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Abstract

The purpose of this study was to investigate tle @b literate environment in the provision of
distance learning. Mixed methods research desige uwsed because it helps the researcher to
investigate the issue from diverse angels. Botmtjiadive and qualititative methods were used
as methods because they would compensate the v8sakn# each other. The primary sources
of data were one co-coordinator of distance leagnand two instructors from the School of
Commerce, one distance and continuing educatioiteoffof AAU, three adult education
instructors, five graduate students of Curriculumdalnstruction, and ten regular graduate
students of Adult and Lifelong Learning from thep&gment of Curriculum and Teachers
Professional Development Studies (CTPDS) at AdthgbA University, one adult and non-
formal education expert from Addis Ababa Educattureau, and one ANFE expert from the
Ministry of Education. The secondary sources wetevant policy documents and manuals. The
data obtained through the use of a questionnaire amaalyzed by using percentage and mean
whereas the qualitative information generated tlylouhe use of a semi-structured interview
was transcribed, analyzed, interpreted and finaitiangulated with the quantitative data
obtained through a questionnaire. The data analyststo the following major findings: the
great majority of respondent students believed théterate environment would enhance the
provision of distance learning; instructors fronmetBchool of Commerce and the Department of
Curriculum and Teachers Professional Developmemti8$ believed that literate environment is
necessary for the provision of adequate suppontises to distance learners; the ANFE experts
from both AAEB and the MOE asserted that literateimnment enhances post-literacy skills
and would motivate neo-literates to continue treglucation through distance learning; literate
environment enhances cultural literacy; improves ttevelopment of democratic values in a
society and enhances citizens’ social capital, @mass about cultural diversity and the
importance of protecting their natural environmeBased on the major findings, it was safely
concluded that literate environment plays a sigaifit role in the development of distance
learning. Finally, it was suggested that the MOH aagional education bureaus be advised to
further enhance the development of literate envirent in the country by more closely working
with diverse stakeholders in general and the pgvaector, civil society organizations and
publishing agencies in particular.
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I. Introduction
1.1 Background of the Study

Distance learning is a mode of delivering educaéind instruction, often on an individual basis,

to students who are not physically present in diticmal setting such as a classroom. Distance
learning provides "access to learning when the cowf information and the learners are

separated by time and distance, or both." Howedistance learning courses that require a
physical presence for any reason 9 excluding taldrgminations) are known as hybrid or

blended courses of study.

Even though the development of distance educatomnses dates back to the early 18th century
in Europe, distance education in the modern sersethe one that was delivered by Sir Isaac
Pitman in the 1840s, who taught a system of shodhay mailing texts transcribed into
shorthand on postcards and receiving transcriptioome his students in return for correction.
One of the major contributions of Pitman was theaidf providing feedback.

When it comes to the provision of distance learrnimdpigher education institution, it was the
University of London that offered distance learnitegree to students in th& half of the 1§
century. The famous British author Charles Dickegferred to it as People’s University, for it
enrolled students from less affluent backgrounds.

In Ethiopia, distance education began initiallytie form of correspondence education. In the
last two decades, Alpha University College and I8ary’'s University are private higher
education institutions that have played a significale in the provision of distance learning.
Likewise, Jimma University and Bahir Dar Universdye among the most influential public
universities in the delivery of distance educati@ven though Addis Ababa University is a
pioneering institution in the delivery of distaneducation, its role in the provision of distance
learning in the last two decades could be seemsagnificant except the provision of distance
learning by its School of Commerce.

1.2 Statement of the Problem

Literate environments play a decisive role in tleelopment of distance learning. UNESCO
(2011) has described the following as basic elemefhtiterate environments: literacy materials
and activities, physical environment, socio-cultunvironment, political environment,
assessment, and partnerships. However, it focusedsoes of literacy. The issue of distance
learning was studied by Mulugeta Kitaw ( ) andasbew Adugna (). To the knowledge of the
researcher, there is no study conducted on theofoléerate environment in the provision of
effective distance learning. Hence, this study watontribute to closing the existing research
gap. To this end, the following research guidingsiions were set:
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(1) What does the existence of literate environmentttier effective provision of distance
learning in AAU look like?

(2) What are the most widely used media in the prowisibdistance learning in AAU?

(3) What are the major challenges that distance legimas faced at AAU?

1.3 Objectives of the Study
This study has both general and specific objectives
1.3.1 General Objective

The overall objective of the study was to invedegthe role of literate environment in the
provision of distance learning at Addis Ababa Unsity.

1.3.2 Specific objectives
The specific objectives of the study were to:
* Analyze the existence of literate environment cainvifor effective distance learning;
» |dentify the most widely used type of media in gnevision of distance learning; and

» Detect the major challenges that distance learhasgencountered in AAU.

1.4 Significance of the Study
This study will have the following significance:

* It may help distance learning providing higher ettion institutions recognize the
importance of literate environment for effectivetdince learning;

* It may help coordinators and tutors of distancenieq identify ways of enhancing the
development of literate environments;

* It may also help distance learners explore thetexee of li;8terate environments in the
community they live; and

* It may initiate other researchers conduct furtesearches on the area

1.5 Scope of the Study
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It would have been more meaningful if the study aduded respondents from diverse higher
education institutions. However, due to time caasts, this study was delimited to Addis
Ababa University for two reasons: One AAU is a @eninstitution in the provision of distance
and continuing education program in the history Ethiopian public higher education
institutions; second, it still aspires to promdte tlevelopment of distance learning. Furthermore,
in terms of institution, it was delimited to Schaxfl Commerce which is still more active in the
delivery of distance education programs comparedottter colleges and schools of the
University.

1.6 Definition of Key Terms

» Distance learning:It is a mode of delivering education and instrmcti often on an
individual basis, to students who are not physycptesent in a traditional setting
such as a classroom.

» Literate environment: It refers to the availability of such conduciveveanments for
lifelong learning like schools, community learningnters, public libraries, ICT
facilities, and so on.

Il. Review of the Related Literature

In this section of the study, the concept of literanvironment, purpose and target groups of
distance learning as well as the experiences et countries in the provision of distance
learning were reviewed in light of the availablederi literature and research outputs.

2.1 The Concept of Literate Environment

Reading exercises the mind; develops critical tinigkboosts self-esteem; improves reflective
writing and increases understanding and sensitiYESCO 2011). This reality brings us to
the issue of literate environments.

Literate environment is, among others, charactdrizgthe very existence of literacy materials
that are appropriate and relevant. In a literatddrenment, citizens are motivated to read and
develop a reading culture. They believe that infation is power because it helps them make
informed decisions in their daily lives. Peopleinty in literate environment usually tend to

develop a desire for improving their qualificatio@ne way to do so is through participation in
distance learning.

2.2 The Purpose of Distance Learning

The purpose of distance learning is to expand acmesducation and training for both general
populace and businesses since its flexible scheglgliructure lessens the effects of the many
time-constraints imposed by personal responsisliind commitments (Hasan, 2004).

55



2.3 Target Groups of Distance Learning

There are diverse target groups of distance legrriihis may include: workers, house wives,
unemployed youth and adults, and marginalized aesf a society who are deprived of regular
and formal learning opportunities. Today, a nunifestrategies are used by distance education
providers to meet the needs of the target groupls as more frequent face-to-face tutorials and
increased use of Information and Communication Mmeldygies including teleconferencing and
the Internet.

2.4 The Experience of Selected Countries in the Provan of Distance Learning

2.4.1 The Experience of Bangladesh

Bangladesh achieved its independence in 1971 ammiptoyed mass education as a priority in
the new nation. It launched the School Broadcagtirggram (SBP) in 1978. Then, The project
was later expanded to become the National Institdt&ducational Media and Technology
(NIEMT) in 1983. In 1985, the NIEMT was renamed the Bangladesh tutstiof Distance
Education (BIDE) which offered, apart from audicwal materials, a Bachelor of Education
program via distance learning validated by the ¥rsity of RajshahiBased on success gained
in the activities of the Bangladesh Institute o§fance Education, policy makers developed clear
understanding about the need to establish Bandla@gsen University in the year 1992.
According to Parves Sultan, as the only public arsity in Bangladesh to use distance
education as a method of delivery,

BOU is mandated to "promote through multimediastrinction of every standard and
knowledge — both general and scientific — by meaihany form of communications

technology, to raise the standard of education #ndjive the people educational
opportunities by democratizing education and cngati class of competent people by
raising the standard of education of the peopleggly” (Sultan, 2012).

Today, Bangladesh Open University offers two typésprograms, formal and non-formal

education uses seven schools and a network of @®na resource centers and has 80
coordinating offices, and 1,000 tutorial centersiamide. “A total of 21 formal academic

programs are offered by BOU. Formal programs amd@mic programs that result in the
awarding of an academic qualification up to mastetégree completion and examination”
(Bangladesh Open University, 2014).

The major challenge Bangladesh has faced in theedlglof distance education is the prevailing
low literacy rate that led to low awareness of dargection of the society about health,
environment, disaster management, basic sciendeulgre, food, nutrition and other branches
of knowledge for human development. BOU is recogghias a national university by the
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University Grants Commission of Bangladesh, a stagyubody attached to the Ministry of
Education.

2.4.2 The Experience of Tanzania

The Republic of Tanzania was formally found in 1964 of the two states of Tanganyika and
Zanzibar. In 2014, the population of Tanzania wsigsneted to be 50.8 million (The World

Bank, 2014). In Tanzania, it is the Ministry of Edtion and Vocational Training which is

responsible for providing education. Distance etanais organized through a common
association which is known as the “Distance Edocaf\ssociation of Tanzania”. This is also
linked to the “Open and Distance Education Assameadf East Africa”.

The Open University of Tanzania was establishel®®2 as a public university. Today, it has 25
Regional Centers and 69 Study Centers. Neverthel@istance Education in Tanzania has
encountered a lot of problems. The major ones dellack of adequate funding hindered
effective tutorial support to learners, lack of qulate infrastructures (roads, telecommunications
and postal system and insufficient skills amongsspnnel working in the administrative staff of
distance education.

lll.  Research Design and Methodology

Mixed methods research design was employed bedabsdps the researcher to generate the
required information from diverse sources by usuwagious data gathering tools (Creswell,
2003). Both quantitative and qualitative methodsengsed because they would compensate the
weaknesses of each other (Best and Kahn (1989).pfilary sources of data were one co-
coordinator of ;distance learning and two instrigtioom the School of Commerce, three adult
education instructors, five graduate students ofri@uum and Instruction, and ten regular
graduate students of Adult and Lifelong Learningnirthe Department of Curriculum and
Teachers Professional Development Studies (CTPD&Jdis Ababa University, one distance
and continuing education officer of Addis Ababa \#nsity, one adult and non-formal education
expert from Addis Ababa Education Bureau, and oM¢FEB expert from the Ministry of
Education. The secondary sources were relevantypaocuments and manuals. The data
obtained through the use of a questionnaire wasyzath by using percentage whereas the
gualitative information generated through the uisa semi-structured interview was transcribed,
analyzed, interpreted and finally triangulated witte quantitative data obtained through a
guestionnaire.

IV. Data Analysis and Discussions
4.1. Background Characteristics of Respondents

Table 1: Respondent Students by Sex, Age and Quéadition
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Students | ANFE ANFE Coordinator | Officer Instructors
expert expert of DE from | from DCE | from AAU
from the | from School  of| programs
MoE AAEB Commerce | of AAU

Sex

M 14 1 1 1 1 5
F 1 - - - - -
Age

25-35 4 - - - - -
36-40 8 1 1 1 - 2
41-45 2 - - - - 3
46-50 1 - - - - -
51-55 - - - - 1 -
Quialification

B.A./B.Ed/B.Sc| 15 - - - - -
M.A./M.Sc. - 1 1 1 - 2
PhD - - - - 1 3

Table 1 above indicates that 23 (95.8%) of theaedpnts are males whereas only 1 (4.2%) is
female. Concerning their ages, 4 (16.6%), 13 (54.186(20.8%) , 1 (4.2%) and 1 (4.2%)
respondents were between the age range of 25-38),361-45, 46-50 and 51-55 respectively.

In terms of qualification, 15 (62.5%), 5 (20.8%)dah (16.6% ) of the respondents had bachelor
of arts , masters of arts and PhD degree respégctive

4.2. The Existence of Literate Environment (Educationallnstitutions, Public Libraries,
ICT Facilities, Newspapers, etc)

Table 2: Respondent Students’ Views Concerning theAvailability of Literate
Environment
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No. | Item Strongly | Agree | Undecided| Disagree| Strongly
agree disagree

1. | There is adequate litergt@ 2 - 8 3
environment for effective
distance learning in Ethiopia

2. | There is equitable distributior8 2 - 3 7
of literate environment across
the country.

3. | AAU has adequate capacity|td 7 - 2 1
deliver distance learning.

In Item 1 of table 2 above, respondent student®& asked to indicate their levels of agreement
concerning the adequacy of literate environmentistance learning in Ethiopia. Accordingly, 4
(26.6%) and 11 (73.3%) of the respondents repotteslr agreement and disagreement
respectively.

In item 2 of the same table, respondents were askeiddicate their levels of agreement
concerning the existence of equitably distributeztdte environment in Ethiopia. Accordingly, 5
(33.3%) and 10(66.6%) of the respondents expresbed agreement and disagreement
respectively.

Finally, in item 3 of the same table, they wereuesied to indicate their levels of agreement
with regard to the capacity of AAU to deliver dista learning. Accordingly, 12 (80%) and 3
(20%) of the respondent students expressed theseagent and disagreement respectively.

With regard to this issue, the researcher askeoffarer of Distance and Continuing Education
Programs of Addis Ababa University who reported:

Addis Ababa University has actually rich experientéhe delivery of distance learning.
In the last two decades, however, the provisiordisfance learning has been mainly
accomplished by the School of Commerce of the @ellgf Business and Economics. In
the last three years, attempt has been made talre®ithe provision of distance learning
at AAU. To this end, Strategic Plan and Operatioankbl documents have been
produced and they would be endorsed soon by theetsity Management. Currently, in

addition to the distance programs run by the SchwfolCommerce, the following

institutions of the University have started the yisioon of graduate distance learning
programs: Public Administration and Development Eggment (FBE, Health and Social
Psychology (School of Psychology) Educational Plagrand Management (CEBS) and
Social Work (CSS. Moreover, AAU is trying to workosely with Higher Education
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Relevance and Quality Assurance Agency (HERQA)rdiento maintain the quality of
the distance programs. Generally, Addis Ababa Usityehas a great potential to design
and run distance learning programs particularlgraduate studies (April 24, 2015).

4.3. The Most Widely Used Media in Distance Learning irEthiopia

Table 3: Respondent Students’ Views Concerning th&ype of Most Widely Used Media in
Distance Learning in Ethiopia

No. | Item Students (N=15)| Percentage
1. The most widely used media in distance learning

(a) Audio-media 3 20

(b) Print media 8 53.4

(c) Audio-visual media 4 26.6

Table 3 above deals with the identification of thest frequently used media in the delivery of
distance learning in Ethiopia. Accordingly, 8 (3&)of the respondents asserted that print
media are the most frequently used type of mediath@ other hand, audio-visual and visual
media were believed to thé%and & most frequently used media in the delivery of afise
learning in the country.

Concerning this, the researcher conducted interwétv one of the instructors (Istructor-1) who
teach the course “Distance and e-Learning” in thesters program of Adult and Lifelong
Learning at the College of Education who said:

Generally, in developing countries like Ethiopiainp media are the most widely used
media in the delivery of distance learning. Of @ayrthere is observable and growing
improvement in the utilization of ICT, for instancthe Internet and e-mails for the
purpose of distance learning (April 15, 2015).

Even though it is generally agreed that print med®athe most widely used media in distance
learning programs of developing nations, the expee of the School of Commerce of Addis
Ababa University is a bit different and worth mening hereunder. The Officer from Distance
and Continuing Education Programs of the Scho@ahmerce asserted:

The School of Commerce had rich experience in tekvety of distance learning
programs. Initially, it started with certificatevid and then after a year it began a diploma
program. Then, two years later, it started thevede}i of MBA program in collaboration
with the British Open University which, howeverased a year ago. Now, the School of
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Commerce is running distance learning programshénfollowing graduate programs:
Marketing, Logistics and Supply Management, Projétanagement, and Human
Resource management. The School of Commerce haslesofbr all the courses and
they are availed to the students via their e-mdlisaning, students obtain soft copies of
the modules. There are SMART classes for the dgligé tutorial services” (April 25,
2015).

4.4. Functions of Literate Environment

Table 4: Respondent Students’ Views Concerning thieunctions of Literate Environment

s.n.| Item Strongly | Agree | Undecided| Disagree| Strongly
agree disagree
F F F F F

1. Literate environment enhanced 2 - 3 1

cultural literacy.

2. | Literate environment promotes th&l 2 - 1 1
development  of  democratic
political culture.

3. | Literate environment motivates 6 - - 1
citizens to participate in distance
learning programs

4. | Literate environment promoted3 2
post-literacy skills

Table 4 above deals with functions of literate emwment. In item 1 of table 4, respondent

students were asked to express their levels ofeagrat concerning the claim that literate

environment enhances cultural literacy. Accordindly (73.3%) of the respondents expressed
their agreement whereas only 4 (26.6%) disagredtieissue.

In item 2 of the same table, they were asked tacatd their level of agreement with regard to
the idea that literate environment promotes theeldgment of democratic political culture.
Accordingly, 13 (86.6%) and 2 (13.3%) of the regpemts indicated their agreement and
disagreement respectively.

In item 3 of the same table, they were requestexkpoess their levels of agreement on the issue
that literate environment motivates citizens totipgrate in distance learning programs.

61



Accordingly, 14 (93.3%) of the respondents rephsdagreed’ whereas only 1 (6.6%) indicated
their disagreement.

Finally, respondent students were asked to exghess levels of agreement on the issue that
literate environment promotes post-literacy skillscordingly, all (100%) of them believed that
literate environment fosters the development ot-titeracy skills.

4.5. Benefits of Distance Learning

Table 5: Respondent Students’ Views Concerning thBenefits of Distance Learning

s.n.| ltem Strongly | Agree | Undecided Disagree| Strongly
agree disagree
F f f f F
1. | Distance learning can be deliveretil 1 - 2 1
from a single point to multiple sites
through the wuse of modern

technologies.

2. | Distance learning gives studen® 5 - - 2
options to participate whenever they
wish.

3. | Distance learning provides a variety 7 - 1 -

of materials than can meet the
learners’ needs.

4. | Distance learning courses can off& 5 - 7 -
increased interactions with the
students via technologies.

The items in Table 5 above deal with benefits dftatice learning. In item 1 of table 5,
respondents were requested to indicate their legélagreement concerning the idea that
distance learning can be delivered from a singlatgo multiple sites through the use of modern
technologies. Accordingly, 12 (80%) of the resporntdeexpressed their agreement whereas only
3 (20%) of them disagreed about it.

In item 2 of table 5, they were asked to indicdteirt levels of agreement on the issue that
distance learning provides students with an option participate whenever they wish.
Accordingly, 13 (86.6%) of them agreed whereas @n¥3.3%) of the respondents disagreed.
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In item 3 of the same table, respondent students asked to indicate their levels of agreement
concerning the idea that distance learning provigesriety of materials than can meet the
learners’ needs. Accordingly, 14 (93.3%) of thenpressed their agreement whereas only 1
(6.6%) of them disagreed. This goes in line withmhoons’ idea of differentiation that the
individualities of students should be taken int@amt in learning and teaching (Tummons,
2010:93).

Finally, they were requested to express their ewdlagreement with regard to the issue that
distance learning courses can offer increasedadtiens with the students via technologies.

Accordingly, a slight majority 8 (53.3%) of the pemdents agreed whereas a significant number
7 (46.6%) of them expressed their disagreement.

From these, it could be inferred that the majootyrespondent students believed that distance
learning can be delivered from a single point tdtiple sites, and that it can promote flexible
participation and provide diverse materials thatld@ddress students’ needs.

V. Summary, Conclusion and Recommendations
5.1. Summary of the Major Findings

The purpose of this study was to investigate the ob literate environment in the provision of
distance learning. To this end, descriptive surglegign was used and data was gathered by
using both quantitative and qualitative methodgo#al of 24 respondents were used as sources
of data. Data collection instruments were questimenand semi-structured interview guide. The
data obtained through the use of a questionnaiseanalyzed by using percentage whereas the
gualitative information generated through the usa semi-structured interview was transcribed,
analyzed, interpreted and finally triangulated witte quantitative data obtained through a
guestionnaire.

The data analysis led to the following major firghn

» The study disclosed that the majority of respondgudents (73.3%) believed that there
is no adequate literate environment for distanaenieg in Ethiopia.

* It was found out that there wasn't equitable dusttion of literate environment in
Ethiopia.

» The study revealed that a great majority (80%)hef tespondents believed that Addis
Ababa University has adequate capacity to deliisadce learning.

» It was found out that the most frequently utilizeédia in distance learning in Ethiopia
were print media.
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» The study indicated that the majority (73.3%) of lespondent students believed that
literate environment enhances cultural literacy.

» It was disclosed that the majority of the responslei86.6%) believed that literate
environment promotes the development of democpatiitical culture.

* It was also found out that the great majority @& tBspondent students (93.3%) believed
that literate environment motivates citizens tdipgpate in distance learning programs.

* The study showed that all (100%) of the respondasserted that literate environment
promotes post-literacy skills.

» It was found out that the majority (80%0 of respamdstudents believed that distance
learning can be delivered from a single point tdtiple sites through the use of modern
technologies.

The study indicated that the great majority of tegpondent students (93.3%) believed
that distance learning provides a variety of materihan can meet the learners’ needs.

5.2. Conclusion

Based on the major findings, it was safely condlutleat despite the growing provision of
distance learning in Ethiopia today, the absencadefjuate literate environment has remained a
challenge to effective delivery of distance leagniim the country.

5.3. Recommendations

Based on the major findings and the conclusionsvirahe following recommendations were
made:

* The Ethiopian Ministry of Education should closelprk with other stakeholders to
expand literate environments across the country.

* Institutions running distance education programsghbuto work closely with
governmental and non-governmental organizationsedisas with the private sector and
the general public to raise the awareness of tbhplpeabout distance education.

 Woreda education offices/sub-cities should work tire area of establishing and
expanding public libraries for the community sat@&nhance the reading culture of the
society.

 Private and public universities should share thekperiences concerning the
implementation and management of distance learning.

* National Symposium on Distance Learning should fmamzed by Ethiopian distance
educators’ association so as to create a platforrdilogue and experience sharing.
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