%) and assuming, no time to ask
question (10%).

Table V. Preparation of Tutors for the Tutorial Program

Tutors’ response
No Iltems (n=24)
No %
1 How do you rate your preparation for the
tutorial program?
A) Well prepared
12 50
B) Medium
7 29.2
C) Low
5 20.8
2 |For Qu.l, if your response is either
“medium” or “low” what was the reason?
A) Lack of time
7/12 58.3
B) Large content of the modules
5/12 41.7
3 |How was learners’ participation in the
tutorial class?
A) Very good
2 8.3
B) Medium
8 33.3
C) Low 11 45.8
D) No patrticipation at all ’
3 12.5
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Tutors’ response

No ltems (n=24)

No %

4 For Qu3 if it is “low “or ‘ho participatio
what could be t he the reason?

A) Paying less attention of learners for 7/14 50.0

tutorial

. . . 7/14 50.0
B) Shortage of time for discussion

According to the response indicated in Table Vf bathe tutors (50%) made preparation for the
tutorial program before-hand. The rest, 29.2% aBB% made medium and low preparation
respectively. As stated under question 2, lackim&t(58.3%) and the large content of modules
(41.7%) were given as a reason for an unsatisfapi@paration.

Regarding the learners participation, the majo(#$.8%) replied that it was “low,” 33.3 %
medium and 12.5% indicated “no participation &t &inly 8.3 % of tutor-respondents rated that it
was “very good”.

Accordingly, as it is indicated in question 4, haffthe respondent responded that the cause for
“low” and “no participation”, was lack of learnerpreparation (50%) and shortage of time for
discussion (50%)

Table VI. Data Gathered from the Coordinators of the Tutorial Program through Interview

NO Questions raised Response of coordinators (n=2)
1 How many learners were Approximately 1200
expected to attend this
program?
2 How many attended? 900
3 How many tutors were From SMUC -34 out of thdegs 7 Total 41
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NO Questions raised Response of coordinators (n=2)
assigned?
4 | When compared with previous Decreasing

programs, how was the interest
of learners to attend tutorial?

5 | What will be the case for Some learners give less attention to tutorial,
decreasing number of learners as if it is not a part of learning
ial?
to attend tutorial’ Some tutors lack efficiency of tutoring, that
their weak and unplanned approach do
not attract learners to attend the class.
6 In your opinion, what are the Lack of motivation
i ? . ,
major problems of tutors? Boring due to staying the whole day for a
single course (specially who join one course)
7 | What do you suggest in order to Some mechanisms should be developed to

solve or minimize these

motivate the tutors (Specially for those who

2
problems are assigned from SMUC)

- Weekly (Sunday) study circle should be
organized

According to the response given by the coordinatdrghe tutorial program through structured
interview, (Table VI), from approximately expectéotal of 1200 attendants about 900 were
present, i,e.25% were absent. But, the above fi(08) does not show the full attendance of the
learners because once the attendance was takesnplivious that some of them (uninterested
groups) leave the class in the middle of the sassio

As it is indicated in question 3, from the total4df tutors, 34 (83%) of them were assigned from
SMUC employees (from TC and CODL), the rest 7 (17#8re employed from external
educational institutions. Regarding the interestthaf learners for tutorial, as the response for
guestion 4 shows, is decreasing.
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And as replied in question 5, the cause for lacktdrest in terms of the learners was giving less
attention to tutorial program and, on the otherdhdack of efficiency and lack of motivation of
some tutors.

Accordingly, the response for question 6, alsodat#s that the major problems of tutors are lack
of motivation and boring to stay for the whole dhythis case, there are such instances that some
tutors become absent mainly in the afternoon sessibaddition, some of them complete their
afternoon program within the morning session by imgan agreement with the learners.

21



4. Summary, Conclusions and Recommendations

This chapter of the study deals with the summary nadjor findings, conclusions and
recommendations based on the information gathéredgh various methods.

4.1. Summary

The main purpose of this study was to survey aralyaa the existing condition of the tutorial
program of distance education in SMUC, Addis Ab&leater.

In line with this, as indicated in the preliminaggction of this study, the following basic quession
were raised:

1. Isthere a two-way communication between tutorsdisince learners?

2. Are distance learners and tutors interested inialtprogram?

3. What are the main problems of the distance learusighe tutors in the tutorial program?

The respondents of the study consisted of 150 resquersons which include 124 learners from
various fields (13.8% of the whole learner-partits of the center), 24 tutors (more than half of
total number of Tutors) and 2 coordinators. The gams selected by using simple random
sampling technique, except the coordinators thaéwaken by availability sampling. So, based on
the processed data, the major findings of the stawmdysummarized as follows.

1. Most of the learner-respondents (96.8%) hawnd#éd in tutorial programs for 3-9 rounds. In
terms of tutors, the majority of the respondent8.§%) had an experience of tutoring
distance learners. Contrarily, 19.2% of the respotdutors were with no experience of

tutoring.
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. The majority of the learner-respondents, 44.4%, 3md% stated that the advantage they
got from tutorial program was “medium” and “low” ggectively. As the respondents
identified in their multiple responses, the reawrsuch “ medium” and “low” result was a
shortage of time allotted for tutorial sessions.T%4), unavailability of tutorial questions
(60.6%), delay of module distribution (41.4%) anakcK of some tutors’ effective
preparation(33.3%).

. Large majority of the learner-respondents clainted the time given for discussion during

tutorial class was “not enough” (5 8.9%) and “rodiallotted” (21.8%).

. Among the learner-respondents who came to theialitdass with some questions to ask,
36.6% have not got a chance to ask and 14.1% ha\eeahance to ask questions but didn’t

get a satisfactory answer.

. Half of the tutors (50%) indicated that they werefpssionally well prepared for tutorial.
The rest were made “medium” and “low” (29.2%, ai®d326) preparation respectively. The
reason given for “medium” and “low” preparation wlask of time and large content of

modules.

. According to the majority of tutors’ response (38)3 learners’ participation in tutorial

class was “low” due to lack of learners preparatiod shortage of time for discussion.

. As the response from coordinators shows, the ntgjofithe tutors are not interested (not
motivated), especially most of those who have basesigned on free-service basis.
Additionally, there is a claim on the timing of s&s1s, i.e. in need of covering one or two
courses either in the morning or in the afternoon.
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4.2.

Conclusions

. As the study revealed, the interest of the majaoityearner-respondents towards the

tutorial was found to be below average as a resfulack of sufficient preparation of

some tutors, delay of module distribution and uralsdity of “tutorial questions.”

. The findings of the study shows that, while conthgthe tutorial program, in most

classes, the time given for “discussion” was eithet enough or no discussion was
made at all. From this, we can infer that the comication between the tutors and the

learners was based on one-way communication tegelpiproach, i.e. lecture method.

. As the study indicates, most of learner-respondevese found to have a great

expectation to cover the whole portion of the ceamwithin tutorial class. Hence, some
of them came without reading their modules any mdhas indicates that most of the

learners came to the tutorial class with no prepara

. As shown in the study, the majority of tutors wea interested in providing tutorial on

the basis of free-service.

. Although the majority of tutors have experienceutbring, there were some tutors with

no experience and didn’t make enough preparatitord¢he tutorial class.

. As it is claimed by the majority of all categoriekrespondents, (learners, tutors and

coordinators) the time allowed for tutorial sesg({8rrs) is not enough to describe some
main ideas of the course, and to make sufficiestudision.
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4.3. Recommendations

As obtained from the study and observed from thstieg reality, most of the learners were not
interested in the tutorial program. Hence, it reggiia sustainable effort to devise face-to-face
tutorial classes accompanied by motivational sclseribus, to provide an effective face-to-face
tutoring:

1. The major role revolves around the competence,reeqpee and willingness of the tutors.
To attain this;

1.1. Motivational mechanisms need to be facilitftedutors, especially for those assigned

from SMUC on the basis of free-service.

1.2. Those tutors who lack the experience of taotpneed to be inducted (oriented) with
the basic concept of Andragogy. In addition, tutonsst be assigned on the basis of

their interest.

1.3. Since tutoring distance learners is a pre@dmrofessional task, tutors performance
evaluation mechanism has to be practiced at theoéméch tutorial program; for it

can be used as a feedback for further progress.

2. To shape the negative attitude of most learnerthenutorial program, attention should be

given to the following factors.

2.1. Providing learners with prescribed modulestiore is vital. When the modules are not

ready, providing the course out line during registm could be helpful for the learners.

2.2. Almost all learner-respondents are in neegetting “tutorial question” before the tutorial

program. As in the previous years, providing lessne
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with such ‘general questions’ is believed to inéighe learners to read and work
more.

2.3. Although distance learning by its nature isrenandividualized mode, for the
advantage of t he learners it should be usefultténding tutorial program be

mandatory (Compulsory) for distance learners ufaerable tutoring conditions.

3. All categories of the respondents in the studycattd that shortage of time for tutorial
classes to be a problem. Thus, to give detailedrigti®n on the content of the modules,
to make discussions on the target area and giviegsional guidance, the length of the
contact hours should be increased. This calld#erévision of the existing time schedule.

To do this, arranging the tutorial program twickelan can be taken as an option.

4. As it is suggested by a large majority of both hesrand tutor-respondents, there is an
interest to cover the given course within eithethi@ morning or in the afternoon session,
in terms of saving time and avoiding monotony bytwvg for long hours. So, in order for
the learners and the tutors, not to waste theie tivaiting for the afternoon session, it is
highly demanded that the time table be preparedasrtively having a little break in the

middle, either in the morning or in the afternoon.

26



REFERENCES

Educational Media Agency (EMA), Ministry of Eduaati The Different Phases of Media and Its Role
in Distance Education: Workshop Paper, (unpubligh#h. 2004, A.A.

hittp:/WWW.drkmrezanur@yahoo.cprRezanur (2006),Tutorial (Services for Distance rbeas.
School of Science and Technology, Bangladesh Opéretdity.

Knowles, S. Maleolm (1980). The Modern Practice Adult Education —From Pedagogy to
Andragogy:Cambridge, Prentice Hall Regents, Englewood cliffs

Lewis, R. (1981)How to Tutor in an Open-LearnirfsjchemeSelf-Study Version, Great Britain,
Bournemouth Ltd. Printers.

Lockwood, F. (1995)0Open and Distance Learninigpday:London, T.J.Press Ltd.

Percy, D.(1989)Adult Study TacticsA springboard to Learning, Setrite Typesetters Hdng Kong.

Rahel, Y. Dargie (2009), Distance Education and @amity of Learning: thesis for Masters Degree of
Sciences in Technology and Learning, universitipoblin (Ireland)

Reddy, V.(1996)Distance Education in IndigA model for Developing Countries; New Delhi.

St. Marys University College, College of Open and Distancearning, Tutorial Program
Implementation Guideline, Sene/ 2002 E.C. A.A. (Aamt version — unpublished).

27



