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Dear Readers,

Here we are again in this
edition of The Teacher, Vol. 6
No.12 2014. We would like to
extend our heartfelt greetings to
you all.

As usual, we have been
trying our best to season our issue
of this round with a variety of items
that could satisfy our esteemed
readers. In light of this, we have
attempted to cover as many areas as
possible from different perspectives
some of which are the following.

In the research part, we have an
article that deals with the
relationship between universities
and industries. It is worth reading it
to have a glimpse of what
University-Industry Linkage is all
about.

We have an article on some
misconceptions people have with
regard to communicative language
teaching. This short piece discusses
what CLT is and how it is taught by
English language teachers
worldwide. Among others, we read
in this article that the major focus
of CLT is enabling students to
master

language fluency,

irrespective of their grammatical
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and spelling errors. From this piece,
we indirectly learn that this trend of
enabling students to be able to
speak fluently should be
encouraged instead of focusing on
the old method of correcting the
grammar of, especially, beginners,
which may discourage them and
become a setback in their learning.

In another - research attempt,
primary education of some three
countries, namely, India, Japan, and
Ethiopia, is treated in a
comparative approach. This paper
presents the status of primary
education in those three nations.

In relation to education, there
is also another piece of writing that
deals with educational technology.
This piece of writing discusses
what educational technology is in
general and how it is applied in the
teaching learning process in
particular to achieve the desired
goal of spreading quality education.

The commentary column has
something to say about the
disappearance of the ~alues of
and to one

respect sympathy

another. Reading this piece is

highly recommended especially to

the young generation who might

need guidance on cherished social
vallues. Those of us who are above
the age of 50 know that people in
the so called old good days used to
respect each other and had
sympathy with fellow citizens and
other creatures especially in time of
It

that a

their miserable incidences. is

regrettable  nowadays
considerable number of people,
more specifically among the young

generation, is devoid of the social

fabrics such as respect and
sympathy, as reflected in the
article.

In the Ambharic part, we have

some enlightening articles.
Amongst these, the pieces sent to
us by our contributors that talk
about an Ethiopian nun, Emahoy
Tsighemariam Gebru, and about
human’s nonchalant nature of
destroying their habitat, Mother
Earth, are outstandingly grippy and
worth reading.

The usual columns such

book

as

edutainment, review, short
story in Amharic, etc. appear at

their respective places. Good read.

Department of Common Courses, St. Mary’s University (SMU)
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University-Industry* Linkage in the Ethiopian Higher Education Sector
Wondwosen Tamrat, Associate Pro., SMU, Founder and President

Genesis

Although the late nineties
are identified as the time when
the link between higher education
institutions and universities
assumed its peak, the relation
goes centuries back. In the
United States of America such
relationships can be traced as far
back as the industrial revolution
(Hall, Link and Scott 2000). In
Europe where a different feature
of development in U-I linkage
was prevalent in the older days,
the linkage between the two goes
back to the mid to the late 1800s,
though it had been for, too long,
constrained by legal prohibitions
and cultural predispositions that
were against academic
involvement with commerce
(Owen & Riccabon 2002; Hall,
Link & Scott 2000).

The 1980s and 1990s are
credited with the increase in the
number and nature of industry-
university ties as evidenced by the
mushrooming of a complex array
of research consortia, research

parks, industrial liaison programs,
growing share of industry funding
in university income and
increasing number of university
rescarchers engaged in academic
entrepreneurship  (Turk-Bicakei
and Brint 2005; Perkmann and
Walsh 2007; Owen & Riccabon
2002). There are a variety of
reasons that have influenced the
need for such linkage. Chief
among these are the dwindling of
public resources needed for
funding a. highly expanding
higher education system; the need
for improving the relevance of
teaching and research; and the
need to entice competitiveness of
national economies and increase
institutional reputations (Turk-
Bicakci & Brint 2005; Dill 1995;
Perkmann and Walsh 2007).

Contributions of U-I
Linkage

A meaningful collaboration
between universities and

industries could provide a variety
of benefits. These benefits
primarily relate to income
generation, access to technology
and equipment, practical
experience, curriculum
development, community service

and image building, and
employment opportunities for
students.

Income generation is

regarded as ‘the most important
driving force for the collaboration
with industry’ (Martin 2000; Hall,
Link & Scott 2002). Through

such activities as consultancy,
‘collaborative’ and ‘contracted’
research, institutions can pull in
more funds from external sources,
and academic staff can also
supplement their income. This is
specially indispensable in
contexts where government
funding is tightly linked to
specific academic tasks.

The link with industries
could also provide institutions the
chance to have access to high-
tech equipment and up-to-date
technology (Martin 2000; Lofsten
& Lindelof 2001) which may not
be always available at HEIS.

Another advantage industry
could provide for both students
and faculty is practical experience
which could in turn allow
students -to get familiar to the
world of work; and staff to link
their theoretical provisions with
actual practices. With the link that
institutions develop with industry,
there is also the possibility that
students get better opportunities
for getting employed.

The term ‘university’ and
‘industry’ in this article are
used in their generic sense.
Accordingly, while ‘industry’
may cover all public
and private enterprises, the
term ‘university’ refers to all
types of higher education
institutions.

Department of Common Courses, St. Mary’s University (SM )
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The close relation between the
two parties also assists in making
university curricula more
meaningful by creating the chance
for incorporating contextualized
content.

The linkage further provides
the opportunity for universities to
contribute towards the
development of their community.
This also- adds to image-building
by promoting the status of
universities in the public’s eye-
replacing the traditional image of
being an “ivory tower” institution
(Tibarimbasa and Lugujjo 2000).

Major Types of U- Industry
linkages

Over the last few decades, the
types of linkage between
universities and industries have
grown to be diverse and complex.
Although there is still very little
common ground in the literature
about the patterns of interaction
with industry, the major types of
linkages appear to be those
discussed underneath.

Training and Curriculum
Development. One form -of link

forged between industries and
universities  is preparing and
offering tailor-made courses,

continuous professional
development (CPD) and running
jointly developed programs. HEIs
are increasingly involved with the
provision of continuous
development for professionals in
industry and have comparative
advantage 1n providing such
services. This 1s regarded as a form
of knowledge transfer since 1t
raises the skill levels of the
workforce 1n business, and helps
universities gain access to the
latest developments in professional

practice. (Lambert 2003; Martin
20NM
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Internship Programs for
Students. * One of the most
common forms of U-I linkage
involves - placing students at
industries during their study period
so that they would have practical
exposure. This is widely practiced
by many institutions, albeit it
requires greater institutional
capacity in order to reap maximum
benefits.

Contract & Collaborative
Research. For over a century, the
innovation system in many
developed countries focused on the
practice of internally generated
research in industries. This has
now changed with universities
becoming potentially attractive
partners for business due to their
international network and their
facilities. As a result, research in
itstvarious forms is now common
in science-based sectors such as
pharmaceuticals, biotechnology or
chemicals, generating
technological spillovers, and
contributing positively to
addressing innovation market
failures and help realize the full
social returns of R & D
investments (Perkmann & Walsh
2007 D’Este and Patel 2005).

Consultancy ,Services.
Consultancy services are
conducted in the form of ‘expert
advice’ or ‘analysis services’
provided by universities to
industries. The major distinction
of such services from such
activities as contracted research is
in consultancy services ‘the
academic provides advice to the
business rather than actually
conducting research’ (Lambert
2003:34). These services as
features of 'U-I linkage are
practiced in many parts of the
world. ~

Enterprise Support and
Development.  Although small
and medium enterprises (SMEs)

have not been the major focus
areas in traditional U-I linkage,
they are now assuming increasing
importance. Support to or
development of SMEs could be
made through the knowledge and
skill available at universities which
will identify the latter as important
partners in local economic
development. Currently U-I
linkages involve working towards
the enhancement of SMEs in many
countries (Martin 2000; Plonski
2000; Tibannmbasa and Lugujjo
2000).

Technology Transfer and
Commercialization of
Intellectual Property (IP).

Technology Transfer is considered
as the oldest form of University-
Industry linkage and the main form
of university contribution to
technology diffusion. It is
exhibited in the form of patenting,
licensing and start-up companies
resulting from knowledge and
resources exchanged or co-
produced (Perkmann & Walsh
2007; D’Este and Patel 2005;
Lofsten & Lindelof 2002).
Commercialization of IP has also
become the new ‘entrepreneurial’
face of universities in the west in
which University-Industry
relationships have shown a
revolutionary change from
research production towards
commercialization of faculty
members’ research (Dill 1995).

The Management of University-
Industry Linkages

The management of University
-Industry linkage requires handling
the issue both at strategic and
operational levels. The strategic
management aspect is concerned
with the development of U-1
relations as an explicit universit
wide, medium and long-term
objective and part of the over-all

Department of Common Courses, St. Mary’s University (SMU)
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university mission (Vigdor et al
2000). As noted by Martin (2000),
one of the critical success factors
in the management of U-I linkages

is the availability of an
institutional strategy for the
development of such relations.

Strategies could be laid down in
such documents as a strategic
planning document, a development
plan or any other written statement
of a given institution.

At the operational level, there
are issues of managing interfaces,
finance, staff and intellectual
property rights.There are a variety
of structures that could be created
at university level to bring
industries on board. The
formalization process in the
creation of internal interfaces
could take different forms. Some
institutions establish a Pro-Vice
Chancellor post that manages such
activities (Martin 2000). Others
set up specialized structures such

as dedicated offices for the
development of relations with
industry. The formation of

corporate or business liaison offices
in many universities has been
mainly to accomplish such tasks as
developing networks of businesses;
marketing the research strengths of
the wuniversity; advising on
consultancy agreements and
contract research; arranging
complex collaborative research
agreements on major joint ventures
(Lambert 2003).

Universities may also set up
external interfaces which may be
involved in the task of providing
an administrative and consultative
interface between U-I, technology
transfer, commercializing
university products (Martin 2000).

The management of U-I
linkage requires the availability of
financial management rules and
procedures which necessitate the
availability of institutional costing
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and pricing policies. Such policies
should identify professional fees
and rates, calculation of overheads,
and should in general have costing
guidelines. Equally important is
the distribution of generated
income which may involve shares
among the institution, the
operating unit and the individual.

Another important factor is the
availability of a personnel policy
conducive to the development of
relations with industry. Such a
policy needs to identify new tasks
and roles to be performed by both
managers of U-I relations and
academic staff, and confront them
with new competencies required to
perform such tasks adequately
(Martin 2000).

As leading intellectual forces,
the link universities have with
industries may result in the creation of
knowledge that has a commercial value.
Unless there is a framework for depositing a
patent within the framework of a U-1 relation,
an identification and protection of intellectual
property (IP) may be at risk. Universities and
industries might also harbor conflicts where
regulations pertaining to IP are lacking.

The Role of the Government in
U-I Linkage

The role of the government in
terms of creating and/or facilitating
U-I linkage is so influential that it
is at times identified as the third
major party in the linkage. As
noted by Etzkowitz and others
(2000), governments in virtually all
parts of the world are focusing on
the potential of the university as a
resource to enhance innovation
environments and create a regime
of science-based economic
development. In this regard, the
role of governments in the creation
of legislative environments and
initiatives that promote national
research and competitiveness is
also significant (Perkmann and
Walsh 2007).

The government can also

influence the growth of U-I
relations through such activities as
the creation of a national
innovation system, offering
initiatives to promote transnational
research, supporting and financing
R&D, and facilitating
collaboration between industries
and Universities.

University— Industry Linkage
in Ethiopia

For too long, universities have
been considered as the major sites
for knowledge creation and
accumulation. The realization that
knowledge by itself does not
transform economies has created
the impetus to seek ways of using
the knowledge acquired in various
contexts (World Bank 2002). With
the growing importance of their
role in knowledge utilization, the
value of universities in assisting the
economic development of a given
country is widely acknowledged.
This has enticed many governments
to offer strengthened focus to and
put increasing pressure on HEIs to
improve national competitiveness.
So that it results in appropriate U-
I linkages.

Over the last two decades, U-I
linkage has brought substantial
results in many countries in terms of
technology transfer, training,
enterprise support and development,
consultancy, contract and
collaborative research, internship
and externship, etc (Cf. Dill 1995;
Martin 2000; Plonski 2000; Lambert
2003; D’Este and Patel 2005). This
has specially given some countries
competitive edge over others that
have not given similar consideration
to this domain. In light of this
consideration the sub-sections below
examine the situation in the
Ethiopian higher education sector.
The focus is made on the public
higher education sector which is
responsible for 85 percent of overall
enrollment at the level.

Department of Common Courses, St. Many’s University (SM )
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Policy Directions

For a country like Ethiopia that
has chosen to use tertiary education
as its major instrument of poverty
reduction and economic
development, the issue of University
and Industry linkage should be of
paramount importance. One
encouraging sign in the Ethiopian
context is the availability of policy
directions and guidelines that have
been set to indicate the direction
under which U-I in our institutions
could take place.

Among the major strategic pillars
identified by the Growth and
Transformation Plan (GTP 2010) as
crucial for sustaining rapid and
broad-based economic growth in
Ethiopia is the need for creating
conditions for the industry to play
key role in the economy. Pertinent to
this the focus of the Education
Sector Development Program IV has
been identified as “educating and

training a workforce that meets
industries' needs at all levels,
particularly the growing
manufacturing industry” (GTP

2010/11- 2014/15:86). In order to
achieve these plans and realize the
country’s goal of becoming a middle
-income country by 2025, the
driving forces at national level are
identified as innovation — friendly
institutions that enable genuine STI
development; institutions that can
develop a structured system with
smooth science and technology
information flow, technology
incubation and utilization” (STIC20
14:4).

In light of the above, the role of
TVET & higher education (HE)
institutions in serving as technology
transfer and innovation centers is
clearly established. In order to fulfill
their role, HEIs are specifically
expected to work closely with
industry and make the knowledge
and skills produced in their premises
available to the wider community.
Article 26:5 of the Higher Educalion
Proclamation (HEP 2009:4991), for
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instance, emphasizes that ‘“every
institution shall have the
responsibility to forge relation with
industries for mutual benefits.”

In terms of research directions
HEIs are supposed to follow, the
Higher Education Proclamation
(2009) further establishes that,
among other things, institutional
research should focus on the
country’s development issues with a
strong focus on transfer of
technology implying the need for U
-I'linkage. The proclamation further
stipulates that HE institutions should
establish a system that would allow

them to conduct joint research
projects with industries (Article
24.4).

Despite these directions, there’s
yet lot to be done on the part of the
government in terms of giving the
needed attention, resource, support
and close follow up in addition to
creating a well coordinated natural
innovation system that encourages U
-I'linkage at a national level.

Institutional Structures and
Prevailing Practices

The existing structures within
any university can constrain or
favour the incentives to interact with
industry (Mueller 2000). As
discussed earlier,these structures
could be related to external or
internal interface structures like the
availability of Technology Transfer
Offices (TTOs) that facilitate U-I
linkage. The manners in which such
motives as recognition within the
scientific community, financial gain,
and a desire to secure additional
funding are handled is also an
important consideration. Equally
important is the working
environment in a given university
that could affect the type of U-I link
to be established and/or m aintained.
One such factor is the q .ality and
scale of research resourccs either in
terms of academic personnel or
research income, which can be
considered as a necessary condition

for attracting industry
interest” (D’Este and Patel 2005:7).

Although university and industry
linkage has been promoted widely
by governments and institutions
across continents since the 1980s,
African universities have not been
active in this regard (Dzisah and
Etzkowitz 2008). Tertiary
institutions in Sub-Saharan Africa
have especially been very slow in
terms of engaging in this activity
(World Bank 2009). Ethiopia does
not look an exception in this regard.

The antecedent to many of the U-
I linkages in Ethiopia is perhaps the
AAU- Ministry of Industry co-
operation program that was initiated
in 1986. The major aims of this
program on the industry side were
solving technical and managerial
problems; injecting new processes,
technologies etc; maintaining and
improving productivity and
efficiency; and facilitating further
training of existing staff. On the
university side it had such objectives
as practical training of students;
making R & D relevant; augmenting
R & D resources; and obtaining
feedback on the direction of R & D
(Daniel 2008). Although the
program had done a lot in solving
industrial problems, it stopped
altogether in 1991.

in most of the
universities, consultancy and
outreach services (under which
University- Industry Linkage is
considered) are the jurisdiction of
Research, Extension and Publication
Offices. Arba Minch University has
its consultancy and outreach services
under the Vice-President for
Business Development while in
others the services mainly come
under the Office of the Academic
Vice President. Despite the
availability of such structures, both
consultancy and outreach services
have not yet developed in most of
our universities due to the limited
attention the issue has received and

Currently,

Department of Common Courses, St. M 's Unwersity (SMU)
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the excessive - focus of our
universities on teaching. This does
not, however, mean that there are no
engagements by our universities in
this domain. Notwithstanding the
lack of focus, emphasis and
intensity, Ethiopian HEIs are
involved in a variety of activities
that could be grouped under what we
have discussed so far as university-
industry linkage.

Among the common approaches
currently used across most of the
Ethiopian universities are practical
attachment (internship), training,
curriculum development, hiring of
university facilities, research and
consultancy.

In Wondwosen’s (2008) study,
it was indicated that most of the
Ethiopian HEIs assign their students
at industries/businesses for practical
attachment and this seems to have
widely continued even today. The
success of the practical attachment
is, however, seriously affected by
the availability of enough space for
students at the industries. Two
outstanding and successful examples
usually cited in the Ethiopian higher
education sector are the Community-
based education program pioneered
by Jimma University and the
‘Community Diagnosis’ program
that the health trainees from Gondar
University undergo in the rural areas
where they are expected to develop
their skills through mini-projects and
research which are deemed to be
beneficial to the community.
Haramaya has similar successful
programs in Rural Development and
Mid-career training. However, such
popular programs are increasingly at
risk of being discontinued due to
increasing number of students, high
attrition of experienced staff,
problems related to programming,
shortage of transport facilities, lack
of incentive, shortage of budget and
time (HERQA 2008).

Hawassa University offers
outreach services in agriculture,
education, finance and health, and

chemical industry. Arbaminch
University runs successful programs
in teacher education, engineering
and water technology by providing
the needed internship. The
University also provides successful
consultancy services in such areas as
project studies and dissemination,
water salination and material testing.
However, the same is not true of
such programs as business and
finance. Bahir Dar University, for
instance, had to discontinue its
attachment program of the business
faculty due to the lack of financial
institutions in the city that can
accommodate the huge number of
trainees that seek internship every
year.

The public universities also
offer a variety of short and long-
term training services to the
surrounding community. In addition
to the evening and distance
modalities which are widely
popular, special trainings are offered
to special clients based on perceived
needs. Haramaya University, for
instance, offers training to SMEs on
such subjects as Book Keeping,
Cooperative establishment and
mushroom production. The training
offered by Gondar University, in
collaboration with the regional
health bureau, on Accelerated
Health officers is another successful
example.

Some universities also hire their
facilities to the outside community.
The Engineering Faculty of Bahir
Dar University, for instance, offers
such services as soil test and
material strength by charging fees.
Haramaya, Gondar University and
Bahir Dar University provide
research and consultancy services
based on external demand.
Consultancy provided on the
irrigation layout design for the city
of Hawassa, and advices related to
the Blue Nile Basin are successful
examples from Arba Minch
University and Bahir dar University,
respectively. Studies by Haramaya
University on gum production in

Eastern Ethiopia done for the
Regional Government and studies on
Bio-Fuel Production are similar
projects. The dairy goat project
which has been going for more than
10 years at Haramaya has enabled
the university to disburse more than
700 goats to women. There is also a
seed multiplication scheme which

the university undertakes in
collaboration with NGOs for
distribution to the surrounding
farmers.

Despite the above encouraging
efforts, deficiencies in the area of
contract and collaborative research,
consultancy, enterprise development
and technology transfer activities are
still widely noticeable in most of our
universities. So are the strategic and
operational arrangements needed to
handle such activities as may be
argued below.

The Management of U- 1
Linkage in Ethiopian
Universities

Although obtaining information
on the formal and informal
mechanisms of managing University
- Industry relations is difficult, the
scanty information available
indicates that professional
management of U-I linkage in
Ethiopian HEIs appears to be
negligible or very poor. No priority
seems to have been given to this task
as compared to running such
programs as evening classes and/ or
distance education programs which
appear to have received the highest
attention from institutions.

Notwithstanding the fact that
most of the universities lack policies
that guide their operations, the
available activities are not well
organized and documented in most
of the institutions.

Our universities have yet to go a
long way in terms of setting up
offices that provide administrative
and consultative interface between U
& 1. The only exceptions appear to
be Addis Ababa University (which

Department of Common Courses, St. Mary’s University (SMU)
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has its own U-I Linkage Office),
Mekelle and the newly emerging
Institutes of Technology (IoTs)
which are establishing similar
offices.

Many have not yet developed
specific financial management rules
and procedures that pertain to
managing revenues generated
through U- I linkage. Nor do they
have specific regulations related to
staff management, development, and
incentive schemes for those who
might wish to participate in such
undertakings. Another area where a
significant gap is noted in almost all
of our universities is the
management of intellectual property
where little has been done.

Conclusions

The foregoing discussion must
have shown that despite the
availability of policy directions and
some institutional attempts, the
existing level of U- I linkage in
Ethiopia is yet at its rudimentary
stage and leaves much to be desired.
The fact that the initiative in this
country towards U- I linkage was
pioneered by Addis Ababa
University at a time when the same
issue was being addressed in other
parts of the world is a clear
indication that in spite of taking the
initiative earlier, we have not been
able to make significant strides on a
par with higher education
institutions in the rest of the world.
The areas noted by Daniel (2008) as
the lack of alignment between the
type of curricula and skill
endowments of graduates from
Ethiopian universities and the needs
of industry; misalignment between
the research output from universities
and what the industry needs; and the
overall lack of competitiveness in
Ethiopian industries which does not
drive them towards such linkage
continue to be evident gaps that
require serious redress.

In view of national development
goals and the role of the Ethiopian

BI-ANNUAL BULLETIN

higher education sector in economic
development, it is incumbent upon
the government that it need not only
establish policy directions but
should closely assist and regulate the
performance of HEIs which should
assume prime responsibilities in
improving the status quo with regard
to U- I linkage. As a matter of
necessity and urgency, universities
should also recognize the need to
create well organized institutional
systems that can accommodate
initiatives and improvements which
address the existing lack of
cooperation among HEIs, the
government and industries.
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Communicative Language Teaching and Some of its Misconceptions

Towards the end of the 1960s,
there was a growing dissatisfaction
in British concerning most

approaches in general and

situational language teaching in
particular. The approaches used to
produce structurally competent
students who were not able in using
the language proficiently (Macro,
1977; Brown, 1994). Over the last
six decades, however, the trend has
changed to Communicative
Language Teaching (CLT) which
aims to develop communicative
competence, presenting the major
and minor skills in an integrated
manner so as to involve learners in
meaningful interaction (ibid).
Consequently, CLT has been hailed
as a revolution and adopted globally
(Whitiley, 1993).
A. Purposes of CLT
Communicative Language

Teaching is not simply a
methodology. It is rather a cluster of
approaches. As Brown (1994,
pp.224-5) points out, CLT is *a
unified but broadly based theoretical

position about the nature of

Atlabachew Getaye, SMU

language and language learning and
teaching”. The goal of CLT is to
develop communicative
competence, presenting the four
major skills in an integrated manner
so as to involve learners in
meaningful interaction. According
to Canale and Swains model (1980)
of communicative competence,
which originally contains three
components and modified by Canale
(1983), adding one more feature
consists of four elements such as
grammatical competence,
sociolinguistic competence,
discourse competence and strategic
competence.

Grammatical competence refers
to linguistic competence, providing
the ground for the rules of usage
which one way or another leads to
accuracy. Next, sociolinguistic
competence focuses on the social
rules of language use. It requires an
understanding of the social context.
Discourse competence is a
component which deals with the
extended use of language in context.

Strategic Competence refers to

one’s ability to manage real life

communication, maintaining the
medium open using various
strategies to overcome

communicative barriers like fatigue,
inattention and noises (ibid).
B. Features of CLT
The aim of CLT is to develop
communicative competence. It
therefore emanates from the theory

of language as communication
(Rogers and Richards, 1986).

The
teacher

of communicative
S/he
organizes, guides, learns, counsels

roles
are countless.

and manages the teaching learning
processes. S/he is both a resource
and a researcher. In a nutshell, the
teacher plays two major roles:
facilitating the communicative

process and acting as an

interdependent participant within
the teaching learning group. It is
thus that

communicative classroom demands

possible to conclude
a teacher of remarkable abilities
(Richard-Amoto, 1988).

With regard to learners, they no
more receive what teachers impose
upon them. They participate actively
and contribute their share to the
content of the curriculum. They
discover approaches on how to learn
language. They negotiate between
themselves, their language process
and the gradually revealed object of
learning. They contribute as much
as they gain, and there by learn in an
independent way. In general,
students are responsible managers
of their own learning (Rogers and
Richards,
1986).

The syllabus of CLT is flexible.
In CLT, prescription of content is

1986; Larsen Freeman,

not commendable for the following
First,
content will make language items
with the
dynamic nature of communication.

reasons. specification of

static which clashes

Department of Common Courses, St. Mary’s University (SM )
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of CLT
adjustment
The
communicative syllabus places
content within methodology. Being
a vehicle, the syllabus facilitates the
learning teaching process, providing
meaningful

Second, the syllabus
presupposes continual
and differentiation.

opportunities for
communication to occur which in
turn develops the target language
competence (Richard-Amoto,
1988).

When it comes to instructional
materials, they should have
authenticity: authenticity in terms of
texts, activities and tables. They
should encourage independent
learning, being presented
suggestive rather than definitive

in a
manner. Instructional materials
should also exhibit the social
context in which they will be used
appropriately (Nunan, 1988),
During the teaching learning
process, CLT makes use of any
activity which engages learners in
authentic communication.
Littelewood (1981), however, has
identified two major types of
activities: functional communication
activities which aim to develop
certain language skills and questions
through communication, and social
interaction activities which apply
conversation, discussion (pair or
group), dialogue, role play, etc.
C. Miscenceptions of CLT
Despite its eclectic nature, CLT is
misperceived by both teachers and
learners (Thompson, 1986;
Madgyes, 1986; Lie, 1998). Lie
(1998) points out that CLT lacks
uniform understanding
language learners and teachers. The
shift in language teaching from

among

situational language teaching to

BI-ANNUAL BULLETIN

CLT has brought

change in terms of perception from

both learners and teachers.
Everyone is conditioned to some

a significant

form of beliefs of language learning.
In language learning, beliefs and
attitudes result from educational
environments that and
teachers experience. They serve to

learners

appraise new approaches by either
promoting or constructing new
methods of language
(Gardner and Miller, 1999).
In line with CLT, as Holliday
(1994) spells out, the approach has
been so much misunderstood

learning

probably because it is not in line
with the old beliefs and attitudes.
There are prevalent
assumptions or misunderstandings
regarding the approach, which puts
its implementation at stake, leading
“teachers and students alike to every
sort of
internationalization of a wrong
picture of CLT to resistance to
applying CLT principles in the
classroom” (Farjami, 2001, p.4). In
fact, the misconceptions are of

wrong

trouble, from

various types, which deter the
teaching learning process. Some of
the misconceptions are the
following:
1. Nature of Language

There is an inherent

misconception about how language
should be learnt in such a way that
learners should be thought specified
body of rules (Farjami, 2001). This
assumption is ingrained in Ethiopian
students and teachers too;
consequently, gramma: is given an
overemphasis at the expense of
other language components. The
excessive training of grammar,
nevertheless, fails to engage learners

DECEMBER 2014

in simple conversations. Since the
approach gives due regard to all the
four skills, there are also people
who claim that CLT avoids the
teaching of grammar which is mere
myth.
2. The Role of Teachers

The other misunderstanding
which deters the execution of CLT
is teachers’ misperception of power.
They assume that CLT fails to make
teachers authoritative (Breen and
Littlejohn, 200). The approach
views language as a natural yet
unpredictable process of
development, and it rejects teacher
centered of
Teachers no more exercise their
power. They are rather expected to
involve learners actively in their
learning (Collies and Lacy, 1996).
Medgyes (1986, p.104) further
clarifies saying, “the communicative
classroom requires a teacher of extra
ordinary abilities but above all he or
she must be a learner centered”. In
doing so, the assumption is, it can
pave the way for independent
learning. Some teachers refute the
idea for two reasons: if they give up
their power, they feel that they are
in danger of losing control.
Similarly, if they apply CLT, they
point out that it will be taxing
(Breen and Littlejohn, 2000).

3. The Role of Learners
Traditionally

styles teaching.

learners are
encouraged to focus on attaining the
immediate targets, passing the
hurdles set by the educational
institution. To this end, CLT seems
to be in conflict in its attempt to
engage learners actively in the
teaching learning process for
learners perceive learning English

in a different way from the way
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CLT perceives. Since it clashes with
learners’ perception, the approach
has become a source of confusion
(Stern 1992; Collies and Lacy 1996;
Gardner and Miller, 1999).

4. The Syllabus

The other extreme notion
says that CLT lacks specified
syllabus (Smith, 1997). It is
common to hear people saying CLT
falls short of prescribed syllabus as
a result of which it can lead to
content anarchy. CLT has specified
content to be implemented by both
teachers and However,
CLT that
“language is not something that we
access like a baggage of information
taking out the bits and pieces to suit
our needs...” (Grenfell, 1994, p.58).

5. Instructional Materials

There are also people who claim that
CLT doest not have instructional
materials. This is because they
believe in the use of a textbook
alone. CLT manifests itself in the
teaching materials used by a teacher
and students viewing language
development as an ongoing process
rather than a static product (Prabhu,
1990). In fact, it has instructional
materials, but it does not limit itself
only to the ‘off the shelf’ materials.
It, therefore, .recommends the use of
various materials with the intention
of offering choices for learners and
promoting meaningful interaction.

learners.

reverses the view

Conclusion

The above five points are simply
misunderstandings of CLT which
require change of views since they
have been affecting the teaching
learning process negatively. CLT,
which covers grammatical
competence, sociolinguistic
competence, discourse competence
and strategic competence, encourages
the active participation of students in

-ANNUAL BULLETIN

their learning, and teachers are
expected to empower their students
in the teaching learning process so
that students will be independent
language learners. Besides, CLT has
a syllabus and instructional materials,
but it also encourages the use of
additional tasks and materials as far
as they pave the way for the
improvement of students’
communication skills. It also gives
due regard to meaning based
grammar teaching but not to mere
dry form of grammar explanation.
Hence, there is a need to drop our
misperceptions and replace them
with the right views of CLT.

This writer can be reached via his

email: getaye.atlabachew@yahoo.
om
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Educational Technology: A Personal Reflection on Ethiopian Situation
Melaku Girma, PhD, SMU, E-mail Melaku_Girma@SMUC.edu.et

The appraisal of the
definitions given by different
educators makes it clear that

Educational Technology may be
defined as the application of
technology to education in order to
further the cause of the learner and
is;

and

* Just a science

technological help in providing

efficiency to the task of
teaching and learning;
# Used to provide technical

guidance and solution to the
problem of education;

*  Vitally
understanding

important in
the

teaching strategies

teaching
situation,
and teaching material, and
learner’s difficulties to make
students learn effectively.

brief,

technology is both technology in

In educational

education and technology of
education to solve certain problems
in education. The major objective
of educational technology is to
study the need of the community,
the learner and the teacher so that
the content of knowledge in the

form of course material may be
framed in a systematic order. The
process of arranging the course
the
rational utilization of gadgets like,

material in an order and
radio, TV, video, and computers
for effective learning out comes.
the of
educational technology in the field

Besides, objectives
of non-formal and distance/open
learning is to maximize the reach
of information for the welfare,
development of mankind, and the
enrichment of cultural heritage.
From my investigation into the
literature, I feel that educational
technology can simply and most
comfortably be defined as an array
of tools that might be very helpful
in advancing student learning and
may be measured in how and why
individuals behave. Educational
relies on a broad
of the
Technology can

Technology

definition word
“technology”.
refer to material objects of use to
humanity, such as machines or
but it

broader

methods of

hardware, can also

encompass themes,
including systems,
organization, and techniques. Some
modern tools include but are not
limited to overhead projectors,
laptop computers, and calculators.
Newer tools such as “smart
phones” and games are beginning
to draw serious attention for their
teaching potential. By and large,
Educational Technology is
intended to improve education.

Some of the claimed benefits are

mentioned here below.
Easy to access course materials.
Student motivation.
Wide participation.
Improved student writing.

Subjects made easier to learn.

Differentiated instruction.

The
education

traditional mode of
in which I passed
through, is burdensome and boring
for the learners. Use of Educational
Technology can make it interesting
and learner-centered. The style of
education which we want to
institute should hence be different
from the course of education in
which we are living till this time. It
is definitely clear that the current
system of education in Ethiopia
does not fulfill the intentions at
present and certainly not going to
cater for the needs in the coming
decades.

Politicians, policy makers &
educators nowadays must fully be
that
“learning” is more important than

convinced in education
“teaching”. Learning is concerned
with pupils whereas teaching is
concerned with teachers. In the
olden days, even still today, a
teacher has been the only source of
knowledge in Ethiopian schools.
The the
teachers teach. Students in many

students learn what
Ethiopian classroom situations,
including higher education,
passively receive information. The
emphasis is on acquisition of

knowledge outside the context in
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be used. The
teacher’s role is to be the primary

which it will
information source and primary
evaluator. Power and control is in
the hands of the teacher. But as
Galileo puts it “you can teach a
person nothing, you can only help

them discover it within
themselves.” Actually students
construct knowledge through
gathering, synthesizing, and

integrating information with the
skills of
communication, problem solving,

general inquiry,
critical thinking, and so on. As a

result students are actively
involved. The emphasis is on
using and communicating
knowledge effectively to address
enduring and emerging issues and
problems in real-life contexts. The
teachers’ role is to facilitate and to
coach. The balance of power is
democratic, less hierarchical and
egalitarian. Thus, in order to meet
the demands of the 21* century
educators in the country need to
the difficult

between letting go of old patterns

navigate space
and grabbing on to new ones.
With the coming of textbooks
& other instructional aids, the
teacher’s personal knowledge
though important, ceased to be the
only or even the paramount
source of learning. Hence, other
instructional materials and people
now assist in the learning process.
the

coupled with

information
the
is bringing

Especially
explosion
population growth
about changes in the developing
This
presented serious problems for

countries. situation has

~ANNUAL BULLETIN

There are more individuals to
learn and more things, which
cannot be solved by conventional
means, to be learnt. As a solution,
educational technology consisting
of various media of mass
communication, student-oriented
process and modern testing &
evaluation techniques are
required. In developing countries
like Ethiopia,

technology has to be wide spread

educational

& effectively used by educators, if
they are to keep pace with each
other & catch up with developed
countries. Both qualitative and
of
education can be secured with the

quantitative improvements

help of educational technology.

Although -in a narrow sense
educational technology means
little more than the use of

sophisticated hardware in
teaching, including overhead
projectors, tape-recorders,
televised films, cassettes, video-
dices, etc, in a broader sense it
may be interpreted to mean the
use of any new technique or
methods of teaching. Technology
of education would include the
entire process of developing the
goal, the continuous renewal of
curriculum & syllabus, the use of
new methods & techniques and
materials, the evaluation system
and the resetting of goals in view
of the changing circumstances. It
identified with

various devices and means or

is also often

recording, storage, manipulation,
retrieval, transmission & display
of data and information with high
efficiency & speed.

education more than ever before. As hinted by different authorities

DECEMBER 2014

Online Education, which is a recent
phenomenon & privilege of the few
in Ethiopia, has been heralded as the
next democratizing force in
education, particularly in higher
education. By opening access to
populations which have not had
of
geographical location, job status, or
physical handicap, the rhetoric of

access either because

online education suggests that this
new technology will democratize
education, breaking down the elitist
walls of the As
different indicated,
Ethiopia (pop.

ivory tower.
literature
80 million) is
currently undertaking major public
higher education exgansion. To this
end, at present there are 31 public
universities and a growing number
Although

Ethiopia’s higher education gross

of private institutions.

enrollment ratio has risen
significantly, of course with the
emergence and expansion of private
higher education institutions, it is
to be the

worldwide, ranking ahead of only a

considered lowest
few low-income countries in Africa.
Computer- based learning in its
various generations has acted to
open up the world of knowledge to
everyone and its most powerful
variant, online e-learning, has
become a catalyst that has enabled
huge changes in what is learned and
who is able to learn it. The public
and private sectors have a duty to
invest in improving access to
education and knowledge for all
citizens and, as a result education
systems are evolving to cope up
with or exploit massive changes in a

number of key areas including.
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® Access to more knowledge than
ever before;
® New learning skills for twenty-
first century;

The maximizing of learning
opportunities through e-learning;
® The emergence of a society of
1reiong learners,

® A recognition of the interests

and needs of the “internet
generation”;
® The implications of

globalization for cultural diversity;

® Greater inclusivity in education
through e-learning;

The removal of time and location
and limitation;
Although
encouraging signs in implementing

there are some
technology in the few Ethiopian
higher education institutions, there
are several obstacles clearly
observed. Just a few of the reasons
that technology is often not used
properly and extensively are: lack of
interest and proper training, limited

access to sufficient quantities of a

® Online medic Digital games
Finally, it is the wish of the

that

should become a major resource for

writer modern technology
the delivery of educational services
in Ethiopian schools as soon as
possible, since it can be an effective
delivery mechanism for most
existing forms of education.
Moreover, it provides capabilities
for responding to new demands that
situation

traditional classroom

cannot meet adequately.
Furthermore, the cost of information
services for

products and

educational applications will
continue to drop. Surely, Ethiopian
classrooms in the 21" century have
to be modern in every aspect..
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General Vs. Specialize ...
Cont’d from page 31
I did poorly in school my first

nine years, but it’s due to a lack of
reading. I just didn’t apply myself in
the classroom. I continued to read
voraciously and accumulated a big
base of general information. That
served me well in the tenth,
eleventh, and twelfth grades, when I
finally got serious about my studies.

3. Repetition of

Specialized Knowledge

The purpose of repetition is the
comprehension of a select body of
knowledge. It’s how you become an
authority in particular field. The
sheer volume of the information age
makes it impossible to act on every
idea. Specialization breaks down
learning into manageable chunks.
The art of mastery is often a
gravitation toward a God-given
talent or aptitude.

When a high school teacher
named Eloise Penn found out about
my love of reading, she encouraged
me to write book reports as a way to
make learning more real. I fell in
love with writing. Miss Penn
thought I had a way with words and
worked tirelessly with me on this
specialized knowledge. The
repetition of looking up words in the
dictionary and thesaurus,
diagramming sentences, editing, and
endless rewriting were invaluable to
me throughout high school and later

4. Formation of Purpose
Linked to Specialized
Knowledge

The bridge between specialized

knowledge and action is purpose.
Learn all you can about your life’s
passion to help you discover why
you are here [on Earth]. Expertise
isn’t enough. It has to be connected
to a reason for living in order for
you to use what you know in the
most satisfying way.

To be continued on page 22
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A Comparative Study on Primary School Teacher Education Program and
Curriculum of Ethiopia in Relation to India and Japan

Getachew Lemma, PhD Candidate, Lecturer at Kotebe University College

L. Introduction

It is well known that the quality
and extent of learner achievement
are determined primarily by teacher
competence, sensitivity and teacher
motivation. It is common
knowledge that the academic and
professional standards of teachers
constitute a critical component of
the essential learning conditions for
achieving the educational goals.
The length of academic preparation,
the level and quality of subject
matter knowledge, the repertoire of
pedagogical skills teachers possess
to meet the needs of diverse learning
the degree .of
to the profession,
sensitivity to contemporary issues
and problems and the level of
motivation critically influence the

situations,
commitment

quality of curriculum transaction in
classrooms and thereby pupil
learning and the larger
transformation.

According to Quality Assurance
Agency (1998), Teachers’ quality
is a function of several factors; i.e.
teachers’ status, remuneration and
conditions of work, teachers’

social

academic and professional
education. The teacher education
system through its initial and
continuing professional
development programs is expected
to ensure adequate supply of
professionally competent teachers
to run the schools. Initial teacher
education, especially, has a major
part to play in the making of a
teacher. It marks the initiation of
the novice entrant to the calling
and as such has tremendous
potential to imbue the would-be
teacher with proper motivation,
knowledge, skills and attitudes.
One way say, the bottom line of
teacher education is the quality of
teacher performance in terms of its
impact on the leaner and indirectly
on large social transformation.

This paper tries to survey the
Primary School Teacher
Education Program and
Curriculum of Ethiopia by
comparing to India and Japan
Teacher Education Program and
Curriculum.

II. Teacher Education

2.1 Concept of Teacher
Education

Teacher Education refers to the

policies and procedures designed
to equip prospective teachers with
the knowledge, attitudes,
behaviors, and skills they require
to perform their tasks effectively
in the classroom, school and wider
community (Ashby, et.al. 2008).
According to Ashby, et.al. (2008);

teacher education is often divided
into the following stages:

Initial teacher training/education (a
pre-service course before
entering the classroom as a fully
responsible teacher);

Induction (the process of providing
training and support during the
first few years of teaching or the
first year in particular school);

Teacher development or continuing
professional development (CPD),
(an in-service process for
practicing teachers).

There is a long standing and
ongoing debate about the most
appropriate term to describe these
activities. ~ The term ‘teacher
training’ (which may give the
impression that the activity
involves training staff to
undertake relatively routine tasks)
seems to be losing ground, at least
in the U.S., to teacher education.

III. Primary School Teacher
Education Program
Curriculum of Ethiopia

and

3.1Teacher Education Program
Mission Statement
MoE (2003, P.5); in TESO
document stated the following as
mission statements of Teacher
Education:-

The Ethiopian Teacher Education
Program is committed to producing
competent teaching staffs that have
the desired academic knowledge,
sufficient professional skill,

appropriate citizenship, aptitude
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and skill, and those ethical values
enshrined in the Ethiopian
constitution.

The Ethiopian Teacher Education
Program also strives to achieve
gender equity, undertakes relevant
research, creates and leads
transparent, democratic and cost
effective institutional behavior.

Above all, the Ethiopian
Teacher Education Program aims
at the implementation of
Ethiopia’s short and long term
plans of providing quality
universal primary education for all
of its citizens by 2013 and
producing staff both in quality and
quantity for the entire education
system.

3.2Profiles for the Graduate Teacher
MoE (2003, p.6); in TESO
documents; profile for the
graduate teacher is suggested as
follows:

a. Competent
responsible citizens:

b. Competent in the subject(s)
and the content of teaching:-

C. Competent in the classroom:

d. Competent class
organization and management

e. Competent in assessment

f. Competent in areas relating to
the school and the
System.

g. Competent in the values,
attributes, ethics and abilities
essential to professionalism.

h. Be committed to high
standards of personal conduct,
ability to evaluate the quality of
his/her own teaching, etc.)

34 The Curriculum and
Primary School Teacher Education
Program of Ethiopia

The program of Teacher
Education has three components;
these are (a) the practicum; taking

in

producing

in

Education

its place at the centre (b)
professional studies (PS) and (c)
Integrated Subject Teaching - this
will enable student teachers to
achieve the learning objectives of
each phase of the practicum (I, I,
Il & IV). The three components
are interdependent.  Professional
studies and Integrated Subject
Teaching must work together to
provide the theories and methods
for student teachers to apply in
their classroom experience.
According to MoE (2003,
pp-26-28); in the TESO document
the program breakdown of the
courses is indicated as follows:-
The program areas are
1) Practicum
2) Professional studies, and
3) Integrated Subject Teaching
According MoE (2003, pp. 39-
41); TESO document suggests that
the 1043 diploma program will
consist of four streams, but no
major and minor areas of courses.
Student teachers will follow one of
the four academic streams: Natural

Sciences, Social Sciences,
Languages, and Aesthetics.

IV. Primary Teacher
Education Program and
Curriculum of India and
Japan

4.1 Primary Teacher

Education Program and

Curriculum of India

NCF (2009) requires a teacher to be
a facilitator of children’s learning
in a manner that the child is helped
to construct his/her knowledge. It
also opens out possibilitie ; for the
teacher to participate in the
construction of syllabus, .extbooks
and teaching-learning materials.
Such roles demand that teachers be
equipped with a better

understanding of curriculum,
subject, content, and pedagogy on
the one hand and community and
school structures and management
on the other. According to the
National Curriculum Framework
for Teacher Education (2009, p. 9),
there are a number of degree
programs for the preparation of
elementary teachers both within
and outside the country which need
to be looked at and adopted to
Indian needs keeping the rig our of
these programs intact. The
Bachelor of Elementary Education
(B.EL.Ed) program of the
University of Delhi is a case in
point.

Teachers are supposed to be trained
in such a way that they fit a system
in which education
transmission of information. They
take the school curriculum and text
books as a ‘given’ and train
teachers to adjust to the needs of
the existing school system through
fastidious planning of lessons in
standardized formats and fulfilling
the ritual of delivering the required
number of lessons.

It has been taken for granted
that the existing arrangements for
teacher preparation at different
stages would do as well for teacher
educators too. B.Ed is for
elementary teacher educator and
M.Ed for teacher
educator.

The National Curriculum frame
work for Teacher Education (2009
pp. 18-28) suggests that teachers
who get prepared to teach in the
elementary school will be equipped
with three broad curricular areas.

Foundations of education which
include courses under three broad
child studies,
studies and

is seen as

secondary

rubrics,
contemporary

namely,
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educational studies (understanding
oneself as a person and as a teacher
and of theories related to child
development and learning and the
and cultural context
education),

Curriculum and pedagogical
theory which include courses under
two broad rubrics, namely,
curriculum studies and pedagogic
studies (understanding of the nature
of subject disciplines in the social

social of

context of learning and ways of
transacting knowledge with children
in formal contexts, and
School internship leading to the
development of a broad repertoire
of perspective, professional
capacities and skills.  Together,
these areas constitute the common
teacher
education programs across stages; -

core curriculum for
pre-schools, elementary, secondary
and higher secondary.
Area 1: Foundations of Education
1.1 Child studies

a) Childhood, child development
and learning curricular provision:-
Course work: two three
designed around key
concepts and research from
psychology, philosophy,
sociology to engage learners with
theoretical concepts and frame
works.
Through workshops, seminars and
assignments, student teachers are
given opportunities to:

* Observe and study children at
play and at work in diverse socio-
economic, cultural, linguistic and
regional contexts.

* Observe and analyze learning and
thinking processes of children.
*Understand children’s questions
and their observations of natural and
in order to
developmental

to
courses

and

social
appreciate

phenomena
the
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process as a continuum.
b) Child contact practicum
1. 2 Contemporary studies
a) Teacher and learner
society
b) Other critical social issues;
human and child rights,
environment and development,

in

reservation.
Course work:- One or two courses
to engage learners with theoretical
concepts and
classroom as a social context, issues

issues; such as:
and concerns of contemporary
Indian Society; pluralistic culture,
identity, gender, equity, poverty and
diversity; ideas of educational
thinkers, Gandhi, Tagore, Dewey
and others to b examined in their

socio-historical contexts.

1.3 Educational Studies

a) of education,
knowledge and values
Course work: One or more courses
focused on philosophical thinkers in
education, theoretical constructs that
help to question and debate issues
around aims of education and
questions of epistemology.

b) Developing the self and
aspirations as a teacher
Course work: One course with
focused workshops - through link
with theory that would require
specific inputs from professionals
who have engaged with self-
development, theatre and creative

Aims

drama.  Theoretical study with
complementary workshops need to
focus on issues of identity

development,
Own strength and limitations and

recognizing one’s

developing social sensitivity and
skills of empathy.

Area 2: Curriculum
pedagogical theory

and

a) Curriculum studies b)

Pedagogic studies

Course work: Two to four courses
on knowledge’s curriculum and
pedagogy; knowledge as constructs
through experiences,
disciplines, critical understanding
of school curriculum and pedagogy

nature of

as the integration of knowledge
about the learner, the discipline and
the societal context. This would
include -
1. Revising /reconstructing
concepts
2. Learning to assess children’s
progress
Area 3: Practicum and School
internship:

It is common knowledge that
practice teaching which constitutes
the most functional part of the
teacher preparation has suffered
severe neglect and erosion in
quality. The common complaint is
that theory dominants the
curriculum and practice teaching
continues to suffer from
inadequacies of different kinds of
components such as
practices of mechanical routine like
observation, micro teaching,
teaching practice and examination)
and exhibit no variety or original
thinking, rigid lesson plan format,
lack of variety

important

and context,

specifying in teaching, and
evolution of student teaching in
terms of number of lessons. No

attempt towards
qualitative evaluation
professional attitudes, values, lack

of provision for internship and total

comprehensive,
covering

school
mentoring and supervision.

experience, inadequate

The NCF (2009 p. 26) points out

that:

Current practices in teacher
education take the school
curriculum and text books as a

Department of Common Courses St. Mary’s University (SM )

16



he
eacher

‘given’ stuff and train teachers to
adjust to the needs of the existing
school system through fastidious
planning of lessons in standardized
formats, fulfilling the of
delivering the required number of
lessons.

* Repeated practice

ritual

the
teaching of a specified number of
isolated lessons is considered a
sufficient
professional development.

= There no opportunity for
teachers to examine their own
biases and beliefs and reflect on
their own experiences as part of
classroom discourse and enquiry.

* Theory courses have no clear

in

condition for

is

articulation with practical work
and ground realities.

= The evaluation protocol is (00
theoretical, excessively
quantitative and lacks
comprehensiveness.

4.1.1 Comparing Primary Teacher
Education and
Curriculum of Ethiopia with that

of Indian

4.1.1.1 Similarities
-In both countries practicum
courses are offered.
- In both counties curriculum and
pedagogy courses are provided.
- In both countries trainees learn

Program

how to prepare and use lesson
plans.

- In both countries trainees learn
how to assess the progress of the
students.

- In both countries the would-be
teachers are equipped with a better
understanding of curriculum,
subject content, and pedagogy.

- In both counties trainees learn
theories related child
development, learning, and the
social and cultural contexts of
education.

to

B ~ANNUAL ULLETIN

- In both countries trainees learn
philosophy and psychology.

In both <countries
Environmental science courses are
designed to be offered to the
trainees.

- In both programs the parts of
the program
improvement (o enhance quality
are:-a) theory dominates the
curriculum and practice teaching
continues to suffer from
inadequacies of different kinds
like practices fellow a mechanical
routine (observation,
teaching, teaching practice and
examination) and exhibit
variety or original thinking, b)
rigid lesson plan format, ¢) lack of
variety and context, specify in
teaching, evaluation of student
teaching in terms of number of
lessons d) No attempt towards
comprehensive qualitative
evaluation covering professional

which need an

micro

attitudes, values, lack of provision
for internship and total school
experience in adequate mentoring
and supervision.

4.1.1.2 Differences

- Teacher Education program in
Ethiopia has enshrined Teacher
Education Program Mission
statement, Objectives of
Teacher Education and profile
for the graduate teacher, whereas
Indian Teacher has
enshrined context, and
vision of Teacher Education.

- In Ethiopian Teacher Education
program, teachers are trained at
the level of certificate and
diploma to teach in tl » primary
schools, whereas in Ind
teachers are trained at the level of

General

Education
concerns

B.Ed and M.Ed io teach in
Elementary and Secondary
Schools.

no .

DECEMBER 2014

- Courses offered for trainees in the
Teacher Education of India differ in
scope and depth from that of
Ethiopia.

- Sociology courses are offered to
train teachers for elementary
school in India, whereas such
courses designed
Ethiopian Teacher Education
program.

- Aesthetics and Physical
Education fields are designed to
be studied in
Ethiopian Teacher Education as a
stream of the program, whereas
these courses are
offered as an integrated and shared
courses in India.

are not in

Teacher
and

4.2. Primary
Education Program
Curriculum of Japan
As the source
‘http://www.u.ryukyu.ac.jp/en/fo
r-examinee/faculty-edu/faculty-
edu st.htm/ indicates the
program of teacher education in
Japan aims to cultivate teachers
who have advanced practical
teaching ability, who possess
expert knowledge and leadership
qualities with regartothe subject
thy teach and who are able to
accurately deal with the burning
issues in education today.
principle, students are able to
obtain basic teaching
certification " in the form of a

In

second-division elementary or
junior high teaching license.
Additionally, study
specialized education courses in
order to obtain a first division
teaching license.

students

In Japan the elementary and
secondary school teacher-
training program is comprised of

Department of Common Courses, St. Ma ’s University SM )
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the following majors:-

1. Japanese Language

Education

This major aims at turning out
national teachers
(elementary, junior and senior high
school) with the ability to design
and teach classes that are both well-
rounded and interesting based on
their in-depth expertise of the
subject.  The faculty teaching
courses in this major come from the
fields of classical Japanese
literature, modern Japanese
literature, and national language
education.
home atmosphere with students
limited to just eight per year. There
are also classes in modern Japanese

language

Classes boast an at-

language and the Okinawan dialect,
as well as classical Chinese
literature. The Japanese language
major welcomes individuals who
wish to master the power of the
language and enter a career as a
national language teacher.
2. Social Studies

This major aims to prepare
teachers, based on the results of
social science research, to pursue
world peace from an Okinawan
point of view as part of Japan. The
courses of history, geography,
economics, and sociology are
studied and researched as a base for
passing the fruition of these labors
on to the world through social
studies education and making a
contribution to the peaceful
existence of making as a whole.
3. Mathematics

This major endeavors
cultivate mathematics teachers
who possess flexibility in their
thinking and who:

a. Have a passion for the

to

subject.

b. Understand the subject well,
and

c. Can explain the subject in
terms that are easy to understand.

4. Science

Students learn about the intrinsic
nature of the natural world and
scientific phenomena. The goal of
this major is to cultivate teachers
who recognize nature as an
excellent teacher and who are fond
of both theoretical knowledge and
practical ability in elementary and
secondary education.

5. Music

Through the study and research of
each specialty in the field of music,
this major aims to develop teachers
by molding their technical ability to
impart both the depth and fun of
music to the children they teach
using the high degree of knowledge
and skill that
cultivate rich aesthetic sensitivity.

6. Art

This major seeks to develop in our
students the ability to express their
freedom and individuality, and the
ability to pass that on, in turn, to
their students. Individuals have
their own tastes, which are
dependent on their individuality. In
art, if you believe that you can, you
can do anything.

7. Health and Physical
Education

In addition to the in-depth study of
such specialty fields as teaching
methods for health and physical
education, school health,
movement theory of sports, and
studies of physical education, this
major aims to instill in students a
broad knowledge of the teaching
profession and to produce highly
talented teachers.

is necessary to

8. Technical Education

From the world of technology,
subjects that include computer
science, electricity and electronics,
machinery, and metal and wood
processing are selected as areas of
study and research for students.
Development of teachers with a
high level of ability in information
processing and in making things is
the aim of this major.

9. Home Economics

The aim of this major is to
produce able and responsible
teachers who are individually
aware, considerate, and active in
finding solutions to the various
problems that are present in daily
life, such as environmental
problems, gender equity questions,
the ageing society, and problems
for consumers. This major will
impart in students a specialized
knowledge of childcare, lifestyle
management, clothing, diet, and
shelter.

10. English

In addition to the basics of
developing and improving
communicative ability in the
English language, this major aims
to cultivate teachers with the
practical ability to impart to their
students an interest in different
cultures and languages. The goal
of the major is for students to
obtain a broad education in such
specialized areas as modern
language instruction and
contrastive analysis of Japanese
and English with regard to both
American and British English.

11. Education

A broad range of topics relevant to
the teaching profession such as
teaching methods, moral education,
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eacher
guidance, vocational guidance,
education systems, and lifelong

learning, are studied and researched
by students. Furthermore, the major
aims to foster in teachers the ability
to conduct
enjoyable

and
will

meaningful
classes that
contribute to the growth of their
students.
12. School Psychology
The focus of the
psychology major is
children resolve educational
and developmental problems,
personality
problems, and career problems.
Students in this major learn the
theory and-practice of school

school
helping

and social

psychology in order that, when
they become teachers, they will be
able to help children grow. This
major will encourage students to
acquire broad vision regarding
educational practice and lead them
toward a career in the educational
field.
13. Child Education

The starting point
understanding children is the ability
to think and act with the child.
This major producing
teachers who possess this very
ability. In order to turn out such
teachers, the major uses expressive
and experience-based education as

for

aims at

a base and incorporates social
experience and volunteer work at a
variety of different locations
outside of the school. This
incorporates learning-research in a
comprehensive, practical education.
14.Special-Needs Education
This major focuses on producing
the teachers needed to conduct
special-education classes in schools
that. specialize in teaching

intellectually challenged children

DECEMBER 2014

and at elementary and junior high
schools that include such classes.
Students must choose either
elementary or junior high school
education, which will then be the
focus of their studies. For students
completing the major, it is possible
to obtain an elementary, secondary,
or special education first-division
teaching license.
Licensure/Qualifications
The following licenses may be
obtained:-
First-division / Second-division
elementary school teaching license
First-division / Second-division
junior high school teaching license
First-division / Second-division
senior high school teaching license
First-division / Second-division
special-education school teaching
license
School librarian accreditation
Community-education director
accreditation
4.2.1: Comparing Primary
Teacher Education
Program and Curriculum

of Ethiopia to Japan

4.2.1.1  Similarities

both Teacher

Education objectives are stated
and streams to be studied have
been categorized in different
departments.

o In countries

e«In both countries teaching

languages as a stream have been
part of the curriculum.

e In both countries Music, Arts

and Health and Physical
Education are eparately studied
as a stream.

eIn both countries English is
separately studied as a stream.

« In both countries Mathematics is

separately studied as a stream.

4.2.1.2 Differences

* In Ethiopian teacher education in

the
Sciences, students learn Physics,
Chemistry and Biology
separately as a stream, whereas
in Japan students learn science
in general as a field, which they
learn about the intrinsic nature
of the natural world and
scientific phenomena.

department of Natural

 In Ethiopian teacher Education

in the department of Social
Sciences trainees study History,
Geography, Civics and Ethical
Education separately as a
whereas in Japan
study History,
Economics

stream,
trainees
Geography,
Sociology as separale streams in
the department of Social
Studies.

» In Japan Teacher Education

and

program, would-be teachers

learn Computer Science,

Electricity and Electronics,
Machinery, and Metal and
Wood Processing in the
Department of Technical
Education. = Whereas
Ethiopian Teacher Education,
Technical Education training is
excluded from the program.

the
program of Japan trainees learn
Home Economics as a stream,
whereas it is excluded from the
Teacher Education program of
Ethiopia.

in

e In teacher Education

e In Japanese teacher education,
the field education is offered as
a stream including teaching
methods; moral education
guidance, vocational guidance;
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education systems and lifelong
learning studied and
researched by students.
Whereas in Ethiopian Teacher
Education program the above
mentioned streams are offered
as professional studies in a form

are

of common courses.

e In Japanese Teacher Education
Program school psychology is
studied as a stream. Whereas in
Ethiopian Teacher Education
program, it is offered as a
cominon course.

« In Japanese Teacher Education
Program, Child Education is
offered as a stream. Whereas in
Ethiopia, it is offered as a
common Course.

¢ In Japanese teacher education

trainees are assigned to teach.

after completing the program

and should be certified to

obtain the following licenses;
First-division / Second-division
elementary school teaching license
First-division / Second-division
junior high school teaching license
First-division / Second-division
senior high school teaching license
First-division / Second-division
special-education school teaching
license. But in Ethiopian Teacher
Education program
license has not yet started.

V. Concluding Remarks

The major purpose of teacher
education program in Ethiopia is to
produce teachers who are:-

teaching

*Competent in
responsible citizens.

x* Competent in subject(s) and the
content of teaching.

* Competent in the classroom.

= Competent in areas relating to the
school and the education system.

the

producing

* Competent in values,

attributes, ethics and abilities

essential to professionalism in

upholding the professional ethics.

To fulfill the above mentioned
purposes of Teacher Education,
MoE (2003) has designed a new
program and curriculum in the
TESO document. Thus, I found it
essential to compare Ethiopian
Teacher Education program (o
those of India and Japanese teacher
education programs. Some
similarities and differences which 1
observed The
major similarities of Ethiopian and
Indian Teacher Education
Programs are:-

Practicum courses are offered in
both countries.

Curriculum

are as follows.

and pedagogy
courses are provided.

Trainees learn how to prepare
and use lesson plans.

Trainees learn how to assess the
progress of the students.

In both programs the would-be
teachers are equipped with a betler
understanding of curriculum,
subject content and pedagogy.

In both countries trainees learn

theories related to child
development and learning and the
social and cultural context of

education.

In both countries trainees learn
philosophy and psychology.

In both countries environmental
science courses are designed to be
offered to the trainees.

In both countries parts of the
program which need an
improvement to enhance quality are
theory dominated; the curriculum
and practice teaching continues to
suffer from inadequacies of
different kinds like practices follow
a mechanical routine (Observation),
micro-teaching, teaching practice

DECEMBER 2014

and examination), exhibit
variety or original thinking, rigid
lesson plan format, lack of variety
and context, specify in teaching,

no

evaluation of student -teaching in
terms of number of lessons. No
attempt towards comprehensive
qualitative evaluation, covering
professional attitudes, values, lack
of provision for internship and total
school experience, inadequate
mentoring and supervision.

The major differences of teacher
education program of Ethiopia and
India are:

In Ethiopia teachers are trained
at the level of certificate/diploma to
teach in the primary schools,
whereas in India teachers are
trained at the level of B.Ed and
M.Ed to teach in Elementary and
secondary schools.

Sociology courses are offered to
train teachers for elementary school
in India, whereas sociology courses
are not

designed in Ethiopian

teacher education program.

Aesthetics and Physical
Education fields are designed to be
studied in Ethiopian Teacher
Education as a stream of the
program, whereas these courses are
offered as an integrated and shared
courses in India.

In this paper Ethiopian Teacher
Education Program has been
compared to Japanese as follows.
Similarities
teacher

«In both countries,

education objectives are stated
and different fields to be studied
have been categorized in
different departments.

¢ In both countries teaching

language as a stream has been

Department of Common Courses, St. Mary’s University (SM )
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part of the curriculum,

¢ In both countries Music, Arts

and Health and Physical
Education are separately studied
as a stream.

¢ In both countries English is

separately studied as a field.

both

Mathematics

studied as a stream.

Differences

In Ethiopian
Education in the department of
Natural Sciences, students learn
Physics, Chemistry and Biology
separately as a stream. Whereas in
Japan students learn science in
general as a field, which they learn
about the intrinsic nature of the
natural world and scientific

e In countries

is separately

Teacher

phenomena.

In Ethiopian teacher education
in the department of social sciences
trainees study History, Geography,
Civics and Ethical Education
separately as a stream. Whereas in
Japan study the
department of Social Studies; i.e.
History, Geography, Economics
and Sociology as separate streams.

In Japan teacher education
program the would-be teachers
learn Computer Science, Electricity
and Electronics, Machinery, and
Metal and Wood Processing in the
Department of Technical
Education. Whereas in Ethiopian
teacher education Technical
Education training for teachers is
excluded from the program.

In the teacher
program of Japan trainees learn
Home Economics

trainees in

education

as a stream.

In Japanese Teacher Education

Program, school psychology is
studied as a stream. Whereas in
Ethiopian teacher education

program it is offered as a common
course.

In Japanese Teacher Education
Program Child Education is offered
as a stream. Whereas in Ethiopian
Teacher Education, it is offered as
a common course.

In Japanese Teacher Education
on trainees will be assigned to
teach after completing the program
and should obtain the teaching
licenses at their level by fulfilling
the standard criteria.

From the above comparative
analysis the following points are
recommended:-

In Ethiopian
Education Program,
teachers who will be assigned to

Teacher
particularly

teach at primary schools need to be
qualified with a minimum level of
B.Ed. degree. Because at this level
the training program will have the
scope and depth of courses to be
offered and the trainees will be
competent in versatile professional
and subject matter content courses.

In Japanese teacher education

program the would-be teachers
specialize computer science,
electricity and electronics,

machinery, and metal and wood
processing, Home Economics in
the department of Technical
Education. However in Ethiopian
teacher education program the
above mentioned streams are
excluded. I suggest that the above
mentioned fields if
they restart in the teac 1er education
program.

are essential

will be significant for all trainees if
they are designed to be provided
for all streams.

In Ethiopian teacher education
program, the recruiting/selecting
criteria of trainees need to be
improved, because the criteria
should at least consider the
academic status of students and it
should
eligible to join the universities.

The would-be teachers teach
what they learned during pre-
service teacher education training.
However in Ethiopian teacher
education program, particularly in
subject areas, they learn different
matters from the subject contents of
the grade they be
assigned to teach and then they face
difficulties in the actual teaching-
learning activities after graduation.
For instance, new graduates from
the teacher education colleges have
difficulties in teaching particularly
subjects like Mathematics, Physics
and Chemistry at grades 7 and 8§,
the problem is that they don’t learn
the specific subject matter conignts
of subjects they will be assigned to
teach at a particular grades. Most

involve students who are

levels will

probably the new designed teacher
education curriculum (PCK) may
it, if it
considering these problems.
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General Vs. Specialized ....
Cont'd from page 13
After graduating from high
school, I worked that summer as a
sportswriting intern for the Atlanta
Constitution. As I mentioned earlier, I
spent a year writing for the Associated
Press before going into sales. I always
wanted to write for a living, but I had
to make it work financially. I didn’t
link my specialized knowledge to a
workable purpose until thirteen years
tater when 1 started my business.

5. Application of
Specialized Knowledge

The purpose of application is to
make a difference with your life.
Practice daily what you know and love
to do until you become an expert. A
doer without knowledge is a fool. A
career student without action is an
intellectual. An intellectual without a
purpose is lost. Specialized
knowledge, purpose, and action are a
winning combination.

Since my high school days and
early journalistic training, I've
applied my specialized knowledge in
ways that have allowed me to earn a
decent living doing what I love to do.
I have written several books. I have
written scripts for audio albums and
content for seminar workbooks. I edit
a newsletter. I writc keynote
speeches and deliver them to
audiences across America and around
the world. And it all started with an
awareness of reading.

Thomas Macaulay, a nineteenth
-century English historian, said,
“Knowledge advances by steps, not
by lips.” I first heard these words in
high school and wondered how many
steps would be necessary. Now, I
understand the truth of Macaulay’s
statement because I’ve lived out
thesc five steps over many years. ...

(Excerpted from) Richard Biggs.
(2002). Burn__ Brightly without
Burning out. PP. 24-28
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Health and Nutrition Strategy of MoE

Elleni Kasa, Gulele Subcity Education Bureau

I. Introduction

Ministry off Education recog-
nizes the impact of poor health and
nutrition for effective learning
which in turn affects poverty reduc-
tion, one of the millennium goals.
Thus, intervention at schoolchil-
dren considering health and nutri-
tion status is vital. In relation
School Health and Nutrition (SHN)
schoolchildren have ill health and
nutrition deficiency. There is also
lack of awareness and feeling own-
ership in the community. “Thus, a
strategy has been developed taking
into account universal access to
basic education and opportunity to
all.

SHN Strategy: School Health and
Nutrition Strategy targets education
for all, improving attitude to health
and nutrition by providing knowl-
edge and brining behavioral
change. Since there is a fact that
schoolchildren are stunted and un-
derweight and have impaired cog-

nitive ability, SHN strategy focuses
on structuring the inefficient and
ineffective program delivered by
SHN intervention such as disease
prevention, promoting equity, and
benefit the disadvantaged.

SHN strategy within its scope
sets aims and objectives. The scope
incorporates students, teachers,
other staff, and training institutions
which are under formal and infor-
mal education. Aiming at improv-
ing educational access to school-
children, the strategy has its own
objectives. It promotes joint plan-
ning with the education sectors and
strengthens linkage of SHN inter-
ventions with ministries, communi-
ties and other stakeholders.

I1. Supporting policies

The National SHN strategy is
supported by a number of existing
sector policies from education,
health and water resource in Ethio-
pia. The support in the education
sector provides different benefits. It
has objectives to develop the physi-
cal and mental potential by expand-
ing basic education. It can increase
schoolchildren’s educational
achievement by reducing repetition
and absenteeism.

To this effect trainin 3 institutions
address health, nutriti: 1, water and
sanitation concerns. +lealth sector
is the other supporting dimension.
It participates in SHN programs
and provides relevant information
to SHN. Moreover, the sector calls

for nutrition education, sanitation
issues to be integrated in the cur-
riculum and endorses capacity
building efforts. Thus, it focuses on
skills based health education and
school based health and nutrition
services. The three ministries (i.e.
education, health and water re-
source) are; therefore, granted to
work together for the program ef-
fectiveness.

III. Guiding Principles

The guiding principles which are
derived from existing international
conventions include leadership,
access to all and free education
from any discrimination. The Min-
istry of Education is the prominent
leader of the program for providing
SHN intervention so that it pre-
pares policy framework. In addi-
tion, health and nutrition take a
multi sectoral approach such as
MOoE, MoH, and Water Resource
including private sectors and com-
munity services.

The principles consider better
access for different matters for
schoolchildren since every child
has the right to quality health and
nutrition services; to access safe
drinking water and adequate sanita-
tion. There should also be access to
quality education and information
considering vulnerable groups.

Learning institutions should be
alert for equality and non-
discrimination SHN  programs.
Schoolchildren health status should
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be confidential. They should get
safe and accessible physical envi-
ronment considering gender sensi-
tivity. To this effect, joint fun rais-
ing and advocacy strategies should
be set for effective planning and
implementation.

IV. SHN Strategic Frame-
work

4.1 FRESH and SHN Strategy
The National SHN strategy will
adapt the FRESH (Focusing Re-
sources on Effective School Health
framework as guideline to organize
SHN responses in the country fo-
cusing on four prioritized areas:
SHN -related policies, safe and
sanitary school environment, skill-
based health and nutrition educa-
tion, school-based health and nutri-
tion services. In light of this, MoE
incorporates SHN in school cur-
riculum to ensure quality of life of
schoolchildren. It also develops
skill based learning experience to
educators. To sum up, SHN stands
by the side of learning to reduce
class repetition and absenteeism in
a cost effective way.

4.2 Strategic components

The SHN strategic framework
gives both short- and long- term
solutions to the problems using
main and supportive strategic com-
ponents. One of the main compo-
nents is school health and nutrition
related policies. MoE along with
MoH prepares guidelines to pro-
mote the over-all health, hygiene
and nutrition of student children. It
ensures safe and secure physical
and psychosocial environment. It
also works to make teachers be a
good model. The second major
component is safe and sanitary
school environment. The three min-
istries provide standard guideline
on clean water and sanitary facili-
ties (e.g. toilet) considering con-
struction policies for gender and
privacy.

B -ANNUAL ULLETIN

The third major component that
deals with skill - based health and
nutrition education focuses on life
skills related with physical and psy-
chosocial environment and mental
health” issues. It also focuses on
HIV/ ADS, gender equality, and
peer pressure. Thus, it targets pre-
paring materials and training pro-
fessionals in colleges. The last
component is school based health
and nutrition services within the
community. It monitors student
children’s nutritional status and
school feeding programs. As a re-
sult, the community sees teachers
and schools positively .

There are supportive strategic
components of SHN. Firstly, coun-
try-wide SHN capacity building
which shifts from purely medical
approach to FRESH targets school-
children to address the nation’s
health and " nutrition programs.
MoE, MoH and Water Resource
sector work together for effective-
ness. They work on equipping staff,
motivating coordination staff like
data collector on need based activi-
ties. Secondly, SHN Planning
structure focuses on ‘’bottom up’’
approaches to have ownership at
community level. School SHN
teams identify problems and set
annual plan. The woredas identify
resources and allocate budget to
allow school’s plan implement.
Technical advice as top down ap-
proach will be provided by MoE.

V. SHN Strategy’s Focus
Areas and Activities
5.1 Major Focuses

The national SHN strategy
has major focus areas and ac-
tivities. SHN issues will be
incorporated in the curriculum.
Provision of health service, and
counseling at school are also issues
to be considered. Since diseases
negatively affect learning and lead
to absenteeism, prevention and
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controlling mechanism should be
set. For example, eye health pro-
motion should be incorporated to
create awareness. Tuberculosis,
HIV/AIDS and STOS, and other
parasitic diseases should be ad-
dressed. Identification of* children
with visual impairments and pro-
viding vitamin A are activities.
Spacious classroom is of the es-
sence to prevent airborne diseases.
Hygiene facilities, working to-
gether with HIV posiiives (e.g.
teachers, learners, staff) are some
focuses in SHN strategy intention.

Food policy is another focus of
SHN strategy. Feeding program
and selling food are included in the
strategy. School garden, for exam-
ple, is a means for production.
Brainstorming and providing lesson
regarding the importance of nutri-
tion for learning are incorporated.
Thus, community participates in
the feeding program to build posi-
tive image and feel ownership on
the program. Finally to optimize
school nutrition services, forming
linkages and referral services will
be arranged.

5.2 WASH and Vulnerable
Children
WASH (water, sanitation and

hygiene) is important to realize
healthy school environment. It advo-
cates using safe and adequate water,
proper sanitation and hygiene pro-
motion. To this effect, school man-
agement and the community should
work together to boost awareness
and construct facilities (e.g. toi-
let) .Giving value to parents, friends,
culture and religion help to build
positive experience so that the
SHN strategy should be smart to
integrate the points during the im-
plementation which in turn brings
social inclusion and integration of
children with learning difficulties.
Children are the most vulnerable
part of the society because of their
age and maturity. Because of this,
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the strategy focuses on assuring chil-
dren’s right protection, preventive
mechanism; feeding program to the
children who live in poverty should
be given. Schools should have
proper infrastructure for safety like
first aid kit. The school environment
needs effective community partner-
ship. This leads to collaboration,
commitment and communal owner-
ship. School children should also be
active participants in  adopting
healthy lifestyle for the successful
accomplishment of ‘Education For
All’.

5.3 SHN Strategic Imple-
mentation

When SHN intervention is deliv-
ered in an integrated way, it has
maximum b5.enefits so that by
2015, every primary school child
will have health and nutrition ser-
vice with safe and sanitary school
environment.

To this effect, firstly, it is impor-
tant to establish institutional frame-
work for concerted action. Members
of government sectors, development
partners, communities,  parents,
teachers and students should work
together to achieve the goal. The
education sector will lead planning
coordination and implementation of
SHN activities in collaboration with
other stakeholders. A steering com-
mittee and technical committee will
be established where the first one
encompasses key decision makers
like MoE and MoH, and the latter
one focuses on the day to day
changes at the bottom level.

Secondly, networking matters
is effective method to coordinate
related issues at various levels con-
sidering a need to partners and other
stakeholders. The networking helps
advocacy work and resource mobili-
zation using taskforces for program
implementation.

Monitoring and evaluation is

I1-ANNUAL BULLETIN

another SHN strategic issue which
helps implementation by keeping
database for accurate and relevant
information. In light of this, schools
shall be equipped with data collec-
tion- and monitoring tools so that
they can record their SHN activities.
Then they report the progress to the
Woreda. The data will be sent to
regional and federal levels accord-

ingly.
VI. Roles and Responsibili-
ties

Different parties have roles and
responsibilities for achieving a Mil-
lennium Development  Education
goal incorporating aspects of
schoolchildren’s health. The first
body is government ministries. MoE
and MoH review guidelines, coordi-
nate SHN stakeholders at national
level, mobilize and utilize resources
linking with communities. MoE
takes responsibility for curriculum
designing, teacher training, and edu-
cation policies in schools in light of
SHN programs. MoH also has its
own responsibilities: conducting
health control services at schools
(e.g. safe water, vaccine program.)
providing technical advice like
training for staff personnel.

Other stakeholders take their
roles and responsibilities. Commum-
ties, for example, participate in the
school management. They counter
check whether there is safe school
environment. The stakeholders ad-
vocate and strengthen matters re-
lated to SHN programs. To sum up,
there should be a memorandum of
understanding among MOoE, MoH
and water Resource to have proper
operational guideline for SHN pro-
gram implementation.

VII. Summary an¢« Conclu-

71 Summary

Incorporation SHN program in
schools education pipe line has
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brought its own advantages. It helps
school children to be healthy and
learn effectively by reducing repeti-
tion and absenteeism. This fact,
however, is realized with reckoning
efforts and cooperative work among
different parties for implementation.
MOoE takes the leading role followed
by MoH and water resource. There
should be guideline and curriculum
preparation .There should also be
trained man power (e.g. teacher,
staff personnel) and communities
should feel ownership which may
arise from effective work of schools
and Woredas. Since the program
focuses on’’ bottom up’’ approach,
schools should identify children’s
problems and set annual plan. The
Woreda approves the plan and pro-
pose resources and budget for the
implementation. Data and outcomes
will be reported to regional and fed-
eral- level which in turn helps to
“top down’’ approach for proper
assistance.

72 Conclusion

To put 1t 1n a nut shell, setting
schoolchildren’s friendly environ-
ment in schools is important. It is
going to be ensured when there is
defined strategy and serious follow
ups for the implementation. Thus
responsible bodies should tell their
sense that their roles heighten the
target lard down. All these with the
provision of health and nutrition
service at school have mpact on
achieving the mullennium develop-
ment goal of poverty reduction.

Ny Ny Sy
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The other day I was queu-
ing up waiting for a taxi heading
from the place commonly called
Abinet to piazza, considered to be
the heart and downtown of Addis
Ababa. It was around 8:00 a.m. in
the morning- a rather foggy and
misty morning. The dark cloudy
sky was pregnant with a seemingly
imminent downpour. People were
rushing to their destination hur-
riedly both not to be late for their
respective businesses and scary of
the prospect of being pelted by the
looming heavy rain.

Suddenly, the much-dreaded rain
started. Everybody instinctively
began to run and jog to escape the
thunderous rain and find a tempo-
rary shelter. The long taxi queue,
which I was part of, broke up un-
ceremoniously to the dismay of
many of us. The queue was com-
posed of all sorts of people includ-
ing elderliess, muscular youngsters,
smartly dressed pretty girls, young
children (probably going to school
for supplementary summer
courses); and even mothers carry-
ing their babies on their back.

The sad disintegration of the
queue was immediately followed
by ego-centric pushing, pulling and
shoving to get on a taxi. Some
urged for calm and order. The site’s
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self-appointed taxi turn-keepers
(famously known as ‘tera askebari-
woch’, transliterated from the local
language) also warned people in a
threatening voice to keep the line
intact. But, all the efforts were an
exercise in futility. As the rain got
stronger, the hustle grew harsher
and nastier. The younger and physi-
cally stronger ones got on the taxies
brutally trampling on the older and
the weaker ones. The strongest and
the “bravest” showed no mercy to
the weakest. 'Young men didn’t
care when they used the shoulders
of the elderly as a comfortable
springboard to jump into the taxies.
Men displayed no sympathy when
they pulled back and threw aside
helpless women and children in
their selfish act of boarding a taxi.
The downpour continued. So did
the disrespectful pushing and the
uncaring shoving. Mothers im-
plored youngsters to help them get
on the taxies. Fathers pleaded for
respect. Children instinctively
screamed for a supporting hand.
Office ladies and other girls in the
queue begged not to be cruelly
nudged and walked over by muscu-
lar ones. But, all these pleas from
the “weaker ones” ended up on
deaf ears. The strongest... the
youngest and the “bravest” seemed
blind, deaf, pitiless and nonchalant
to the desperate calls of the
“weakest”. What is so amazing
and infuriating was that the
“bravest” who managed to get on
the taxies on the backs of weak
mothers and frail fathers displayed
a broad and treacherous smile, as if
they won a fierce battle and beat an
archenemy.

The tragic drama continued for a

while. The writer, who took shelter
under the roof of a nearby mini-
shop after the breakup of the queue,
was watching this appalling epi-
sode with a sense of bewilderment.
Several questions were roaming
around his mind. “Where has the
long-held Ethiopian culture of re-
specting and sympathizing with
each other gone?”... “Where did
sympathy and compassion vanish?”’

“What has happened to this
young generation, which is sup-
posed to be part of the God (Allah)-
fearing people, who are known for
respecting the divine word that says

‘love thy neighbor’?”....

On that specific day, the writer
observed in awe the massacre of
respect and sympathy on broad day
light. The writer recalls how the so-
called ‘rera-askebariwoch’ acted
against their fellow citizens. First,
their language was so profane accen-
tuated by so much swearing and
taunting. I wonder who gave these
guys the mandate and the power to
meddle in the city’s transportation
system. Secondly, they look un-
trained (at least for me). In addition,
the majorities of them are disre-
spectful and appear much often
threatening and aggressive. Worst
still, a considerable number of the
‘tera-askebariwoch’ are most of the
time high on ‘khat’ (a mild stimulant
leaf). It is not uncommon to see
many ‘tera-askebariwoch’ with (be it
bonny or chubby) cheeks bulged
with ‘khat’. The funniest part exhib-
its itself when the “tera-
askebariwoch’ try to utter out an
order and chew ‘khat’ simultane-
ously. This euphoric, most probably
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daily experience, exercise ends up in
showering the faces of people in the
queue with tiny nibbles of the stimu-
lant green leaf.

The writer also recalls how the
young and the strong acted against
the old and the weak just to board on
a taxi. Although this is a very limited
instance, it can be the manifestation
of the slowly fading away culture of
respect and sympathy especially
among the younger generation. In-
deed, the younger generation appcars
to be moving towards attaching more
importance to self-interest and less
emphasis on social values of helping
and being there in time of need for
each other. It is unfortunate and sad
to say that the younger generation is
increasingly ascribing higher ratings
to the values of individualism and
lower ratings to collectivism, pa-
tience, and compassion. The writer of
this picce wishes to exercise maxi-
mum caution not to jump to hasty
generalizations or broad conclusions
and put every young man in the same
basket. This short article is aimed
simply at emphasizing on the need to
maintain our long-held Ethiopian
tradition of respect and sympathy,
which had been serving as the basis
of our communal social fabric.

To conclude, we Ethiopians are
known for unselfish motives of re-
specting each other and devotion or
concern to the welfare of others.
Respecting and being sympathetic
with cach other are traditional vir-
tues of our culture and core aspects
of our religious traditions. We are
also distinguished for our feelings
of duty and loyalty to our fellow
citizens. Our forefathers and fathers
arc reputed for sharing, helping and
sacrificing something for someone
other than the self with no expecta-
tion of any compensation or bene-
fits, either direct or indirect. Hence,
the public in general and the
younger generation in particular
should maintain these good societal
values that are helpful in promoting
collective work and ultimately
achieving collective growth.
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Review

Habtamu Lemma, Lecturer, Ethiopian Civil Service University

Title of the books: The Ethiop’s Scrolls I - The Othering, Xolisa and Asi-
nara & The Ethiop’s Scrolls Il - Kassa, A thousand and One Votes

and Five Days in Cairo

Author of the books: Book I is authored by Michael Daniel Ambachew
and Book Il is co-authored by Michael Daniel Ambachew &

Nithuhi Haileab
Date of publication: 2073
Number of pages: 148 each

Those of us who are in one
way or another involved in English
language teaching and learning in
Ethiopia know Michael Daniel Am-
batchew very well. Apart from being
an excellent English teacher (I hap-
pen to be one of his students), he
was also a prolific writer. He wrote
and published scores of stories, read-
ers, articles, research papers and
teaching materials. It is very unfor-
tunate that he passed away so young
when he could do so much, but the
fact that he was able to accomplish
what he did within a short time is
exemplary and inspirational to all
his students and colleagues alike.

Michael believed in working a
lot on young learners of Ethiopia
with as much dedication as we do on
grownups if we have to bring change
in education. In addition, unlike
other local writers in English, the
stories, readers and materials he had
written are informed by the re-

son that one can use their own re-
search findings to solve problems on
their own. A case in point here is
what he did with the result of his
PhD research.

In his research work for his
PhD, titled The Effect of Primary
English Readers on Reading Skills
in Ethiopia, Michael came up with
many findings. Among these were
the inability of students who com-
plete 2™ cycle education to read in
English; and despite this fact, when
they join secondary schools, English

search he had done over the years. Lbe late Michael Ambatchew, (PhD).

He can be taken as an example for

those who get discouraged and stop
doing research just because there is
no one to use the results for practical
purposes. Michael teaches us a les-

becomes medium of instruction.
Compounded with this, students
can’t access readers from their
school libraries and there is also lack

Shiere are many reasons
Wﬁ}/ novelists write, but
tﬁgy all have one thing in
common—a need to create

an alternative world.
John Fowles

of books in line with their interest.
After Michael found out these prob-
lems, he didn’t simply wait for oth-
ers to solve the problem. He did his
best to alleviate the problem by writ-
ing stories, readers and materials to
the interest and level of students and
made them accessible to others to
solve the problem. He did his best to
alleviate the problem by writing sto-
ries, readers and materials to the
interest and level of students and
made them accessible to schools.
The Ethiop’s Scrolls 1 & II, the focus
of today’s review, are extensions of
the same effort.

The Ethiop’s Scrolls 1

This book is a collection of
three short stories viz., The Other-
ing, Xolisa and Asinara.-In fact, one
of the stories, The Othering, which I
believe is Michaels masterpiece, can

be considered a novella if pub-
lished alone. The three stories in
the book are preceded by a prologue
which is about a girl who happened
to come in contact with a collection
of manuscripts written by members
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of her family. The girl reads up the
stories one by one and writes her
own short story inspired by what she
reads, and we readers follow her
trail of activities all the way from
book I to book II.

The Othering talks about the
story of an Eritrean who was born,
raised and educated here in Ethio-
pia during the former regimes. Ac-
cording to the novel, that Eritrean
national was forcibly repatriated to
Eritrea after the border dispute be-
tween these two nations. Through
the ups and downs Andom, the Eri-
trean, undergoes, the writer vividly
shows us how devastating some
forced repatriations are both to the
victims and their families, whatever
sound causes or reasonable grounds
the repatriation might have. As is
well mentioned in this novel,
amongst the ones who were sent
back to their country, most proba-
bly those who might have elected
independence at the time of the
referendum, some didn't even
speak the language of their country
for they had never been there. So,
the repatriation meant many bad
circumstances; as a matter of fact,
many of them were not fully ac-
cepted as Eritreans and were left in
confusion looking for their true
identity. Worst of all, the novel
depicts that some deportees were
even considered Ethiopian spies for
they had nothing in common with
the new nation and were tortured
and sent back to Ethiopia.

The Othering also offers the
readers a lot of knowledge about
the two countries and the people.
The historical ties of both nations
are lucidly presented in the book in
a manner that seems to be based on
a research.. The reader can’t help
but appreciate the distance the
writer has travelled to show his
readers the whole picture. Other
issues raised in this beautiful story
are the causes of the war, the role
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of the Italians and Brits in Eritrea,
the good and bad things the two
governments (Ethiopia and Eritrea)
did for their people and the shift in
identities, which the author referred
to as the ‘othering’. All these issues
are presented in a simple and elo-
quent manner through dialogue,
monologue and narration tinged
with humor and funny incidents.

The second story- Xolisa -
which is about 18 pages long - is
about a 16 year old girl who is in-
terested in writing an award win-
ning story. It shows the difficulty
involved in writing with freedom
while still meeting the criteria for
an award-winning story. Xolisa
seems to be intended to encourage
kids not only to read but also to

write in English. But the problem is
the complex technique with which
the story is narrated; there is a
reader of a story about Xolisa and
Mohammed (called Selam) and
Xolisa writes a story about a little
girl called Medina. Then the story
of Xolisa and Mohammed contin-
ues after a while with occasional
comments by Selam. This makes it
a bit complex for young readers to
follow who is doing what.

The third story in The Ethiop’s
Scrolls I is Asinara. The story is
titled after an island in Italy where
the main character in the story (a
little girl of about 17), her father
and other Ethiopian prisoners were
taken to right after the assassination
attempt on Genera' Rodolfo
Graziani in Addis Abal~.in 1937. It
narrates a story of a lo. g and ardu-
ous journey by plane, truck and
ship to Asinara and life as a pris-
oner of war. The hopes of returning
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to one’s homeland and the possibil-
ity of doing something useful for
one’s country even in exile are
themes the writer skillfully tried to
convey.

The Ethiop’s Scrolls 11

There are four stories in this
collection-Kassa, A Thousand and
One Votes, The Historic Route and
Five Days in Cairo. Again, in this
book, as in the first, we follow the
reader, Selam, as she reads through
manuscript after manuscript and
dares to write her own following
her inspiration.

Kassa is a story of a teenage
boy whose parents were Italian but
was raised in Ethiopia by an Ethio-
pian parent. He accidentally finds
out about his real parents and goes
into a conflict with himself. The
teenager then engages in a quest for
his identity and the meaning of par-
enthood and race. These powerful
themes are presented in the story
enmeshed with humor and a typical
village life of Ethiopia.

A Thousand and One Votes, the
second story in this collection, is a
story written by a teenage girl who
was inspired by the story of Kassa.
The setting of this story is the elec-
tions held in Ethiopia in 2005 G.C.
As the story progresses, the little
girl who wasn’t able to cast a vote
due to her age, eventually succeeds
in doing a more useful thing for a
thousand and one voters.

The Historic Route covers more
than 2/3™ of The Ethiopi’s Scrolls
I1. As the title implies, the story is
intended to give young readers a
glimpse of the historic places in
Ethiopia and their attractions and
inspire them to visit, appreciate and
be proud of their beautiful country
and their heritage. The historic
places and attractions shown in this
piece are Tarma Ber, Debre Sina,
Dessie, Lalibela, Alamata and Am-
balage, Mekele, Adigrat, Debre
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Damo, Adwa, Axum, Shire En-
daselassie, Gondar, Bahir Dar, The
Abay Gorge and Debre Libanos.

We readers cruise from Addis
Ababa to the northern most part of
Ethiopia and back to Addis enjoy-
ing these places and the attractions
along the way. This long visit was
made very interesting through the
captivating story of Mignote (a .17
year old girl), Mulugeta (Mignote’s
uncle), Alemseged (Mulugeta’s
friend) and Samuel (Alemseged’s
son).

The story has a lot to entertain
and educate young readers. The
love and attraction, nostalgia and
pain the travellers experience have
the power to create a lasting im-
pression on the readers. On top of
this, the historic places and their
beauty are described in such a pic-
turesque manner that readers realize
how little they know of their own
country and its beauty. They finally
come to appreciate that every geo-
graphical cite in Ethiopia is a page
in its long history that deserves to
be visited at least once in a life
time.

The last story in this book Five
Days in Cairo, talks about the para-
doxical nature of Cairo where the
old is mingled with the new, moder-
nity with tradition, hospitality with
mischief, Christianity with Islam
etc. as narrated through a keen
Ethiopian observer. Ethiopian read-
ers easily identify themselves with
the author and do not feel that they
are reading about an alien or remote
land with no interest to themselves.

Conclusion

We can say that The Ethiop’s
Scrolls I & II are mainly intended
for young Ethiopian learners of
English. The first reason I say this
is that the language of the stories is
simple, precise and less abstract.
This fact, coupled with the native-
like proficiency with which they are
written, makes the books palatable

to students of secondary and even
freshman learners of English. In the
course of reading, however, stu-
dents can also learn new words and
idioms. Second, the main characters
in the stories are between the ages
of 14 - 17. Youngsters can easily
identify themselves with the main
characters and share their hopes,
fears, dreams, frustrations and aspi-
rations. Third, the books encourage
readers to experiment with the lan-
guage by writing their own stories.
We read in the stories that a young
girl of 16 reads some stories and
experiments with the language in
producing her own stories. The in-
tention of the author here seems to
show youngsters that writing is not
as intimidating a task as many
learners of English think. It rather is
a skill for expressing thoughts and
feelings even with limited language
ability.

However, this doesn’t mean that
the books are not appealing to the
taste of grownups. The Othering,
for example, raises the issue of
Ethiopian and Eritrean identity and
history. Some of the historical facts
mentioned in the story, for instance,
I must admit, are new to adults like
me who boast of having some basic
knowledge on the issue. The His-
toric Route and Five Days in Cairo
can also be a challenge to our
knowledge of our country and the
similarities of African life.

Unlike most other books written
in English in Ethiopia, The Ethiop’s
Scrolls [ & I can be delightful and
educative reading materials for
both young learners and grownups
alike. I believe the books contribute
their share in alleviating the short-
age of relevant and interesting
books especially for Ethiopian
learners of English.
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General Information
Vs
Specialized Knowledge

General nformation is the
focus of your early school years.
You’re taught history, geography,
mathematics, writing, and other
basics. It’s the shotgun approach to
learning, which 1s necessary to be
well-rounded academically.

Later, the focus shifts to

specialized knowledge. The goal is
to learn all you can about a specific
field of study. It’s the rifle approach
to learning, which is essential to
acquire a particular expertise.
When I went from sportswriter to
salesman, I had a lot of general
information but no specialized
knowledge of the sales profession.
As a journalist I relied on my limited
writing skills and love of sports. It
was fun working for the Associated
Press, but I was eking out a living on
$400 a month.

In January 1970, my first
month in sales, I made $1,600 with
no specialized training. I earned
more than $20,000 that year. This
“overnight” success had nothing to
do with my sales skills and
everything to do with my sales
manager, who shepherded my every
move. I was blinded by this sudden
prosperity; my head swelled, and I
failed to give the boss his nghtful
credit.

Have you ever seen an arrogant
salesperson? I was so cocky, I could
strut sitting down. Then I had the
good fortune of doing business with
Jim Porterfield. Two days after the
sale, Jim called and said, “Dick, you
have a lot of talent, and I am
delighted to be one of your
customers. But I have been
wondering how better you could be
with some formal sales training. I'd
like to talk with you about
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Let’s Mind our Business

developing your full sales potential.”

Hic comments made me
furious. The nerve of this guy telling
me [ needed sales training after such
a tremendous first year. Who does
he think he is? Well, Jim worked for
Sales Training, Inc., STL “We have
a five-month training course
designed to take vou to the next in
level in sales.” explained Jim. “Your
investment is $1.100. Dick, and our
next class starts in a week. Why not
take advantage of this opportunity to
‘anen and grow?”

I fought Jim all the way. His
course wasn't necessary because I
knew what I was doing. I was
already earning an excellent income.
I was working, too many hours and
didn’t have time for training. I'd
rather invest the monev elsewhere.

The consummate professional,
Jim Porterfield had done his
homework and handled my
objections. “You’ll be even better
after taking the STI course. You can
do home study courses and come to
the classroom on your night off. As
a Marine veteran, you’ll not have to
pay anything because it’s covered by
the VA.”

Jim prevailed. I signed up and
finished first in my class with a 98.4
grade averaged. My sales soared.
My income jumped dramatically.
More important, Jim taught me that
learning never stops for the
professional. Profession is defined
as “a calling requiring specialized
knowledge and often Iong and
intensive academic preparation.” I'd
never thought of sales as profession.
Professionals were [to me] doctors,
dentists, lawyers, CPA’s, bankers,
and airline pilots.

“Not only is sales a

profession,” said Jim, “but we’re all
selling something regardless of our
calng 1 started reading articles on
sales. I bought books and tapes on
sales I attended sales seminars. I
asked veteran

advice. I was on the path to
becoming a sales expert. I was narve

overnight without the help of others.
The road to specialized knowledge
Is a process, a work 1n progress, a
Journey we can’t make alone.

The challenge, of course, is to
be more than a career student.
Otherwise, your head 1s full of
theories 1tnat are never used.
make learning more practical, you
should understand these five steps ot
knowledge.

1. Awareness of general

Information

The purpose of awareness is
stimulation of thought. This is an
exciting time of discovery. It’s when
you're exposed to a world of
possibilities through learnin.. It's the
difference between mere existence and a
life of abundance

When I was a kid, my mother
made me aware of books, and I read
constantly.mom used to catch me
reading books under the covers late at
night with the aid of a flashlight. She
forced me to 2o outside and play ball
with the neighborhood kids because all I
wanted to do was read.

2. Accumulation of General

Information

The purpose of accumulation is to
provide an educational foundation. You
learn a little a lot of things. These basic
building blocks enable you to take
learning to a higher level.

To be continued on page 13
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“When  education goes right,
nothing goes wrong; when education
goes wrong, nothing goes right.”(the
motto of SMU's

Proceedings)
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“You can swim all day in the Sea
of Knowledge and still come out
completely dry. Most  people
do.”(Norman Juster)
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“Everybody is ignorant, only on
different subjects.” (Will Rogers)
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“It is so stupid of modern
civilization to have given up
believing in the devil when he is
the only explanation of
it.” (Ronald Knox)
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School Jokes

(source: internet)

Mr. Clemenceau posted a
sign in the classroom stating,
"Because of a conference, Mr.

Clark will not teach his classes.

tomorrow."

One of his smart pupils erased

the "c" in classes.

Aware of such student pranks,

Mr. Clark then erased the "L."
Teacher: "If you had one

dollar and you asked your
father for another, how many
dollars would you have?"
Vincent:"One dollar.”
Teacher: "You don't know
your arithmetic.”

Vincent: "You don't know

my father.”
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*Teacher: ‘Craig, you know you
can't sleep in my class.'

Craig: 'T know. But maybe if you
were just a little quieter, I
could.'

* Stressing the importance of a

good vocabulary, the teacher told

her young charges, "Use a word ten

- ANNUAL BULLETIN

times, and it shall be yours for life."
From somewhere in the back of the
room, came a small male voice

chanting, "Amanda, Amanda,
Amanda, Amanda, Amanda,
Amanda, Amanda, Amanda,

Amanda, Amanda."

A new teacher, trying to make use of
her psychology courses, started her
class by saying, "Everyone who
thinks you're stupid, stand up."
After a few seconds, little Johnny
stood up. The teacher said, "Do you
think you're stupid, Johnny?"
"No Madam, " he said, "but I hate to
see you standing up there all by
yourself."

A school kid asks his teacher "Is
it true that the law of gravity keeps
us on Earth?"

The teacher replied," Yes."

The kid then asked, "What kept
us before the
passed?”

Physics Teacher: “Isaac Newton

law  was

was sitting under a tree when an
apple fell on his head and he
discovered gravity. Isn’t that
wonderful?”

Student: “Yes sir, if he had been
sitting in class looking at books
like us, he wouldn’t
discovered anything.”

A little girl came home from school
and said her

have

to mother,
“Mommy, today in school I was
punished for something that I
didn’t do.”

The mother exclaimed, “But that’s
terrible! I'm going to have a talk
with your teacher about this ...
by the way. what was it that you
didn’t do?”

The little
homework.”

girl replied, “My

The teacher of the earth science

DECEMBER 2014

class was lecturing on map reading.

After explaining about latitude,
longitude, degrees and minutes the
teacher asked, “Suppose I asked you
to meet me for lunch at 23 degrees,
4 minutes north latitude and 45
degrees, 15 east
longitude...?”

minutes

After a confused silence, a voice
volunteered, “I guess you’d be
eating alone.”

“Isn’t the principal stupid!” — said
a boy to a girl.

“Well, do you know who I am?” —
asked the girl.

“No.” — replied the boy.
“I’m the principal’s daughter.” — said
the girl angrily.

“And do you know who I am?” —
asked the boy.

“No.” - she replied.
“Thank goodness!” — said the boy
with a sign of relief and run away
slyly.

Sylvia: “Dad, can you write in the
dark?”

Dad: “I think so. What do you want
me to write?”
Sylvia: “Your name on this report
card.”
A teacher wrote home to a student's
parents:
"If you don't believe half of what he
says goes on in school, then I won't
believe half of what he says goes on
at home either."
The teachers were being feted by
a number of business groups in the
neighborhood. At the end of his
welcoming speech, the head of the
Chamber of Commerce said, raising
his wineglass, "Long
teachers!!"
A voice in the back said, "On
what?"

live our
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The stupid neither forgive
forget; the naive forgive and
forget; the wise forgive but do
not forget. Thomas Szasz
Stupidity does not tolerate wis-
dom. (Anonymous )

A man's greatest battles are the
ones he fights within himself.
Ben Okri

who overcomes by foree has

overcome only half his foes.
John Milton

History s a bath of blood. Wil-
liam James

Education...has produced a vast
population able to read but un-
able to distinguish what is
worth reading. G. M.
Trevelyan

Education is an adwmirable
thing, but it is well to remenmber
from time to time that nothing
that is worth knowing can be
taught. Oscar Wilde
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lighted.” (Dr.

\> Seuss)

S

“Teaching -is the one profession
that creates all other profes-
sions.” ( unknown) '

KhKk

“It- is the supreme art of the
teacher to awaken joy in creative
expression and "knowl-
edge.” (Albert Einstein)

kxk .
“A child cannot be taught by any-
one who despises him, and a child
cannot: - afford to be
fooled.” (James Baldwin)-

b S
“If a child can’t learn the way we
teach, maybe we should teach the
way they learn.” (Ignacio ‘Nacho’
Estrada) '

*A person who has.good' thoughts
cannot ever be ugly. You can have

a-wonky nose and.a crooked.

mouth and a double chin and stick
-out teeth, but if you have good
thouglits ‘they will shine out of
your face like sunbeams and. you
will always look lovely.” Roald
Dabhl o

wkk . D
“ A smile “is the prettiest thing
‘youw’ll ever wear.” (unknown)

wkx !
“ A wise old teacher once said: *I
consider a day’s teaching wasted
if we do not all have one hearty
laugh.’” (Gilbert Highet) -

Fek o
“Children are like wet cement
Whatever falls on them makes an
impression.” (Haim Ginott)

*x
“Children want the same things
we want. To laugh, to be chal-
lenged, to be entertained, and de-

“Children today are tyrants. They
contradict their parents, gobble
their food, ~and tyrannize their
teachers.” (Socrates 420 BC)

k&%

" “Creativity: Take the obvious, add

a cupful of brains, a generous
pinch of imagination, a bucketful

-of courage and daring, stir well

and bring to boil ” Bernard Ba-
ruch) .-~
L kww

“If you really want to know aboujt
the future, don’t ask a technolo-
gist, a scientist, a. physicist. No!
Don’t ask somebody who is writ-
ing code. No, if you want to know
what.society’s .going to be like in
20 years, ask a kindergarten
teacher.” (Clifford Stoll)

“Impossible is a word to be found
only . in the dictionary of the
fools.” (Napoleon Bonaparte)
“Not. only-does a smile cost “less
than electricity, it also brightens
your day.” (unkrown)
“Once you get people laughing,
they ate histening. ’ (Herbert Gard-
ner) ) :

Fxk )
“Spoon feeding in- the long run
teaches us nothing but the shape
of'the spoon.” ( E.M. Forster)

k&%
“There are three things to remem-
ber when teaching
know . - your
stuff; yd
know /'
whom

stuffing; \

stuff them ele-

DECEMBER 2014
gantly.” (Lola May)
“The wise teacher knows that 55

minutes of work plus 5 minutes
laughter are worth twice as much

as 60 minutes of unvaried
work.” (Gilbert Highet)
. R *kk

“The test of a good teacher is not
how many questions he asks his
pupils that they will answer read-

.ily, but how many questions he

inspires them to -ask him which he
finds it hard to answer.” (Alice W.
Rollins)

X kS
“If we teach today’s students
as we taught yesterday’s, we
rob them of tomorrow.” ( John
Dewey)

: *hK

“The mediocre teacher tells. The
good teacher explains. The supe-
rior teacher demonstrates. The
great teacher inspires.” ( William
A. Ward)

EoA
“Education is not the filling of
a pail. but .the lichting of a
fire.” (William B. Yeats)

*wk
“ We are what we repeatedly
do. Excellence then, 1s not an
act, but a habit.” ( Aristotle)
“As a general rule, teachers teach
more by what they are than by

what they say.” ( unknown)
N

When a thing has been said
and said well, have no
scruple. Take it and copy it.

(Anatole France)
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