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freshman-to-sophomore retention rate

(or what is called first-year annual
return rate), and the cohort graduation
rate  which considers the number/
percentage of students who have
successfully completed their studies
within a given period of time. That’s
why the concept of retention usually
includes year-by-year retention or
persistence rates as well as graduation
rates both of which are used as
indicators of what is called student
success (1bid).

Optimal outcomes for universities
include the participation and, finally,

the graduation of their students
(Crosling, Thomas and Heagney
2008). When students do not

complete their studies, the loss on
themselves, parents, institutions and
governments is unavoidably
substantial. The continued interest in
retention since the
1960s is the result
of considering such

them secure government support.

Reasons for Attrition and Non
- completion

It is widely attested that the rcasons
for university students to discontinue
their studies are varied and complex.
Jones (2008), as cited in Crosling and
Heagney (2009), identified poor

preparation for higher education;
weak institutional and/or course
match;  unsatisfactory  academic

experience; lack of social integration;
financial  issues; and  personal
circumstances as the major reasons
that force university students to
withdraw from their programs. Jensen
(2011) below summarizes the key
factors that are critical to student
success and retention, tiered into and
as the interplay of individual,
institutional, and social factors.

Table 1. Factors and Contributing' Measures
Influencing Retention

Access and Student Success:
the Status- quo in Ethiopia

One of the most glaring
achievements of the Ethiopian higher
education sector that towers over
other aspects of development both in
policy debate and public discourse is
the expansion of the higher education
sector. This pattern is set to continue
having been necessitated by national
policies and pragmatic considerations.

At policy level, the government
has clearly indicated its position in
terms of using higher education as a
tool for poverty reduction and
economic development. This has been
evidenced in the various plans and
strategies  envisioned  for  the
education sector per se and/or for the
other sectors. The core criterion that
governs the manners in which the
expansion drive has been guided is
what one might call ‘equitable
access’. This element has been clearly
stipulated as one of the objectives of
higher ~ education and  the

Examples

operational  responsibilities  of
individual institutions (HEP 2009).
Both the geographical distribution
of our public universities and the

successive emphasis on addressing
issues of equity in the Education

College GPA and academic performance, high
school GPA, course load and credits earned,
academic self-discipline

Sector  Development  Program
(ESDP) are indicative of this trend.

At pragmatic level, the growth at
the lower levels of education

Positive attitude about academics, commitment
to college, sense of belonging and social con-
nectedness

currently compels any system like
ours to expand at a level which
allows it to accommodate the
desired percentage of pupils that

factors as the

enormous financial

implications of| Factors
large attrition rates | Influenc-
on the national | INg Reten-
educational system tion

and the moral and | Individual
civil rights issues | Level
associated with | Academic
relatively low| Perfor-
retention rates of| mance
minority and
economically Attitudes
disadvantaged and Satis-
students (Noel-| faction
Levitz 2008).

Hence, the value

attached to | Institutional
retention is  so|Level

have completed secondary
education. Currently there are more
than twenty million students

important that in

Undergraduate research activities, university
size, opportunities to join clubs

enrolled at 34000 institutions of
primary to secondary education.
Nearly 90 percent of those enrolled

in the preparatory programs of
secondary schools join universities
and the trend set is an increasing
one.

- Academic
some contexts it is Engage-
even used as a sign

N ment
of institutional
effectiveness where | Social and
institutions are | External
subjected to | Level
producing Social and
graduation and Family
retention  statistics Support
that would help

Faculty and staff support, family support, famil-
iar and authentic cultural environment, sense of
belonging and community, mattering or sense
of importance

Although the achievements from
the higher education expansion
drive can be guessed, little is
known as related to what is
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happening in terms of student
retention in Ethiopian institutions of
higher learning. The major challenge
in this area is the lack of definition for
student retention and the paucity ofi
data in individual institutions that
would allow one to have even basic
observations about the issue. Hence,
the need for this exploratory research
arises  from this  scarcity of
information in the aforementioned
national issue.

Methodology and Source of Data

The data used for analyses were
mainly drawn from the various quality
audit reports published by HERQA
over the last nine years. The data
focusing on student progression were
specifically gathered and compiled for
the purpose of this research.

The sample universities chosen were
all public institutions. This has been
deliberately done because it is these
institutions that handle over 85 percent
of higher education enrollment in
Ethiopia.

The census dates used for the
analyses span the academic years
2007/08 to 2013/14.The institutions
were divided in two groups to see if at
all there existed any difference in
terms of the retention rate studied. The
first eight universities, all of which
represent  the  first  generation
universities, were audited between
2007 and 2008 at a time when
HERQA started the external quality
audit exercise at a national level. The
second group of universities which are
five in number were audited between
2012 and 2014.

Discussion of Results
Retention statistics

One major observation that could
be made about the sample universities
is the consistent failure in terms of
understanding  the  concept and
systematically gathering data related to
student progression and retention. In
the majority of cases, the data obtained
for the universities studied have been
further calculated by HERQA auditors
who feel that the reality on the ground
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may be more exacerbated. Even where
the retention rates are calculated by
universities, the manners in which the
concept is understood is different. This
serious gap is both an indication of the
system’s current deficiency and an
impediment to the various
interventions that could be made at
institutional and/or national level.

Despite the difference in terms of the
respective time the audits were made
between the first generation and the
other relatively young universities,

there doesn’t seem to be any
substantial disparity in the actual
findings related to retention. The

manners in which data were gathered,
the attrition rate calculated for students
and the reasons for attrition across all
universities  bear a  significant
similarity.

The Attrition Rate in Sample
Universities

[n most cases the rate of attrition
for students is much higher than one
would expect given the possible loss to
individual students and the country at
large. As the evidence in Annex |
might show, Arbaminch University
loses nearly fifty percent of its students
from a single cohort. The percentage
in Mekelle and Jimma is 37 percent
and 24 percent, respectively. While
Hawassa University claims an overall
attrition rate of 12 percent, the attrition
rate for freshman students is over 30
percent. With the exception of Jimma,
the poor rate ofiattrition for freshman
students appears to be a common
feature among many of the sample
universities. Even in Wollo University
where the only decreasing trend for
attrition is reported, the first year is

considered to be wvery critical for
survival (Please see Annex II).
With regard to the specific

departments where student attrition is
observed, it may be difficult to see a
clear pattern across universities but the
rate in some disciplines is exceedingly
high. In Debremarkos University an
attrition rate of 50 percent is recorded
in the Department of Mathematics. In
Debrebirhan University the attrition
rate calculated for the depastments of
Mathematics, Psychology and
Economics for the 2008/9 entry was
31, 35, 45 percent, respectively.
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Recent data in the same university
shows higher rates of dropouts in the
departments of Engineering. In a
similar vein, the attrition rate for
students in the Faculty ofiBusiness and
Economics at Haramaya University is
37 percent while the rate for students
at the Faculty of Education in the same
University is 27.5 percent.

An alarming rate ofi loss with a
high level of consistency across the
sample universities is gleaned as
related to the retention and progress of
female students. For instance, for
every 100 female students in Adama
University, only 42 progress to the
final semester. In the case of Bahirdar,
half of the first year female students do
not progress to second year. In
Mekele, the average attrition rate for
female students is 64 percent. Even in
such new universities as Wolaita Sodo
the drop out rate for female students is
45 percent while the withdrawal ratio
rises to 54.4 percent.

The level of consistency observed
about female attrition is also
maintained at departmental level. In
almost all universities the rate of
attrition for female students across
departments and universities is higher

than that of male students. For
instance, in Hawassa faculties such as
Agriculture, Natural Science and

Social Studies are graduating barely 50
percent of females of an entering
cohort.

A system that loses as many as 60
percent of its female students cannot
claim to be working towards gender
parity nor can it be able to bridge this
gap in the shortest possible time. In
another related piece Wondwosen
(2010) argued that despite government
policies that promote improved female
representation in  our tertiary
institutions, the objectives are far from
being mate mainly due to the
challenges of the huge drop out and
dismissal rate.

Reasons for failure

The major reasons that expiain the
failure of students are personal,
institutional and social. The reasons n
our universities mainly pertain to poor
academic background, health
problems, family problems, lack of
sufficient academic advice and tutorial

Department of Common Courses, St. Ma s University (SMU)
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support, Inconsistent support and
limited tutorial classes, language
problems, shortage of reference

materials and access to the internet,
heavy workloads due to make up
classes and large classes.

Measures Taken to Combat
Attrition

Despite the above shortcomings,
little if not no efforts are being made at
institutions to curb the existing loss of
students due to the various reasons that
account for low retention rates.
HERQA’s audit reports indicate that
even where there are claims by
institutional authorities in terms of
specific efforts made to improve
retention, these claims have in most
cases been refuted by students who
attested that they don’t exist, and if at
all they exist, they are cosmetic,
disorganized and not sustainable.

Conclusion

Obviously, higher education
brings significant gains to individuals,
society and the national economy.
That’s why countries like Ethiopia
have made the issue of human resource
development the core segment of their
national plans and the expansion of
their higher education system one of
the most important tools to
achieve their goals.
Although much has
been said about the
expansion of higher
education in
Ethiopia as related to
the ever increasing size and
gains of enrollment, very little is
discussed in terms of student
progression which should be a critical
component of the expansion scheme.

The findings of this exploratory
research  revealed that despite its
critical importance, the issue of student
retention has not been accorded the
attention it deserves. To begin with,
the definition for retention is not
clearly laid and hence there’s wide
variation among institutions in terms
of understanding and computing
appropriate statistics on it. With very
few exceptions, the majority of our
universities do not also have a well
organized system that tracks and keeps
relevant data on the various cohorts of
students enrolled. These problems are

BI-ANNUAL BULLETIN

compounded by the lack of
institutional and national policies and
strategies to address the issue.

From the me.ger data available, it
could be understood that there’s an
overall alarming rate of attrition across
our universities. The issue is further
exacerbated when it comes to female
students whose attrition rate s
unacceptably  high.  With  these
realities, it’s high time that the system
begins to look into whether claims
made about the expansion of the
higher education system are not
fraught with serious challenges.

There may be no easy or quick
answer to the myriad challenges of
student retention but one obvious area
where improvement can be readily
made is related to the poor data
gathering systems observed both at
institutional and national levels. The
student record system within our HEIs
appears to be highly devoid of the
needed focus and attention in terms of
tracking student progression. Our
universities should thus shore up their
information gathering and processing
capabilities in order to mine data
relevant to retention on a consistent
and continuing basis. On the part of

the Ministry of

e

Currently, there are more than
twenty million students enrolled
at 34,000 institutions of primary
to secondary education.

Education, the demand

for empirical evidence of student
success should be one of the
requirements the system should

impose on individual institutions in the
interest of developing the needed
knowledge base and designing
appropriate solutions to ameliorate
current problems.

On the part of institutions
themselves, improving the existing
deficiencies  requires  identifying
influences and causes of student
retention and attrition in the system.
Universities ~ should  consistently
monitor  their  students”  overall
progress so that on the basis of such
information they can take necessary

NOVEMBER 2015

steps that would lead to substantial
gains in student persistence and
graduation which should eventually
accrue not only to individual students
but also to the society and the nation at
large.

It is unfortunate that despite being
one of the most widely studied areas in
higher education spanning more than
four decades of rescarch interest in
other parts of the globe, there’s very
little amount of debate and study
in the Ethiopian context on
student retention. Neglecting
such a significant issue can no
longer be tenable in the context
of  national needs  and
government policies that
promote wider participation and
gender parity.
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Universities Audited between 2007 and 2008
Source: HERQA Audit Reports

University name Attrition Rate Reasons for student failure | University’s
and Audit Period ability to pro-
duce data
Adama Overall Dismissal Rate: Poor preparation Unable to pro-
gt 12t For every 100 male students 11l health duce data
July, 2007 only 82 progress to final Financial problems on retention
semester. For every 100 female students only
42 progress to final semester
Arbaminch Graduation rate: A little over 50 % - Reasons for learning not Little aware-
1% 4™ While female students make up 20% of regis- recorded ness among
Dec 2007 tration between Sem. | & 2, they constitute managers of
54% of drop outs the levels of
attrition
Bahir Dar Attrition Rate : A minimum 0f 29% calculated Data sources
17" 19t by HERQA but could be worse. NA limited.
Oct 2007 Data incom-
Loss of female students higher : Half of them plete and
do not progress to second year figures in
accurate
Gondar Attrition Rate: Faculty of Management and No Data pro-
27" 30 Economics: Total overall attrition b/n 22 and | NA vided at
Nov 2007 36% but for female students b/n 40% and 63 first.
%. Information
College of Medicine and Health Science : from Regis-
women attrition 50 %. trar Office
Faculty of Social Science & Humanity overall used by
attrition: 25 — 51 % but female attrition : 53 — HERQA
70%
Faculty of Applied Nat.SC looses 51- 72 %
female students
Haramaya Attrition Rate: Faculty of Business and Eco- Low academic achievement Limited data
23" 26" nomics an average of 37 % but for females Poor academic background provided
May 2007 59.3% on average. legal problems
lack of advice and tutorial
Faculty of Education : average attrition 27.5 support
% (female 56 %) heavy work load due to make
up classes
Hawassa Overall attrition rate of at least 12%. academic failure Poor ways of
29" Oct- 1 Nov The attrition rate for an entering cohort of social problems calculating
2007 female students: over 30% sickness attrition
Faculties such as Agriculture, Natural Sci- lack of affirmative action
ences, and Social Studies may be graduating support
barely 50% of females of an entering cohort. | large classes
The Faculty of Veterinary Medicine may be lack of continuous assess-
losing 25% of students. ment
Jimma Overall attrition rate- 24 % but higher for fe- NA No report on
18M- 212008 males. student pro-
Low attrition rate for first yedr students: be- gression and
tween 1.9 % and 18.53% attrition
Mekelle Overall attrition rate: 37% Academic failure No system for
13" 16" Nov Average attrition rate for female students: Sickness tracking stu-
2007 64% Family problems dent progress
Poor preparation

Department of Common Counses, St. Mary’s University (SMU)
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Annex 2
Universities Audited between 2013 and 2014
Source: HERQA Audit Reports
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University name
and Audit Period

Attrition Rate

Reasons for student failure

University’s ability to
produce data

Debrebirhan Average attrition during the years Academic failure Provided comprehen-
4™ 7™ June 2006/7- 2009/10 was 17%; for Iiness and sive statistics of enroll-
2013 female students 38% Family problems ment and progression

For 2008/9 entry an attrition rate

of 31, 35, 45 for departments of System for recording

Mathematics, Psychology and reasons for withdrawal

Economics lacking

Recent data shows that bigher

rates of dropouts in the depart-

ments of engineering
Debremarkos Taking 2002 as an example the Poor academic back- No systematic data
25™ 28" March highest attrition rate is 50 % ground
2014 (maths Dept) and the lowest is 3 Language problems

% (history) Lack of sufficient aca-

demic advice
Lack of tutorial support
Heavy workloads due to
make up classes

Dilla The registrar office does not . No explanation is compiled | SED lacks
24 27" know how many of the students about the internal and exter- | systematically orga-
April 2012 had left DU because of nal factors which forced them | nized data on admission

academic dismissal, dropping
out, withdrawals, etc

there is higher attrition for first
year students than second and
above years

to leave.

and progression of stu-

dent cohorts and hadn’t
explored accurate dates
from the registrar office

University does not
have a well established
system of organizing
data to calculate attri-
tion

rate and student pro-
gression

Wolaita Sodo

Female enrollment ratio is 20 %

Shortage of reference

No sufficient infor-

25 28™ for the regular program but the materials mation on student attri-
March 2014 drop out rate is 45.2% and the Limited access to inter- tion;
female withdrawal ratio is 54.4% net Data not collected on
Inconsistent supportand | progression
limited tutorial clas-
ses
Weak educational back-
ground
Large classes
Wollo Rate of attrition: Overall low and Family problems Lack of systematic and
14- 17 May trend of decreasing Health problems organized data on ad-
2013 First year critical for survival. Personal conflicts mission and progression

Department of Common Courses, St. Mary’s University (SMU)
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Should Ethiopian Teachers Code-switch in an EFL Classroom?

Code (henceforth
CS) could be defined as “going from

switching

one language to the other in mid-
speech when both speakers know the
same two languages™ (Cook 2001:
174). Gumperz (1982) defines CS as
“the juxtaposition within the same
speech exchange of passages of
speech belonging to two different
grammatical systems or subsystems.”
(1988)
elaborates CS as the alternate use of
languages within the

Thus, CS is
of communication

Myers-  Scotton also

two same
the
and

conversation.
outcome
language contact in  bilingual/
multilingual contexts.

In the decades, a
considerable attention to CS has led
to different

theoretical

past
investigations  and
discussions, which
broadened our understanding of the
CS behaviors. CS, as a pedagogical
strategy gained a huge attention in
the 1980s, and ever since, there has
been a warm debate, on whether it
facilitates or hinders second/foreign
language learning.

Scholars  like Ellis  (1984)
Lightbown (2001) underpin intra-
lingual teaching strategy, and hence
assert that language teachers should
provide conducive atmosphere for

Samuel Dermas, PhD

the target language learning, as they
are the only linguistic models for
their students, and believe that the
use of CS may bring negative
transfer to the target language. On
the other hand, there is cross-lingual
teaching strategy advocated by
Levine (2003) and Chen Liping
(2004), who stipulate that CS may
the language
learning, and hence the students’ L1
should be used as a

facilitate target
teaching

technique in foreign language
classrooms.

Thus, CS in an EFL class has
been the subject of tremendous
debate. When scholars deliberate on
the use of CS and target language,
different opinions are propounded.
Those who

support only

target

target
language or language
exclusivity assert that students do not
need to understand everything the
teacher explains in the classroom
situation. So, practicing CS hinders
target language learning (Adendorff
1993). Ellis  (1984)
encapsulates that CS does not lay the
ground for students to use their target

Moreover,

language input, and hence they may
tend to forget the target language. On
top of that, avoiding CS is behind
many teaching methods; for instance,
Direct Method, which was a popular
teaching method in the 19" century,
is against the use of CS in a
classroom situation. Even if teachers
want to discipline the students and
give instructions, only the target
language is allowed to do so. In a
similar vein, the Audio-Lingual
Method does not permit the use of

the students’ L1 in an EFL class, as it

. St. Mary’s University

is oral-based approach, and stipulates
that the students’ native language
habits may inhibit the attempt of
mastering  the target language
(Richards and Rodgers 1986).

On the other hand, there are
scholars like Stern (1992) and Cook
(2001) who believe that CS plays a
pivotal role in facilitating the target
language learning, and challenge
scholars who believe the otherwise
i.e. CS hinders language learning.
Cook (2001) justifies his belief of the
use of CS in an EFL classroom by
raising a basic proposition, i.e.
humanistic approach, which gives
right to students to express their
feelings and thoughts in their LI
without any problem. Also, Stern
(1992) strongly recommends the use
of cross-lingual teaching method- a
method which leaves room for the
of the L1. He

furthermore explains that students

use students’
can relate the L2 phenomenon with
the L1, and hence can easily build up
their L2 input. According to his
studies, the majority of the students
are not proficient enough in L2
because the explanation given in L2
to the students is not explicit.

On top of that, Cook (2001)
stipulates that the avoidance of CS in
a classroom situation has restricted
the of
learning, and hence the students’ L1

various  ways language
is a facilitator, not a damaging

resource to successful language

classroom is ‘‘a
code-switching
situation” (p.406) and a “highly
skilled activity” (p.408), Cook adds.

In addition, (Cook 2001; Merritt et al

learning. Thus,
natural

Department of Common Courses, St. Marv's University (SMU)



T

1992; Adendorff
1993;Ndayipfukamiye 1998) forward
the following reasons for teachers and
students’ CS in an EFL class.

Reasons for CS in an EFL class
The purposes CS serves varies
from content to language classes, and
the reasons given here are applicable
only in language classes; thus, reasons
for teachers’ and students’ CS in an
EFL class are presented below:
Reasons for Teachers’ CS

Students code switch in an EFL
class, and have their own reasons to
do so. In the first place, students shift
to their L1 to translate equivalent
terms. A teacher may ask what a
certain term means, and normally the
students’ response is in their native
language, which may show, according
to  Eldridge  (1996) linguistic
deficiency. But the advantage of
practicing CS in this particular
instance is that there is no
communication breakdown due to lack
of proficiency in the target language.

The other reason is reiteration,
where one message is said in one
code, and reiterated in a different
code. Thus, the students reiterate the
message said in target language by
switching to their L1 to construct
meaning. Most of the time students
code switch for reiterative purpose in
order to show the teacher that they
have  understood the message
explicitly.

The eventual reason for students’
CS is conflict management. Students
attempt to manage misunderstandings
by switching to their L1 based on their
objectives and intentions in an EFL
class. For instance, the absence of
some culturally corresponding words
between the target language and the
students’ LI may stop the
transmission of the intended meaning,
and hence the practice of CS may take
place to circumvent some
misinterpretations.

The debate about the practice of
CS shows that it is controversial, as
there are researchers who are against
and for it. In Ethiopia, Kenenissa
(2003) and Samuel (2015) show that
CS is a common practice in an EFL
class not only at the school level but at
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the university level. In fact, in some
universities, according to these
scholars, there is an overuse of
students’ L1 in English classes.

In conclusion, both teachers
and students need to know why
they code switch in an EFL class,
as the phenomenon is
unconscious. After being aware of
the reasons, I suggest that both
school and university teachers
may practice CS in Ethiopia
under the following conditions.

First, they need to make sure
that all the students know or at
least understand the language
they intend to switch to, in this
case Amharic or any other
language based on the region.
There could be students who may
not understand the language to
be switched to in a classroom
situation. Second, teachers
should make judicious use of CS
in an EFL class. Overusing the
students’ L1 may hinder English
language learning, as students
do not get maximum exposure to
the target language, and also it
contradicts with the language
policy of Ethiopia, which does not
give any room for CS practices in
an EFL class. Finally, teachers
should be aware of the functions
of CS and when they should do
so. A number of studies (for
example Cook 2011;
Kamwangamalu 1998) prove that
these functions of CS facilitate
language learning. Thus,
teachers should shift codes to
serve these functions of CS in an

EFL class.
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Reading Engagement and Academic Performance: A Case Study at Adama Sci-
ence and Technology Universty (ASTU)

Atlabachew Getaye, SMU, Lecturer, email: getaye.atlabachew(@yahoo.com

Introduction

Reading engagement theory
stems from constructivism which is a
theory of learning. Constructivism
emphasizes the active construction of
knowledge by the learner in such a
way that learning occurs when
learners integrate new knowledge with
the existing knowledge by engaging
actively in the learning process
(Woolfolk, 1998). Not only does
constructivism view learning as a
mental process, but as a natural and
ongoing state of the mind. In line with
this, Smith (1971) in Christie, Enz, and
Vukelich (1997) argues that “Learning
is not an occasional event, to be
stimulated, provoked, or reinforced.
Learning is what the brain does
naturally [and] continually” (p. 7).

Engagement in reading is
essential for the development of
reading comprehension skills and
academic achievement. The key
elements, while defining reading
engagement as a framework, are
usually five: motivations, strategies,
amount of reading, conceptual
knowledge and social interaction
(Guthrie, Wigfield and You, 2012).
Motivation is a multidimensional term
which entails intrinsic and extrinsic
motivation, values, self efficacy, goals
and social motivations. Strategies
refer to the multiple cognitive
processes useful for comprehending,
self monitoring and constructing
meaning from texts during reading.
Behavioral engagement refers to the
amount of academic and non
academic reading that learners carry

out in both school and non school
settings. Conceptual knowledge refers
to the idea that reading is knowledge
driven. Social interaction is the type of
collaboration practices, found in the

community, among students and
between students and instructors
(ibid).

The term reading engagement
thus refers to the interaction of the
reader with the text in both motivated
and strategic manner. Engaged readers
are motivated to read, highly involved
in reading different types of materials,
strategic ~ while  comprehending,
knowledgeable in extracting message
from text and socially interactive, i.e.
by sharing what they read with others
(Guthrie, Van .Meter, McCann, &
Wigfield, 1996, Guthrie & Wigfield,
2000, Guthrie, Wigfield, &
Perencevich, 2004). Having the above
qualities by students’ means they are
able to comprehend effectively any
reading materials. If they extract
message from different sources, it is
likely that they can easily succeed in
their academic performance.

According to Boughey (1998) the
association between reading
comprehension and academic

achievement is not understood very
well by most language practitioners
probably because reading is perceived
as mere decoding ability of the written

word. Academic performance
demands the reading and
comprehension of  textbooks, in

addition to other many tasks. It is
through  reading  that  learners
internalize a wealth of experience
which can enable them to be problem
solvers, creative and innovative.
Higher learning students, for instance,
should apply various strategies, use
text structure and features to support
meaning, reflect on the topic, react
intellectually and emotionally to the
text, summarize major ideas, etc. to
plunk out the meaning of a text. They
should go through a lot of materials in
order to analyze, synthesize and

evaluate ideas so as to come with new
perspectives and findings which can
be produced in the form of essays,
reports, projects or research findings.
Reading is, therefore, important for
tertiary students in order to cope with
new knowledge and fulfill the
demands of their education. In other
words, without sound reading
comprehension  skill,  university
learning is a wishful thinking.

The academic language of
higher  learning is  cognitively
demanding and context reduced which
propel learners to depend on the
internal text meaning (Pretorious,
2002a). This kind of discourse is
understood by substantiating the
message of texts with the help of
textual  reasoning  (ibid). While
comprehending  academic  texts,
“knowledge of text types, structure,
technical, specialized vocabulary,
textual cues and the relationships
between the elements of the text will
be necessary (Just and Carpenter,
1987). This kind of knowledge is

called “language competence as
Cognitive ~ Academic  Language
Proficiency” (CALP) (Cummins,

1984). Studies point out that academic
success becomes feasible with the aid
of CALP competence.

Studies in Ethiopia, however,
pointed out that students are poor in
their comprehension skills
{(Ambactchew, 2003; Genene, 1994,
Mendida, 1998). Atlabachew (2005)
who examined the English proficiency
of Adama University students,
focusing on  reading,  writing,
vocabulary and grammar skills and
sub skills found out that students were
low achievers, failing to score 50% of
the exam for all the skills and sub
skills components. From the above
findings, one can infer that students
are not engaged in reading as a result

of which they do not develop
“language competence as Cognitive
Academic Language Proficiency”.

This problem can stem from various
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sources: students may not be
motivated to read; they may not
employ the right strategies while
reading; they may not involve
actively in  reading  different
academic and non academic reading
materials or all the above factors
could have contributed their share to
students’ poor reading
comprehension skills.

There are no, however, available
research regarding the above factors
and hence the push factors for this
study are the lack of research on
reading  engagement and  the
escalation of the magnitude of
reading problem from time to time.
Lack of reading engagement on the
part of students can affect the
teaching learning process in general
and the achievement and quality of
students  in  particular  unless
intervention is made soon.

Statement of the Problem

Reading ability and academic
achievement are highly associated
with each other. Students who are
engaged in reading academic and non
academic materials are usually
equipped with reading skills. In other
words, they can easily understand
main points, analyze, synthesize,
evaluate what they read and apply
effortlessly the information for
academic purpose and become high

achievers in their studies. Most
studies focus on one aspect of
reading skill despite the

multidimensional nature of reading
engagement.

Adama Science and Technology
University which aspires to be the
leading university in the field of
science and technology should have
engaged in creating proficient readers
who can understand the nature and
development of higher learning
scientific knowledge so as to become
problem solvers and inventors in the
field of science and technology.

Unfortunately, most studies done
in Ethiopia in the field of reading
show that most students are poor in
their comprehension skills
(Ambactchew, 2003; Genene, 1994;
Mendida, 1998). Adama Science and
Technologv Universitv students are
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no exceptions in this regard. In fact,
according to Atlabachew (2005) the
English  proficiency of Adama
University students in general and
their reading proficiency in particular
were found out to be low.

ldentifying the factors which lead
students to disengage from reading
can play an important role in finding
the solution. " In fact, learners’
academic  achievement may be
affected by various factors such as
family background, school related
sctbacks, socioeconomic problems,
etc. which are very difficult to deal
with in  terms of ~monitoring.
Nevertheless, it students  are
supported to engage in their reading,
they can achieve better grades
irrespective of the aforementioned
problems. This is because the
literature supports that an investment
on students’ reading engagement and
skills improves their achievement
(Cromley, 2009; Fang et al., 2008;
Greenleaf et al., 2009; Greenleaf,
Schoenbach, Cziko, & Mueller, 2001;
King, 2010; Krajcik & Sutherland,
2010; Norris &  Phillips, 2003;
Osborne, 2002; Pearson, Moje, &
Greenleaf, 2010; Shanahan &
Shanahan, 2008; Yore et al., 2004).
The literature pinpoints that students
will improve their achievement if they
are engaged in reading. This means, if
they are motivated to read, involved
actively in reading and equipped with
the required reading strategies, they
can easily extract the intended
message (knowledge, information,
etc.) from the materials they read.

This qualitative study is, thus,
conducted to explore the sources of
motivation, the types of reading
materials and the reading strategies
they employ. It also tries to discover
the factors which students spell out
for the successes or failures of their
academic achievement with the aim
of understanding and identifying
factors that affect students reading
engagement and academic
achievement. In addition, the study
tries to know if there are differences
between high and low achievers in
terms of reading engagement. In light
of this, this study which applies
qualitative method puts forward the
following exploratory questions:
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I. What factors motivate students to
read?

2. Do students know the required skills of
reading strategies and apply them
appropriately while reading? In other
words, do they plan, monitor and
cvaluate their reading?

3. What kind of materials do students read:
academic, non academic or both and
how often do they rcad?

4. To what factors do students attribute
their academic achicvement successes
or lailures?

5. Is there any difference between high
achievers and low achievers in terms of
their reading motivation, uses of reading
strategies and amount of reading?

General of the

Study

The general objective of this study
is to know whether students were
engaged or disengaged in reading
academic and non academic materials
and understand the relationship of
reading engagement with students’
academic performance from high and
low achievers’ perspectives.

Objective

The specific objectives of the
study are:

I. To understand the factors
which motivate students to read, the
type of materials they read and the
frequency of their reading;

2. To know the type of reading
strategies students employ while
reading;

3. To know whether students
plan, monitor and evaluate their
reading;

4. To understand the factors which
students spell out for their academic
successes or failures, and

5. To know whether there are
differences regarding the sources of
motivation, uses of reading strategies
and amount of reading between high
achievers and low achievers.

Research Design and

Approach

The study applied a case study design.
Deductively, exploration was made
regarding purposively selected cases
of students’ unique experiences of
reading motivation, their knowledge
and uses of reading strategies in
comprehending reading  materials,
their actual reading behavior and
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academic achievement. The reality
which was constructed by students
themselves was understood.
According to Keith (1998, p.150) the
aim of case study is “to understand
the case in depth and in its natural
setting, recognizing its complexity
and its context. It has also a holistic
focus, aiming to preserve and
understand the wholeness and unity
of the case.”
Sources of Data

This study used both primary and
secondary data. Students were
primary sources, but students’
grade transcripts which were
collected from the Office of the
Registrar  of  ASTU  were
secondary data. Participants for
an interview were recruited based
on their IELTS and CGPA
results. The selected interviewees
were asked questions about their
personal reading motivation, uses
of strategies, behavior and
academic achievement.

Participants

From the 28 sections of regular
ASTU students of 2014 freshman
students, two sections were
selected wusing simple random
sampling, and an IELTS test was
conducted in the presence of
English instructors after getting the
consent of students to sit for
examinations. The IELTS test was
conducted to identify high and low
scorers, so as to nominate cases for
interview. For the interview, four
students were selected purposively
based on the academic
achievement and reading
comprehension in the IELTS test
scores they had, taking two from
Economics and two from Civil
Engineering students: two of them
were high achievers and the other
two were low achievers from both
departments.

All interviewees expressed their
consent to give the interview. To
contact the selected students, their cell
phone numbers were collected from
the Office of the Registrar and the

researcher contacted them
accordingly. Having been explained
the objective of the call, they were
asked whether they were willing to
take part in an interview. Two female
students expressed their disagreement,
and they were replaced by two other

students ~ who  had  equivalent
achievements.
The interviewees were asked

whether they could speak Amharic
well or not. All of them answered that
they are able to speak the Amharic

language  fluently.  Hence, the
interviews  were  conducted in
Amharic. They were also

communicated through their mobile
phones to clarity issues which
required further explanations.

Sampling Procedure

The study employed simple random
sampling, purposive and extreme
sampling methods jointly to select
the cases for interviews. To conduct
the IELTS examination, two sections
were selected applying simple
random sampling. After selecting the
two sections with lottery method, the
IELTS exam was conducted. Based
on the scores of their CGPA and
IELTS reading examination, four
students were nominated for an
interview, applying extreme case
sampling method to examine their
reading motivation, behavior,
strategies and academic achievement,
taking from both Economics and
Civil Engineering departments.
According to Gerring (2007, pp
101-102) “The notion of ‘extreme’
may now be defined more precisely.
An extreme value is an observation
that lies far away from the mean of a
given distribution.” Extreme case
value for this study, therefore, refers
to students reading and cumulative
academic achievement scores that
fall far away in both lower and
higher ways from the average
randomly selected students’ scores. It
is not their mere low or high scores
which make these cases valuable
rather it is their rareness. Besides,
extreme case sampling is helpful to
know why low achievers score low
grades in both the IELTS reading
exam and academic CGPA and also

enable to identify the reasons for
high achiever learners to score high
grades in both the IELTS reading
exam and academic CGPA. By doing
so, as Stake (1995) pointed out it is
possible to maximize our learning
from the selected cases. Accordingly,
five low achievers and five high
scorers were selected based on the
results of IELTS reading exam and
CGPA.

Instruments of Data
Collection
IELTS examination, document

analysis and interview were the data
gathering instruments, IELTS
examination was administered to two
sections of students, and the scores of
first year Economics and Civil
Engineering students selected for the
IELTS examinations were gathered
from the Office of the Registrar.
Each section had 30 students, making
the total 60. Interview was also used
to gather data on students reading
motivation, strategy, behavior and
academic achievement.

According to  Maykut &
Morehouse  (1994),  qualitative
research attempts to understand a
circumstance constructed by
participants. Students were
interviewed to understand their level
of motivation and its type, strategy
uses and reading behavior and
uncover the views of students about
the relations of reading motivation,
strategy uses and reading behavior
with their academic perf ormance.
The questions are prepared by the
researcher, exploiting the work of
previous researchers and review of
related literature. Grounding on the
review of the related literature and
the experience of the researcher as an
English instructor, a semi-structured
interview questions were used. This
instrument enabled to explore and get
in-depth information about reading,
motivation, strategies, behaviour and
academic  performance. It also
allowed the researcher to observe
non verbal responses closely. Facial
expressions such as frowning, smiles,
and nodding may supplement or even
contradict the verbal responses of
respondents and these would be
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known through qualitative methods
(Stewart, Shamdasani, & Rook, 2007).
As Creswell (2009) argues, the
collection of the data in the first phase
enables researchers to get the general
picture, pattern, and nature of the
study. With this assumption, the
researcher wants to raise both general
and specific questions in relation to
reading motivation, reading strategies,
reading Dbehaviour and academic
performance. Accordingly, the
interview checklist includes questions
regarding students’ reading
motivation, strategies, behaviour and
academic performance. This is done
because the semi-structured interview
offers a rich source of data which
provides access to the respondents to
explain their opinion freely and allow
for more in-depth inquiry or probing
where necessary (Silverman, 1994,
2009; Koech, 1995). The advantage of
probing questions is that they may

help to make the argument clearer
(Ingham & Zessen, 2009).

Validity and Reliability

The IELTS examination is the
most valid and reliable exam to
check the potential of students
whether they can manage higher
learning using the English language
as a medium. The exam was also
shown to  English language

instructors  for review, and the
comments they forwarded are

incorporated in the exam before it
was conducted. They changed what
they  believed  were  unclear
instructions and suggested to exclude
the open ended items of the IELTS
tests, feeling that the students would
not be able to answer them. The
comments of the experts were taken
into account and the items which
were perceived by instructors as
difficult were removed before using
the instrument for the study.

The validity of the qualitative
data refers whether the evidence
reflects  reality. The researcher
explained to interviewees that if
subject biases were to happen, that
would affect the result of the study
seriously. Thus, they were cautioned
to report what they practically do. To
avoid observation bias, the researcher
made use of tape recorder, personal
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cell phone, observation notes and
reflection notes. The application of
these methods enabled the researcher
to triangulate the data. Then, the
researcher listened to the recorded
data and read the transcripts time and
again to avoid unreliable report,
unsubstantiated data and
unsystematic summaries. The
analyses were also examined very
carefully to avoid speculation and
overgeneralization.

The inter and intra reliability of
the [ELTS examination should be
checked on other students. To do so
the answer sheets of the examination
were copied in four copies, and an
experienced English instructor and
the researcher marked the papers.
The researcher coded the four answer
sheets before giving them to an
English instructor for marking. Each
marker took two copies of the 58
answer sheets. The first copies were
marked and locked in a shelf, and
after a month the remaining answer
sheets were marked. And the scores
of the four papers were gathered to
check for the inter and intra
consistency of the examination, and
the findings of the reliability
coefficient displayed .999 reliability
for the intra reliability and .996 for
inter reliability. And it was then after
that the IELTS examination was
administered to the randomly
selected 60 students.

The reliability of the interview
was also done. Reliability for
qualitative method refers to the issue
of producing the same results if the
study gets re-conducted. To this end,
the study should be free from both
subject error and subject bias.
Subject error refers to the process of
getting different results on different
days, but subject bias refers to
pleasing one of the investigators
whom the case likes by giving
responses which the case assumes s/
he expects, but offering different
responses for the investigators whom
the case does not favor from the
favored one.

The selected cases were informed
to put forward their genuine
responses  about  their reading
engagement practice and academic
performance. They were also
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informed not to give different
responses for the same question at
different days since it results in
subject bias. Accordingly, to avoid
the bias of interviewees, the purpose
of the research was explained, and
they were informed to tell what
factors motivate them to read, what
strategies they apply and how they
apply them, and what materials they
read. The researcher explained to
them that if there are subject biases,
it will affect the result of the study
seriously. Thus, they were cautioned
to report what they practically do.

To avoid observation bias, the
researcher made use of tape recorder,
personal mobile phone, observation
notes and reflection notes. The
application of these methods .:abled
the researcher to triangulate the data.
The selected cases for the study were
genuine while giving the interview.
This was known through
triangulation of data gathering
instruments.

Methods of Data Analysis

Data analysis is the process of
making sense out of one’s data
(Merriam, 1985 in Koech, 1995). The
methods of data analysis depend on
the nature of the basic questions and
the type of data collected. The
information gathered through semi-
structured interviews was
transcribed. Back translation was
also made by an experienced
translator. Then, the data were coded
and classified into categories and
themes, and discussion followed.

Ethical Considerations

While conducting research, due
regard should be given to ethical
issues by avoiding or minimizing the
potential harm of the participants.
Ethical  considerations  involve
informed consent, voluntary
participation, respect for privacy,
safeguarding anonymity and
confidentiality, and accuracy of the
reports and results.

Accordingly. Adama
University administrators and
concerned instructors were informed
regarding the purpose of the research
so as to get their consent to conduct
the research in the institution.
Similarly, subjects were informed
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Sources of Motivation

The sources of motivation for the
cases under investigation differ. Benti
is an example for intrinsically
motivated type of readers. He reads in
order to understand the essence of the
topic. Gemechu, on the other hand,
reads to get knowledge. He claimed
that he reads to know. On the other
hand, he also claimed that education in
general and reading in particular
should play an instrumental role. He
wants to set his family free from their
abject poverty with the help of his
education. To fulfill his objective, he
assumed that he should score high
grades. Irrespective of time and space,
for him there is a need to read
relentlessly. In  his own words,
Gemechu has this to say in relation to
sources of motivation:

As [ told you, | was a weak
reader when | was in elementary
and high schools. Now, I want to
achieve good scores. I don’t read
Jor the sake of rewards. Rewards
are secondary for me. Afier
Jjoining ASTU, | am highly
motivated to read and want (o
know a lot. I get satisfaction
whenever | read. | assume that |
did not use my time seriously
when [ was in high school.

I came from a poor family
background, and | should work
hard in order to get rid of my
family from their poverty through
education. | always read thinking
about this issue. Here, | always
invest my time in my reading. As
a result, | want to be in the
library the moment it gets
opened. This holds true after the
end of mid and  final
examinations.

Similarly, Beddassa reads for both
internal and external reasons. Beddassa
reads what he likes. Most importantly,
he felt that reading should be
instrumental in  solving  societal
problems. As a student, he dislikes to
read calculating his personal benefit
such as getting better job or much
money. He would have joined
engineering, had his interest been
money. He joined the Department of
Economics in order to solve the
economic problems he observed while
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he was at Ambo town. Beddassa
therefore gives due regard to both
personal and social factors while
reading. Waktola pointed out that he
reads to get knowledge and good
grades, but he does not read to obtain
prizes.

Material Selection

Students prefer to read both
academic and non academic materials
independently, being willing to read
books recommended by others except
a case. Gemechu appeared to enjoy
extreme freedom. He always selects his
reading materials. He does not want to
use handouts; neither does he want
senior students’ exam papers. He
explained his style of material selection
as follows:

When | was in Preparatory
High School, I used to read with
my friend. He and | should read
first and make group reading next.

Both of us had the habit of group
reading. He used to- bring new
ideas. He was exceptionally smart.
! also used to bring new ideas. |
Jfeel that a reader should read
alone and besides it is good to
read in groups. After coming here,
[ tried to read in groups since
there is a reading club, but | do
not approve it, for | do not get
what | had planned to get. There
are conflicts. They give too much
attention to culture but not o
reading.

Waktola has a different view
of group reading. He pointed out that
he prefers group reading to personal
reading. He argued that group reading
serves to internalize the core points of
handouts, skipped during his personal
reading. Waktola explained his practice
of group reading as follows:

[ do both but I prefer group
reading to personal reading. 1
usually enjoy reading with others
in my dormitory, but not in the
library. At times, | skip the main
points  during  my  personal
reading. I usually call my friends
whenever [ read, and when [ read
in groups, others remind me of
points which | missed during my
personal reading. | ask them for
clarification.  Personally, | get
bored when | read alone. | also
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become careless, and get asleep

early. All in all, | like group

reading.

Gemechu differs markedly from
Waktola. Even if Gemechu does not
dislike group reading, he prefers
reading alone to group reading. He is
of the opinion that group reading is
useful when there is a need to do
difficult questions and to help low
achievers. He feels that most students
have a preference to read in groups
when exam time is approaching.
Otherwise, they make fun of students
who read during other times. Group
reading during exam time s
problematic for Gemechu: it does not
have mutual benefits. Some students
usually ask him to read in groups. They
want him to tutor them three to four
chapters within a short period of time,
and such kind of group reading puts
him in a state of stress.

Beddassa did not disapprove group
reading. He feels that group reading is
useful to clarify difficult concepts.
According to Gemechu group reading
is not applied successfully at ASTU.
He assumea that there is a tendency to
look down each other, and some
students also consider group reading as
a waste of time. From the interview he
gave, it is possible to realize that
Beddassa does not exploit group
reading like that of others.

Uses of Reading Strategy

The level of reading strategy uses
is not uniform among the selected
cases. Beddassa, for instance, utilized a
lot of reading strategies, and it seems
that he is the most knowledgeable of
all the cases regarding the uses of
reading strategies. He feels that reading
should be planned. While explaining
his uses of reading strategy, Beddassa
says:

/
tis not mere reading which

makes me a good reader. There
is a need to analyze, relate, use my
time properly and interpret my
reading by myself. There are some
theories which I do not accept since
[ evaluate them using my
background knowledge. Sometimes
Sulfilling all the above conditions, |
may fail to extract message firom a
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text. 1 should google lo know the

meaning of new words. | should
consult the dictionary. If 1 fail to get
the right definition, | usually ask my
instructors. I am confident that my
instructors — give  me  sufficient
explanations. — They — have  betier
exposures and experiences. The other
Jactor essential Jor better
understanding is  to interprel  u
message, seeing it from  different
angles.  These angles include  text
exposure, huckground knowledge and
real life issues

Beddassa repeatedly reitcrates that
interpretation is a key when it comes to
meaning extraction. He feels that he
should interpret what he reads by using
different techniques. He also made
clear that he should cover topics in
advance Dbefore instructors offer
lectures, if not he will be too much
disappointed  since  he  cannot
understand lectures comfortably.

By contrast, Gemechu feels
that he uses few reading strategies.
Gemechu pointed out that he predicts
the contents of the book before he
reads. If he gets what he predicts, he
will be happy. On the other hand, if his
prediction is wrong, he understands
that he was mistaken while predicting.

Gemechu enjoys reading difficult
subjects. While sharing his first
semester  experience  during  the

interview he gave, an instructor told
the class that the mid exam will have
four questions and two of them would
be manageable but the remaining two
would not be done by any of the
students. He was surprised by what the
instructor said, and started to read day
and night to master the subject matter
which he claimed to have been
successful. He sat for the examination.
Students were shouting while they
were leaving the exam hall since the
mid exam was very difficult. To his
instructor and classmates amazement,
he did all of the four questions
superbly and that was witnessed by his
score.

If he failed to comprehend what he is
reading, Gemechu usually asks his
instructors for explanation.
Nevertheless, he says that he doesn’t
usually face difficult concepts or words
when he reads.
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According to

their reports, the
remaining two cases used reasonable
number of reading strategies. Waktola,
for instance, did not like to read a topic
from the beginning to the end at a time.
He usually reads part of the topic and
gets a break and then comes back to
read. He told the researcher that he
takes notes about the main points of the
topic that he reads. He memorizes what
he reads and if he fails to understand
the gist of the topic, he habitually reads
the handout over and over again. For
Benti, the Frst step while reading
unfamiliar materials is to preview the
content. He, however, docs not like to
take note~. Doing so for Benti is
accomplishing two things at a time:
comprehending and taking notes. Such
kind of reading does not appeal to him
since his mind cannot comprehend the
message of the topic while taking
notes. Some of the reading strategies
that Benti applies include identifying
the main points, reflecting on his
reading and using his background
knowledge.
Reading Behavior

In fact, all the selected cases
came from materially poor
environment. They did not have access
to both academic and non academic
reading materials when they were in
elementary and high schools. They
claim that they had poor reading
behavior except a case. For instance,
those who scored high grades in both
Civil and Economics departments were
not confident about their reading
ability. They had low self efficacy.
While explaining, Gemechu, for
example, felt that he is not as versatile
reader as his friends are. His sclf
appraisal about his reading practice is
as follows:

Personally, I don’t think I am
a good reader. I think so because |
know many good readers whom |
appreciate.  There are  students
whom | see as models. They are
versatile and have a ot of
knowledge about various issues
which is not the case when it comes
to me. I am not a versatile reader. |
want to be like them. However, |
have to work a lot to atiain the
level that they have attained. | work
hard and. read for a long period of
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time without being tempted by
sleep. I invest too much time on my
reading unlike those who can easily
comprehend within a short time. A
course consumes much of my time
to figure out its content. I should
read «a lot to get prepared for my
exums.

Despite his low self efficacy, he
reads both academic and non academic
materials. For academic purpose, he
reads books, but he does not have the
habit of reading digital materials due to
lack of personal laptop and frequent
network breakdown at ASTU. He reads
digital sources very rarely. From non
academic reading materials, he enjoys
reading newspapers and magazines. In
fact, whenever he gets tired of reading
academic materials, he has the habit of
reading newspapers and magazines,
which, according to him, assist him to
refresh his mind. He applied the same
type of reading strategies for both
printed and digital sources. With
regard to time, most of it is allocated
for academic reading.

Benti also reads both academic
and non academic materials, and he has
his own preferences when it comes to
non academic materials. He likes
reading philosophical, religious and
inspirational books, on the other hand
he does not like to read fiction and tale
books. Benti budgets 60% of his time
to academic books, while 30% of his
time to non academic materials. e
admitted that he experiences problems
in extracting message from some
books, and attributes his failure of
meaning extraction to his poor reading
background. In relation to his poor
reading background, he has this to say:

When I ... talk about myself, |

should talk the reality nol the
assumption. | do not think I am a
good reader. We used to read only
texts. OQur reading was text based. |
do have the interest... I do have the
interesi to read but the reality was
not conducive for me when | was
there in high school due 10 material
shortages. Otherwise, | was very
much interested to read. | wanted
to read non academic materials. As
a result of the above reasons I do
not think I am a good reader.

Like Benti, Beddassa also used to
listen to the media, but he did not read
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materials when he was in ¢lementary
and high schools due to shortage of
sources. In high school, he used to
borrow books to read from his friends.
At ASTU he has access to both
academic and non academic materials,
and he usually rcads what he likes.
Like other students he does not read
digital materials since there are
shortage of materials and network
problem.

Waktola is slightly different from
the above students due to the fact that
he lacks interest in reading books. 1e
also does not want to read non
academic materials. He is busy in
reading handouts. For him, reading
books is a waste of time. They are not
useful since they are too broad. Most
of all, he does not get satisfaction out
ol book rcading. He also differs from
the above students in his perception of
self efficacy. It is only he who
perceives himself as a capable reader.

Academic Performance and

Reading Behavior

Benti and Waktola are not
pleased  about their  academic
achievements at ASTU. They attribute
their poor performance to external
factors. For Benti instructors at ASTU
do not encourage wide reading.
Examination is handout based which
affectes his academic performance
negatively. According to Benti, other
students do not have knowledge, and
hence since they memorize the
handouts, they score high grades.
However, he is convinced that these
students have little knowledge. On the
other hand, Waktola points out that he
reads handouts, but the instructors do
not test what they have taught. As a
result, he could not score good grades.
While telling about his tertiary level
academic performance, he describes
his dissatisfaction as follows:

! am not happy about my

performance  here  in  the
university.  Personally, | am u
capable  reader but [ cuannot

succeed like that of my elementary
and high schools. There is u
problem on the part of my
instructors. They do not evaluate
what they teach us. There is a gap
between what thev teuch and test.
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It is here [ jollow my study
seriously by reading handouts.

By  contrast, Gemechu  and
Beddassa scored high grades during
the first semester. After joining the
university, Gemechu always reads. In
fact, he has a boundless interest for
reading. While answering to the
question about the causes of his
academic success, he claims that he is
a dedicated reader at ASTU, and that
is the only secret for his academic
success. In spite of his top scores
from the department of Civil
Engineering, he is unconvinced about
his academic potential and success.
He questions his achievement saying
that “My friends usually praise me.
They tell me that I am the cleverest
student. But is it really the case? Am |
really a clever student? 1 don’t think
so.”
that he
semester

Beddassa also opines
succeeded in the first
because he was a devoted reader.
While sharing his reading habit,
Beddassa asserts that, “It is only when
[ take naps that 1 get a break from my
study, otherwise | wusually read.
However, I do not achieve what |
expect. For instance, | scored 3.77
instead of 4:00. I normally evaluate
myself. 1 am sure I will get a better
score in the coming semester.” Of
course, he pointed out that the unfair
grading system of Communicative
English instructor contributed
negatively not to score 4:00. After he
and his classmates accused their
instructor of poor teaching, six of the
students got a “B™ grade. And
Beddassa seems to have a grain of
truth on his claims that the unfair
grading system of some instructors
affected his grade negatively. He
further laments that such grading
system not only affects his. grade
negatively but also decreases his
reading motivation too.

Conclusions

The cases under investigation
differ in their sources of motivation.
Unlike low achievers high achievers
have multiple goals for reading: they
read to solve personal and social
problems, and to achieve high grades.
But low achievers do not have as
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multiple goals as low achievers. Both
low and high achievers claim that
they read for intrinsic reasons. They
point out that they do not read to get
prizes.

Most of the cases select their own
materials while reading academic and
non academic books, but a case always
selects reading materials
autonomously. Fle enjoys extreme
freedom in such a way that he does not
want to read materials suggested by
others. There is no distinction in terms
of material selection between high and
low achievers.

Almost all cases approve the
significance of group reading. but they
have differing views regarding its
application. The high achievers feel
that  since  group  reading s
implemented in the way they want,
they pointed out that they do not apply
it frequently.

All the cases have reasonable
knowledge and wuses of reading
strategies; nevertheless, they differ

markedly in their actual uses of reading
strategies. The high achievers appear
highly planned compared to their
counterparts, and they also read to
master the contents of their subject
matter by self regulating their reading
highly.

Both high and low achievers
except a case did not have high self
efficacy about their reading ability
since they assumed that they came

from a poor reading material
environment. While talking about

their self efficacy, three of the cases
informed the researcher that they did
not have access to materials when they
were in high schools though they had
interest to read. They also compare
their reading ability with others; as a
result, they label themselves as poor
readers. To put another way, the poor
reading environment they had at
elementary and high schools for the
cases was the cause, according to the
respondents, of their low reading self
efficacy.

Most of the cases except one read
both academic and non academic
materials. Most of the time, they read
academic materials.

High achievers attribute their
academic success to their dedication
and cngagement in their reading
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while low achievers attribute their poor
performance to external factors. High
achievers attribute their success to
internal factors; whereas low achievers
attribute their low academic
performance to external factors. One of
the low achievers for instance spelled
out that instructors test what they do
not teach. The second low achiever
made it clear that the exams are
handout based and that is the reason for
his low academic performance.
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Sage

“A good. book is the
best of friends, the
same today and for ev-

er.

Martin Farquhar Tupper (1810 -
1889)

“Book reading is a
solitary and sedentary
pursuit, and those
who do are cautioned
that a book should be
used as an integral
part  of a well-
rounded life...A book
should not be used as
a substitute or an ex-

cuse.”
Garrison Keillor (1942 -)

As for man, his days are as
grass: as a flower of the
field, so he flourisheth.

For the wind passeth over

it, and it is gone; and the
place thereof shall know it

no more.
King James Bible
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Practices and Implications of TPACK

Getachew Lemma, Lecturer at Kotebe University College, PhD candidate, A.A.U

Introduction

Technological Pedagogical and
Content Knowledge (TPACK) is a
framework to consider and apply the
kinds of knowledge in which the
teacher develops and acquires skill
and knowledge using computer for
effective practices of pedagogy and
content through technology enhanced
learning environment.

The idea of pedagogical content
knowledge  (PCK)  was  first
introduced by Lee Shulman in 1986
and PCK was replaced by TPACK by
Archambault and Crippen (2009)
(http://TPACK.org). Archambault
and Crippen (2009) identified seven
different  knowledge areas for
TPACK.

These are:

1. Content Knowledge (CK)

2. Pedagogical Knowledge (PK)

3. Technology Knowledge (TK)

4.Pedagogical Content Know —

ledge (PCK)-

5.Technological Content Know-

ledge (TCK)
6.Technological Pedagogical

Knowledge (TPK) and
7.Technological Pedagogical

Content Knowledge ( TPCK).

(This will be discussed in detail

in the main part of this paper)

Practices of TPACK
areas:

In the recent teacher education
program, teacher education courses

knowledge

such as Mathematics and Science
should be assisted by recent strategy
of learning using computers. For
instance, Technological Pedagogical
and Content knowledge (TPACK)
emphasizes a teacher’s understanding

of how technologies, particularly
information and  communication
technology (ICT), can be used

effectively as a pedagogical tool
(Koehler and  Mishra, 2009).
According to Koehler and Mishra
(2009), TPACK is a complex
interplay of three bodies of
knowledge: namely, 1) pedagogical
content knowledge, 2) technological
content knowledge (knowing what
kind of technology tools are available
for teaching what), and 3) technology
pedagogical knowledge (ability to
choose an ICT tool based on its
provision to address a particular
teaching/learning need). To develop
TPACK, a teacher not only needs to
know how to use computer and
software, but should also be aware of
the strategies to incorporate ICT
tools to enhance students’
understanding of a  particular
subject’s content. The TPACK
framework  highlights  complex
relationships  that exist belween
content, pedagogy and technology
knowledge areas and may be a useful
organizational structure for defining
what teachers need to know to
integrate  technology  effectively
{Archambault & Crippen, 2009).
According to  Archambault &
Crippen (2009). TPACK consists of
7 different knowledge areas, these
are:

(i) Content knowledge (CK):-this
may be defined as “a thorough
grounding in college-level subject
matter” or “command of the subject™
It may also include knowledge of
concepts, theories. conceptual frame
works as well as knowledge about
accepted  ways of  developing
knowledge.

(ii) Pedagogical knowledge (PK):
this includes generic knowledge
about how students learn, teaching
approaches, methods of assessment
and knowledge of different theories
about learning. This knowledge alone
is necessary but insufficient for
teaching purposes. In addition a
teacher requires content knowledge.

(iii), Technology knowledge
(TK): this refers to an understanding
of the way that technologies are used
in a specific content domai... For
example, for mathematics teachers, it
is an understanding of the range of
technologies that mathematicians use
in science and engineering. For
Physics  teachers, it is an
understanding of technologies that
physicists use in science and industry
within the context of technology
integration in schools; most often it
appears to be referring to digital
technologies such as laptops, the
Internet, and software applications.
TK does however go beyond digital
literacy to having knowledge of how
to change the purpose of existing
technologies (e.g. wikis) so that they
can be used in technologies
enhancing content knowledge

(iv) Pedagogical
Knowledge (PCK): Pedagogical
content knowledge is knowledge
about how to combine pedagogy and
content effectively. It is knowledge

Content

about how to make a subject
understandable to lcarners.
Archambault and Crippen {2009)

report that PCK includes knowledge
of what makes a subject difiicult or
easy to learn, as well as knowledge
of common misconceptions and
likely preconceptions students bring
with them to the classroom. A
research article by Betule, Fatma,
Esen and Ayesegul (2014) focused
on how interactions among pre-
service teachers’ pedagogical content
knowledge  (PCK)  components
throughout a 14 week content
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representation  based  mentoring
enriched practicum course, and the
nature  of  those interactions.
According to the study data was
collected from three pre-service
teachers, information rich cases, by
the use of content representation
(CoRe) and semi  structured
interviews. Content analysis and the
constant comparative method were
employed in the data analysis. The
results revealed that the development
of integrations was idiosyncratic.
Additionally, PCK integration
moved from fragmented to a more
integrated and coherent one by the
end of the semester. Implications for
science and math teacher education
and research are discussed.

(v)  Technological Content
Knowledge (TCK): this refers to
knowledge about how technology
may be used to provide new ways of
teaching content (Niess, 2005). For
example, digital animation makes it
possible for students to conceptualize
how electrons are shared between
atoms when chemical compounds are
formed.

(vi) Technological Pedagogical
Knowledge (TPK): this refers to the
capacity and self control of
technology as different teaching
approaches ( Mishra & Koehler,

2006). For  example, online
collaboration tools may facilitate
social learning for geographically

separated learners and
(vii) Technological Pedagogical

Content Knowledge TPCK): this
refers to the knowledge and
understanding  of the interplay
between CK, PK, and TK when

using technology for teaching and
learning (Kochler & Mishra. 2009).
It includes an understanding of the
complexity of relationships between
students, teachers, content, practices
and technologies (Archambault &
Crippen, 2009). An article by Stipek,

Givvin, Salmon and MacGvvers
(2001) from Stanford University.
assessed  teachers’ beliefs and
practices related to Science and
Mathematics  instruction  using
TPACK  through  sixth  grade

teachers, at the beginning and the

end of the school year; teachers’
beliefs about (a) the nature of
mathematics  and  science  (i.c.

procedures to solve problems using
cloud computing), (b) Science and
Mathematics learning (i.c. focusing
on getting correct solutions versus
tnderstanding Science and
mathematical concepts through the
internet), (¢) who should control
students’ science and mathematical
activity, (d) the nature of Science and
Mathematical ability (i.e., fixed
versus malleable), and (¢) the value
of extrinsic rewards for getting
students to engage in Science and

Mathematics activities welre
assessed, ()  teachers’ self-
confidence and enjoyment of

mathematics and Science teaching
using computer were also assessed.
Analysis was conducted to assess the
coherence among these beliefs and
associations between teachers’
beliefs and their observed classrooim
practices and self-reported evaluation
criteria. Findings showed substantial
coherence among teachers’ beliefs
and consistent associations based on
their observed classroom practices
and self- reporied evaluation criteria.
Findings showed substantial
coherence among teachers’ beliefs’
and consistent associations between
their beliefs and their practices.
Teachers’ self-confidence as
mathematics and science teachers
was also significantly associated
with their students’ self-confidence
as mathematical and science learners.
All  of the above mentioned
knowledge arcas are considered
within a particular contextual frame
work and school environment.

When TPACK is related to
Ethiopian teacher education
curriculum it is stated by MoE
(2010) that teacher education

curriculum had been criticized for
lack of correspondence between the
training  curricullum  and  the
curriculum of primary and secondary
schools. According to MoE (2010),
the existing teacher education
institutions for the difterent levels

have been expanded, some of them
upgraded and new ones built. The
training curricula are being revised.
There remain problems in meeting
the demand for more teachers,
making the training curricula more
relevant  to  schools; and also
updating existing teachers using new
technologies  like TPACK to
effectively implement the new
curricula and use child centered/
learner centered methods of teaching
so that the quality of education will
be improved.

Concerning  TPACK  Johnson,
Adams, Cummins, Estrada, Freeman
and Ludgate (2013) state that the
New Media Consortium (NMC) K-

12 Edition examines emerging
technologies for their potential
impact on and use in teaching,

learning and creative expression
within the environment of Teacher
cducation. According to Johnson et
al (2013) the six technologies
featured in the NMC Horizon report:
2013 K-12 Edition are placed along
three adoption horizons that indicate
likely time frames for their entrance
into mainstream use for teaching
learning and  creative  inquiry.
Johnson et al (2013) note that the
near term horizon assumes the
likelihood of entry into the
mainstream for schools within the
next 12 months, the midterm
horizon, within 2-3years, and the far
term, within 4-5 years. The authors
argue that the NMC Horizon report
is not a predictive tool; it is rather to
highlight emerging technologies with
considerable potential for our focus
areas of education and interpretation.
As argued by Johnson ¢t al (2013),
21" educational technologies to be
implemented in teacher education
colleges and schools are listed in
rank order as follows (pp.7-11),
including suggested challenges:

(1) Education paradigms are shifting
to include online learning, hybrid
learning, and collaborative models.
Students already spend much of their
free time on the internet, learning
and exchanging new information.
Hybrid models when designed and
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implemented  successfully  enable
students to travel to campus for some
activities, while using the network
for others. raking advantage of the
best of both environments.

(2) Social media is changing the way
people interact, present ideas and
information, and  communicate.
According these researchers, more
than one billion people use face book
regularly. Hence, it is not uncommon
to see teachers using face book.
twitter, Google handouts, and other
platforms to connect [with] their
students.

(3) Openness: As the authors’
concepts like open content, open
data, and open resources, along with
notions of transparency and easy
access to data and information is
becoming a value. As authoritative
sources lose their importance, there is
need for more remedial and other
forms of validation 1o gencrate
meaning in information and media.
(4) As the cost of technology drops
and school districts revise and open
their access policies, it is becoming
more common for students to bring
their own mobile devices. Then
schools are launching a rule “Bring
your own device™ (BYOD).

(5) The abundance of resources and
relationships made easily accessible
via the internet. Institutions must
consider the unique value that
schools add to a world in which
information is everywhere, and
generally free.

(6) In addition to formal learning
experiences cloud computing enables
rich informal learning experiences
using Smart phones, Tablets, iPods
etc. to solve mathematical problems,
and construct knowledge through
cooperative learning, from different
parts of the world by connecting
computer devices to students of the
world. Some challenges like internet
access, computer access, interest and
skill of teachers and learners to use
the computer and their phones and to
make one self ready to learn from

BI-ANNUAL ULLETIN

Conclusions

Nowadays educetional institutions
have a better ch .nce to learn/share
experiences to cach other. This had
been described by the New Media
Consortium repoit (NMC) in 2013.
In the report it indicates that it is
essential for teachers, educational
leaders, policy makers etc. to
understand new and emerging
technologies and its potential impact
on teaching, learning and research. In

addition to this NMC is a
comprehensive  research  venture
established in 2002 that identifies

and describes emerging technologies
likely to have a large impact over the
coming five years in education
around the world.

In the research report it is underlined
that technology is relevant to
reaching, learning, and research
through the internet, In the report
how and why teachers, education

leaders,  policy = makers  and
institutions can practice TPACK

through the six major techniques
mentioned in this paper is described.

Thus, TPACK can be applied
through:
1. Creating access for free

information exchange

. Opening and enhancing online
courses

. Developing computer skill and
knowledge for college/
university graduates

4. Creating opportunities  for
learners to participate in online
activitics

. Creating access for students to
learn through the internet

6.Allowing Education paradigms
that shift to include online
learning, hybrid learning and

[\

)

wn
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class, library, laboratory etc. It also
saves the students’ time and money.
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“There are three things to
remember when teaching:
your stuff;
whom you are stuffing; and

know iknow

other parts of the world are A0 Ze] learned through the internet. | hen  stuff them elegant-
Lo fn addition to this, it reduces the
forwarded as challenging factors by . »
the authors =T " large number of students who get ty.”  (Lola May)
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Gender Responsive Pedagogy from Gender Equity and Equality Perspective

Bitew Atnaf, Lecturer, Wollo University, email: bitewalemayehu2001@gmail.com

Introduction

According to Forum for African
Women Educationalists (FAWE)
(2005) there is misunderstanding
about gender. Many people think that
gender is the issue of women.
However,  gender  refers to
classification of women and men’s
roles and responsibilities in society
based on the societal norms and
values. That means gender roles and
responsibilities are determined by the
society. Thus, gender roles and
responsibilities are different from
biological sex roles of men and
women.

Studies conducted worldwide
show that there is gender inequality
and equity problems in different
areas of life including educational
access and opportunities (FAWE.
2005). This article deals with using
gender responsive pedagogy in
educational institutions’ (specifically
in higher education institutions) roles
and responsibilities in promoting
gender equity and equality. It is
pointed out that achieving gender
equity and equality in education is
very essential for a number of
benefits to a country. Among others,
these include: delaying females’
marriage. family planning, and
income generation and economic
development of a nation (Summers
1992).

For the purpose of this article.
the writer feels that it is important to
give definitions about  gender

responsiveness, gender responsive
pedagogy, pedagogy, gender equity
and gender equality. FAWE (2005)
defines them as follows: gender
responsiveness  means  ensuring
gender equity and equality through
taking appropriate actions to gender
equity and equality barriers such as
bias and discrimination among male
and female students to opportunities
and resources in higher education
institutions.  Gender  responsive
pedagogy means using teaching-
learning strategies that give equal
consideration to female and male
students’ needs and other background
differences. In this case, teachers
should use different pedagogical
strategies such as lesson planning,
teaching, classroom management,
creating suitable environment that
male and female students are not
biased, harassed, and mistreated and
performance monitoring and
evaluation bascd on male and female
students’ needs and interests.
Pedagogy is a generic term that refers
to “what 1s taught, how teaching
takes place and how what is taught is
learnt” (FAWE, 2005, p.7). On the
other hand, gender equality refers to
achieving equality of female and
male students in having equal
opportunities and benefits in their
learning and other related areas in the
higher institutions, whereas gender
equity means equal treatment of
female and male students regarding
opportunities, access and benefits in
their education and related issues in
higher institutions.

Higher education institutions
have the power to produce manpower
equipped with knowledge and skills
of attitudes and values towards
gender equality and gender equity.
They serve as one of the major
settings in which cultural practices,
identity formation and other related
practices are conducted. These
institutions have also capacity to
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mitigate gender equality and equity
problems (Ogwang, C.
(n.d)).Therefore, higher institutions
should work as models in using
gender responsive pedagogy and
promote gender equity and equality
in their institutional structures. This
has to be implemented regardless of
field of study/discipline differences.
As FAWE (2005) argues,
gender equity and equality in
educational institutions can be
achieved by  using  different
strategies. These include among
others using of gender responsive:
lesson preparation and
implementation,  teaching-learning

materials, verbal and non-verbal
language, classroom arrangements
and interaction among students,
sexual harassment prevention and
controlling; institutional
administrative structures; and
monitoring and evaluation
mechanisms to ensure
implementation process and

achievements. The institutions should
also empower females and males
with knowledge, skills and attitude
towards gender equality and equity.
Each of these issues is discussed
briefly below under the subheadings
given.

1. Empowering Students
Knowledge, Skills, ...

Our knowledge and attitude have
power to determine our functioning.
According to Hunt (2003), our
knowledge about something may be
beneficial for us: “to conceptualize
cgoals, to anticipate and perceive
events, and to respond in accordance
with the changing needs, purposes
and desires” (p.101). Similarly, our
attitudes determine our feelings and
our thoughts, what we do (Loreman,
Deppeler and Harvey, 2005).

Higher education institutions
should play a leading role in
empowering female and male
students in gender equity and

with
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equality by using gender responsive
pedagogy. For instance, female
students should be empowered with
knowledge and skills about and
positive attitude towards: speaking
out, decision-making, negotiation,
assertiveness, building self-
confidence, leadership and improving
academic performance. Moreover,
males in higher institutions should be
empowered with knowledge and
skills about and positive attitude
towards: accepting and supporting
gender equality and equity and
actively participate in gender equality
and equity activities (FAWE, 20053).

2. Gender Respousive
Planning and Delivery of
Lesson

L.csson
the

Studies indicate that teachers,
that is, both male and female teachers
(including higher education
institutions teachers) are product of
society in which gender equality and
equity are not achieved (Challenges
for ~ Teacher  Training, 2003).
Therefore, they themselves should be
trained in gender equity and equality
issues.  Further, their teaching-
learning process has to be in line
with promoting gender equity and
equality (Aikman, Unterhalter and
Challender, 2005). As a result, they
should implement gender responsive
delivery of the lesson through using
strategies that help both female and
male students participate equally and
equitably in: class activities, group
leadership and membership and
presenting and discussion of their
findings/activities. Teachers should
also work hard to make sure that both
female and male students are mixed
in a group and there is positive
teacher-student and student-student
interaction in the teaching-learning
process and related areas,
respectively (FAWE, 2005).

3. Prevention and Controlling of
Sexual Harassment

According to FAWE (2005),
studies show that both females and
males can be victims of sexual
harassment. The sexual harassment
in higher education institutions can
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be committed by students, teachers
and others who may or may not be
members of the academic institution.
Sexual harassment damages victims’
physical and psychosocial wellbeing
and educational achievement. It also
humiliates and shames the sufferers.
Therefore, higher - education
institutions should devise
mechanisms to prevent and control
sexual harassment and should serve
as models to other institutions and to
the society at large.

Sexual harassment in higher
educational institutions can be
prevented and controlled by creating
awareness to teachers, students and
other stakeholders. Besides, teachers
have to take roles and responsibilitics
in creating suitable school
environment that help them make
free of  sexual harassment.
Moreover, the institutions need to
have rules, regulations and code of
conduct which prevent and control
sexual harassment among students
(FAWE, 2005).

4. Making Teaching and Learning
Materials Gender Responsive

FAWE (2005) asserts that most
teaching and lcarning materials arc
not gender responsive. Most teaching
and learning materials send the
message that “women and girls are
weak, passive and submissive. They
are mostly depicted in domestic care
giving and supportive roles. On the
other hand, men are “portrayed as
powerful, assertive and intelligent, as
well as leaders in society” (p.12).
This tradition is brought from
society's culture and values that give
roles to men and women,

Making teaching and learning
materials gender responsive is one of
the methods that help educational
institutions to attain gender equity
and equality. This can be ensured by:
providing equal access of teaching
and learning materials to both male
and female students. Among others
these include: providing equal access
and opportunities to both female and
male students regarding textbcoks,
library facilities, laboratory
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equipment and other teaching and
learning materials. In addition, these
materials must be checked that they
are free from gender stereotypes. If
gender stereotypes are there, the
institutions should take appropriate
actions to make the materials and
associated issues free from gender

stereotyping  problems  (FAWE,
2005).
5.Gender Responsive

Language Use in Classrooms

Language has power to
motivate or demotivate students’
learning, social interaction and other
activities. Language uses can be
verbal, non-verbal or both. These
languages can be used
inappropriately in a way they can
damage both female and male
students. As a result, they can be
victims of inappropriate language
uses. For instance, teachers’ constant
use of inappropriate words like “you
are stupid” and other threatening
words may make students believe
that they can’t learn or do an activity
or make a study. Obviously, this
reduces the victims’ motivation to
learn and psychosocial health. In this
case, females are more victims than

males (FAWE, 2005).

Therefore,  higher  education
institutions should develop methods
to promote gender responsive

language use in order to enhance
gender equity and equality in the
institutions. To prevent and reduce
such problems, teachers, students and
other staff members should get
training and awareness raising
activities. Besides, teachers and the
institution’s management committee
should have roles and responsibilities
in  conducting  studies, taking
intervention measures based on study
results and share results to students,
teachers and other staff members.

6.Gender
Classroom Set Up

Responsive

Both male and temale students
should participate equally in their
learning process. This can be
hampered by problems in classroom
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setup. Thus, the classroom setup
should be established in a way it:
allows mixing of female and male
students for different group works
and related issues;  enhances
participation of both females and
males; and encourages females to
speak up and overcome their shyness.
Moreover, chairs, desks and shelves
should be arranged properly. Other
resources should be appropriate in
size and shape that enable active
participation of males and females in
their learning. Besides, it is necessary
to check that visual aids and other
postings send unambiguous message
and maintain gender equity and
equality messages (FAWE, 2005).

The above discussion suggests
that the higher education institutions
should take appropriate actions to
make sure that gender responsive
classroom setup is implemented.
They should also check that this can

serve as model to their trainees/
students of both sexes.

7.  Establishing Gender
Responsive Institutional

Management System

As FAWE (2005) states, gender
equity and equality in educational
institutions can also be strengthened
by establishing gender equality and
equity structures in the governance
and operations of the institutions.

This can be attained through
establishing  gender  responsive

management committee, rules and
regulations and code of conduct that
help to ensure the implementation of
gender responsive pedagogy in an
institution.

The  established  committee
should have the following roles and
responsibilities: representing equality
of gender in the committee;
practicing of rules and regulations
that ensure a gender responsive
environment which ‘include taking
actions to get rid of all forms of

sexual harassment; and creating
conducive teaching and learning
environment and other related
situations.
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8. Monitoring and Evaluation

Monitoring and evaluation is
essential to check whether or not a
given program is in line with the
intended objectives. The monitoring
and evaluation activities are also
essential to modify the
implementation of the program.
Furthermore, the monitoring and
evaluation activities are necessary to
build capacity implementers by
identify strengths and weaknesses of
these personnel (Catholic Relief
Services, Vietnam, 2010).

Therefore, higher education
institutions should create methods to
monitoring and  evaluating of
implementation and effectiveness of
gender responsive pedagogy
strategies mentioned earlier. FAWE
(2005) suggests that they need to
conduct monitoring and evaluation
through the following strategies
among other things: planning goals
and objectives for change based on
study  results, monitoring and
evaluation of the activities processes

and results; conducting regular
meetings and discussions with all
stakeholders  including  students;
documenting the findings and
reporting the findings to the
stakeholders of the institution; and
sharing the results with other
stakeholders  other  than  the
institutions  like policy makers,

researchers and so on.
Conclusions

The problem of gender equity
and equality originates from society’s
cultures and values. People who run
educational institutions are also
product of society that suffers from

gender inequality and inequity.
Ilowever, educational institutions
especially higher educational

institutions have the capacity and
power to promote gender equity and
equality through gender responsive
pedagogy. Besides, they have roles
and responsibilities in serving as
models to all educational institutions
and others in using gender responsive
pedagogy and enhancing gender
equity and equality in their
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institutions. Therefore, they are
expected to serve as role models in
implementing gender responsive
pedagogy strategies mentioned above
from 1-8 and other related issues.
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Reflection

The Role of Higher Education Institutes (HEIs) to Tap the Untapped Potential
of Sports for Development

Sport is a powerful tool that
mankind can use to improve the well
being of society. This is because
sport is good for the mind, body, and
spirit. Moreover, team sports are
good for learning accountability,
dedication, and leadership among
many other traits (Njororai, 2012).

Further still, sport has been
projected as an effective medium for
promoting national, regional and
international peace and
understanding for a long time. There
has been an upsurge in interest by
the United Nations, which wants to
have sport play a more conspicuous
role in the pursuit of development
and peace. Experts in the fields of
development, education, health,
sport, economics, and conflict
resolution are now actively using
sport as a medium by which to
enhance human development.

Here comes the significant role
of Higher Education Institutes
(HEIls). As HEls are invaluable
resource centers for their respective
countries, the sportsmen and
sportswomen enrolled in the various

university colleges have a potential
to become professionals in a number
of sporting activities in their
respective countries (in our case
Ethiopia). This, in turn, has
tremendous contribution to the
global sporting landscape. It also
serves as a tribute to those who wear
their National Flag with pride.
Furthermore, the role. sports play as
medium by which to teach important
values and life skills including
honest endeavor, self confidence,
teamwork, communication,
inclusion, discipline, respect, and
fair play will effectively be
deposited and transferred to the next
generation (Turner, 2012)
By taking this into account, this
paper examines what sport is; what
the criteria for sport are; and what
the areas where sport can play an
cifective role in changing the life
conditions of people in developing
countries are. Moreover, it explores
what the various social inclusion and
equal opportunities sport constitutes.
In conclusion, the significances
of higher education institutes for
tapping the untapped potential of
sport for development are reflected
upon.

What is sport?

Etymologically "Sport" comes
from the OIld French  desport
meaning "leisure", with the oldest
definition in English from around
1300 being "anything humans find
amusing or
entertaining” (Wikipedia, the Free
Encyclopedia)..

Yasin Omer, EIPO

According to the definition
given by Sport Accord:- Sport (or
sports) is all forms of usually
competitive physical activity - hich,
through  casual or  orgunized
participation, aims to use, maintain
or improve physical ability and
skills while providing entertainment
to participants, and in some cases,
spectators. Hundreds of sports exist,
from those requiring only two
participants, through to those with
hundreds of simultaneous
participants, either in teams or
competing as individuals.

As per the definition given in
Oxford Advanced Learners
Dictionary:-

“Sport is an activity involving
physical exertion and skill in which
an individual or team competes
against another or others for
entertainment.”

According  to  Nelson
Mandela “Sport has the power to
change the world. It has the power to
inspire. It has the power to unite
people in a way that little else does.
It speaks to youth in a language they
understand. Sport can create hope
where once there was only despair.
It is more powerful than government
in breaking down racial barriers. It
laughs in the face of all kinds of
discrimination.”

What is the criterion for sport?

Sport Accord uses the following
criteria, determining that a sport
should:-

® have an element of competition

® be in no way harmful to any
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living creature

e not rely on equipment provided
by a single supplier (excluding
proprietary games such as arena
football)

e not rely on any "luck” element
specifically designed into the
sport
They also recognize that sport

can be primarily physical (such as
rugby or athletics), primarily mind
(such as  chess or  golf),
predominantly motorized (such as car
racing or power boating), primarily
co-ordination  (such as billiard
sports), or  primarily  animal-
supported (such as horse race).

What are the areas where sport
can play an effective role?

There are a number of areas
where sport can play an effective role
in changing the life conditions of
people in developing countries. Some
of these include:-

A. Encouraging children and youth to
undertake regular physical activity.
This helps put them on a positive
path to healthy development. Many
physical education and sport experts
concur that participating in regular
physical activity and play are
essential for the physical, mental,

psychological, and social
development of an individual.
B. Providing physical education,

sport, and play programs help to
improve the health and well being of
individuals while extending life
expectancy. Engaging in physical
activity on a regular basis helps to
minimize the onset of several non-
communicable diseases including
heart disease, diabetes, and blood
pressure. Although these are known
to be major health issues in the
developed world, there are increasing
signs that developing countries are
following suit, hence the urgent need
for intervention before the situation
gets worse.

C. Using sport and play as mediums
by which to teach important values
and life skills including honest
endeavor. ~2lf confidence, teamwork,
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communication, inclusion, discipline,
respect, and fair play. This can only
be done effectively at institutional
and  community  levels  when
deliberate efforts are made to transfer
sport values to normal life in the
community.

D. Accessing physical education and
sport has a positive impact on a
child’s growth and development
process. Physical education typically
improves a child’s physical and social
ability through experiential learning.
Providing well guided movements
and play help to increase school
attendance and overall achievement
by school children. The experiential
learning mode helps children to be
active, interactive, and expressive as
they learn.

E. Exposing women and girls to
physical activities that were for a
long time reserved for men and boys
contributes to their development. The
skills and values learned through
sport and play are especially
important for girls, given that they
have fewer cpportunities than boys
for social interaction outside the
home. Through sport, girls are given
the chance to acquire motor skills, be
leaders, improve their self-confidence
and self-esteem, practice
interpersonal skills, and access new
opportunities.

F. Being involved in sport, which is
one of the fastest growing industries
in the world, is a catalyst for the

economic development of
individuals, communities, and
nations. Individuals with a solid
background in sport have
opportunities to benefit from the

many sectors of the sporting industry
through careers as professional
players, sport journalists, marketers,
agents, and promoters, among others.
The training of coaches and physical
education teachers leads to jobs.
Mega sport events, which have
become very regular, can significantly
impact a country’s economy. Demand
for sport-related goods such as shoes,
kits, balls, equipment, and clothes
make it a viable manufacturing sector.
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G. Capitalizing on the popularity and
convening power of sport provides a
powerful tool for reaching people and
communicating important messages,
including messages of health e.g.
awareness of HIV/AIDS, polio and
malaria. Sport brings people together
and has the potential to cross
boundaries and create new dialogue.
This is vital in encouraging peaceful
co-existence and  inter-communal
harmony. Many of the core values of
sport parallel those necessary for
peace, such as respect, justice, and
honesty (Njororai, 2012).

What are the various social
inclusions and equal
opportunities sport constitutes?

Online  Sports>  Community
indicates that sport constitutes various
social inclusion and equal
opportunities including:-

I. Social inclusion and

integration

Sport can be an effective tool for
social inclusion.  The  Nice
Declaration 2000 March underlines
that "sporting activity should be
accessible to every man and woman,
with due regard for individual
aspirations and possibilities". It also
recognizes that "for the physically or
mentally disabled, the practice of
physical and sporting activities
provides a particularly favorable
opening for the development of
individual  talent, rehabilitation,
social integration and solidarity and,
as such, should be encouraged.”

At the same time there is a need
to better use the potential of sport as
an instrument for social inclusion in
the policies, actions and programs of
any country envisioning
development and transformation in
the near future. This includes the
potential of sport as an employment
creation  factor, particularly in
disadvantaged areas. Also in this
light, sport activities contributing to
social cohesion and to social
inclusion of vulnerable groups can
be considered as social services of
general interest.
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a victim of injustice, and throughout
the movie seeks to recover what is
rightfully his or hers. And when they
finally get to the end, we cheer the
hero's revenge, "All right, go f or it,
that evil person deserves it!" But how
does God want us to respond to people
who hurt us? Whether that person is a
family member or an enemy, how
should we react?

The Bible speaks quite plainly to
the issue of revenge: "Do not take
revenge, my friends, but leave room
for God's wrath, for it is written: 'It is
mine to avenge: | will repay,' says the
Lord." (Romans 12:19 NIV) Just in
case there is any confusion-God does
not need you to tell Him when or how
to get revenge. So how does God want
me to respond to those who hurt me?
Luke 6:27-3 6 speaks to this issue
with great detail. In some areas of the
Christian life we struggle to find out
how God wants us to respond. That is
not the case here. God's instructions
are detailed. Jesus said, "But | tell you
who hear me: Love your enemies, do
good to those who hate you, bless
those who curse you, pray for those
who mistreat you." (Luke 6:27-28
NIV)

In the following verses Jesus
gives several specific examples of
how to treat those who have hurt you,
and He concludes with, "Be merciful,
just as your Father is merciful." (vs.
36 NIV) Talk about an impossible
standard!

Let's take a look at each of these
instructions Jesus gave us, but let me
warn you in advance-they are not logi-
cal from a human perspective.

Love Your Enen:ies

So who are your enemies? We
look at other parts of the world where
war is raging, and we see this on TV-
the Arabs and Jews in a cycle of vio-
lence, hatred, and death. But who fits
the label of "enemy" in your life?

Many of those who come to Teen
Challenge for help are from a back-
ground of violence and anger. A huge
percentage of them have been deeply
damaged as children. Juan's mother
gave him away to an uncle because
she didn't want him. The uncle raised
Juan, but cruelly abused him. Eventu-
ally Juan ended up in a series of foster
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homes and jail before coming to Teen
Challenge. So who were the enemies
in Juan's life? Rita came into a home
with a mom who didn't want her. She
too was given away and ended up in
foster homes. One foster mother
would discipline her by putting a plas-
tic bag over her head and hold it tight
until Rita passed out. Sexual abuse
was also part of her childhood experi-
ences. So how long is Rita's list of
enemies?

For many of us the definition of
an enemy is "a former friend." You
were in a relationship with someone
that should have been a positive
friendship-but they betrayed you.
And Jesus says, here is how 1 want
you to respond to that enemy today-
love them! "This does not make
sense!" you say. Why should | love
them? Look at ail the damage this
person caused in my life, and now you
just want me to love that person? If
this enemy has come to beg for my
forgiveness-if  they have really
changed-1 still find it hard to forgive
and love them.

But what about the enemy who
has not changed-they are still the same
evil person that hurt me so deeply. Or
maybe your "enemy" is a Christian,
perhaps even a pastor, or some other
church leader who hurt you. "Why
should 1 love this hypocrite? They
should know better-they are a leader.
They should have been showing me
love- instead they betrayed me!"

In response to all your "whys"
lesus simply says. "Love your ene-
mies."

How Can I Love My Enemies?

The questions remains to be
*how’? How does Jesus want me to
show love to my enemies? I simply do
not have any love in my heart for that
person. Are you saying that I should
have "warm fuzzy feelings" in my
heart for this person? God knows our
weaknesses, and He has promised to
provide the power we need when we
do not have the strength to do what He
asks us to do. So the good news is that
if you don't know how to love this
enemy, God will help you. The prom-
ise of 2 Timothy 1:7 offers great hope
to you: "For God did not give us a
spirit of timidity, but a spirit of power,
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of love and of self-discipline." (NIV)
God will give you the power to love
your enemies the way He wants you to
love them. The best place to start is
the list of love characteristics given in
| Corinthians chapter 13. Over 15
different expressions of love are listed
here, and not one of them talks about
romantic warm feelings for the other
person.

The first love trait relates well to

enemies-"love is patient." How can |
express patience in relating to this
enemy? Let's look at it from the other
end-when you show patience toward
this person, you are expressing God's
love. So does this mean [ let this per-
son keep on abusing me-and | respond
by showing patience as they abuse
me? Not at all!
As much as it is in our power, we need
to put in place boundaries that keep us
safe from the damage our enemies try
to bring into our lives. We need to
seek help from others who can assist
in providing this safety. The wife who
is being beaten by her husband should
call the police. To simply stay in that
place of abuse, and say, "I'm just be-
ing patient, doing what God says," this
is not God's way to express love to
that abuser. Patience can be expressed
toward our enemies by what we think
and what we say. It is "normal" and
easy to lash out with our words, or at
least in our thoughts, toward the one
who has hurt us. Love can be shown
by not going down the path of revenge
-even in our thoughts. The second
expression of love in I Corinthians 13
states, "love is kind." Perhaps the most
important prayer you need to say is,
"God, how do You want me to show
kindness to this person? God give me
the power to show kindness to this
person, because in my own heart, |
simply do not have the desire or the
power to do this." Look in the life of
Jesus at how He showed kindness to
those who mistreated Him.

The list in | Corinthians 13 goes
on, each trait very specific and practi-
cal in providing appropriate expres-
sions of love toward our enemies. And
there are many other scriptures that
speak to love.

But with all this scripture, you may
still be saying, "l just do not want to
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I1. The gender dimension

The gender dimension of equal
opportunities is mainstreamed in
most of the democratic countries poli-
cies. Although figures differ and are
not available in most countries, there
is a general impression of under-
representation, to varying degrees, of
women in sport, in terms of participa-
tion .Nevertheless, the presence of
sport archives pave favorable ground
to take correcting measures regarding
the organization and management of
sport activities, leadership positions
in sport, and media coverage of com-
petitions involving sports women.

I11. People with disabilities

The concept of equal opportunities
in sports for people with disabilities
is based on three fundamental pillars:
(a) access to sports premises as
sportspeople, (b) access to sports
premises as spectators, and (c) sup-
port for people with disabilities who
wish to practice sport (e.g. the cost of
equipment, training of staff and
adapting facilities). It seeks to
demonstrate that the educational and
social values of sport also matter to
people with disabilities. In light of
this, sport (both competitive and rec-
reational) is a cross-cutting tool for
integration, job creation and equality
for people with disabilities.

IV. The situation of sport and
physical activity in higher educa-
tion institutes

Higher education institutes
could take better advantage of the
values conveyed through sport to
develop  knowledge, motivation,
skills, readiness for personal effort
and also social abilities such as team-
work, solidarity, tolerance, fair play
and the ability to endure losses.
Time spent in sport activities, be it
during school time, extra-curricular
activities and/or university colleges
sport festivals, can produce health
and education benefits which need to
be enhanced. The establishment of
links between sport and formal and
non-formal education and sport festi-
vals to make better use of the educa-
tional potential of sport is also a key

issue in view of the new integrated
life-long learning strategy.

What are the significances of high-
er education institutes to tap the
untapped potential of sports for
development?

Taking the above illustrations into

account, the following significances

of higher education institutes can be
cited to tap the untapped potential of
sports for development:-

To serve as the take off ground to
take better advantage of the val-
ues conveyed through sport .
develop knowledge, motivation,
skills, readiness for personal ef+
fort and also social abilities such
as teamwork, solidarity, toler-
ance, fair play and the ability to
lose,

To serve as invaluable sources for
national sport heroes those who
wore their National Flag with
championship pride,

To initiate the young generation to
follow the footsteps of national
sport heroes,

To promote and execute the concept
of equal opportunities in sports
for people with disabilities

To promote and execute the concept
of equal opportunities in sports
for women,

To provide a powerful tool for reach-
ing people and communicating
important messages, including
messages of health e.g. aware-
ness of HIV/AIDS, polio and
malaria.

To

Conclusion
This paper tries to examine
what sport

social inclusions and equal opportuni-
ties sport constitutes. Finally, it high-
lights the major significances of high-
er education institutes to tap the un-
tapped potential of sports for devel-
opment.

In conclusion, it is advisable to
reflect the role Higher Education In-
stitutes (HEIs) should play in this
aspect. To this end, it 1s worth men-
tioning that Saint Mary University’s
best practices. As it is well known,
through the media and other infor-
mation outlets, Saint Mary University
has been taking part in the national
sports activities such as in football, in
both men’s and women’s soccer
teams. In doing so, it is directly in-
volving in sport which is one of the
fastest growing industries in the
world and becoming a catalyst for
economic development of individu-
als, communities, and nations. Last,
but not least, it is taking the initiative
to demonstrate that the educational
and social values of sport also matter
to people with disabilities and wom-
en. And so, all higher education insti-
tutes should make every possible en-
deavor to tap the untapped potential
of sports for development.
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Parent — Teacher Relationship at Atse Libnedingil Elementary School

Elleni Kassa, Gulele Subcity Education Bureau

Introduction

Families send children to
school, where they hope their chil-
dren will become learners with the
tools they need to succeed in life.
Schools take children from and send
them back to their families, where
they assume the families will pro-
vide the support that children need
to grow and learn. This circle, in
which home and school share the
resource of children, is one that has
been the focus of development.
Their integrity is vital to the overall
success of the learning teaching pro-
cess.

Parent-Teacher Partnership

One of the most beneficial
aspects of teaching is building
positive relationship with par-
ents. Effective parent and
teacher communication 1s es-
sential for a teacher to be suc-
cessful. A good relationship be-
tween parents and teacher 1s
invaluable towards maximizing
the time that the teacher has
with that student.

A student who knows that
the teacher communicates on a
regular basis with their parents
and who knows that their par-
ents trust the teacher will like-
ly put more effort into school.

There are many ways to com-
municate these days. Notes, phone
calls, and parent teacher confer-
ences are some of the most popular

ones. An effective teacher will likely
use several means over the course of
the year. Good teachers communi-
cate frequently.

A positive parent-teacher relation-
ship contributes to students’ success.
"The school's best ally in the task of
nurturing a student's innate 'urge to
learn' is, first and foremost, the par-
ents," says Bernie Poole in his
online book entitled ‘Education for
an Information Age: A Nation at
Risk’, (1984). While parents do have
an undiminished concern for the
well-being of their children®”,
school output will stride to the
front.(ibid)

Parents’ In-

volvement

Although parents conscien
tiously send their children off to
school every day and expect them to
do well, they can add an important
extra ingredient that will boost their
children's success. Parents’ active
involvement with their child's edu-
cation at home and in school brings
great rewards and can have a signifi-
cant impact on their children's lives.
According to research studies, the
children of involved parents do bet-
ter academically from pre-school
through high school. Good parents
are classroom helpers and assist
school activities.

When parents contribute
effort and time, they have the
opportunity to interact with
teachers, administrators, and
other parents. They can learn
first-hand about the daily activ-
ities and the social culture of
the school, both of which help
them understand what their
child's life is like.

By staying involved with
their child, parents can be a
source of support, create a cli-
mate for discussing issues and

serve as role models for respon-
sible and empathic behavior.

To sum up, parents should fulfill
basic levels of support for safe edu-
cation. They are expected to over-
take activities to support children
learning. Involvement of parents at
school like in parent-school commit-
tee, in voluntary services like con-
tributing books, fund raising, partici-
pating in co-curricular activities are
expected to have positive outcome.

Atse Libnedingil Primary School

This study is about the relauon-
ship of parents and teachers con-
cerning the students’ academic per-
formance at Atse Libnedingil Prima-
ry School. Both parents and teachers
have a large stake in students’ suc-
cess and the linkages promoted to
facilitate it. In addition to this as I
belong to Atse Libnedingil Primary
School, I consider that collecting
data would be easier and more effec-
tive time wise. The study also limits
its scope to studying the contribution
of school leaders towards parents
and teachers’ relationship to the ef-
fective instructional process.

This study is very important
to give information regarding
the way parents and teachers’
relation should be crafted in
such a way that students’ needs
are adequately cater. Lne study
also gives clue as to what the
school leaders should do to
bring parents and teachers™ re-
sponsibility togcthcr; as a result,
they could develop positive atti-
tude towards students’ academ-
ic performance.

Objectives of the Study

The major objective of this
study is to explore the extent of par-
ents and teachers relationship in
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in relation to students’ performance
at school and to assess their level of
responsibility regarding the way
students learn. With this objective in
mind, the study had the following
specific questions to answer:

* What is the extent of parents’

contribution to their children’s
education?

e How do teachers link relation
with parents?
» Do teachers and parents have

communication with regard to
students’ education?

Methodology

Questionnaire was the major
data collecting instrument in this
study. Both close ended and open
ended questions were incorporated
to draw information about teachers
and parents communication with
regard to students’ education. Inter-
view was conducted with school

I-ANNUAL BULLETIN
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representative.

Tables were used to analyze
data. Data acquired through ques-
tionnaire was effectively recorded,
tabulated and analyzed quantitative-
ly.

Discussion and Results

This study examined the efforts of
parents to the better achievement of their
children academically. The data was
obtained through questionnaire. The
parents and teachers responses which
had five categories (ahvays. usually.
sometimes, rarely and never) were re-
duced to three categories in the analysis
part as ahways and usually (agree); and
rarely and never (disagree) were treated
together. However, it is presented as five
in the tables.

Parents’ Response

Parents were asked about their
contribution for students’ achieve-
ment. Parents’ saying on their rela-
tionship with school was assessed in
Table 1, and Table 2.

number 2, 44% of the respondents
limit their children’s playing/TV
watching time and 28 % of them do
not limit the time. Thus, it seems
children get support in time manage-
ment from their parents.

Concerning item number 3, 72%
the respondents said that they have
discussion about school with their
children. And 16% of them said that
they sometimes ask their children
about school. In item number 4, 76%
of parents said that they help their
children in the home work/studying
tasks. Only 8%of them said they
don’t. It seems parents help children
in their academic task. The last item,
which is about children’s behavior,
got that 96% of the respondents con-
trolled the behavior of their children.
Thus, parents follow their children’s
behavior.

Table 1: Parents saying on whether they help their children at academic work at home

No. items To| al- % |us| % | so [% |rar| % | nev | %
tal | ways ua me el er
N lly tim y
0. €S
1 I help my child organize his/her | 25 I 4 1 5 20 8 32 1 4
time
2 I limit television viewing/ playing [ 25 5 20 6 24 7 28 2 8 5 20
time ot my child after school.
5 I talk to my child regularly about | 25 9 36 9 36 4 16 2 8 I 4
what's going on in school
4 I check homework every night; | 25 14 56 5 20 4 16 2 8
help my child studying
5 I control my child’s behavior (e.g. | 25 16 64 8 32 I 4
not to be absent from school. not to
involve in bad things)
leaders. )
The subjects of this study were 3 As Table lomdlcates, related to Everything is
educational leaders, 10 teachers and the first item 64% of the respondents .
25 student parents (from grade 8 said that they help children to organ-| dear to its par-
section B students). As 20% of the ize their time properly. 32% of the ent. (Sophocles)
total population in this case was tak- respondents said that they some-
30
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Table 2: Parents’ saying on their participation in the school environment / activities

No. items Total al- %| usu- | %] Some- rarely | %/| never | %
No. ways ally times

1 [ discuss academic matters/ 25 4 | 3 | 13 5 3 1 2 8
challenging with the school 6 2 2 2

2 I participate in parent- 25 6 2 4 l 7 2 3 1 5 20
teacher committees and 4 6 8 2
school decisions

3 [ assist, coaches at (e.g. 25 9 3 2 8 4 1 6 2 4 16
sporting events, library as- 6 6 4
sistant; help with Red Cross
club)

4 I work on the school fund- 25 10 4 4 1 2 8 3 1 6 24
raising activities 0 6 2

35 I go to school when my 25 13 5 5 2 1 4 1 - -
child is requested to call me 2 0 2 6

Table 2 is about parents’ partici-
pation in the school environment. In
item one, 28% of the respondents
agreed that they discuss academic
matters with the school. 52% of the
respondents said they sometimes
discuss matters with the school and
the rest 32% said they don’t discuss
academic matters.

It seems that parents sometimes
discuss academic and related matters
with the school. Concerning parents’
participation in committees, 40% of
them responded that they participate.

28% of them sometimes and 32% of
them do not agree with the point.

In item number 3, 44% of the
respondents said that they assist the
school in different activities. 40% of
the respondents; however, disagreed
by saying that they do not participate
in school activities. In item number
4, 56% of the respondents said that
they participate in fund raising activ-
ities. 36% of responded that they do
not participate in the fund raising
activities.

In item number 5, when parents
were asked to come to school, 72 %
of the respondents said that they go
to school and contact the concerned
body. Thus, parents visit schools for
the sake of their children.

Teachers’ Response

Teachers were asked about par-
ents’ contribution for students’
achievement. Teachers’ expectation
of parents and school relationship
was assessed in Table 3, and Table 4
as follows.

Table 3: Teachers’ saying whether parents help their children at academic work at home

No. items Total | al- | % | usu- | % | some | % % | never | %
No. wa ally times rar
ys ely

l Parents help their child 10 2 20 1 10 3 30 3 30 | 10
organize their time

2 Parents limit television 10 1 10 2 20 2 20 3 30 2 20
viewing/ playing time of
their child after school.

3 Parents talk to their child 10 1 10 1 10 2 20 5 50 1 10
regularly about what's
going on in school

4 Parents check homework 10 2 20 1 10 3 30 4 40
every night, help their
child studying

5 Parents control their 10 3 30 4 40 3 30
child’s behavior (e.g. not
to be absent from school,
not to involve in bad
things)
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Table 3 indicates the teachers’
perception of parents’ effort to sup-
port children. In item number 1, 40
% of the teachers agreed that parents
help children to use their time
properly. 30% of them said that par-
ents sometimes help students. The
rest 40% of the teachers said that
parents do not help their children. It
seems some parents help and some
others do not help their children. In
item number 2, 30% of the respond-
ents agreed that parents limit their
children playing/TV time. 50% of
them said that parents do not limit

BI-ANNUAL BULLETIN

the children playing/TV time.
Concerning item number 3, 20%
of the respondents said that parents
discuss with their children what is
going on in the school environment.
60% of the respondents; however,
said that parents do not discuss mat-
ters going on in the school environ-
ment. This may indicate that they do
not know about the school environ-
ment. 30% of the respondents in
item number 4 said that parents
check students” home work and help
on their study. The other 30% of the
respondents said that they some-
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times help and the rest 40% said that
parents do not help their children.
Regarding children’s behavior in
item number 5, 30% of the respond-
ents believed that parents control
their children’s behavior. 40% of the
teachers believed that parents some-
times control students’ behavior.
And the rest 30% of the respondents
believed that parents do not control
their children’s behavior. It seems
that some parents control their chil-
dren’s behavior and some others do
not.

Table 4: Teachers saying on parents’ participation in the school environment/ activities

No. items To- | al- | % | usual- | %| some | % | rare- | % | never | %
tal | wa ly times ly
No. | ys
1 Parents discuss academic 10 I 10 2 2 5 50 1 10 1 10
matters/ challenging with the 0
school
2 Parents participate in parent- 10 1 1 4 40 5 50
teacher committees  and 0
school decisions
3 Parents assist, coaches at 10 5 50 2 20 3 30
(e.g. sporting events. library
assistant; help with Red
Cross club)
4 Parents Plan and work in 10 - - - - 3 30 5 50 2 20
fundraising
S Parents go to school when 10 1 1 5 50 4 40
their child is requested to 0
call them

In Table 4, teachers reflect their
perception of parents’ participation
in the school environment. In item
number 1, 30% of the respondents
said that parents discuss academic
and related matters with the school.
50% of them said parents dis- .~
cuss matters sometimes and /
the rest 20% said parents do
not discuss matters with the
school. This may indicate that
parents discuss matters some- \
times with the school body.

Regarding item number 2, 40%
of the respondents said that parents
sometimes participate in the school
committees. And 50% of them re-

sponded that parents do not partici-
pate in the school committee works.
In item 3, whether parents assist the
school, 50% of the respondents said

that — __—_ parents

Parents are sometimes a bit of a
disappointment to their chil-
dren. They don't fulfill the
oromise of their early years.
Anthony Powell (1905 - 2000)

———————

some-
times assist the school and the rest
50% responded that parents do not
assist the school in activities. It may

indicate that many parents do not
participate in helping the school ac-
tivities. Concerning item number 4
whether parents participate in the
school fund raising, 70% of the re-
spondents said that parents do not
participate in it. Item number 5,
\ which is visiting school when

parents are called, got that 50%

)of the teachers responded that
come to

parents sometimes

.~ school when they are called, and

40% of them said that parents do not
come to school when they are called.
It seems parents are not in a position
to come and communicate the
school.
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Findings and Conclusion
Findings
In the discussion, parents’ in-
volvement in the school activities
was assessed. Parents agreed with
the point that they support the school
in different ways. They carried out
positively the following issues.
* helped children in time man-
agement
e assisted children in their aca-
demic work
» Participated in the school ac-
tivities
* Involved in fund raising to the
school
* Visited the school regularly
However, teachers pointed out
that parents’ participation in the
school environment is not as such
promising. They said parents are
weak in the following points.
« did not help their children to
use time properly
« did not discuss with children
about the school situation
e did not assist their children on
academic matters
e did not participate
school activities

in the

Conclusion

To conclude, there was mis-
match between parents’ perception
of their involvement in their children
academic achievement and teachers’
perception towards parents’ involve-
ment for their children betterment in
the learning teaching process.

This indicates that parent-
teachers relationship is very weak.
As a result, they stood in different
point of views concerning the par-
ents’ involvement is the school envi-
ronment to the betterment of stu-
dents’ academic achievement.

Recommendations

The following points are recom-
mended
* Teachers, directors and parents
should read this outcome
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e There should be discussion be-
tween teachers and parents
e There should be done a work of

awareness on the duties and
responsibilities of teachers and
parents through regular commu-
nication among stakeholders

o Students should regularly be

informed to tell the class situa-
tion to their parents

Actions Taken

In this study, teachers’ and par-
ents’ view concerning parents’ par-
ticipation in the school environment
has been assessed. Teachers’ point
of view towards patents’ efforts to
improve their children’s academic
performance was uncovered. Parents
also indicated their effort to improve
their children’s performance. In light
of the findings the following actions
were taken.

* The results were communicated
to the school’s director.

e The results were disseminated
to teachers.

e There was discussion in the
staff meeting wherein directors

and the school teachers partici-
pated.

e The school’s director communi-

cated with parent and school
committee members.

| called some parents and dis-
cussed the results with them

Parents’ Duty

Parents should establish a fami-
ly routine. Routines generally in-
clude time for completing home-
work, doing other activities, and
going to bed at an established time.

Parents should use television
wisely and limit the amount of time
children spend watching and help
them choose appropriate programs.
Parents play an important role in
influencing the child’s confidence
and motivation.

Parents should keep in touch
with the school. They should stay
aware of what their children are
learning, what their assignments are,
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and how they are doing. They are
expected to talk with the teachers to
their children well being.

Teachers’ Duty

Teachers should involve parents
in classroom activities because par-
ents can be helpful and can assist
with specific activities.

Teachers should plan ahead for
parent-teacher communication.
When meeting with family mem-
bers, the school should create a com-
fortable environment in which par-
ents feel free to share information,
ask questions, and make recommen-
dations.

To summarize, when parents are
involved in their children’s cduca-
tion in positive ways, the chiidren
achieve higher scores, have better
attendance, complete more home-
work, and demonstrate more posi-
tive attitudes and behavior. It is be-
lieved also that a child’s academic
success is greatly enhanced when
teachers and parents are partners in
the process. Finally, it is worth men-
tioning that the stakeholders in-
volved in this study have agreed
upon the existence of the aforemen-
tioned problems in the school and
decided to find viable solutions.
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Parenting Styles and Adolescent Depression
Meklit Mintesnot, Lecturer, St. Mary’s University

Introduction

Every society has its own prob-
lems. Depression has always been .a
problem faced by all Societies all over
the world. Today, depression is esti-
mated to affect about 350 million peo-
ple and it is major contributor to the
global burden of disease (WHO,
2012). Depressive disorders often start
at adolescent age; they decrease peo-
ple’s functioning and often are persis-
tent. For these reasons, depression is
the leading cause of disability world-
wide in terms of total years lost due to
disability (WHO, 2012).

Depression is said to be a com-
plex phenomenon that takes many
forms and stems from a number of
interacting variables. This has led
many researchers to study the causa-
tive factors of depression. As a result
different researchers have come up
with their own explanation about the
causative factors of depression. Some
of these investigators have been trying
to find out the biological bases of the
problem, while others were emphasiz-
ing on the psychological, sociological
and environmental factors. Parenting
style and socio economic status are
major sources of depression repeated-
ly mentioned in the literature as a pos-
sible causes of depression.

The degree to which adolescents
experience depression is somewhat
dependent upon the nature and the
magnitude of parent adolescent rela-
tionship and socio-economic status.
Therefore, to have a clear picture on
this issue, in the present study, an at-
tempt was made to further examine

the relationship of parenting style and
socio-economic status with adolescent
depression.

Parenting styles and Depression

Parents are perhaps the most
influential persons that one will ever
encounter in life. Their impact is both
intense and long lasting. Therefore, to
see the impact of different parenting
styles on the later behavior of chil-
dren, many scholars tried to classity
parenting practices into separate bod-
ies and to rebuild the innate complica-
tion of parenting (Lipps et al., 2012).
Baumrind was the first psychologist to
categorize parenting style into discrete
bodies (Baumrind 1971). Her classifi-
cation was based on four important
characteristics of parenting styles.

According to Baumrind authori-
tarian parents happen to be as highly
demanding and instructive, and not
responsive. They present a well-
organized and structured environment
with clearly declared rules without
much responsiveness. On the contrary,
authoritative parents are both demand-
ing and responsive. Permissive parents
display more responsive behavior than
demanding behavior.

Following Baumrind, Maccoby
and Martin (1992) added new parent-
ing style to the model, which is ne-
glectful parenting style and character-
ized by low acceptance and involve-
ment.

Different researches suggested
that the strategies which parents use to
guide and discipline their children are
significantly related with depression
(Lipps, et al., 2012; Baumrind, 1996;
Browene, Odueyungbo, Thabane, Byr-
ne & Smart, 2010). According to these
researches those children that come
from authoritative parenting exhibit
low level of depression compared to
children from less loving, less control-
ling and less demanding families.
Parent’s Socio-Economic Status and
Adolescent Depression

Exposure to adverse social con-
ditions has been proven to affect the
psychological health of children

(Gilman, 2002). These days, most
studies have emphasized that the inad-
equate resources and unbalanced allo-
cation of wealth in a society act as a
mediating force to increase the risk of
psychological effects of people living
within the lower socio-economic
groups (Evans, 2004; McLeod & Sha-
nahan, 1996). As a result, the inextri-
cable bond that exists between expo-
sure to negative conditions and mental
health substantiates the amplified risk
of depressive symptoms in adolescents
from the lower socio-economic status
(McLeod & Shanahan, 1996).

In countries where comparable
epidemiologic studies have been car-
ried out, the lowest educational group
had a higher prevalence of psychiatric
morbidity (Andrade & Caraveo-
Anduaga & Berglund 2000). Poorer
coping styles, ongoing life events,
stress exposure, and weaker social
support are some examples of psychi-
atric risk factors that are more preva-
lent in lower SES groups. The results
of such higher mental morbidity have
also been found to be unequally dis-
tributed.

For the same level of severity,
lower SES groups faced more disabili-
ties and a poorer prognosis. In coun-
tries providing less generous welfare
support, lower SES groups also faced
less favorable acess to health care;
whatever the welfare coverage, they
were less likely to use specialized
mental care (Lorant ef al., 2003).

Gender Difference in Depression

According to American Psychi-
atric Association report women are at
significantly greater risk than men to
develop depression at some point dur-
ing their lives. Further, the report indi-
cates that depression occurs twice as
frequently in women as in men (DSM-
1V; American Psychiatric Association
(APA), 2000). Similarly, Lorant ef al.,
(2003) and Kessler, Mcgonagle,
Swartz, Blazer & Nelson, (1993)
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reported that the proportion of depres-
sion episodes is higher among women
than men. Women have lifetime prev-
alence for major depressive disorder
of 21.3%, compared with 12.7% in
men.

Most explanations for the gender
difference in depression have focused
on individual variables, and studies
have attempted to show that one varia-
ble is better than another in explaining
the difference. However, no one varia-
ble has single-handedly accounted for
the gender difference in depression.
Nolen-Hoeksema, (2001) in her re-
search focused on two major explana-
tions. First, because women have less
power and status than men in most
societies, they experience certain trau-
mas, particularly sexual abuse, more
often than men. They also experience
more chronic strains, such as poverty,
harassment, lack of respect, and con-
strained choices. Second, even when
women and men experience the same
stressors, women may be more likely
than men to develop depression be-
cause of gender differences in biologi-

cal responses to stressors, self-
concepts, or coping styles.
Method

Sample

The population of the study was
outpatients of Amanuel Mental Spe-
cialized Hospital, who were found
between the ages of 13-22 and diag-
nosed with Major Depressive Disorder
and following treatment.

The rationale for selecting the study
area was the availability of people
with depression.

According to Morca (2012), the
total number of depression patients
who visited the hospital over the pre-
vious 12 months in 2012 was 16,776.
Therefore, the average number of de-
pressed patients per month was calcu-
lated and found to bc 1398. Among
these patients around 17% (238) were
between the ages of 13-22, Out of 238
patients 120 (70 females and 50
males) were selected using Purposive
Sampling. This sample size determi-
nation was based on Krejcie & Mor-
gan (1970). The questionnaires of 10
adolescents were discarded due to
response inconsistency and the final
analysis was done on the data com-
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piled from 110 (45 males and 65 fe-
males) adolescent patients. The re-
searcher set up exclusion criteria in
order to exclude patients who were not
competent to understand and filling
out the questionnaires.

Measures

In seeking answer to the afore-
mentioned questions, the investigation
employed three instruments of data
collection: parenting style inventory,
socio-economic status scale and beck
depression inventory (BDI I1). These
scales were adopted and directly taken
from these existing measures (eg.
Lamborn ef al, 1991; Dornsbusch,
1987 & Elias, 1999).

The reliability of the instrument
was computed fo. both split half and
Cronbach Alpha. In both cases, the
computed reliability of the instrument
is high which is 0.82 and 0.76, respec-
tively for parenting style, 0.82 and
0.72 for socio-economic status and
0.86 and 0.80 for Beck depression
inventory.

Procedures

The questionnaire containing
socio-economic status inventory, pa-
rental style inventory and Beck de-
pression inventory was administered
to the representative samples of de-
pressed patients who were selected
from the total population using pur-
posive sampling. The questionnaire
was disseminated after getting in-
formed consent from the patients and
their guardians (in the case of patients
who are less than 18 years old and
who are not competent to give in-
formed consent). It was administered
to patients by two research assistants
(Professional Nurses).

Statistical Analyses

Different statistical analyses
were made for the following purpose.
In order to summarize and describe
the data, preliminary descriptive sta-
tistical procedures such as mean,
standard deviation and percentage
were computed,

To understand the inter correla-
tion among the variables (independent
and dependent) Correlation analyses
was computed using Spearman Rank
Order and Pearson Product Moment
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correlation. Multiple regression analy-
sis was also conducted to explain the
relationship between dependent and
independent variable. The individual
and/or combined effect of each of the
independent variable was identified
using step wise regression analysis.

Finally, independent t-test was
computed to see the difference be-
tween male and.female respondents
with respect to depression. Alpha val-
ue of 0.05 was selected for all signifi-
cant tests.

Results
Association of Parenting Style and
Depression

The finding of this study_indi-
cated that  parenting  styles
(Authoritative, Authoritarian, Per-
missive, and Neglectful) were sig-
nificantly related with adolescent
depression. In agreement with many
previous studies, adolescents who
perceive their parents differently
showed different depression level.
Adolescents who perceive their par-
ents as authoritative show low de-
pression level (r = -0.724). While
authoritarian (r = 0.622) and neglect-
ful parenting style (r = 0.541) shows
positive relationship with depression.

Permissive parenting on the oth-
er hand was related with adolescent
depression slightly and negatively (r =
-0.202). Regarding the strength of the
relationship, only authoritative parent-
ing style shows strong relationship
with depression, whereas authoritarian
and neglectful parenting demonstrate
moderate relationship with the criteri-
on variable. All the above correlations
are highly significant at the 0.01 level
of significance. In contrary, the result
of permissive parenting style was not
found to be significant at 0.01 level of
significance and demonstrate weak
relationship with depression.

The Relationship between Socio-
Economic Status and Depression
Socio-economic  status  was
found to be significantly related with
adolescent’s depression. The result of
correlation analysis clearly showed
that there was a moderate negative and
statistically significant correlation
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between socio-economic status and
depression (r = -0.55) and the correla-
tion is highly significant at the 0.01
level of significance.

The present finding further sug-
gests that there is even a greater prev-
alence of depression in the lower so-
-economic group than the relatively
upper group since the correlation coef-
ficient appeared to be negative. How-
ever, the step-wise regression analysis
showed that the contribution of socio-
economic status to the variance in
depression was very low.

Results of Multiple and Step-wise
Regression

It is of interest in this study to
further discern the combined effect of
these independent variables on the
dependent variable using multiple
regression models. Regression method
brings out the relationship between
variables whose relation is imperfect.
Thus, multiple and step wise regres-
sion analysis were carried out on the
data generated from parenting style
inventory, socio-economic status in-
ventory and Beck depression invento-
ry. Therefore, in order to examine the
gross contribution of all the predictor
variables (the four parenting styles
and socio-economic status) for the
prediction of the dependent variable
(depression), all the independent vari-
ables are employed simultaneously
using the full model.

Accordingly, 62.4% of the varia-
tion accounted for in the dependent
variable is due to the combined effect
of the mentioned predictor variables.
But, sometimes R2 tends to somewhat
over-estimate the success of the model
when applied to real world.

Therefore, to see the success of
our model in the real world adjusted
R2 is more preferable than R2. Ac-
cording to adjusted R2, the variation
explained by the regression of depres-
sion on the combined effect of all the
predictor variables is 60.6%. Follow-
ing the multiple regression, stepwise
regression analysis was carried out.
The main purpose of using stepwise
model in the present study was to
identify the variable that best corre-
lates to the dependent variable and to
build a concise model that makes good
prediction possible.
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In the first step of the analysis
(Authoritarian and authoritative par-
enting styles) entered in the regression
model. The total variation explained
by the regression of depression on
authoritative and authoritarian parent-
ing styles is about 61.9%. Had the
remaining variables been included in
the regression model, the total vari-
ance accounted for in depression
would have been 62.4%. Therefore,
the variation explained by the regres-
sion of depression on Socio-economic
status, Permissive and neglectful par-
enting styles) is about 0.5%. The step-
wise regression analysis disclosed that
authoritarian and authoritative parent-
ing styles appear to be the best predic-
tor of depression, at least among the
variables included in the study.

Gender Difference in Depression

The difference between male
and female adolescents with respect to
depression found to be statistically
significant. The result of the study
indicated that a statistically significant
difference between male and female
adolescents with respect to depression.
Female adolescents scored the highest
mean value on depression scale than
male adolescents.

Discussion
Parenting and Depression

While the predominant parenting
style was authoritative in this study,
the author found that this parenting
style, which involves higher levels of
warmth as well as monitoring, is asso-
ciated with adolescents reporting low-
er levels of depressive symptoms. This
is consistent with international litera-
ture ((Lipps, ef al., 2006; Liem, Lust-
ing & Cavell, 2010; Steinberg et al.,
1994; Albertine, et al., 2006; Adelusi,
& Coker, 2013)).

Permissive parenting style which
is characterized by high levels of
warmth and low levels of monitoring
was also associated with lower depres-
sion scores. Regarding the relationship
between permissive parenting and
depression, different researchers pro-
claim conflicting results. Several re-
searches associated permissive parent-
ing with lower depression score
(Lipps, et al., 2012; Steinberg et al.,
1994; Sharma, Sharma & Yadava,
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2011). While other studies associate it
with higher depression score (ljaz &
Mohammad, 2009).

Neglectful parenting style is the
repeatedly mentioned parenting style
in relation to adolescent’s depres-
sion.Many researches (Steinberg ef
al., 1994; Albertine ef al., 2006; Lipps
et al., 2012) have demonstrated that
adolescents who are raised in neglect-
ful homes where rejection, physical
and psychological abuse and negative
response prevail, scored the highest on
measures of depression than other
adolescents. From the results of the
present study it has been detected that
the relationship between neglectful
parenting style and depression is posi-
tive and statistically significant.

Authoritarian  parenting  style,
which is characterized by high behav-
ioral control and low warmth, is
strongly associated with depression.
The present findings with respect to
authoritarian parenting is in agreement
with previous research outcomes,
Lipps et al, (2012) and Albertine et
al., (2006)

Socio-Economic Status and De-
pression

The result of correlation analysis

clearly showed that there is a moder-
ate negative and statistically signifi-
cant correlation between socio-
economic status and depression.
The present finding further seems to
suggest that there is even a greater
prevalence of depression in the lower
socio-economic group than the rela-
tively upper group since the correla-
tion coefficient appeared to be nega-
tive.

In line with this finding, a Meta-
analysis which is done on socio-
economic inequality in depression by
Lorant, et al., (2003) on 51 prevalence
studies, 5 incidence studies and 4 per-
sistent studies found that socio-
economic status has moderate to
strong prevalence correlation with
depression. Similarly, Michele (2010)
demonstrated that socio-economic
status indexed by the highest parental
education and occupation in the
household was significantly and nega-
tively related to depressive symptoms
in children.
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Gender Difference in Depression

The result of the present study
regarding gender difference in depres-
sion revealed that there exist differ-
ences between male and female adoles-
cents with respect to depression. The
independent t-test analysis revealed that
there is statistically significant sex dif-
ference between male and female with
respect to depression. Further, the result
indicated that female adolescents are
more depressed than male adolescents
among the study population.

This result is consistent with inter-
national literatures. For example, Nolen
- Hoeksema, (2001) reported that wom-
en are about twice as likely to develop
depression as male. This is true whether
depression is indexed as a diagnosed
mental disorder or as subclinical symp-
toms. Several studies by (Lorant et al.,
(2003); Kessler et al., (1993) showed
that women are at significantly greater
risk than men to develop depression at
some point during their lives. However,
the finding of the present study is in-
consistent with a study conducted by
Hailemariam et al, (2012) in Ethiopia.
The results of the study (Hailemariam
et al., (2012)) demonstrate the absence
of significant difference between males
and females with respect to depression.
Even though the analysis of mean dif-
ference on depression indicates the
highest mean score of females than
their counter part male adolescences,
the result is not statistically significant.
Conclusions

Based on the preceding findings
we conclude that the strategies which
parents use to guide and discipline their
children affect the children’s emotional
and mental development. Therefore
parents, guardians and the society as a
whole should be aware about their par-
enting style and their impact of their
children’s later life. Trainings on child
rearing practices and the effect of each
parenting style on the child’s emotional
adjustment should reach parents on
more scientific bases.

Several researches indicated
that socio-economic status is one of the
most prominent environmental risk
factor of depression. The present study
also seems to support this hypothesis.
Based on this finding one can conclude
that people with high income, occupa-
tional status, and education tend to be
healthier and less likely to suffer from
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depression than people with low socio-
economic status.

It should however, be noted that
parenting style and socio-economic
status in which an individual is living
in, are not the only elements that can
possibly predict the incident of depres-
sion. The problem of depression can’t
be explained only on the basis of these
two variables. The problem is more
complex and there are a number of var-
iables associated with it that seek fur-
ther study.
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behavior is observed less ofien in animals than
in humans. They are straightforward; they do
not lie: they do not misjudge: thev do not in-
volve in corruption: thev do not declare big
wars like humans, except some natural skir-
mishes for food, in names like WWI, WWil, or
WWII: they do not have a phrase known as
“sexual orientation” to deceive their con-
science or audience, if vou will: they do not
desecrate their natural gifis; they do not over-
eat; they do not go to sorcerers to get superflu-
ous wealth in shortcut or to eliminate their

innocent victims. ... Dear readers. in light of

this, who do you think we are? On my behalf, [
doubt we are some steps far away from reach-
ing an acceptable level of human evolution; in
this regard, for instance, I guess pigeons are far
better than us in meeting the qualities a perfect
pigeon should autain, though I am not sure what
criteria should pigeons fulfill to be perfect. By
the way, do you know the fact that a pigeon
always dedicates itself only to one lover and
suffers loneliness if it is bereaved? Our oral
tradition endorses this allegation.

Our case is quite different from theirs. i.e.
firom the rest of animal world. This time around,
it has become the fad of the time to hear bad
news which breaks the killing of innocent peo-
ple just because of their difference in religion
or ideology with that of the killers. To me. these
days the logical relationship between cause and
effect is regrettably digressing from the central
truth, like for example, if you believe in, “All
animals are equal,” you shouldn’t entail anoth-
er contradictory notion which may say “But
some animals are more equal than the others.”
1If vou intentionally or unintentionally fluctuate
between these two diametrically opposing ma-
trices, it means, you are plaving double stand-
ard and vou must realize that you are unfairly
benefiting vour ‘beloved ones' or depriving
others of their rights for the sake of feeding
vour insatiate id. in such skewed process you
are staining your conscience oir karmatic rec-
ord. As a matter of cosmological fact, such
disparagingly shameful —actions, inactions or
reactions may cause you (o suffer in any fiture
time so that you can atone your missed chances
of being among the' chosen ones’. What I am
tatking is not something you should turn up
your nose at. It is serious and I am serious too.
There is no fiee lunch, dear brother. Therefore,
if vou believe that one is subject to reap what
they sow, my friend, strictly follow this ofi-
reiterated adage of Confircius: “1o unto others

as vou want them to do unto you ™.

In light of the aforementioned facts and
contemporary scern rios, my rudimentary third-
eve reading of the current page of world history

tells me that vengeance and hatred are taking

over the place of the conscience of millions of

people. And because of this millions of innocent
people are being weated unjustly. People are
becoming merciless to each other; the so called
empathy and svmpathy have given way to indif-
ference or nonchalance. The religion of many
people seems to be accumulation of wealth, in
all the means this world can offer based on the
old axiom, “The end justifies the means”. Who-
ness seems to be measured by what one has and
this dangerous trend is tempting millions to join
this nasty competition from where no one can
come out as winner. It is self-destruction if one
involves in dirty games. And it is impossible to
expect beatific happiness thereof, for the ways
we Jollow (o realize our carnal desires antithet-
ically antagonize those of the wavs we follow to
achieve spiritual exaltation.

On top of the miseries people create
amongst themselves, nowadays large scale
fights and natural disasters are taking their toll
in an alarming rate. No human history has ever
witnessed such destructions in terms of frequen-
¢y, intensity, and expanse. Imagine the Middle

East along with the beheadings and abolition of

historical sites by the so called ISIL or ISIS or
1S, whatever they are called; think of the daily
bloodshed and suffering of blameless citizens
in Irag, Syria, Afghanistan, Turkey, Yemen and
others. Think of refugees flooding into Europe,
especially to Germany. In the meantime analyze
how human cruelty has reached to an unimagi-
nable peak.

On the other hand. look how you and I see
each other; are you positive to me and me to
you? Do we love each other? If we do so, is our
love genuine and Platonic? Are we compassion-
ate to those who need our help? Is our love free
of pretension and fulsome? Do we exchange
real love fiee of flattery for any personal inter-
est? Do you blame or have you ever blamed
people for not being just and fair while vou
vourself' might at times be unjust and unfair to
others, like for example, in terms of treating the
haves and the have-nots, the close and distant
friends, etc.? Have you ever looked into your-
self using the yardsticks you apply to examine
and comment others, perhaps vour friends?
Have vou ever inspected vourself to know how
far vour judgments are sound and nearer to the
realitv? In this regard, dear brother, dear sis-
ter, examining the self’is crucially important to

correct what has gone wrong in us and come to

our senses. Though it is the easiest thing to
do,censuring wrongdoers may not be moralty
right if we, in one way or another, are disciples
of their doctrine. Whoever does it, injustice is
always injustice; there is no injustice which is
good when vou do it and evil when others do it.
In other words, killing is killing whether you
kill them by shooting bullets or hang them on
gallows. or perhaps using your ex officio power
you deny them of their spiritual sanity. Truth be
told. the minds of millions of people on this
crazy planet seem (o be corrupted. The current
world situation is loudly telling us this fact in
clear tone, no one seems to heed though. It must
be from this vintage point that few religious
scholars confidently assert claims of end of the
world or the second coming of Jesus Christ
based on the ominous signs stated in the Chris-
tian bible and other religious books.

Despite differences in magnitude and type
of calamity. it is observable throughout the
world that there are woeful civil wars, devastat-
ing global conflicts the actors of which are
willing to enjoy pyrrhic victory at the expense
of their people, natural catastrophes, food
shortages, migrations, etc. which are demand-
ing zillions of lives. Oceans and seas are be-
coming fed up of sinking people; abusing wom-
en and children is the news headline in all
media outlets; human trafficking. drug traffick-
ing, theft of kidnevs and other human body
‘spare parts’, etc. are becoming the means of
livelihood to thousands of inhuman citizens; no
one firom the above or below seems (o intervene
to adjust this anomalous situation any human
history has ever witnessed hitherto. This time
around is very critical in all aspects.

On the other hand, it goes without saying
that Homo sapiens has (have?) declared their
own independence defying the rules and regula-
tions of both natwre and God. For further infor-
mation, google the web to watch or to attend
online when Mr. Williams and Mr. John get
married in front of a reverend clergy at the
church in their vicinity. Browse the net to ob-
serve a wedding ceremony of Wit Almaz and W/
t Tizita. Adios Ms. Nature! Adios Father the
Almighty! By and large, to the dismay of many
sane citizens, it seems we need another Big
Bang to see a different world, a world that
respects at least the laws of nature, a world full
of mutual understanding, a world full of sound
Judgment, a world full of mutual respect and
human dignity, a world fill of justice and fair-
ness, a world blessed with God’s all rounded
generosity. Not yet started my introduction, at
least up until now. Let’s move to eat, oops! I
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mean (o it.

I know two anecdotal stories in two reli-
gions. Islam and Christianity. They are almost
similar. Let me briefly remind you the Christian
one. Gee! I should tell you which denomination
it is! It is the one [ claim to be part, E.O.C.
Labeling here, labeling there; I dislike it very
much. 1 wish we remained prototypic like our
primordial ancestors, Adam and Eve or whoev-
er people of the same belief call them in their
languages. History shows us that differences
are catastrophic if abused and/or misused .

There was a priest preaching his congre-
gation afier the Holy Mass was over. He was
preaching about goodness, goodness in every
sense of the term including. of course, charity.
In his sermon. he included these golden words.

Yea, you may have faith that shifis the posi-
tion of mountains; vou may prayv all day and
night, but unless you live in love, unless you
love your fiiend, eh, unless you love your ene-
my, you will never get into heaven when you
die. This is what Jesus had taught us while He
was on Earth. Dear my people, how do we
know if someone is loving or not? Who can tell
me? Yes, we identify a good Christian by his
deeds! Love is expressed through benevolent
actions, not only by words of mouth. Such ac-
tions or deeds include charity, giving out what
vou have and what you can to the poor. For
example, if vou have hwo shirts, just give one to
the needy; because it is then that vou please
vour Lord, Jesus Christ. Do not be mean; get
vourselves free of the shackles of greediness.
my fellow Christians. It is when vou give that
you are given in abundance...."[What a lovely
preaching!]

Unfortunate to the priest, his wife was
attending that sermon. About five days later, the
priest asks his wife to hand hint over one of the
two of his traditional shirts ( in Amharic eje 'te-
bab). His wife replies, * I gave it to a beggar
last time afier hearing vour preaching in the
church. That beggar was almost naked...."
Before she finished the sentence she had begun.
the priest abruptly wirned to furiousness and
shouted at her saying, “Who on earth told you
to give my shirt to the poor? Did | mention my
shirts in my sermon? Do you think [ should
abide by all the teachings [ convey to the people
at the church? Do not do it again. My responsi-
bility is teaching, not giving..."

By extension, my ‘responsibility’ here is
presenting what is true and what is good to
read for the growth and development of our
mind. In principle, I believe one should live as
sthe advises others. But it is too difficult for a

person to be or to do or to have what he men-
tions in his/her pieces; quite impractical. I wish
[ had the stamina to strictly abide by what is
said in this article, but it is sometimes thorny to
get along with what you favor. For example,
medics, naturally and as a matter of their pro-
fessional ethics, teach people that anyone
should avoid smoking, but some, if not all,
... Oh!'I must halt

my endless 'therefore’s’ and ‘moreover’s’ here

medics do it so. Therefore,

and let me leave vou alone to the following
important piece of writing which is taken from
the web....good read.

BB

What comes to your mind in re-
sponse to the questions, "Who has hurt
you? Who has offended you? Who has
lied about you? Who has betrayed you?"
How quickly can you make a short list
of people who have caused you pain?
And who were these people who hurt
you? Family members? Your wife?
Your husband? One of your parents?
Your children? Or was it a person at
work? Or a friend from church- perhaps
better labeled "a former friend."?

How many friendships have been
shattered because their cruel words or
actions left you feeling betrayed? Holly-
wood makes blockbuster movies with a
simple story line-the hero of the movic
is hurt or a victim of injustice, and
throughout the movie seeks to recover
what is rightfully his or hers. And when
they finally get to the end, we cheer the
hero's revenge, "All right, go for it, that
evil person deserves it!" But how does
God want us to respond to people who
hurt us? Whether that person is a family
member or an enemy, how should we
react?

The Bible speaks quite plainly to
the issue of revenge: "Do not take re-
venge, my friends, but leave room for
God's wrath, for it is written: It is mine
to avenge; 1 will repay,’ says the
Lord." (Romans 12:19 NIV) Just in case
there is any confusion-God does not
need you to tell Him when or how to get
revenge. So how does God want me to
respond to those who hurt me? Luke
6:27-3 6 speaks to this issue with great
detail. In some areas of the Christian life
we struggle to find out how God wants
us to respond. That is not the case here.
God's instructions are detailed. Jesus
said, "But I tell you who hear me: Love
your enemies, do good to those who hate
you, bless those who curse you, pray for

those who mistreat you." (Luke 6:27-28
NIV)

In the following verses Jesus gives
several specific examples of how to treat
those who have hurt you, and He con-
cludes with, "Be merciful, just as your
Father is merciful." (vs. 36 NIV) Talk
about an impossible standard!

Let's take a look at each of these
instructions Jesus gave us, but let me
warn you in advance-they are not logical
from a human perspective.

Love Your Enemies

So who are your enemies? We look
at other parts of the world where war is
raging, and we see this on TV-the Arabs
and Jews in a cycle of violence, hatred,
and death. But who fits the label of
"enemy" in your life?

Many of those who come to Teen
Challenge for help are from a back-
ground of violence and anger. A huge
percentage of them have been deeply
damaged as children. Juan's mother gave
him away to an uncle because she didn't
want him. The uncle raised Juan, but
cruelly abused him. Eventually Juan
ended up in a series of foster homes and
jail before coming to Teen Challenge.
So who were the enemies in Juan's life?
Rita came into a home with a mom who
didn't want her. She too was given away
and ended up in foster homes. One fos-
ter mother would discipline her by put-
ting a plastic bag over her head and hold
it tight until Rita passed out. Sexual
abuse was also part of her childhood
experiences. So how long is Rita's list of
enemies?

For many of us the definition of an
enemy is "a former friend." You were in
a relationship with someone that should
have been a positive friendship-but they
betrayed you.

And Jesus says, here is how I want
you to respond to that enemy today-love
them! "This does not make sense!" you
say. Why should I love them? Look at
all the damage this person caused in my
life, and now you just want me to love
that person? If this enemy has come to
beg for my forgiveness-if they have
really changed-I still find it hard to for-
give and love them.

But what about the enemy who has not
changed-they are still the same evil per-
son that hurt me so deeply. Or maybe
your "enemy" is a Christian, perhaps
even a pastor, or some other church lead-
er who hurt you. "Why should I love this
hypocrite? They should know better-they
arc a leader. They should have been
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showing me love- instead they betrayed
me!"

In response to all your "whys" Jesus
simply says, "Love your enemies."

How Can I Love My Enemies?

The questions remains to be how'?
How does Jesus want me to show love to
my enemies? | simply do not have any
love in my heart for that person. Are you
saying that 1 should have "warm luzzy
feelings" in my heart for this person? God
knows our weaknesses, and He has prom-
ised to provide the power we need when
we do not have the strength to do what He
asks us to do. So the good news is that il
you don't know how to love this enemy.
God will help you. The promise of'2 Tim-
othy 1:7 offers great hope to you: "For
God did not give us a spirit of timidity.
but a spirit of power, of love and of selt-
discipline." (NIV) God will give you the
power to love your enemies the way He
wants you to love them. The best place to
start is the list of love characteristics giv-
en in 1 Corinthians chapter 13. Over 15
different expressions of love are listed
here, and not one of them talks about
romantic warm feelings for the other per-
son.

The first love trait relates well to ene-
mies-"love is patient." How can I express
patience in relating to this enemy? Let's
look at it from the other end-when you
show patience toward this person, you are
expressing God's love. So does this mean
I let this person keep on abusing me-and |
respond by showing patience as they
abuse me? Not at all!

As much as it is in our power. we
need to put in place boundaries that keep
us safe from the damage our enemies try
to bring into our lives. We need to seek
help from others who can assist in provid-
ing this satety. The wife who is being
beaten by her husband should call the
police. To simply stay in that place of
abuse, and say, "I'm just being patient,
doing what God says," this is not God's
way to express love to that abuser. Pa-
tience can be expressed toward our ene-
mies by what we think and what we say.
It is "normal" and easy to lash out with
our words, or at least in our thoughts,
toward the one who has hurt us. Love can
be shown by not going down the path of
revenge-even in our thoughts. The second
expression of love in | Corinthians 13
states, "love is kind." Perhaps the most
important prayer you need to say is,
"God, how do You want me to show
kindness to this person? God give me the
power to show kindness to this person.
because in my own heart. | simply do not
have the desire or the power to do this."
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Look in the life of Jesus at how He
showed kindness to those who mistreated
Him.

The list in 1 Corinthians 13 goes on,
each trait very specific and practical in
providing appropriate expressions of love
toward our enemies. And there are many
other scriptures that speak to love.

But with all this scripture, you may
still be saying. "I just do not want to love
this person. They had no right doing what
they did to me." You cannot change your
enemy-but you can change your response
to this person. That is what God is con-
cerned about for you- what is your re-
sponse? God will give you the power to
change if you are willing to change.

Do Good to Those Who Hate You

This second response from Luke 6:27
calls us to action-to "do good to those
who hate you." This response cannot be
fulfilled with kind thoughts alone-action
is required.

God created us to do good works.
"For we are God's workmanship. created
in Christ Jesus to do good works, which
God prepared in advance for us to
do." (Ephesians 2:10 NIV) What an in-
credible promise for us to stand on! We
were created for a purpose-our life has a
mission-a mission planned by God Him-
self! Our whole reason for being on earth
is to do the good works that God Himself
prepared in advance for us to do! Luke
6:27 makes it quite clear that the good
works He has planned for us are not to be
restricted to those who love us and do
good things to us. God has a bigger plan.
Not only does God want us to do good
works, He also equips us for these works.
"May the God of peace . . . equip you
with everything good for doing his will,
and may he work in us what is pleasing to
him, through Jesus Christ, to whom be
glory forever and ever. Amen." (Hebrews
13:20-2 1 NIV) "His divine power has
given us everything we need for life and
godliness through our knowledge of him
who called us by his own glory and
goodness. Through these he has given us
his very great and precious promises, so
that through them you may participate in
the divine nature and escape the corrup-
tion in the world caused by evil de-
sires." (2 Peter 1:3- 4 NIV) So how do |
know what are the good works that God
wants me to do for the one who hates
me? We need God's help in making that
decision.

Don Swartzlander. the director of
Teen Challenge in Buffalo, NY, recently
told me ot an experience with a lady who
hated their ministry. She was a well-
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known "advocate" for anyone who had a
complaint in their city. She had been
protesting Teen Challenge's move to a
new location where they could expand
their ministry.One day Don was at a
community meeting, and saw this lady
come limping into the meeting. "God
spoke to my heart and told me to pray
for her," stated Don. "So | bowed my
head and breathed a prayer to God for
her. Instantly in my heart God responded
-"No, you go pray for her!" "So at the end
of the meeting | went up to where she
was seated and asked if | could pray for
her. She was willing, so | placed my
hand on her shoulder and prayed a very
simple prayer for her."

A few weeks later Don saw this same
woman at another community meeting.
"When she entered the room, she loudly
called out-'l love you!" " Don stated, "I
was not paying much attention to her,
since she was always talking loud. But
she repeated this, and came right up to
me, threw her arms around me and gave
me a great big grandma hug!"

"God had touched her-not only had
she experienced God's healing physical-
ly, but God had touched her heart,"
shared Don. "From that day on she was a
friend and advocate for Teen Challenge
in any issue that related to our ministry."

When God calls us to do good to
those who hate us, it rarely seems logi-
cal. But God has a plan bigger than we
can see. | cannot guarantee that your act
of doing good will bring results as quick-
ly as Don experienced.

God wants us to do good works
whether or not the other person changes.
Your job is not to change your enemy.
Your job is to follow Jesus, and do what
He directs you to do. Jesus made the
point that even when we give a cup of
cold water to someone in need, God sees
this and will reward us. (Matthew 10:42)
Jesus also illustrated clearly that whatev-
er we do to others, we are really doing it
to God. (Matthew 25:31-46) So however
we treat our enemies is really how we
are treating God. If you don't know what
to do for that person, then pray, "God |
am willing to do whatever you want me
to do to express kindness to this person.”

Bless Those Who Curse You

The third response God calls us to do
toward those who have hurt us is "bless
those who curse you." (Luke 6:28) Why
should I bless someone who is cursing
me? Human logic says the opposite.
How do people curse you? Let's broaden
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the definition beyond those who swear at
you. When others show you disrespect-
that qualities as "cursing you." Let's also
include when they say hateful things. or
lie about you, or do hurtful things toward
you, or betray you.

God says bless them-not after they
have repented, but bless them even if they
continue with that hurtful behavior. Why
would God want you to bless someone
who is treating you so badly? Blessing
others is a powerful protection to keep
you from becoming bitter, hateful, and
bent on revenge. The normal response to
someone who curses you is to curse them
back. When we do that we fall into the
same sinful gutter the other person is
already in. We stoop to their level. God
has a better plan for you- e has created
you to do good works-not to cursc others.
Your actions need to be determined-not
by the response of the other person-but in

focused obedience on what God wants

vou to do. When you bless those who
curse you, you show you arc not a slave
to that other person’s behavior.

God says bless them-not alter they
have repented. but bless them even if they
continue with that hurtful behavior. Why
would God want you to bless somecone
who is treating you so badly? Blessing
others is a powerful protection to keep
vou from becoming bitter. hateful. and
bent on revenge. The normal response to
someone who curses you is to curse them
back. When we do that we fall into the
same sinful gutter the other person is
already in. We stoop to their level. God
has a better plan for you- e has created
you to do good works-not to curse others.
Your actions need to be determined-not
by the response of the other person-but in
focused obedience on what God wants
vou to do. When you bless those who
curse you. you show you are nota slave
to that other person's behavior.

God gave a powerlul promise to
Abraham in the Old Testament. "l will
bless those who bless you. and whoever
curses you | will curse.” (Genesis 12:3
NIV) God sayvs. | will stand back and
watch how other people treat you-and
their response will determine My re-
sponse.

God says my way of treating people
determines how He will treat me. When
you bring this powerlul truth into the
picture. it begins to make more sense why
yvou should bless those who curse you.
When you bless others you bring God's
blessing on your life! And God's blessing
is far more important than the curses {rom
other people. So the greatest benefit from
following God's instructions to bless
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thosc who curse you-the greatest benefit
comes to you. God will bless you

The one who is cursing you may continue
to treat you badly. But God has a better
plan for you!

So how do you bless someone who
is cursing you? Instead of planning re-
venge, offer a simple prayer. "God. please
bless this person." Every time this person
comes to your mind, use those thoughts to
trigger this simple prayer. You may find
yourself praying this prayer a hundred
times a day-keep doing it! What does this
prayer accomplish? First it frees you from
thinking curses back on this person. It
also fits closely with God's view of for-
giveness-you release to God the full re-
sponsibility to punish their sin. This pray-
cr of blessing cnables you to be at peace
in your heart even though the relationship
may not have changed.

Blessing those who curse you also
speaks to how you talk about this person
who has cursed you. Instcad of speaking
to others about the hurt and how wrong
the other person is. you can choose to
only speak in a positive way about that
person. Do not repeat the curses of this
person so the whole world can know how
wrong they are; instead choose to speak
kind words.
If you can't say anything elsc. tell others
you are praying that God will bless this
person who has hurt you.

Pray for Those Who Mistreat You

God's fourth assignment for you is to
"pray for those who mistreat you." (Luke
6:28) Many times we arc not in a position
to force the other person to stop their
hurtful behavior. Rarely do we have the
power to change them. but we do have the
power to change our response to this per-
son. God simply says. pray for them. So
what should | pray about? Pray that God
will help you to love this person. Pray
that God will help you to see what arc the
good things God wants you to do for this
person. Pray that God will bless this per-
son.

What do thesc prayers do? They
locus your attention on God. Instead ol
being consumed with the hurt, you focus
on God the one who can heal the hurt.
and give you the power to respond in a
radically new way. | remember sceing a
young child run to his mother with a sad

face. and as soon as he was in the arms of

his mother he burst out crying. and cven-
tually told her why he was so sad. [ re-
member being so amused by this child
because he had waited until he got to his
mother before he started crying. But what
a beautitul picture of how God wants us
to respond! Instead of sitting down in the
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midst of the onc who has hurt us, and
crying to ourselves about the hurt, we
need to keep our mouth shut, and run to
lesus, and pour out our heart to Him.

King David demonstrates this many
times in the Psalms he wrote, speaking of
the betrayal by friends and encmies- call-
ing on God to punish them. What is inter-
esting to note is that David did not cry out
to his generals to go kill those who were
trcating him this way.

When David was fleeing for his life

because his son Absalom was leading a
rebellion. a man named Shimei came out
and cursed David and threw stones at
him. When one of David's generals asked
permission to take off his head. David
responded-leave Shimei alone. perhaps
God has told him to cursc me. (Sec 2
Samuel 16:5-14.) What an incredible
response in such a difficult time! David
protects himself from sinning by trusting
God, and assuming that God's plan is
beyond his own understanding. How can
we pray for those who mistreat us? King
David's response gives a powerlul exam-
ple. God may want to usc the hurtful be-
havior of others to help you grow.
The example of Christ sends the same
message. Those who crucified lesus did it
with the intention of getting rid of Him.
But God used their evil actions as His
path to provide for the salvation of the
whole world.

When people say and do hurtlul
things. God has a plan for our response.
Thesc four steps in Luke 6:27-28 arc only
the beginning of what God says in the
Bible. but they will provide most of us
with a fulltime challenge of putting them
into practice.

These four responses God calls us to
usc do not in any way send the message
that God endorses the hurtful things oth-
ers do to you. God sends the message to
vou that He has a plan for your response.
and [is plan will take you beyond the
hurt to a place of healing and growth.

Then. just like loseph you will be able
to look back on that hurtful experience
and say. "You intended to harm me. but
God used it for good to accomplish Ilis
plan in my life."

Joseph - A Lifetime of Hurtful Things
Done by Those Around Him

Joseph was cruelly sold by his brothers
into slavery. as a way to make money off
him rather than just killing him. As a
young man in Egypt. he had plenty of
rcasons to harbor anger toward his broth-
ers for their evil actions. But it's clear that
Josceph put his trust in God, and chose to
have a positive attitude toward his cir-
cumstances. Soon he was the leader in
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Potiphar's house. Then betrayal came
crashing on him again. when Potiphar's
wifc falsely accused him of raping her.
This time he ends up in prison-probably
spending many of the best years of his
young adult life behind bars.

Even in prison Joseph continues to
put God first in his life, and God blesses
him. Joseph had no way of knowing
what the future held for him. Yet he
harbors no bitterness toward Potiphar.

Finally God opens the prison doors
and in one day Joseph goes from prison-
er to leader of Egypt, second only to
Pharaoh. God uses him to prepare the
nation for the coming famine. When the
famine finally affects Joseph's brothers
and father, they come to Egypt looking
for food. Joseph could have planned
revenge and killed his brothers, but in-
stead he loves them, and brings them all
to Egypt to live with his blessing. When
his father dies many years later, the
brothers come pleading for mercy be-
cause of their past actions. Joseph still
responds with love and forgiveness,
showing in his answer how he sees this
past painful experience: "You intended
to harm me
but God intended it for good to accom-
plish what is now being done, the saving
of many lives." (Genesis 50:20 NIV)
Seven Reasons to Be Kinder to People
Who Have Hurt You

When someone hurts you, it’s hard to
find the reason to be kinder to them.
Sometimes people say and do things that
hurt us deeply and most of us try to hurt
them in return, but that’s a huge mis-
take. Being rude or vengeful will make
you feel worse and can even cause you
lots of problems. No matter how painful
your situation might be, it’s important to
be nice and kind to others. Just like Hen-
ry James once said, “Three things in
human life are important: the first is to
be kind; the second is to be kind; and the
third is to be kind.” Below is the list of a
few undeniable reasons to be kinder to
people who have hurt you.

1. It shows what a good person you
are

While you don’t have to prove any-
thing to anyone, being kinder to people
who’ve hurt you will prove what a won-
derful and intelligent person you are.
People around you will perceive you as
a smart and strong person who knows
what to say in a difficult situation. Many
of us can’t find the right words to say to
the people who’ve hurt us. Try to be

kinder to people around you, even if
they’ve hurt yon many times, and in-
spire others to dc the same.
2. It softens your attitude towards
them

Another reason to be kinder to some-
one who’s hurt you is because it can
soften your attitude toward them. Sure,
you can respond to them as mercilessly
as they’ve been to you, but this will only
make a bad situation worse. Being kind-
er to them is a smart way to respond to
them. This way, you’ll feel less hatred
toward them. | always pity someone
who’s hurt me for being such a misera-
ble and hateful person.
3. You won’t feel

guilty

If you’re kind to people who have
hurt you, you will have nothing to feel
guilty about. Being rude in return means
that you might feel down about two
things. You might feel miserable be-
cause they’ve hurt you and you might
feel guilty because you was rude to
them. The best way to respond to un-
kindness is to smile and be kind to those
who have hurt you.
4. Youw’ll feel good about yourself

miserable and

When you’re kinder to someone who
has hurt you, you’ll feel good about
yourself and you will know that you are
better than that person. Rudeness won’t
make you feel better. Always set an
example for others by being kinder to
people who have hurt you, and everyone
will respect you for it.

5. Youw’ll kill them with your kindness

It’s always a good idea to kill people
who’ve hurt you with kindness (as the
saying goes) than hurt them in return.
Maybe your kindness will make them
admit their mistake and apologize. Even
if they won’t admit their mistake, your
kindness will simply drive them crazy
and they will leave you alone. Avoid
communicating with them, instead sur-
round yourself with kind and positive
people who make you happy.

6. It’ll change their rude behavior
towards you

Being kinder to people who have
hurt you could change their rude behav-
ior towards you. Your kindness might
make them reconsider their actions. It’s
hard to change someone’s behavior to-
wards you, but you need to at least try.
My kindness made many people who
had hurt me sorry for their rude behavior
towards me. This is a good reason for
me to be kinder to rude people and those

who’ve hurt me.
7. Others will speak well of you

When someone hurts you in front of
others, being kind to them won’t show
to others that you are weak. It will allow
others to know what a wonderful and
smart person you are. They will definite-
ly notice this personality trait and they
will respect you even more than ever
before. Moreover, the persons who have
hurt you will notice your kindness as
well, whether they want it or not.

Being kinder to people who have

hurt you is both a skill and an art. It’s a
challenging task, but try not to hurt any-
one in return. Many people think that
kindness is a sign of weakness, but it’s
not true. Khalil Gibran  said,
“Tenderness and kindness are not signs
of weakness and despair, but manifesta-
tions of strength and resolution.” Re-
member it the next time someone hurts
you. What’s your best way to respond to
those who’ve hurt you?

Sources:

http://www livingfree.org/index.php?option=
com conlent&v1ew=|1|cle&id=£l:when-
people-hurt-you& catid=86:general
articles&ltemid=187
http://womanitely.com/reasons-kinder-
people-hurt/

Do all the good you can,
By all the means you can,
In all the ways you can,
In all the places you can,
At all the times you can,
To all the people you can,

As long as ever you can.
John Wesley (1703 - 1791

*k %

He who bears the interests of
humanity in his breast, that

man is blessed.
Johann H. Pestalozzi (1746 - 1827)

* % %k

They say such nice things
about people at their funerals
that it makes me sad to realize
I'm going to miss mine by just
a few days.

Garrison Keillor (1942 -)
Souce: Microsoft ® Encarta ® 2009,

Department of Common Couasses, St. Mary’s Univessity (SMU)

43


http://www.livingfree.org/index.php?option=
http://vvomanitely.com/reasons-kinder-




trac ¢

W .. Y AN UAnST
hr L 7 ah oL ehO P
X ETAE

0 Lt B X 0 R A1, U ¢ D
BAN PHooG T &3P LAN4. AAD

148 HPCy CULIA0-
a|PSTFO® 1 AL NhA
LANTE  B9N40.LP  ATPOPA
har:: NAA QA £79° ¢ hdlily 2:

°NENE UAaAl
BA°NGO0.LT LT eaA@-
Y NAA

UAQI? Pao0R  aoCUPT dar9s
AdOMm 9°::

Ny oowl1 wd Y S
eI CRANGS FLTC 29019
ZI°ne0fP PPT 1A hCRC

N9 UAN7? ov7aAx  huline

TANRS o4 AdN7-- ONTHhA
CANSS PNS T Y oo}
W QANRS hoo®AS. 14T
Q¢D T Pao @ ao d ¢ @ 7}
BInENLP
mnc-- LU 9 neANNS
L Ak 9709 SYCNI A
NACTT N9GANSS hooT o
AT Zakh Tuar AN
s $o - Dby 98T
anmge antoé .
ATAONRS Lo
A7 OSANSS B9 AL,
LPSA N 1 -
AaoPy 9577 1
a0t fA A0S
B.9°né-0. 0.E9°C
NQ-d aog il 97 AT D¢
eoLeLCI  1C? PHY TG

NAlLyY
o’y
L9

N7 h-rh

9%
AT ar
FYUSEE

AG  SANRSP
S Ak Y AR 111
eAM-  TIC

£7°0Lh
L T )

Om-m. L9 1997 LILAA::

BI-ANNUAL ULLETIN

O IANMA L7279 9°39° 180 hha
Aart s (7AENE)
ALTCY-- NNY LN, SANSS
Ah AP L
Y SHPAT ' A

CANRG h91.5a har 1 oo
10 - CANSRE h@ 1T ovd0T
eV AT Qar @ TAAT

o 4Aane. ooy B TAAN::
LA
582 AF Gar:: PERANGS
-

ahCe

&Y PRANTS S9N
.. U Ao

SANSS YA Ut hPer
(universal) (.07 adPCOEP
AU-A (@ OPF9 No-mek A4
N3A9m- 77 B.9°neNESE A7
ALTAY . UA9 - LANG
AP 2TAAN IFA9° CU-A9" har
UaAN 7% ah-d AU}

NAZIC ADA -NFFPHP° QUANT )

PV A 4 A (T A Vo U ) S YV N L
AT LTy £ hhaa
CTCNGAH::
9% 1 NeAOS S
aANTST  NNUP
hG Aren nhar aAarl
AAILY  SSANSS 7 Aadhy

N T RS hahdek £l
AHC ALY “7CAthe

AU LTAN? (177.0
- AR NSAORY S 987
0L Ul ®C PS oGP
Q99T BYCNI A-- ALV
PINGT ANATT RS AU he&
Ad 1+ (universal truth)

aoqml-

0 ST® - eANLY  UaT
ICT  aofiN e QANSSP  O9°
LOAA::

N1V Aa0, ®aT Ah-AY
nvr - Uacr APetrls hmanyl
fOAM NF ANFar: SFCE CCh
L.9°0e-0. hGANSS LOAT P
Y VO S WA | 1o
9ANRG h89°hé-n. LOAT PO

NOVEMBER 2015

haa>  BAA--  ATAT
AVHOT Aol 229.07 7 akhe
ALl (Ah AYT) bt nnl
LOAMA::

nne  eo9.00ma-
VA Aty 30477 hhAd
AT OC 0. 10 e
ATETLAC -ING AeD
UNC  2hhAd:: #9929 C¢

CVUNE 12 F-ING o010, PP
P (TR A M W A Te) S )

A0S ADATTF h2000 19T 0N
CRPINA - v-a-d hebar T
n7a00 A7 NAL

A7000 AT Phma-

£ans.am- PO Ah-AYT
100 AT ATC (llonS )
ma:i-- ALy
rhre k. eu-9070C
Ty PAY- NC hAooSC
L7979 NNC ~w38htAN NC
eheI A 7T NG FETYR
ngeA ruc
M- g acor nncy
o7 L 4.0\ ar 2v TaAL
Crr4NIm- TP 1 ? ‘HNA-
a.mee+  I°AN-
WG AN 2T W3 (oo 6
PooaLoIAT T hA-e LV
- 99 ehFAd ooCo
NAANT ORI

AG NIF FaoCh il AT 77 G09°

neo’La-9° L NAL P1HA heCh

fl.00& ¢ AS  ov-wFY
A

SANGS havlv

0L -
neLs>od+m °ChNe

ﬂDU’A"'
Ah-ATT:

@7
n"c 17 o-a7T
A APyl AS  bhd S
Mt T CoodPON 6T
S ac: he 1878777
PCT37 avp(l)\ ovfonC

s 1R 57 WA

- e

De artment of Common Courses, St. Ma s University (SMU)



BI-ANNUAL BULLETIN NOVEMBER 2015

eacher
DPEE POAS® HPCE
G AR T A e T
AP @ avOhd9T a9 . e
NG men - AIPAPAPLT mINeS ASSO A0 onT PYE
haoa - J-a44  APT el (M2 AY7 Ale AIPAm-9” CUD A9°0CT davhideln
o CPYILA NPT P rATo)y  ANIe A Pe-9  /non AN UIC AlSE: ORI
219 ARl COT AT violence/ ¥(1C:: £ AYR%el hu 19°uc . (R
rlonL 129 %av-- cvov- AP eI oA PE.LIALTE Rk ¢80T Caoy
£2008 Gavids  PooNhdyt o C4N LW (ChI APd WIS EUC  TIPNCAHTYT s Dl A

¢raar TFCHY Admo EZ9¢ F0C:: GUES O RTILET
2% AL of 1291 10 LOFPAN:: socre LU CIA A UCHT ARGl
e 1: (1410 Qhhae Phacod P [ IR B S AP NGEEE THINS 19D
vr9r A8 Nacnyt  WPr ALY NPARANES  (Phe Yo7 @) LATar 4090071
CIE® T AN oot ATROUo 1855 o hananme - D¢ AJ00o:
ACING AT Qo Jwe:: 34 Py WeLCLCHT ot eS Gl hARdm::
CORLTE U eIAYl 18 evo h Al e ol ¢ (1A Qe (D Co-l: AavBand ¢ L,
milA Aaolfd (1o 929" NIPLS CA-I°:: (1P ehm 043873 ACH 200 16999 3-PG
AR eCIGCT AMATe. U I AP Qowf (”7\(.'(‘]' nmé-C ooy 4P x'th'(;:'f' “PHA)
NAPTG ALLA T PonFC “Chm il o2 9al hmCrl9” aeo- 2900 01C Aaa Y0
Ur hAAe>R 0ael MR “Consf AP Rl ovdAD T (AL
el - ovp Lo W4 wWEHGA CreeN 1l anS04.0 N g o4 ANCO T

@y C e e A o hea e AL TE AATAAU-
MCPT (ol A8 W rmarat AMod PO QAz2a9rr “iLy hWé-wy AlFwov-:: 84 )
A%l ovdkmll  AAPC La Al eFaNT ’

VIR A“ondy V-a-kS oy
L9 ANl CAl> %20 aoiOh T
Ao} LT AT AN
2 O r3aso- Novy (ARG

Ladar s A0 Ry P 9RRTeT LY T
UL 40942 A e Ul QA NANKCT  (15:09° AhAPrl:
i S T R Vi ST\ o do S WA T S | B s 2 B WA 1 ¥ S o B0 2 Y A I, B

Pl vee o008 0C:: G A L VA ( 1) 8

DS R LG Jar:: (19701 AAAAITa- 1A (oo, 20 9° D s (BRI
eUN6r Dl 9tU-CS ki 1090 TTRNG SN EAN . COTTS G 9vyuc hAmGe (0% o 1891
AT PP mthe. AR AL TN WL 1% v Janp:: €073 1%
(lofy  AINIAN:: UMY YA “Aa7971 €L 1a w0+ e eAd xuu aaish
A CWha- VIC TE WRICA MI5S¢T T Al CPAT 0T ynod  Pae 014 ATV

Crllm DG COA YT @ 19E CTARC PAQT@-Te YRR (11893  he-

AUhC vs hemainge nae, AbIEe CCUT ROG@ 9" BN e ns eapcqadac: Cliog

0L 79 ASIC NANLLLo- awU”i CANTPG:: NPT anT® 0 'an pony (9
CUIL raac s RS L RTRICAw o1 TINTT AeYC (1L e AL T 020 1
nhLqQae.  ¢19. erer- [ R I AL P | Aol NP L YOG RS9 (ILe
o Y01C:: MACIT LY AOA TR N ANALLPT LA : ‘ "
LA9® 0% avdhnh WG 0 184 LYCOS N A9 o
VN ho-a-9® (146 2670 hanye
CTRYN:: e 2o 23 CNAsmN:: 1 oA LY UIES

erre Ll rece (1
Lorroom§ ALCecl: mlgg oo-gP

hu-a 9 nage, 8, A e g ooy LOPA ACO- C8Z LA NG LCELl A
ALNAPYe:: 0 e a9 Aol haca amgol T6 LOTANGAS A D7

ANINLY®  RARDII AP PLPPS LOAT 4-£% haoG::" LAA:: THOF A4 2077 LeNAoT
S ATY Ao (PAA- DAC2TI LY CT9n  oal ORKKU A Cavi -

AlSor  CUULTA®T  NOCTE FYPE T dan eOTT 1% R0 AGEN RCOH W7
ARG LT %40 hale-? $:mC AV, 'T'ﬂ.ﬁ\ i3 hedsdn kA e "Q' VT Y]
YO0C:: A9 (1ae T} .07 % e 0971 FEIVD el LeLCh@Tr A-C Aol AN

Cn sl IC Poldl 6N Aol §
UNOEDS CINIA nIRe dar YC: . owANTT ATTS LN AL CAANG::
¢rs ALy erlie- B NCA
Pl CURE VN

LA IC ST anPAh:: (od-l:
A0 Dl 1 o
CoL1y AT e neiacy o “hea)

APONl: AS%A YA, 7 o 1868 ¢ A IR LD 0D

AWREANOAT  aneavoac AN UL P0AP hEA  Qegqy (RO LANAT ATk, ANLT L

101 e B VAT S V1) N LY Ry DAV (7.0 nea - ane LA T A G A ( R
46

Department of Common Couses, St. Mary's Universicy (SMU)




t-caohcr BiI-ANNUAL BULLETIN NOVEMBER 2015

eerrkia nge YC..) AGTY9T 0F. Thhas eI ovhenC PACLY
hrarme- han-- ErLoc PN Wy andmve:: DGYY
nreet A aAdc? ovas MG €47 8%: Pom QAT P CA C“AYCH A0 1N 09740
A, ear (FOCE B9 8 CLLN:: DA P (1 oo Q- VI A B TeCHD 22 €TI0 LYY/
“eq: onlr Lok @0 AP ATEAATm LA NN RFLLCo9 YA QewA NG een od
RT3 Tod SR o 2 ) K11 1Y SEPTARTECE AN 36 NN ( I 2 TRV B SO S0 0 B an  NrsATo 1L Zd:Ac:
Tl:: PARS® NP 1IN/ AT e o NP O (NP9 PYrS Govd (ol
el LN LT Oal E9°C¢ Yo YA (109 4ol RIRPIOP w29t eI A Al Pl (Moo yge D
MAN N%ord T (Lsa QAL o N9 RILLHBmSG CAAIA:: Reaw R REINY hoola-9°

LAT LT @b 1 MNC ¢ nalld:

Allow-A.G 11 P PP ault

WYY D8NG PovAmTy CurE Ul
LAl aaod-() A

Croher NaoPeyr | 38,
e (13A ¢34 949 ool 50000 CLO1 AGsh Al
ALIT U2 A NAAIP ool ANRE T CPd. QAT vo
ap@r AT FAN:: (leoPr9 PPN PO ALRE-R:i: hQAk:
0801 AsSh o271 VIS C7 1w Twr QAov)ad  ALA0 ¢
w15 NNewPavd ¢ LT 0 avqme lovo-M 5o AND  ¢2%Pme.
AIROVIVE-: ANBY® (lrode AL I h2s4  ar9°C ARACT
DY RS PRIIANT RE s PP (L o-
APOY5E AR AL (leohhAlae (17°A0T sy e-peaAlh C1205
LATT ehalgaa): (anae rrantd  LCHVFo AD4.ar
Cr0LraA Nne s n> 0 A ovav N (e 2.0
eOLNCT ARIET ATTS A0 Y.

AW QR AN M-S
T 20N Y ¢ VAN &7 § Vet O 19 AT B
ALNIe ATIO- AVIE PYRY
J90 ADALR D74 b 1IN YN
AP 201 PRTeT P
fmLe o2 CATIANT Tl
Lrmldo ATLCLPo-
iy 4err ) WO ey pudl AL, ALP3 MY+ Qo

MW (FFa“16  ASEn arde eatEim TN 034 qp pye
CRATIL  MANC  RTAEES QRN RGN O wprpet
NPY5Y T hermge 1AL 1899-1902 Adbme PP Panig Fh 1Ea It a0

OCHTS NI-A% (16T 3e avtiid W21 > 35 0C FIL LA
-FREMw morrr od 1100 A% v hw (32 Y 0C
FowPond ¢ HCSD A, V70071 20 ENT e NP Lame::
NVEET NLLhlr o4 AL
ALCAN:: ANLI° 1060,

B0G CRTEIAN o0 §) Nhazh er0do s
ey RO AGIST YUNSALP (11915 w& K51
AT\ U4 UL lemav\(O
AN Py PSR
lovaw- Y7L oA ARIE Good
LUA QI
AP FUILG GhhA ACIeT P
MLLY° AANPI:: (.50 (1Y,

gracal;  “70hAP  ha®
o-Ar (R4 OO0 ag 0Py

. o UADYTG LG (LLPANT o340
W ® A9 CeaTam 175L _ 0 g AT Ae Yl
G vz el amaq LC NI A eile

LG AhA0, AL PACH ) .. .. oy hie, avg AT L
Moo TG heapts G ooy NFIONFT A TGYZA s ot a h'(:.h‘? ‘)nnm,oa g 1‘:":
041 1TEY (mind S0vAch nyYe hea mer 00T 39 BT RAGRANC (oA
A6 Plevwl AN LAA APTED P IPod REPAPA (N Py P avlil A Lovld:: Al
Aavav ol AN Fracat ¢y CRATTIAN ¢ A et PCET (LG5 19 2714
AETGU AT LUCINATP e U,'(l:J-‘}" 'H’Id,?’l- e ~CPT . AV U ean

T N A S AL

P L 034 s TG AUTCALE MRAAG 00 A0aTy  ATSLANN PoLae-
LV9e 0oy oAl P0G CUNT0r CeRCI-a.CP 408 yqc:: ey

CAYCSIACTT B A“1LI T A
TN DT nh-r*1e-1: wonp
W 39 UNAP ANAa eehana
LUe QAP S0
n2Lans1- 10000 €“%2m
V5o (18 (0D md. AhLa0L
AN N840 e 1LCL)To-
CIGRY T PRI QA ANG T
[{RZCR T WY 2% PhSSC
oy (lASN  oopdfl ooyv .-
LEPLA:: AGTYI AVL oL
COLLALNNTY  RE) ool )P
ey AF Nawyele NEry
a6, A LoNTA:: oo CYPT
Az GUTII 08T LAY

Am-:: (1o6a-l: (Flroale: 1 400
U So- 7 LT AM1%A- 11000 (1AL
CWPET L AhGelE ChhA
1EG1G AN FGCTIPA:: P

ANTE ePre PRI LCLT
DTG ngS naadm- b, eF oacl

wrbada, eaco 011907 gy 1OMETT lerege LA PU04S  ANFIAD- L

‘ O L fs o (e (O 2N P as > ) s

aiharg® epnA (FAA PO A AT eros A0
Dl ot Qodt Qi CEAD PRIEEE g DA (10700 ARAT 14l

P ot I FPL X T N T Y £ SR P s B T AOM-::

hevlr$or 4.C¢ 01 PRI TMIOT U9 v
Al PO Daody av)) '’

(1w WG v Yo B I Prrd.am tavd  hhkprC
”"‘.(, ‘“"/,‘l“(: U-"(,‘_ 7\7'(;‘(,"”,,.“(; 7”‘ ’,(' l‘](u- A\ 1 en )‘] 1 (v geapls 0995 ¢ ”(."l,’l' (;7\7:-’(\.'"

Department of Common Courses, St. Mary’s University (SMU) 47



vic

eacher
01D AONNG  ZTANTTE L8N
AL LA @S LI

L0y ALY I
(x4 ¢en.es el

(lond S hI.C7
8 R T VT B
oo 0Nl RO FAANLS  Oav))
Mg A (A
elan Nt MLear AT
09 e20 (chd ewse 2 aha T
Axrer +¢ Iardodn::
oI e NRICA R sk
ARIE (LWTr9° REh ULy (e
Al LN oL PN R0CT Yar:
AIG a9 (L Qomy ONICT
2 oLy ye an -
OAPEATY A
L0 hGidh heh 249 51 (AN
01 LApd APy VS o 0onp
ALEe L9 2089 51 ML AOC
01 I8N 97 hanae helrd.)-
A Anlba- 2 acuey 0N
(1C KAV T 11 e KA L T A L T T €
Ag, Qeri-bhe  aachd n:
elrNPwld AN AtATT
Naop(lh  AFF4 015 9Uaa,
APy AN (RS ’
( 010 1C S qye
PG A
AIRNLY UG
h a-he  aye hinh-kor
ANTIAAY . CARTYY 0°7CT 12
% 1930 ¢ I'Lwnldw’’s 24 P51
PL.E Y Y »A4YF /Salt
March/ Q&&-1r1- (lew 1

m.ewm-

P L A A

24 Ao

FESEITT AlCEAN:: (L7 “LIL
Carnwt APy (Ilavphel
AIIANT Iy UL LD
AN SIS A 0 ) C 0 Y YT DO 1) 6 X

HLY CRTINAN 128971
AT RILUIGT e anlel AL,
FGUT P9 RILNIOL A PN
WG 2 QPR PUS Cry
A% L0499 MA@y
i S AR | D Ny 2714
AFANTY At RTLTA
ahaeraT TAA::

‘T
A“LNT ar

N Ypd  HATI4Y  AOPE
AFLMNLVT NUFL
eAFTIAN v’y
NI0& hamd (34
1T PACHTS
5% 0l A an
AOFANLA @
¢ 12 47 1930
a’lSEY (Rewy el 241 “PEA
AN “NUT (Mm@ om(:
Nh'vén 6 7% 1930 hanal vuse
PANC KRCTF ALCA NN
dhd el ARLANEw oA
A TS RIINT oG

Vito- 07
hCS el
Ao h

2% (ch)-

BiI-ANNUAL BULLETIN

AN oA ool
Caovi: RIL Pnldar HEX L
A 1 (kA 10000 el
mf AN Ml lodode: CGUTTT

WIS L oL QG SC LR
gHLrrl 1Ns AN e an e
elrdaacl entide VRS-0

NECTr T A28 10 A%4a9° vl
@3l ALCY A CEVII T e
09" PEA:

ONE T 44992 adp
Arse WL VLT eenhaa- OO

KA ) AR 1 174 VAN H e i o
CePwrG  hAd.lmy  POLST T/
“)pg.l MEC.: vz
LS ehadls T et
LPOAPA:: 1TIC VF /2CUl:
4090085 NPT (1101401 AN
‘0097 A POl
AeC T CRTILAN DG
eUry AN0T AT ITONS

ATSng w17
LAPA:: ALPONA®Y°::
AU 0N LS. oG9
her3% w9 04100 ¢-11aa-
Do Gl -9 AL o325
LT AP e08. CorLL)
A1 g JR 18 B - O B ¥, U C {8 2
hew 9. g 94 &
heram v aQtra Cary
Hood = aol: ¢ 194900
) ael PC
AONY W T STar: (047585 hade
T Al oeed i 04,1

0a

(1ge e Ae Slar 9%k 710 )
A AEY CloAYy ATEVYIRS
Nglasao CVCwI N ST
Sl esbay] Age,

eOLry 68 Ba) 12¢ 10
eV A AT%Aa N1932
CATIIANN a0 RTILY

0C-VFar o151 004 1T LT
ha.am W38 0 1FSmA ¢o2.945(11°F
an\fl  PULEeAN Ul anhe) s
N°Cre AVS®-Cr 4. PRCIA.:
D84, T eNes ot 41l (10
LIOMMIN:: 004 CIFATTF PUTE

GG L@ CRTIVAN
¢ LAov-A aoqil b ALY LIS PN
AN LET CAT@ hasphil AAop
Yoo AN APOP Théhein:: o8,
eyl Fargtay (19700000 AT

NOVEMBER 2015

ger) - QAONC L 70C::
TP P9 LOAT TR 7l
ATL Gl 1IN AT ALCRCAo

eYNL®Td 29 (A P7IA::
HATS COLEA lan? T AunLlL0

N9l Al RANLLANT  €4h
Ansoe POl PG hfon (1A
9Pl ALY AN PTANYY
L A%l s Wt 0eeT
AovPand ¢ 4l Adldar

“OL vrRgair LL AU
TAaqd- . Aanys hG e AT
UrSP S, P oRcCrETr A

Ll nan e e

PAN ATl AhChE ANNC PIA

cos NSC LN e8P AR
yarz:" (19N &G

Aaao- (rAad onid 0 AL
¢ lavivd s T UIC RO
ny. T Nl NAgT oohhia
(%l /¢ PALL el YOGk
Nrreqa 7L Allo-l¢  L5IC
¢rldar 7 01 e L RS e
LTS5 PTG oo QAT WTL

[ A AL L B O 4 T N | I DA
av ol KRR Far 90
LA RIB ORCITPY WIL I
ACH Perealed LA PAA
ANTNEY . Ve 'S W3S
vy e AAT T OheA FaCer
AIRPIE  owaolY,  LPTA
AL NN o1TF  LTEN AN

gon-ANY” A CVENLT il
AA. BS rF (adl: o9 eohihiA
ASTC CPLa REET N0JAY

YWY AT @y Nl o
hevhe-hedts 20007 oasy riac
WIC::

A 111 e A P D N T R A T S A

WYy eann  eldes had s
Pov- AT UG ey AP
AL 1N AW ANV
W F @9 ovNOY LT UIC
AT RANL.PL 4N

WILOLTA  FAd. Qenamds WIC::
NAosary® ool l (11946 CHEY™> I
0Pl 8§ AdAL Pl CYE
R T AT | B A ¢ S 0 N N N L)

NeoAmel Q022N H6A N o
oLy varcses oo AAT Thahd:

AL, epraiand. AHLehY .
ToNN Am:: G AR leniar
Naw- AN eSS o hahy-
CLIS T L 0o U
AGYC P COALT NIl e
1NA“IP  QwpP Cav )Ry 150
OTBPNT hBLNo-::

Department of Common Cownses, St. Mary’s University (SMU)

48



t.ac I-ANNUAL ULLETIN NOVEMBER 2015

BN SO (LIION NI T AN nJ- Anelr A1 4N
hahva, nascroer eUr o eAPA anJ-w- s e
MANLLLE ADES LLCAPA:: AIPAAPT LAl Dom:Al 9oR 07 Ui (wn- eoihn

LVIT % (177 Geond 4L a- pAme aGhAT LA 978 R ACINIA Goon G hG Lol
W0eETT 2C POLTCONTTE BRANYTY Aewpyr LGP @Al AR (lem (ChRGT hriA0

AlL@ hoodhPd (014 C Ao PGl ang. P9 (KA Newid Al L e (1:hA
IHlchhge  $QC:: Qe @&  wAd  Ryeal eo%mr A&F1 - net“hd:h e
od 2739  AAdCo- AP PG E L4l AL (197 @ a ol e 200 SR ( ML W K 0
Pl NFE PV 120, ‘s, Ad.0av--1- D¢ pLf Lo PN

vewl odr Ly odl JAaky QL LPCd PRCINTOT nvasnr og
LN AL e (v F - £H9e WL NREE AoLd Ao A (1TC “hlll:

o AA T PG YLD AP0 T (Menn A9 LSO agval! Allcl: A9tAn eova AP

o Or ANGo- 015270 Ae, ARTS - Aa T 238 P9 WG 2rh Ugadk (L e

he %  AF aqae-§ U2 AONE AT 03 (om0 AALTT s 14E AA AMe PO
M"2eMao- Khé & Com-QA9” L1 WATI%0  RFPRILE G891 188 €775 Andd (-7 hOA
ez au - hea 0t one AAedars Qe RILINCT  eAL e e

APovp  2%%  ¢2°a0  POY A 1PNl o Pl 978590 0085 ARG OA ek e85AA
FELLANT  AmBE (G Povh pposis RICAT PN PN rerE AW RBRIIC
€ U0 AGELE NSSTard hhig.:: Al AN e T
a1 e <1 (-rhat 12000 W1 mdae
ernt arar hadhseao§ AINC BUS OINF (FFPm
ALCAY >  IC A bowyp A“L “NCYSAT o)
TAN: " AN PTT-E harar4a (0 nJ: a“?
O ML 0Lt 16 VLA Gy T e ampage aa 1O 0994 aawam- UL PO
CURCA Gl OPOLCH aedr Ty T e L e ROP P
fovifac (Arda ETCAf-1S 10kl eUre mbag,  AGA NIA GonI T (124
1PEPT RPLCV RECAN: aynp e e 040 PEPICAAT 34 lewA0T  @FemdhT 9o
e Tl Y T ) .
e AAPAP ALILa- 94 AA S LAYITAl ATTLAmY I hUy
‘ T renqlel SCH@ W0 ey ey peeganga oo L

1% € enpa Al LN
A . AAT AP 1948
awPand ¢ AL, (&9 LAY
LT wuY oA PTG

']'ﬁ,ﬁ\“ %8 o] < b o, .
ACTT aun }1,':'.“;9" h::}-::,'nz-'; wh’uf;.u'-t e 17 AT LMK ebd @i o
2h, 15 T 1974 years adeaad Te rpe DO (6T 0 .”"4 o
NI0NCL PN P . 550 (Lagy FOZ7E emIPign wRe e
YT A% 1Y e AT VHI ATNAS R LAP N33 w9 A AGNAN ToLo-

CeAIT NI by U A%a--  YC 9754 T0C ACAOP» -

PLeLS ORI (A VRS o syt e o gl ALISPTE Q@A 4 D90
hasaant v Co Tl PT opp gy gony e (oadk 0ICHE 4“0 6 - A TR ErT
AU A @11 LV WP U ot P PAPOe Lo PO @ F YN A@TE oo
erleck Vs 0DG - vat A PATT AOPAS (NG avre:
UICE CUE 7 50T Gars ey a0 POl puoms GbC (1900 ALAL
— )\'"'.'-'"i‘ NYEYN e anlllar: L ids
an-h(\.‘l“'?‘ (g6 (- ”.“'A [ A Lyye a9 ofp o o § 0 Y, . , N e
MO 1 mTE AT W et por ey (TR OMANT oL ey

e pod e A o0& VI ona s wopiold AOlay” 1A {l”n{f‘, caaz” ’H,c'(.‘. o
A0 Qo (oo 21 AL wo e Qaom e pag 2% TIEO® Ao AR A0

ALA- bocbs: (MLEP AP ()gmye APACYT VTG a@diar CAFAM '}

o191 (3eh arhr hevl MCPE aAfldS. 10 APOT  RISo9 9% 0T A
OAL T RlO:: (lod 1z CIEIA ALLar @ (ew Pl S0 (o-m:  haas::" PULA
hea 20 aNFP qq... e ecor  ASYlT Pilar

PEASLSRC Fan 00 Erre 30 7 1948 Wt eaAwy e by v AT
L0008 (97345 mN .‘,’- 1 'l.I:l"' (110:30 AL 273% ohAOT paoyioe 0P 34D Qo Yar::
hoo i AF1FCS TAAT:: poeg (154 001 v oA 019 -(]"‘I e CLdA
2 APNE oy 7o v DelFANAN0T o
Ve&arl: AL AA Q9

De artment of Common Courses, St. Mary’s University (SMU)






t4 ac

BI-ANNUAL ULLETIN

NOVEMBER 2015

PCRAPS BHIP 1RPTF
TIC eo{iit @ TPME 10 Qlde

WYE PNO RAREAIC::  FAE 1T
Ar8.Pm-9° - hept Ang hideeahty -
A8 WX hhmPag e9o00T7 SHF
mA YA F 1Ph oocmy
ageentAm- 3L HhtATY
aow/t (A2e OL9° (1@ 0454 T1CT
7407 N&AG “IPoem- JO “WRY
ASLCT QAN ARE PATPRT 9O
PULeNLS  PUC - WU ASeCT
ARTALETFY PAYY G hooARDTS AHGD:
NrIARAT: FPNISEIC AYANT Qe 1P
Wr8LINLnd U100 PANTT 1IC Nerdh

ANGCATFU- aPAAY PHYY (D%

“Paragraphing is a kindness to your
readers because it divides your thinking
into manageable bites.”

r PULICHDTY
WA PATANLSY AWIPC OAh7e PROTF
ALRD PTLFADY  Afaomy  TLANAT

AD PP

PO 10 - RCAT 10 RE8IS,
oo Fhd @E9° NTHL “910 AAP9° AN
NATIAT P T4 WIbRDT (10036
UALH BHNASA 9INT hRLATCE
T9UCT AT 9PF 2AF7
MICF TN PIATOFD g PF
@y H eatPAN:: U TIC
M P$ TINGDT ovphhgv Y- §
97 QW& O NAA 9°het PanHIg
PLATTY PUA 2791820 ALUPY
Or wss mA MmPIET  hadhés
PLLONNAF D 1IC AA -

htie  vte9® (1997wt
LmLANT hAUT L@O¢AN:: v L9
AgPNAFD. 2FAN " (IS AL FIPUCTHS
AOMS WU HIAS  FATS
(\IP9°) 04

G
TEPG::

)‘aﬂﬂ]’?): PATIPZT 40y Y+T OHt. OO

nigt  PA@ ymep”
MPT, 1P0F AL AT WieHIP::

neint

ATPR WO, A0 QAT

() OPLAT TICL RraCht: (91 16
pAZ  WC)  himch

(2) OPLILL APmC
(LC 244 L W00 AAI0C
LD e RSSO
AITPE INlo-

MNC:: (3) AAA ahd va

LML INCS BL K hes

PHET PCone-
Ante ANFP Ot hadeel fatid:
utrk PRIET At he?
NG Aol OAINC ArPee 0.0

08T WIRA WG (4) (UL
R8T el 2A4PE IC HORC
rChiY SREPARP @A WP hAre
MIP Oh3eAt oonoec 8080 hoelC

(5) QILe et @h
heAU- 1D WIIBY RO TICET

fzncat:

eLachtk  ocC FONE  Aaoprl

1T PPA (6) ARICTIT U PO} PE
hs@ CH”

(7) ACImPAL PUN PIweT by
£HIR LS T° LUt PUHY
AOMTLPTF W80 QPAN 0PN -OF
TIIm UL iU
PULETNFD-
AL OHOTFD AIPGAU-::

nHY NAL P1Paomd} A1dk hh'rbg
0T AYRC WA
Uy PATPR P70 LHET AL DG
he A0 héAIAU- - Q(IHTF O
AT 10G hWE  ddh
ARACEMT @1PLA0 8FA NC - 1IC
PPN TIC PN held
AT IO, riacs WU LT

1. 82U AR 00T 048t 1ICT haet::

025t TIC (topic sentence/general idea of

the paragraph) W7 $49%

HCHC 04&T TIC WPV

Gefm:: 1 AL f AIPR
aOTE €G WGt G

DRI° AKRIET (LA PO W75 SeA

WILTLFNT PHCS-
P80 LY A PHY
hATPR. a1 AL ¢OLTT@< &TC )
71C 1@

2. AL ATPR Q284 A OMIA
ImA a0 NF AT RILeEe
LmOPaFA:. OFAL 740 - o vrne BUY
9924y - h - T
- AT S £20A:: (HY
oA (@@ ANLLONTF @M
@5 WD AT -3 PPENT TICPeTP
eracht haa AR IC ANC Aoepet
o PPN oomPt Pl PULIST hBLAIPS
LY AYPR O0F oohdbt LKT° A90-0
ALLA::  SUY 0484t Mc AMch
PHIAM@: PD  FCTIPI° AHE  DOT

avo)(: Ut 3@ AAHLY 1028+ TIC
ETC 5 AT 6 PTMINZ YAOTF PhTPad

,Q,‘T'C(];F’-Pd\:: (A AP @01 298 |
LAY HCHC Y40 hAhTPe. pen PO IC
NP1F 270157 W78 ARG AHY P91l
a0 A 1 RGP0 gOIGP ZYnY
PRTLY RTPR P0LET TICTF HF Aovo
a7 DRAGT AT QRTLmgP
ALY AATIANFTRG  YAaFYY
ASANT OFILD: 99718 ATINFAAG Q%A
amg® 4 (LA hHMES hh2C 04t
AGHA  LuvlMA::NILLI® AL
PIVIRG A D 0lat TICT WP PAM4:
Al M9°  POCHOPG  hu-A9®  Ger
Pfommy (LU h3E9%0ohC AHYU AL

A°In0TY P01 AR APAN,
2FAA:: AL g1 PATF PO
wAPE D 06 F 1IC (1M LRGP e
097k 1€ OM9° ALHH Xk DOP
PAPAD: 9844 AhAT &FAA - APAA,
29 AT (11mA 29°C D,
A ¢PCi OPPY AL LH B9°C
w (PNt Achdm-
ATIT°° LH (A49F9° I°C) ALTLD-
OUHRTY Awe &FAA: AARY  29mC
ANOT:: ATRY ASATLE. WRRAAT
AeaAeFY AL PFIHAHAD Y
0.71C*- (3) (AA Ahd P90 m, 71k hés
PMeLT MCS @L AT MG “I0hA
wP aoaoCavC 4140
AMPAL °Cov2G PH.PY 9°Covg. O mt
+htde 2nké- AQFe 1727 PN
G OHL° NPT AT her WIPAS
hég WFIC OAANIC ArPLL A LDy
AOFONIe (A5
LT (1 SLLTIDG

ALLAIC " WI8LeIP L9°
TR 184 LTCVFPA - (AL
PONAL AchdPT:2)

apsB G eI PYA 0.11C NF ArPa POPT

Al AAH.Y
ILIFFT AMELPIN LY AL Phmeba-
TPOFY AN ATA £10A::

UA hGDPPAT:: PTIPDP (D
AT PITHOL FIIC AA 90T LI9°
7\,65:4\9“:7 T ML @OAOm-

L.0m@ (@ 10 PMmém-::
NPU-AHE 286 NPhe+E PH9euct
ANOLPT 227 N FHHAN:

De artment of Common Courses, St. Mary’s University SMU)



tt ac

U hwe o O BT Q0
+mIeLdD: (. PorTH D (QARID
ALy ALHATT  AGPAY::

GO P QANCTS OOT
A@EP  WIFHANT T AILY 9L
oZCHT OmS: N9ReH: Q0N

NoeAAAT 9N HIIPRPT AL
pay Pavlar LM PAN KL LAIO::
2y v N4NN b rPann Lo19°

OLHY-  hAPTNem,
K10 AFPN LAIPCS UIC 2NN,

VAYTFY  AgPC
QAP RUT Bt avdgoi (6.
PIIRNG AGDATY  PUTIHOIC Y6
ATPPING  NLLFI° AYTT4T
QPSrE enICC 9P I,

ANHAGN
ASPLC haomat QNFPC LU APPSR
T4 @aPAAN:: (12IFRI® U NPCR. Ahd-
PILAT PARRG T9IC PANT ALOBAAIP::
hSBSIECE WYANLALYRI® 268 9° 0064

vant  (94%
AROTPANTI®:: pA9° 99004
ORIPo. oML AL NATLTTO: PhTPA.
DA PO 1@ WIRT®- 0284 1IC
IC AP Pat @EI® (19¢-

8L TASNGA.. ATPVA,
IC huAtg o oC e ro-
N9LAD: PN ALUT 2V PP

1IC (QevEasemr 0.0

LININ A 102 AN
LAqY “Qaqe. GNP9I AIGY: L
QeedaA- KPP PAT NI T

NARTPZ hHY QAL @2 ATIC
AN AROAICS 2097 "

ATVLPeTN  DL1¢-TILA W30S

PFEF AD-CHY W0 T
AN Lo T o i S WA T
AUPNAR

DN LI 9P TAPLC

ALITI° 07 10T FUC AUPIARID
LU PO TP AL LDAA:: (1979 (LT
LAITTT T OACPeT

PP “qpav 3 ¢e9ea0d:

AgPGAZ PINTAN:: (16269

A IMPAD p-At ©9° hiP
QAL LIYLPIT OHOY LH QANdAL
Unds heHI @R 9 ZP8PA-

ATYevAnT RIOPPOSAT: N Tdh

Bi-ANNUAL ULLETIN

EaWInEH

L PCAT 1214, 190 (LT
AN A0 h&a: $ART NANT::

2. FUIGAVY FOTG (9A% LYk
TICY

3. 00T AP, O BC QAN

97 PA 1 10+ WILC PP lpars
APQPO- FOF 2IC L9410
h4-8 A%G. VL ATTU
NeHD 008 g1y
(h10C 1¢-972A0, 19T
PRCIICAT AR AR AP

hli:

ao1P 1L NAND:

e 071Cs"y oL9C
‘WA ATIE D 9P
NGIC 1&9100. AIAAT::
PhG: ovgigs Wy WRYY DATES
POt RIRT haA RYR IC hee:

o

anqC $RI° A HovGF  R9P(THIP
laene  WREAINCS  hecn  Govd
asy  Tr AET QTLeNIC® v

hAT hedHovd
v hatd QAACRe 4
BT Ok IE PLI @G YRMGT O

PO HHOTY
PO 8L U AAE

HBAPT 0089 h2NNLI%:: LU 4Rk
7IC OFICHt P998.L8 hUt T4

UIC 9-avAnTY WISUT hnY
PHUY Zh& AHIE MI°C “PAM4EY
HAFY ATIT T W10 IMé-d 0hL
4PN CHY NHAD AT (@
ha-

ATTY WYFAAT - 1IC 77 “o-0 8
anhha ¢ WILTLOAD: 370 et
0008 ¥R LAY (HARIP

PhADTCLhN
S0 a9 myge
A0z A P19La-y9°:
N RS R PR B P LT A LV T Y U

h@- Ty

LSOOI FHE h9PA 100 U-A9°
A 90T 09L90 Urd 0169120 LB

NOVEMBER 2015

+AhE “0CIT - A& hChI AlvEA -
AT AG 9177 - 9)nk: 7 WA
AMAAPTTY  A.Pany

AP{eLP 0%+ NC arPh ALt
@OOT emPan-FT Paean L9900 G
L™ AR ATPAPA  NATN-
NGPAPA  Ah (LN hPat

001087 QU INC PPYWwLm:
POHPIFY 169100, AL T Q99Cy
AT NeLeant v L9
- by all means -
ARB:EY €5 AY7L¢9 - | mean to make
PUINL I PAD-

ALTEHIP 1 mean it really, 1 will leave
no stone unturned, P9°AU 10U ALLA?
Understand brother? Oh my God,
MNLAOACTY 9°% 98t aD 19 AA

her mine -

OPAn: HL24A T PLH,
LAl nvicE 0Tt hve
LHEII80, TGk

a0 APE O AU STAA A8
A7 L1AN - dhhe
TCT° PAD PO DCI® h()
avay: Qi avayCy
AU

ACIC UTNY AP 2TAN: W1818,
AANANLER 805 9°h18T  hal$T
L0011  AevAPP KVIMIC QUPSA -
AGPAPP GAPA: NPT (LG Chee

hCT 10- frankly speaking (9I0R
ACPGIC PATE TNLAN IR 0N
QAT @ AoviAT hP3N9°::
Because

ACLEININNT TPINLAN AidJH hi0A

never!

LA IR ATEA CI0T 10 - ey
L99° AT ATAIPE £78G 9910240
TALLA D KRELIIT:: 19C ALmMC

QA8 onsan 9
PAADT  TINLAN  EIPS @A
BENT v (JADY A MA@ (1LY Y
LH ov(IMKCy oPPPR ghadA:: P9°
10C ARLAIR:: TIC U ORILDT hP9°

GAPTIIC APAL
m& N&C OF 198N, hmdPI®
PHINA WPV ADST A1 QIS9P

-1 mean

hNEAU- h7Lh e “Oi-

De artment of Common Courses, St. Mary’s University (SMU)



T

AT o9 (hA
Al ALmeng®  (19LTN PheT
OP0LGH 11617 0NOL LUk P97V EC
hey eo1vrl 2P @0 TOFSH Ik
20- - have you got my point - AT1 N¥?
(01 QU P9PIT Y2

(h#: AU-T QPAPT QN9
nreaend ka8 o0y
ATIIAHES AN - 099CT PAILDIC
AT AAD: Thdd eeifhm- 8L
w1 2Y (0 AP Co0 1D by the
way" L TLRD AUy u']h.} Y- {]6,)1;4, _
PN &[4V LA N LA Vo v o LR L [

ANE AIN007G PPAT AMANAT
WNrFDOG APPAN, - WL (D “ you see,
he is not a man.” “What are you doing
here, you are not children.” “This person
is cooked!” “Tell her to prepare me.”
ALY “WIIACHTPR hhorRs 9o
10,5 13L5%E MAQA NN TFO: PRI HE
- 099K YT Sl A T .: PHY
Go 1 ALIC OG- 2LavM:i: WL
RIS £IR PGSO AD+ ATHY 044t
MEF AYTMeYE  ACFANG P RAATODY

h@LA9°F 979 ARIND- LFAN

we9° e+mAT PrP-AML 1IC NF ALLS
eFAA MY 0.9CTF AN eRAIe-
POYICF® * AfU: W AO-
(OPPEIY ATIIAR 4D -

T D e JLP 9OIET 1D -

ma o O HILE? AN 1D (IO
APLLOTU 1@ - RGYE MRGE Go
W% A9YAT PAAT ATE 25 OLK
oogoyC Y@+ WU AN PTLeemdt
A1y PAD-® LY LLEm: favm.
PhILE 026 PISFFT 1D LU0
(LATI@D- ARIND-9° - PULEILD- ANET
W0G AT AU 9P AP swe 2U
Ao AM9® PNAA @ 1o - 4478 U7
.497 0e1.28@+ 7IC PAI° - This man is
matured. (LAA <17 AQ9°C  L10PH--
GHH2E HYL AAPL9Y WILHI4T YIehs
ATINT 30+ Paog LD JPANPFT AP
ATV ATC (LAaCr 97 Ao:

hed4. ap(IAF@- ZPANG

POYPM4.O APAAIPA _ AL PATGA ¢

oNC  OALE NG AT

h? A0 ANAND-

1y hNAT ALR® ASPETO-

QACPFATY  hGHGAYE Ph1edv @D

AREDCI® (AE119° (LAA AT £A4 10C)
AN

0NC::

P AL ]

aratr h oW

AHPE WLV ePd
nhAmPPg®  L99PnS LGl

Hae'y CHOTL hbE hO-FAOPS.

£9ICS PUN (LAGDTIGR 20 aow/ FFw-

Tr WVILHE ooy A

BI-ANNUAL 3BULLETIN

A(77397 PUAD KIANX 0 WIILHT

@z 1 feel it; we feel it

b AmdPIe ¢

MeF o A nw A

ANGTe  oPACHC

PLTY QaPPATG DEIC (1401

Mider 0994.C 1IC &hate (ot 1y

SnrAA:: RUT ALIE'E oo1E PAVA Dl ¢
NAGA avap s @00 W8

eoLeeH -Oh

N 077 NeomPd:: MLLN (\aPaPAf::
Py 1A NCDPE AL T BOC
eofimd:: “ATNAAD- £A AL hAAD
I2C UL AMAU" 20ANS ho- QarkC
PG AU POLFA PAS NLIL @LLATY

N0 NHG A PoLPE WGm-
Vi PATY WO ANA
aAa hooyry ead NN AL

LR L T = AR L T

PELOPM Y NG <= (OH PTG
APADT ®L ®ah, (It CPF WYL

AU b 9499942
aJALq hLII° AIAT ARRATC::
NP4.C3. £ANAN LOANST AN hCY
AIG GATIPEL DA

A0 p{OBH
AYPIIAHTIS avy Ly e HaAD Y
N7 @ -NIC
LOAT TMPILPHE he'D: ¥ 2Y QU7
I A8 ARLLmm- AADTY (AAD.

INDG AR WO ARRAIC:: ATPUIA,
079CE hehGI5-  AA - RIRT (RAR

OAANLAL vezos T TCTI° PAR 1D+ -

el WGRCIPAYE Ty Re

hiLy ovpeE A998 ov@-alr
£e4° 40 e FPCPLINT WYISATY
- 042 N9PHSE (FP10Y WPDA LT
LUy AMMAHYo Y hecso- oC
APPAPA MNN-AST® ASIC WYIAH VIC
PATU-  hdfueaaTwe  lh AU
10020 FY PLLIETF oPHSE DT
PANFU- PUN  BOTTFRA aPWAMYS

aands eeoyy et P4

YIC Y QD DCP hPLIPPIPG heht IC

10 06 YR AmR

PULPADMEL: P APLS D AL
AOMAT 20087 Q786 SBrPAd AR
UL LOAMIPYIeT 4L 78 LTUT
PILLALAT AQH, AL £100:: (D1
AH PSTTRA, hPJ R 10HG I oD
PLNPNT  LerAATA - WG
NEATIO::  PATIHFY  AdC-

NOVEMBER 2015

NHLLD9° AP0 AGLCL..
WG 0 482
A7 ALY ne -
ARUL: hRPCI°::

oLN+

ANIIC W71%2  Almost (Lnl  9°%
(19120, P APC at least

LA Y94 1A APOPE P7NC LTLO-
YIC: LU PULeay rkwmge hariod
OOWHE AL P994MECT AA

AU a0y Yz /I8 AD (1374

APAPE  CHT @omnd
LECOFA:: APAA, (9P PAT e
+oan .. P90 PIC heae)
NAT00 xfah ARSI, Ut aPe
SUSA: “OILY AP AL DL PAT9°:
PAD %D (Lol PAICIPFAT Wy W7eU Th
ATYE APROETT AR AR

YT ahenA@- 290 IC:
nr9C Gt haeomage
AUl 2JL03N - PeTIRAYEY hde
AYPE WAt @ (FhhaFo- At
hmge

38,8790 WAGTIE Rt
ANDYF s (L YTA. o)

At least (LEY0 (LEYA Q9739 TCA Y.
AAL @@ ahhgeF Ahan.
AL W TLE £841 LAPOAGTA::

Mother serious (F7eL1'y LH, hilF

" LA

Pcountryside 921l 9192 F enjoy
h&CIPAU-:: please h(t? ALCANY

T AleHC 09987 ALhmAm™Y
happy than::(Ac&67 (HED:

(LT AGeC  opMPE  understand
up to now 21 ey well
and good NMg° 1@+ LA PULATT £A -
really really.. and A9°9AU- properly
communicate a4 hILFN Y
L9 T79° A0~ interesting
£RCON - because ¢29007 (I4(v is a
spice of life’* not only that £9°
h2LAJ® in the future we may meet (1N.A
article? you know a kind of that, 1 mean
there are ‘(I P9°7157 40T things that
could give sense, but for the time being

o0 J~F7 Yo+ - Q0g::

De artment of Common Cowses, St. Mary’s University (SMU)



teacher

Qv A P

Hoo} G4\
FRBEL hEVGIA

2C  *CHT

vt AL PCA
NHCO-S N7?77T9
A ony e
TAF®}:
LALA..
LINAN

Yn

9PN
£ 100

4o
LNFPN:RPAN:

llov}
Hov}  hoL 1S
LAT @ 7

£aNT 7 Qua

O7%ET LIIARN:

[ ar 11 Aa 24

hCCaor7...hraA

acT
gLconts
N A WAL N\

nages

10-6:NT: oovik e avvipLs
S NAZT A 9"22mé MIARAT

avhA@- ovye

0L Ir LIAZA.-

AR ABCHLM (978 meh

VIIPTF ARSET N

Pincar
M. nFTH 0L
[ATPA¥

Nrldé Lhrai

vHAI

nrSehd

“IC 0T GO
AP 0
an: AHCOFT
PCEN
i LOASA

ALCA- N2 Fa- s

£k, 0
Y XA A S
Nov} 8-
nwece7...
s rénr oL9”
ME Pheml
o901
A7
0 me.-

1T48C

Q99 : opm@ e
il ATBATO-

oy QoMo

£ I0A
/0
nrna.:
ng¢dy P

> a8
nwiLc -
Nhm-4NhH

r7- H

&N TEAT 1

hPnPN 00T
Nlooy ALY}

P90 CANT

FLINPAG

9PC &l

ANFTINN-G
SN NoHa-

BiI-ANNUAL ULLETIN

77l £
AN ARYFTO T NCard
LLEFPA NP AT -

“NO%" lo-nm ov@-L.8)
“Wo3 1" QT AT APAT
Mg L8 19991 o
hoodMmC o<  e&°3Canl 7

U'nd NIFALE ArPOPO2T @R9
CIVINKNT o0 )1€ @i
annNyl-  PYA  UAT PATC B

nUrs  wrrety odl
2N Am2 iy
nrdaomnl- 1R AP FEYMIm
Naogry AL, AT8A AT ED- ®FL 7N
maem- Aood L4  NN9%1
hé-l: Ol Poomm ) L9 PHov %
A®- T4 ALCrl et LMANPA:
Y 9n78r- mNn oL I2CIC
ANNT BTAN A3SL W 409
TGP @ 4 oo A R
AN AT TO ool Phé-
AL
niLv

au-L£9*  ALCH £ TAN:
g\ P AL ¢ 07
av A & FAN::
TEPS @4 o
257718
NavAAA-T  £IA90::  NIl- A2T
Pao LIS QPCT ALY
WNIosTo NCTr AI F0To
IFPAA:: P03y ML
7oAl 1LONGI MLI™ ALY
hARC T hIoN Govdl (LA
Lavdl:: (1A Nh- (VI77C
L1090 AN - Nao- ol AL
AT840-: Mooy AL
flds  Noo'Le  hél:
LAD- )  LI00 LANPAN
LOADTH/AN: ¢ mao h&Ce
e Yo’ 9 oCeP
ARl 0T SeHIrHA
INFD- LALAIS ANTNT ha-
NiA A2eFhavfa@  nwlda- A
<0 YA aA%1e hePN h0-
eI ILED ANT@AT
N> ACH-- £V
TACTHE ALAT P970hA T M -

Né:l:
L

20G

NOVEMBER 2015

WPI0 22C WPALL “hrl-TN0 AFL
ST A F0A- med T N0
2921401 AP lavy PUI8 ML
A e P (IC hNC P99 H 1
thée mN NSC AMm3  14C
h@ACOP:: T d  hmew il
e IR D A X | P IARE
1M AL v to ndo-
“ATLHY  NLA@! ATLILY LT
e oLy e L5460V
n7at  and NARDY  ANC
an FANCS APVL CONTOT P9C
AINAT ooimd AT A9 hiy AL
PeLI0AD- NT-8C NF ALY

?71(;-7- . hl]? : 7‘"'-_!- : arrey~:
AL VIC... N8RPC A4 LTFAN-.

2y A%l PRNIPS
AT NA> LC7 700 OWP7)
aAmEer L AT AL 1A

a?e Ay nc 0eR
2ev1ai 19F@ LAPOMA:
070 F@®  mi-mN  LAA: @
ANAPE AACE 10 A6 hAE
l@ILT AgYe 7 -or pee.l”
WIS awa g Yo
nAg  ARYFT@ e1ARDNT

PRILE WA (AL KPC NhY-
PO CNLDIS LA T 1S W76’

ATINC ] AIBLETY 1o
£C  rILC PPhL PHY
P9t ooqALSe  NINSTNT
o1 Lan- Py NHCOS
N77T9: oo 7% (NA-ANAYL:
¢ o, A7
NMeE  oP - A8y

rinNtry

A3 PINC AR N715CnT-
AR £eA PC  Nm,
ALCANT Lo MA:  AIBLGULT
waS or merr i No-hm
NF  LANANAN.. G PS APMSNT:
N1 &«€CU1TS Breg9

NN ILEP 73 CANTS

SMELPHN::

AN AL5a 2MmLPPA:

Department of Common Cousses, St. Mary's University (SMU)

54




T .«

“‘CATHIN AE OrRAAT

G [ A K A )
LINRAI A\

N A9V N2AR Al P9
LAPAN--

“Wte PO@ IC AT AISIC
LPCS 1S5 ALl AN SONCA
aa-rl: CSA: AN ro@-S

-

ALTIGIC LB LICHhD? NPT
nade. aul - Ey LY 74PN::

ovi Y0 P4 AT AL ar
F @S @f  OFkAAST LA
3T AIGL Pl NP,
RANRADNT AQ 9 PAM NA -

“NPRP  2PSA: QLIP3
AR I -19°C €O A8 (@ ovAf)
hBPI” T APA Y-

av\htirly PeNAe
LULLG WiLLLA NN L9°AL A38,
lovAn 1% hLU39” LAT@F Py,

V14891 @8,
hiLeye
avds ]

N3L5m-  9°nCs
LTS SIS
Wee s ace
hALe NLd-la
147 N @1414 hTAAR
AJARNT 2NG-ON ACAY" PA
n&Co:

00571}

nuel ey
PNy
eare Neady9e
LNy
whl- ¢ N0 4LA
TADS OGN TPAT
av N\NO Y PN A nend
avéimll @oLNd:  LoavAAN AN
PTAPI AN ACOALN? ATl Lo
NN 9 TN ALY
A 0P 2904 oA} NILY
AhG o964 AL 5 a s e
hiLe e1%a@-7 ovi\fl SH
AL, @f N L I
~C PS 2mand EouC:: NP ATA
TPCS oot @LN: £LSA
e N7/~ e E e

S W9 DR . B
N1

PNl ANl 1P AGSNAY
LS NO LT NP Y760 ANl

ANA"

“Cartn A0 eRlA@ 717"
a0\ AToAnC  NILY Ade
P Py

YAPAS KMAA  nIT-P6n:
Nrle LM As%Y

BI-ANNUAL ULLETIN

i
avy&or  pAF9T

mne::

N7 +CL: @F 1wCH 1T-LCAANT -
N°a A%l K2t AP nF e

AAT7TT75P 29 Avule AALAT
A £YP P0A Aul
WLy AN Amed

Nl novarpr PTC NovAT PC
UL PR T 2% AARAT
DT ORI L Vo N Tl ULl B X e
PAYYS @& Lrl B9 SA:
AVTS Ll oo NC AL

LASFA:: PO Avl
FAPANT

“Wrl ANGAT 0 oG NA
né, I

04, #0d¢ AAPAT heol”
nny Azg-ngy e Rkl

AAL'L AWG L AR Avl
Adn DA T Oooof: (ooe)ai:
hIEAy LhmaS). emnean oq .
NI ATP:
“Wrt TRC AN 79T PS4
Wi oot 1IN Oav-l: 1827 N°I0]

oo fi9°  C9G hCALY L1
ALOTUS ALUSSU-: TN ©A2%-
Hnea: ey -l
0 PoOr @S Ny
avdmp, @ MLL@- oo
a’7& hl-84 NAg eo77p
NG M9t CE ALLE  hwis
LOANT  INCS  ®L NATILLNd
LLCAN" LA Ik
1645 AdeoN 177 A N9l
AP BaIm a9 PAGNTT
Nav9AN  FN ALCIOO 560 -
an Lyl 291 L0l S  @-1iey
P60 N@-L1ar CPNC 21 22C%T
AL 155N
AN @8E (@ NY°rel) heniel

NAT Ll APy QA £ 97
AL hi.C hevAnnT W9
TU- PN ALNT ALAC
AISA INF AT LU LT
aACC N7 LA®F FNLT anan
AT1LLT NN ha-alidr P
LAAN  LNAN  PITADT

av(IN~AA

MS Phid 90T Lund-aN”
NA I°/7MN6F hLNNL AN @
NeE ooy AT ALTA: NOS:

NOVEMBER 2015

Naodm: ALLATS . ALAPA:
AN N779°S e ne--
NBET 1AL SFPA AYIAT hsv
QLTI N4hé- NHNA NACH...

O FE Ml L AdY ~C
ATLLNED 4.6 WIBY LAAT NG

AOBAY €79 LS 7

hdéom N LevNATA
(1002 &/ A

<O TPY A7y, NN ATIE
ArIai

£alY o8 13 gCIa:

aneh LAET?  AdPe e
hiLhar:

D AL I 1L APAGe- S
AAGL: £IA0N0:
T oo 7L PPNAA--
COTF WP Dbl oo
hl  AAAAD ATTP4lr oo
PAN WA A @ AT Laqe:
“hWELNDS ACTN 7 h&LP:hllLO-
AlLLa 12 gAd
nlinel e BN LA o038 :
finag  Haes:
ACTTLA NP8

AN AT AN
NA 3 N7 11655 Ol

AANNN A9CE AL NA
4hé @ SPAMA---
Al of Uil A0 1R

AFPUI - ovE9 UA9T Ao
ASLY POLOLNT s oiwc s Y-Ed-
=POLINONVTE @ au )P Al
CAST 9T AN WSl
WAL W TI 829, ATyl
hUAI® LIFA NC Oav]l- Qooi)-:
AST W1 CTOND Nawd] 1 hSHT
CAAD AE 1FS. avhls 1@)--
nren 9
adQ@---
ASTl AR L AGTr e
WOAD T AL AT
asl CAAD AE A0 278
HAAY® L4\ Nvg- A8, -
aAST 40P &0 IO
IANY TAAT AdA, Al9°n:
CAG LY oo AL arsv UL
7 (et ALY NOALh T
NCAI 0241 AT 0.2COT:
M9 hFALCI hS T hh hST
S A0 hyer
hT CAAD AE PAN AL

Department of Common Cousses, St. Mavy’s University (SMU)

55



T

A2.0A49° NA - NGICT PO
a0l AANA APSAAYS:
- @ oL@ AOhNAAG::
NAPY LAV ALY QAY AV
g9t 019" AllLL@- AAY GAY:
vl LALL PN ophi)Le9e
(DE
FALO T R U 0 R B W S X T B T
Y45 Y5 LAN N71L@-k1 AIC--
AV T 9o T Ch0e ALl ] ovel
UL AUk (< ALmAPI™)
eary T $4-B PCYAN oLy
U A ahac
hCT 24O OLAT P11 ha--
ALCAP Al-0A- LCAN hl-Ph-:
nLwy® MLy hav T haooli:
VS P38 pl el P
OLPT WL ovFIL hlvl:

¢ AL ANT BCAT AlaT @
AL
QT LYY AN ATTRATICY

A @OFILI e hTAA
ho1.L97C

0328 1ovay ook~ A0 :
My LLCHAN NP LADILYT
AT

TLCANY AT 24O MIAL:
(FI-C AL@OLPNY ALLIT AR
Q3L AN PAN CHclC 100 G-
LAY AD PNLY @Y ot
hS'k O-AC ovyd goy:
Y KWL ool 4 AR lopdei

0L.C7 248 Hinc
118C o-OAT . A0

7. 940 ar ahaaq, ATl ndT
AP Tavle 0T AINIR CTNLAN
eOLLC O 0 - NLCT7 ooy
£79° 0chd oMPT oL
20l P WA hANDT
ATBY ANT i
“Ch0 oohd
OC? o)
09 -I'b-lhf NLY9> ¢27 1"
PN h&CI9”
oA Ll CATILGC FAP @789
PNLT TICNY UATY AdDALI::

AZHF T AldheP o 1LCS
N7 ?100%0F @ @ALY) L9
A8V NAPA:-

£4 ooy 1@ Nlovy havlg:

AL Allevd NG

awi e 9°nifl hloAL
TeF@  PolLAN WIT A v
AAD 45167 OPAPA:-
“A8P0, AP (97% PANTE

“lov i\

wlaen - AdNAY?

BI-ANNUAL ULLETIN

AFEIPT Wil N8 Y oA
N70C 910944

L0NC MAT Y- MIECYT 2NC:
Cr1r? ALLAP" COLALD- PG
AN Ty PLATT @ NS Phe.
TUC WIL70a0 ACTAM PP :-

A 18U @D i P80 WP

Lovk.  TIQAN  CEL@ DLl
0%  L2PeCh  Bhy 1oL
h38 1 Al Mmovia- - 10A:-

“ha hC ncné av y O\
hd U-i

APLTA ANAD WL QST Y
ern Q-
“OF% ERPLEON Wil FPLY:
COAPY ol 7 RS 10O
P.9:"RE AR FCma- A%l
Axm, 9"LAn--
h Lada vy
h $I°NTY hérl P
£ A 9L hn e ALNh-P."
am, AN QAP SL2 Wis1& heA
FOPACY (Y4 L A R 1| CON
NILET @l Ph:
Ahm, 3 A
‘007 Yy ey 294 18
™hre oL Nwenld Nlo- 8.7
INNche@ N10L::"
NC A M-
“Couns AP NPA- NZNL:
AS LT NTSC DL N
NONE 15 Mg Novy @d-l-:-
oAy o0 9D W3NG
e AL ovady- hilLY  AOhlly
AE ANLT N8 hOT A% 0%
0L AOY®  BCh'y  Avk S
Ol Iy oo} Al )L
0@~ hllovd-
AP A0 AT
“An TATAT IO oo P R
P00 061 ANE ALYUCT ALY,
AL7G (-
“hICGS RIS LU A 1L
IR
A€ 191445 a9 200
“HL Vet N AL Vet B
A9 BAAY AN QF
o thilro- G o-
0@ iAo CTrE@-F 14
Py NN LID KWLLIT 0@+
n-ren  LASRNO-S
ehemil- oM
Ana.n  hivy  hll. g9 Pl
PHADTT ACTIP RSN AL
PTAT L7 ©L SPC TTIPT

72,5000

NOVEMBER 2015

0Pas 1914 AL AT
L W8V LA
1L TPC RPC IS
1l-20 ool AN QWY :
réfe ool ALV
&l AOATAT NG 19077 AT21S

NGQPC 196 nILe ahan, CP
UL A@- IFUF@F WA QAN
Ay PC0 oL S 18CLN:
PPOLAT MELT hooM@D- 34.0::°

s

0270 1- PALA3S  PANTS

mes  OTHF  Lih O Panf-
AAQ- L7790

“ALBAY- ALTT NAYTNA Nhed:
meg9oe  Ae  agy AL Iinl
h7fhn: SNG NPLE @Y
LOLAN.-

L£79° 1NC 0T 2780 LI U-:
aoon ALAPNC
ALAPIS W18 hOA. DAL @8 01
TC oNT TN AA
Awlcao- 0AC 1IPe PaAh L£9H
0.£4°7 +Ama. NA oM g
O 3 S 6 R 6 %0 S | PN T 0 S |
MA@}  Afhovhoo KRI850 @859,
LovMG  AKRIL AL g
LEI4 N L9039 ATLOCTT
oL 380 1S N7L780-
Nh-d:
"Nl PAC SPA 1 AN NFYTA:
U QA @S PmAY® AANTA” A
AL FOLEPATE ALY 91 5
A4 h@TTE A 0L 0 ANLET
ONT 10 Al
L79° W18 0L W9 L 1ol
.0 CoIRL00T /2 PN LY
LAY AYUAN,:-
“AACT A8 1D 18O AOTIA-
LCMY” AI8LeY ¢S T6H AT
Aa-v:l: UM TG ANG D
LV ane1d-9° AN nevr llLar
229" AN LLovdlN.. LU PAAT
ACUYL 188 POIAT v H21P)
COAEI PIC ooPY Ty ATINPP
L7917 A fhSy TAN Qpoo-f
$ART A ¥ 2TENT
“CANL hooL T A QP
LA ML 19l AN 2]
1L @ NANAT Ab Ad
AAN AT mn? o0 T
AJhCovy 10C 2707 1o+
AAD- L79° " PPNAT PAGQ:
AYEIT ANV'AS ARYT NILY AAG:
477 A2 AL @ 90277
had 2@ ¢ hoohSa- 126 (90 AN,
£1m 4 309" QAT
g ML RCO PNTo AP

«"eC
73

Department of Common Courses, St. Mary's University (SMU)

56



t« ¢ her

Y L PN
av & 4 h 7y
(A 1a74-007

fao HGH
ao ), 4 @

50 n)‘,’.

h-F197r
A m-

PANG  hag
AL hhhoAk L5a-
0P Rb.nd-n-
U Al fema -y

eoeaanng-
M3 UL AF
T ha.
AP4 o031 N%R oA
AT hhan,  acrec
LONGA hILL9® @f KL me O
Pede BAATT NN Chél @6
ML N TN P9I he
hoans AL INGT ah ¢ Ma- ALRT
v AL 49 mar bl
ClPPA: ANTIL ovMi: Al
MATPA W85 @ @®1F ANTISDr
PN hAG:
“UA NLANT N6HE N PPee:
A hAMPTE 97919 hlhLY hAS
hm?% e AR YYIC hA:
A1 V7 ANEMN” AADLST ADLHR
NZC® dh hahl - 1709 Agse
AAD @17 U POA” hASE
A NLANT NETHE N.0PE-¢-
PODT  LITN TN

Pav:

-

NCA ®LOL0T
heént mar: 0ok +arm,
A9 oo@em ONAMNT  ao A
AL pany ATCTIY L4l
PMIYF NACTM hPAN)

YRAT Y £eYhe  anls N
WA hitr 240 L30T

Al AL Advd.?

k-0 APLNGG ATLLATP(C:
1771 T TSR 1 1 ¥/2% DU | P Y DR VL) DA 3%
Oy k-0 7% SuN TNNI ALINC
MEF® AT A8 226 C #TC
AT POIINLANT 2T PAY
Tod T QLUT ARC Adeas:
AYTACT  hdosPr7 27077101
ADBAY - CPAR 2 ARG TET Y
FURE PICAT AUC Yo TG
AIAY NG wen?

(oo LAY AP Lo TEeLPT oo

AT

1. »al  Z2ANA
CaY 36" Yay

2. P09°N A0k & KOSOE: hel
O kAN DALY ooAN Chard-
B GUA T4 ) R i Oy

hiLeoy 94

LHEN LAY @

All generalizations are
dangerous, even this
one. (Alexandre Dumas)

BI-ANNUAL ULLETIN

45 P

ANy Fén  RIBTLLENTTL
oCmm  hval 717 o9
nval owf) Y@ PO -
megn m7-
ATaE ooy holelrSm @13
N ancCrHa o173 74

h o LN M7IU0400
AooP(IN U8 oolfy  hANTY:

BT AEI” I\ WG avO POyl
LoAN: CAhAN YT A
e e270A  9IC A9
ACINIG PULLE (Il B,
hS DBNTAT oodIA

£h99C
£hor
oolIC 27

PCHT hgLAI. FA7a)
70047 ~AANNT oo NP
ALCATY T AT oo (1T AG h-
ARATTY TITET -t
L.0°nd0. vyarx UIC PCA
0L AP STAA.. Ly NP
hae e 7ath  (s¥lv)  9oC
IR Ul LA B.ACH4-0.
CUHNT AT PAPO. ooGC 999480
Ne% N7
ool 1Y 9047 Yo
L0440, 20N Ao vl
WgLAT T NIC 1
h@ls AT U148
1@ SANSS

nre
UL

neEANSS ATIC 4.1
vUNT 1 9w A
S A B T VA U I Vb B O AR A B
A@-1J7)  hBLATYT ALY o-
NANF2T77% U he ANGS
né-N., ool 2717 TA@-::
CANANRG D7 LA B9°nd-N,
aAgIa NI Lqnen.  UAT
TCTHT hal-
SANRS A0 EoeC) PCIP

gow (| 8. 9° 7 ¢ 0, T
gl CavAn-l 29°  UANTT  AY9
PACAC A°C9T  hANG  ovhim

ally 2C ehm-fa- vAN NF

fr.O0mas rLe OGP

UAn Y AMC Poodeel

hha-
TANGG e

AT BI°NS-N.LP

Ila)' e
ha-

AL ALCHT
hrPOPn,

NOVEMBER 2015

AU 99.200AN 1T TIC AL MY
vie Z'akhy -
CANLY  U-AT Cr9PT opPUL
TNL0ARYTF  ZAMSA::
IR CUAL PCIP AS
ADrES 8.4°0e-0. @l fuan
TUEBC Noondol NSANGSS PCIP
ao W /] AL Novooo Ch
A EE@Y 89P0 O.LP
| YR A A
YNLTONRT AT
CRCHC AC%1  hAANG
hoo i 1 ?97.£mM
A@TEE UNOP ZTAENY FoeChi
oL - NNY  AAN @O
ToPT  ASOTFa-AAT: CTAF
CAYT AN AL ¢hoowl |
CAL2TF  AaNaNnN (guardians)
AN T AILTLLTC I STNAN
NLAQ 26-0» AALFSAN " ALV
Yoo BA49Une-a. annls N195'e-  w/
A LANGTT PYNGT e
e2°akh 1l AL lanCHR
BAI°neNEER PPN PRANGS
Wl héhF (hBN  ovhR
ATS.OAL  LLCON NHY M
v 11 eo.20m- I AkhP T
VAT hda BIPSA AT
AL AS hP7r? YNGR T3
TNLENR DYy LANGTY 1
CTAPRT oowldP DA
DACOBRSAT (MARNTT

0.0
hG

ool ooy ANVTFar hol.0A Tl
LANGTT)  AONL YA ne@-avl
NSANSS @O A7 hed
TIUNLON  EMC  AFTAAD
nit vy ao w7 T AR
CN4LAT @7 (We1s: @3 LC AS
LANG) A& AL AT

nuv-A-9° A%%.00M AU N7NE
aowl - 0A- ¢ 0 kD 9PUBC AL
Naoao(Ch |l

e lTha L. AT LN 2P
I0@9T  SAONRS

TFAAT: AGA A7 AL 17 @LNH

TALLTTN?  WiIL AL Ty
UATTT TIINL0aE hh
TNLEAOR hPF: AT
LANGT TP MILY UL SIANGS
hS  Ah h@Y>P

LS TP

Department of Common Couurses, St. Many's University (SMU)

]

~J



A% 7IC Ahat h&CLk oot (14A
“WrEU LeCT FCF hI4.L Ny 5.
9740 1A G- nLIC THO-T

APERFTTY eUY
AN P2 9I00Y TIC hI>-(THI®
: PRIOEI® PAL. 1IC AL, 1D
Nt “e4.00 heF4N” ORI° “AANL. hiF°
A Kewe9° LOAN:: ATE T1C oY)
HAT RUSAL (978 HP 9°LC h& LA
nooPy hBHAIP:: PUPID<Y (180
ATKNT  PTLFN  hppge ooog
4 At

Y 110 A2C NH
LFAN.. ATEE T TI0TOO hQTFICTP::

PCN Govd 105 h18A WG P14
ASFDY 0 AFL® QD (LT OOT

2284 N1ELTO  AavAN-
ABTFO 18T AWRCHRC AT adoe
MOPFo - A8PA “PPLAm- OAF.” NN
Q8L OMF 9 KACIQN ATPAL
AL h9°::
ACTT ANA 4.2 No@-8aod ¢ (Tt
AL ATNeo 2hahAqt
ATIC holedt QA ALoeL hom P
RGO IPSANT NP LaP<Y
ap@s, dAt h0:k Atem ¢
AT A ATRING  PRAT evdiNg
ALNNE BPSAL 17 AWLTF OLLT
AW EIPS avPYT hAGPUPY KO8T
An9I9@-Pp U@ Y - fUAFT G QU
A®LHBLT (MMI° AHT T AT (LAN PATL
a@ P uAIR A9t 2ANAG::
hOI8TE. PWHO QD ANEIES. T
PAAAN AN £BmiAE AAHY
NG Q0% 23PAGT hTHTAT
e Q0N AdRoel® - Qcade
KPAPIPr 4.4 180T AT O1C 0PN
{Ld-ﬁg_'ﬂ“ CACEN Y
QeoMLLAT° W18 OPT WY U

v-AoeGTa. - A87IM. LANCA::
QU hAF@: hG9° QLT P0TE9° At

aygea) QF AT ABTF@ OLYTIC hIGLLe
HR oIPA YO - hRD
AN Wit

AAGTFo AL kY
oL+ NCAEEY LE4N - '+ hoe& G-
(LevAQ- T ABT@O hQ\ID AR Wiy
L9° (18F° UT 9°F £T7-Jd\:: ChoLoLk

A (eode mA evahl T PAS. AN
NATF A2 (e Ld 1@ - PIPAL
Ahan... LY 2a@<C:: "avera” @farg°
T4 ANt @<z 9T @ HCM haoa)
PPLLA  ARD  hPIPATIC:

¢ PCh P AARLATI® G -
ARYETF haFIeUEIe o-han Fac 10C TInt

Ta-khhd £71040:: hnolg
e OCE e AL NTAToP hD-CTAT
og vAF QD W1LAIMIY
AUy (LHCG 1P FAI°C 1D+ - WIRIG
Povg.meC SUN::

A7LIPC IR W28 POAIC UNFI° WY
OoFRA WIRFLPE AT “0PE (MIRR)
AOPLI® LIPA. .- ETIC @ 00T RI°C
Ml PBUIN - KIS U1 WET WY
h18L@I®G  WHGeIPr  (10P%geti:

paiforL e PIC PAIC::
e FEPHD:: hRANT BUY?

NIEIID LINRG WYEY RTINS @LI0P
2ANPA " PHNADY aonF THF ParMAiE
YL OAT hO+IILL NG O
Afe LM ADS PN71Y @€LT Q80N
AGLIPIIP - P4AGOLI® YD - hAk (AL
PADT PGPAG N avrk apdo R RhA
MOT OT ALLCT e 8rC
PINLTF hPPaT 09100 PhY GL1T AD-C-
A7 me FLCIPAT:: N1 AP
A.P2 L9° LY hPA RAAN -

OCI° hASRE AL QANPATOF 9PCPH
(A.2é.nd7) AhoE g5 AlAN::
“FILA0 LPLIP® ATICT 20AN"

A@< A1e PO ool BH (el
@L NP LOMNA:: W3 TIF GHIP
opsn /-y bTAN PAnlI@ ot (G
25 PP AIPNTI° hearCoe A0C
e o hso NG TP AL
AOFAT::  ADRO: N P2
2O PN a0 NG WYY ARATPANT £AA::
“AAHLY" A QDD - “OAHY
e PO 017 TP hIP3e AT ACE
nNAAN, IC AANADIPG $EDF hRCTE
ANOTI®?” e ANNE AQGNTS ADPL 017
ACE NOAON D¢ Kihi@€ QMg enge
¢7 Am@or NP ADPF

NHLY ¢7 PAMm PO hevE@9° 1K,
nnam tadde ¢ N20 AC P
ml) REPPF @ (0RO
QALYIM U277 100 AS 2007 hdE. 300 IC
70:: Pooc.a@~ 18l APLND* 300 C
Py AMOD FAIMG (DE=0"
ANC W12AR7 helP @FL (L oPAn::
Ati- “Ah0 0717 ehao- 2~ poo:
Q192103 P9°CI°C Pr QDD

hatt a@- ehavk 2.

(H FeFS  PANPTF oo¥d oh
NBATD  LJ@PAI  PNF  ALTLPFIC
NICHU: U PPANPTY aopd LFAN

vAEY 19 WrFanT::

‘@ 090 OF (QU-T)"i PHY A4S
gOAN, AR CFaDC ZTAY 10+ LOAN T RTR
ANOL e rs con 27040:: ATe ao-
OAD% AOhtae Aa Q727 a7
ncon AATY AL o4haLeo-
2%8A:: LHO D4 MCS NL7
ATE9° 09 407 WA meeR NNk DY
LM-AN:: 1O9RLLOD (% 9T 104 $CM
APAN AN OHOP @ ¢rene @Far:
OO AT WA 10FRAT (AN
0I5

THO° @A%T 10 42T AaeAT

LAPS 24519° PALANIPA:: QAHY
GAtr LMES “WYSTT 0T WYY
TOROT: APTT ATRSAY WP WA
AYEI® 1207 WPFTY TEAT N9Tat
ey aop NiLdeaHO: G424 8Ys-d
avAADY e Pwld 9°h 794 Aha(Lo:
AN 97790 ap P WIRLHwID-

Yo At hmiNs ATLCA
ADCEOT9R:: cU 1P QGhI&F oaT
oTavs. OAT PATOT KA
$oCma+ CFONIOT hOAS AN FO-9°

N4 QT H FATPAT::

WA AmFEFS 148 10T (LLAAT
PAFIP:: CUME A+ hAaTF®- hA

A oyerd. ot
MF YUt oaFo §oatt £ A
“hhr918y @O0 ™ o4 2uT hA
20A4dh::

“PC4 WIPCT £INIAA::" HY
gOaA, hE9T0pC ROY° YT LePAAl::
MALY ALY OCC MNLNT OPT

Department of Common Courses, St. Mary's University (SMU)

58



. VI
eacher

BI-ANNUAL BULLETIN

NOVEMBER 2015

+hovk Q1 A8 Peamsd NAPLTFS

NTLTS (168 hPlELe DLALT 210
NC - ATNLT heLaA@ AMA(L 1O+ PHY
F2AG FPAA, KIPOCT:: AP Aha 9.9
NPT WRET 448 hiddlé APF

054 At At
htooovy \1Lavy bt 4Ryt N8 AT
PHPY APPANT - hoodd wd .. AP
AR PRELMa- NGt AP WIPCE

1 PL PTG WIPCT £INTAN
tret LAAAT hHP Hov}
NeUS® 3 Uh9 S haoI8m- LUP? §¢
5 PEMGD PF NC AI8IMNTY,

0F Phporpim« TIHA - 116 SANID-
A@-9° AP BTFAA - @EI° AA 1IC
SC NPYFICNT LH LLCAAT 2UT T

“Ah oo 489 mu hae 948
ATGT &0 avIRC PPN wWAC AATe
091 ADMT ALY 1@< AT ANt
LENTID MEROT 10 ALY “P1 10ch?”
e 2mEPPA:: KA “4ia w03l
LAPN T PavIet AP hHLP N1 AA
NG YIC U7 £ OAE evIRAET P
AT & “l” 99T aameT
ATATS AU &40 W78V FmeATi QK
PATICY 1G4 RNANPT P40
FCPI® “PeFi PANT PIA. @i
T¢E 40 ST DA ‘AN G -
ATFOOLI ATIAT WILUY P90 PA
ALEPAATIO:: A0 e ht &hid
WOF eTLNAD-G ARV ALLA? hiLy
AIAC hé Ok we A0C:

KGCEG WGw-p OHF, PoPAANTY PO
ALoLPT  hBaYavC NEMT AP

npd PAT1-9°
304 P9FIAP  RWG AF° hOA)T
P9CY° Y NPNEPTF ATE PHFY hrhd
Age A PANAML FOAB(AMSETY)
YE “PHA ATG A
£04A2" d° 2m

- NILET Lge E9°C ovLNT (172 N304
1 LOAA - /0 APLN NPAN
TLN (192

AU OROPTAFY Wraeh(: " nhivk @
PhlE BN RAAN:" AdrE P9LOA () ha -
(%7 9°0¢-01 AR LN FOC ANAMLE
TIC o ATE OG0

NiLY 294 APm-T” WA
LAY APFNAAT AP U9 AL hPA-
PAGFO.. ADFD-g° 099 001D AP

PI OOT CHIPC
087 087 W% LSO
AR 17 EOF Aftinh
4LOY AN POt DLPS. (LT hE 440

0Nt L@MA:: L0 L9

apqi\ FIC hdvim 1o -
APAMO9%::  hH.e %A hOAE  OC
04 NAAF" 8100 -“P1NE-N9°
WIBHLNCNTF T Pr° - @
A0 “haldt A0 Phat £ 844" e

? PPSAQT®  hhatPF  Qhd+C
PaoA@ TikG rat T AT &40
PHAP@:: 9y QLeNET 9P 0T

horie? QUT PUN ooy AS@O-9°
21t (M P9PYOICAT ADMOL RoPAAG A ::

AN}
(0£9% MS PA PYRT L5 ha'V::
N+H9enE 98905 ToO PTILANLT EA%LA
10 A3 OPF (¢ AFYE Heor ¢ FHNDY
FChh A¥gFu:
amg® oAt 13 Y Foad (o-

AAPOAD- - (M116FY AL

O LR W90, AePgPANE ATTPINS
L 90 @AVF AaegPAp ooPnC (i LH,
TNZANKE hatd LavaATa -

AhPHG (LHGYS WHLEG AHLE 10 @)
hCE  §C m2  RATS

ATMOTY  RANN:: (A
NAIC W1RaPPE, oo\ P81CF 1Y TIF

AL PO

ADC! &+@ K18 AOEP! 1o-C

h718 ? Ah-Pu-7 20 NAu-? A%

emeEN” 99t aAmNPa@-

AT TRPAT:. LavAAM”
AB. A aoiPy @e9

aiiye QO W40t AmG@-Pt

APHIT hEAe ARLAT® - (T YHLET

@R9° haPAINe T PANT 726

24N D+ PUUTC ALEPAATIPE

QMA@ W HE %Imédt h18:: AR 97

SF hh-em e RPY AT WMo Sl

OFeci1m o8 em @LNA & AL

Wy prir

oA BT ATER
THOABEY “ROLTIMN:: A7

e il

- h@EVZyi: PARIIP ALY hAMm'?
WILCANT  LUSA::  QAHY  PAINEIS
PPHIDY MOP 9982 10
gg  pOMmA havyd

AT PROEY Y
AT DAF ooPrY ZSHR AFhoot
F/ATFY: eRhATO ImC Ahan. U
LD o AN AL OATECS PAST

A NATET QATAECE PART WGt 2200k
IC LM PlAe vereiac: 04D
PACID PATFEPI® OA AL h&TE AoofH
LPrad:: QOD @L YUY (-0
08FF  tesphnp  UILFDY  ATILIITS
Pl 10 e oY hCIPY
A 1H D h? 2PrAad:: AT AD-
AU 10 - AL @4 hAo: h1LA“T
N0t P£9° NPA hCI®E ALDALI -
POVFAPA:: TAP amd aoirr AANT..
PIPFANT hRooA TgP::
“WOYTG 1ot S AT N T2
Paq favt @AAS AAFECT Wie 0P
nh1e 04 AOm-

A%t ghdda iloe 9y QA
PTEEFPAN: av it Pe INCT TN
2Amar A@+ Nt 92718 YT ALLONNC
P07 WCIPE halohg (rN4tan: ¢
v (Lord hhadt hC9F
AN needy @86A: hilu hne
NLA T4.2000% e A% P Io: A
QPH®: 9°VAC hoLht 9C A@ANT PTTD}
WA Aret 904 BNmEPs
ANDE LT D LINNNPA - §91a0G a9
PAA @ °UT OC APSLDANT PANAT
LapAl::

788 SCOE LAA:: P99F PC HAT
$8.9 W18V U

M1+ AL P218LG €924 e
NOHPF  HIL AL FDPIO;
ntrmPa@ et 90Yh

hHLY
2C (ST

P04 OAT 380 AT LaO@S NUGLT
ot WY A QTR
FAPANT:-

P8.NTHD: 11C An hiLtvi
AANANAY W20ty
LoLAT WG TINTIC 091 h9TT £o9P
PAA  ALCID:- “PCEE POFE.
NAD* AAPOT hAT::

MROF aoyv ao P G AR
FAPAF:: hA2E oo9PyC 3050 PG
PhL@F HPRE AL UAET AT hECT
A Fy- 1@ 30250 KM 0g o<

THI° hPOGIP::

ATIP9INT 1090 ARNChhI® - “(LbC

LPoh WIL.S BAA SAI° (SIC “ILPC

L WYE ISP ATILPNAD-

AVPAGNS T PhavdC HRANL

LY @ h9ork

NGO P78 PALPE OC hFhe o

210050 Nov38.a9° (AhhIoEge

PHINBANF D AhDma) Pof PN ETS
RBLD-PEN:: AEY PPAY WIavA Dt

A Poo¥md J9oycet

ok el Q0 PEC UL RILFTYS

Department of Common Courses, St. Mary’s University (SM )

59



~Lacher

BI-ANNUAL BULLETIN

NOVEMBER 2015

e — ——— _____—————————————————— -5 S

NLeI® N3A NCOA 999U AALZANT
APOT 10+ PR oo PCON
APOTSE  AQ8LC oY 1ICTA::
ATINFDO PUN COO aPIPU4 apgPYLYT
RANANTFD: XA “IRhGFU-? Mk aoA
ANRE AZhC 99 AF&CTH: HOTC
MFrT Falk.” P7LA  WILCA- ANOA
AT QTLFA PEC #65S
PNALYT N9%TF 25764 oPIPUSFI° (.9

AL Qaoy@d AT AN
aat IAMIPES Lhdii
20458 Me9e:: h18.9e0-9° htrNalL

2amSih oL 3L Coh oPFPUC?
ae )l BAMGTA @L?" -1k emePS
Con avPyc AONSNT K1RI0C
AOLAPTIIO:: LU (1 hEDT PA 3L5P (NS
A1Aa rCh HThaAFo- #6342+ avhhd
Y0C:: .. AGeeNOE hild @L1H
AHANG 2%AN:: 385% (e 1%
ALGME WP (19490 v-bd PerAhsAt
ncea  ov9vyse oC @0t
PILeONID 1IC £ CON oP9PUC AHY
LaAma@- Pa9°197 dmF hhdeat 2.5
Yo Y ANTLAT At
Wre+ama- AADPIP:: oMk
oL ONENT F DAL +het e 17
£ 0ot ehdtm Am+ “Wi1L! 120V
hh! 9 ARCTO® 10?7 LAPA:: £
ACATI° “avPEY  POFPAD" RI9TL:
AD* ATV ATLHY 1 u-R YIC
PolaoANFD- (A8 9Lyt aviRC h@-::
@YX APOT ALPIATIC T ATET AD-
A% (h$ hélE ¢ Ao 0Ll Ah7?
5P $oG RW181445 WPt LG50
ADP oG4 NPT QHIDS & W18+
A QLALLM Tl AICYI® T1Nhe@-
oH0A AN 041 A0S AP AU A°
10C:- “If the only tool you have is a
hammer, you tend to see every problem as
a nail” 9% 423t &3P AQQA TP AN
U 9° A0
LaPAAPN" A° 197, L.A0%
ou-Ch 25C 202 had LovHM -
ha?e P ATL0T e+112 +he::
AT (QH)

Ho a1t 1o

AN hneahd +2eL 299 A7
A 20 PULA F2h TICTA:: hhYe Con
aPYc IC AN ot hdid

- @It BN AT PAYC AL
AYrIE 0N, 106 AJTY ALAAT:: YIC

h18 WI12hRY oonilq DR9° OQANLATL
AaPQPN 2°§mT ATHOT B8CIAE

N999° AL PLAI1DY (LPLCT h@YF
MIRUTT ATE9° D AF4aeq aaTad

AR 22t (RLP +AR/RLI
P9l4mm+  PFhhaT aA ¢ aoelh
AL.MC 2TAN - £ UL KPRLSC AP

- PLECLAT °MOC WTR0A
hPs ovfiavs, AOHHic-HHh AT°Y
he?

A@ W18V 10 Al

2y MER. AN (S ¢ W e -

PLhRe v @ - PaPARTS 09PN
o-mtEY  hrHLorm
n MukC ~C (PP halat

AooARYTTY (LPOA W74 £A 270 10CS::
(L& FC 1€ OLA4ID CON a°PPUC
2286 omAT AtmPO@ PFPUCT 448
AL ArBANAT LMEPPA:: DELD-IP
e owmA (FL hht

AL&T PPLD- PbT IC:: AD-QD-

CON ao9°Ys. ATHPS P PAD-
Wb (20 90H 1@+ 006 02 AP0
NCOr 920 heRR9° IC 9°7 S15TPA?

ALYPAU-  (Hao5e
“KRIOR ewe. MC It D7) AARY
A9°F (29 QPO 0847 ANATNTAU-?"
4.9° AN0G! DT APLLT OhPTETRTFY
@A FAD verer PANT PRV

A8V P NILGFD OC PHCd APTFY 0
PhTET D+ AACS 9°CP n9°Ct:

WAL apdhar +MShE WILPTA PTPED-
W8 329G WI8AdA ardPhC @L40-hha
PA@-11 ACh? £9LPCN 71048 40C
1o @ CON aPPUC HE 20c4hi: AYE
OHe Coh ao9®yc NF NFVL
N2 (@E MY ORI PART
Jeh PANN OHY A2M7L W81
gaohcA::)

are-Fr 48 he b 0e° OPA
+ra0f¢ omEY POAGNT Coh oo9PUC -
(A QAD-P@-9° Kyt hEDT PA
10T £99C - h(LmPE OC S 9130+
P/¢- adp\( “TIPUCT (L AL
LPDS- 3L50Y “wluAT” fe

haPTF h2Last A ?97.2019°C
Ao 1238 ATFEFCE hédchye
hFCPo- ..,

2Yr AU 1mov  e9eyeseFu
fracht ect
oL W¥& °Pdhd N%ehO+ 1H

0 eAhOLD: “rTacaty mrPd

WKOAFPPF 0LINC L7 NAA
AUY TH OTI2AT 1IC RPPLOPD- NCE

PAPA KCIPE Aov@(L HOTC WHASOSNS
NIRRPMI® RFC: W& P Y PE

ARPCIO::
A1L5@ hean.

AR “Phot Govd HRY Ot AR
LR 714 ha PUAT 9°2hc ANER
20 9aod POLCENFA:: +hatl

0taae v -Fhaie
aat has  auat

205 @L MR PCE
favg\c
(LY H AZ+ ANI&TeC0S

ahad a0
LFANG  AGZLY  LAS

AATIPLN LOASA:: ARV v ha
OIS PR9° (PN ovDMsE,  ZILIPT
(h§+5o- 22,9107 0ol Fhet
gel0nNFdh:: eI 0nlm-
19 gAPPA:: Q“OTEATE" Uat hapTF
AL P1@AL WG9S WAGPTR Y

WIoom I 10E AABL kG evaqt
PAOT (AT FRLLT SHIAFP AOTS
AT ATE D90

NZATFT  “a0@ 23L& ATE&(E
h&2.chg® AFCP@m- - P29 hoL0047
A hI2Man®- (@Y (UOT

hHv h$ @ AdmaF>
A1IC - 099 094.CE. hIRILANN
“PEMCT ARUIC: CACIRCT ANIHC (7LAD-
10 YeTITFL PO WIovsi: WG9° QD<)
hASaLAE: A"adae aPa” PHavY
PALNNEG &CL AN ATIAT:: Ui YIC
“FIOND- (4" W10 106 P9oIwsar
av\hgo° 1Py hé« 116 v
A189%0vM IO - ACAT D -
W (P0LCITTT hef h
10 hdMe $C P7.e0¢ PATO::
AIPTRG DD+ vergv ears aop@E oG
FAe §C& QAATTY T 09940 ovhneY

- AP WILILLAG (1997
U7 - wurre MY 9PC U9
YIC mH ooPry NS@-P §C ANLTITS

ARSC AHU 9°LC AL
AYWTC OFNT CE AHY 77
hYaVl oW FALH
AL N4V AWIPC NA0T
THCR &CL APOHmT h¥Phc::
L FTF Poemet Ao OPCN 10 A9eUCT
0AF® oot Aud OPCN Y@<

Department of Common Courses, St. Mary’s University (SMU)

60



. Vic

eacher
OAL AAML APV CIHE 10
PHe@ AUY NPCN 1D AOCTAYS

Pmé.C evIneNC for@m- 13§ QY
TG @2 h1eyh @89 ho-::
APOA PAD: 19T (THCALIP) PHTTOS
e AL RPAD: St (1PLIPAT -
1IC 048 WO 1@< - FOTAQTI® ALY
avADFP GATIG AR TET FINSP
AT DI® (DG PING FCE T
ARG oocAt AN AAHY
@LepLova POAM- AR NAVIT hFePAh::
A@D 2 PCD AHPL 1D+ 1AV 10+
i FCIP @i PPPN OVLA
N3N W38V AT8U-F gt evanh
hecn o4 qovd4 @4y
- PP PNGTS ORThA DYLA:: hH
PPAC AN @¥LA Nevhat 8.9 eam-
AP FILAPE AP hALE NAL hle
APFeFS  QUAOT  AecghhC: UTH?
AR ATNDIL:  PETY AT ¢
goUNFG apmF Agpav-At: @HF. LOA
PP 29OMY AATPLIEY ATP LEAG ChU-1
Hoey hHG @« (@ INSOF hCh OO
eofie QhLOOL  QF Qo
LIMEOHA:: (LA ALDOKC: (LA
KAPPCAT: LE™YU ALNAYT: (LGIC hPLovT:
(LE.CE AR Fap¥i (LFapg® KLEYF . PAN
CHT WIS.U- AePGC PUA AN - PAD- (B ::
PANT® PCAE NATBATYI LUT At
AICE LA ARTA - SHFS PCE HRAG
@O+t PTLPRAT ADMTL A0OH  AONS
AT FAPSTPA:: hTLE (LPT G
871C9° O ORI° PIULSC OATPAA::
APACAS §F D82t htaoGti: hooGFgo::
U7 TLHEP apAN.P £FCY:: .. CON
97 29 ADWSI® - (1974 W18 S APNH-OR

£37Y° ZNFE Feh et ACPT
&5 M2Lh0t L Y-
WSt agecantu-ge

o Aah AP FHTU

IC HeeH

“G@PC ODC 1790 LOANT N&PC OPF
$ a2+ A

hnemot  (PEFeT EPC LB

(4 PePTF  eohhd 013 QCLPFS
PP MmPFPF hols o AL
FHLPT OFA% AT69°FD 091474 AU
&P  Pavpaese  @PT
“WImFAG:amean: 7 oo00AS APmC
09T L99° A§P4
W e N8hLS NNCE ot
1022 @F NSAP TF hPAL
ovavy P4, Nootim- K& POLPLY 1D
“08W ALC: 0870 AL APH10A-
haAT12@ &F HAA NHPTF oLAAT10
£C1F  Afoos. AN FoC
aAAY ho-Y hiv FF
hGL9°::

BI-ANNUAL BULLETIN

AANA  ADOML AT P9HOA  QUIC
@arIe Py (o PP PRI 0k
ncat? AAT - hPSPE PANNA
ANt heater Otemeic:: vt 0
hAALOA DF9? &9 PAATE TFHPI®
AL @i bl MG RARAT

ARKTPER hChF@- PO T RELOIN::

PANANLD: AATEIPTF ATL5D RAGAV
LAD- OFF (F NCirkS? ALPAINT hhret
2C £171CS

hAPMesy LYY LONSTS h&
ne0at  sho- oar §PC  N§PC
LS - PRNFP G&PCYT GPC hAID-:
Ny A0G 97 P10% 06PC
QLA (Y
PAGD &PC AT FAAT - ARV N9
AF&TI0AT NPTA R 977 BATA?
AGPC WU OO Y DL
1LEPPT ONT ooNI§ W 8I°%::

(&A@ a1t W hmOP D%
copyrighted!)

@ SFD 1N+@ (Lt DCARPLEY
AP W1LovRE P e PHood-Y
APOT oo3H BTz “GPC  H@DC”

Pt ATI8.0 AUy 9101 Y@- -

D887 hHA  hel@Y
W2LATPNPPA MRT “BCAP AL OPFHY 4T
RAAD PF WIS TAAT AR PqCAE
LLIAMAIC:: “NIRPDI° h: LLANTS
AAUY APEY AHAT W18 W37
AFHET Ae109° Qe YA ALadbest
0704 oAt QUA APFIH (L4°hCo®
“PAPE ArF TLhIPNTAY P2 &PC! h:
AHPY Y@+ hIPOM @Dz hIOLED- §AYET
L0437 TIrPTay” 1A hee
FANFAT:: hP: POLLS PNL AL 1D ...

AONHY £GFRAA W32 P!

@OLAANA (Loead: A+ (LT 34 TCEP?
WerhthT: AaeT eund 92103 Aewe Tt
ATONT L N“GPLTP” OC hePTF (A

evd h@ oLy ®OS

NCAT® d@-C ootPy Aalid:: hHy
WYIC hSHY @LI° OELFFu-F 9°F 179°

&N POGT .

hadNA  Adomy-9°:: hhdoiP

MmN TP IC P92 hangt
hCALEr 2Ca W4 QC AL 9P @31+
@, (Y S84 AN 7891 f7L.0A0+
NETE h8TOAL TAAAT::

AT ooec 107 99240 PhhAML@-

NOVEMBER 2015

hecn 1Hh ©8Y 97 AROSt
nCHLEr QM9 haodlQ, AIRC° ALUT?
PAhOLD Wi T @ar
hGP° P 08.CO- EALSS
AP

A8V WUt AtisCn HeP ANe
L0987 KIC PhT OLITF eAhaL@: “hé
2O RREAT @ QOO hfAAP 109
SAPPDG  FACHFFD  (Lpec@m  IH
@EHEF F ovadANAI® POHA - hhRT
AART 004D 2(+7 19 AD PP (1FIAR:: 9°F
AvaFo- - 8981 901 hurEy QLT
ov30C N8t £MG Ahvrt AThldek
0+t $2 te ADAT
ABTAE MFY hELOTOT ATIAT 1D NAA
AYICE::

LH. N34
eraoAnt @ 0PI L0867 ChUT ACH-
4LN “RE8TIAL: aPGLAT RPEIS Paviitr
ANS BT I0R £OAA:: AL9TAT 1@

hreaxt

A1e @8R “204LY NTLA PPA AP
P9LMe- PAHA TaPAAT PFo1L oG (4.C
Yo ATe LR hALEFEFY oC NN Fa-
eT9oUCT h&eA L AROT PolntA@-T

¢7 oGP AFs  NADPD-
NPt PR eTIOS mF AL
Mt $PFPA:: £1 oGP (T

P ANHC @IRF

W18.140F  LAIGFDG
POMAA:: oo S@ FIAP PHC WPIPP AN
011449 F AL “AO@CLY: (HY ooLs
AOBLT” KOATF héSt oC OFendand
2a7IAh:: PheE £99° “19 hhur
P oo G WPER AA FIC PaoMG hED
AL AYDEP NYTFANTY 9994 1D A,
hteoom OPF h1LT®- “9vr PYAA?
AFeo A9PP hh hav? A Feg
PA@9P:: (IS AL hIHANAGCI® AAA
hovt WY hTSS” AT ParAnTATY
ao\(} 9% LHI® AILTNCLAD LG\

peANTFD “WIL%E 3 TIATY
o2 hho? eH4mé ALOPT v hb
WING hPA 1O 0T YD h@YT Y@
hFe&ch 1@ WYE PP 09N HeP
PLLCh Porh§P U fAA  AROPT
LA 09938t AILANAC

ABFADI®:: ALY AT AT AP
A29910%  hiF AV tUibs oomic
LA hTT PoomOEIS NAP 9975

A80 thhe? Ahch ham? hahdst
9% AINLAY? QND* Fh 7.8 hASTS

GFm:: PFW° PALYE QWL
ASOFONG AT PAAT ARILE

Department of Common Courses, St. Mary’s University (SMU)

61



Ve
o

I~-ANNUAL BULLETIN

NOVEMBER 2015

haoamt WM - the moral of the story
- 80F AC LUYT “PA-0Ch 3RE 4t
NeAhC TC:: AT AA L9 97 INC
a2 - AP: FH AN

het e4a-6 qo- AN

—_—

hiy N7+ A% B &

NNARE PAM, LPCC0 PECE ANTIT YLCF
D PrREM: PHa 110

2897 (LU} Bchd @ 9P A.OCP e AFi)
- T PoePons P}

M0 CELAD:: PEIFT NDP5 ‘BT

N79maht -  Lo1FAT  Fhd+
arta PHIUF - AAA (1905 h7184.
A2 PBR TPRAG P77 dD-::

aAm, PLCH

ATE Al ATT e (0 -00f
AT ALACP: AN 1.PG AP MG A PONP

V1@ (L2 2 e (1958 A, a D At
(ZA0F ATI0T 107
0:LH A0SO EPLC
A:9OF: RPN F: ATADA!
ANG: 2 It R8I PN NN L1
TRILOIVAT A PD A AL

N NPHDMC:AINPD-:: LI°: 74 I NG £
H A NDLP:LH A0S 6D
PPAD~: AT RO O T M X9 MECY:
oLhAPgiFarpAQ:: P90 FDD: A0 £I%: AN
het: 10T AT NHAO X IR LP:
e oeiiriav s (19790 AT A o)
L4815 BCA AAGPIP+T: 00 L H Y hY©:
DAL F 1L R OAATP: AAMOID G 2L - hiLA
BArH 100: 001 G4 ovaARF i AAT N
LAQALMAG: % AN IO (M FA: Al oP

PO Q:wWs AW PRANRTRG T LA

hcafh: eordntP!
AT ION BTN LI A1 (LAM ST
TRUN ARG A Q0 0FHLATMIS A
YOF WY hmr 1 PATIGN: P VR TP
AN IC: 108 AQL v INs.

P:NMATT AN 10N TGN/ R8T

QU 0ARL R 19T PMPCA: M7 17e:FhtA
hEIPACT AP ARLANL WIS R

(LN TAT:92392:Am 70 : -0k (LOHTHD A

ST o RPAN: (B SN 4ot
AAT A IO W00 S B o0 GO ke,

a),')"‘;:-ﬂ?:}\’}%dv(\q‘:"w"nm:n FarrihleN
P:NATOP: T GVE: $IOU AT AT A IO

LOPNLD (AT AL WY WY 112

DHY:RANLIP: AT cARIPCE Y (.
@ L0 L B CAPAU- oot Py o
oDAN AL PHAD  m xR Ao (1A

AP AAS P D R E TR  h U7 174 T:
+1: 017 hON: 2R D
hILAOAC vy gare. Al
AMEPLENCT NS U 1ICHIP: A
AD R &I MO 1oP6RL L0 eRLATT: NN D 4

@AY 1D aphAAY: AND:
AAG T EMet DG RD-9P: O LH.C: DLD LD

Y@@ LLAT aPANT  hD T WCA T 1D ()
Ae:oPAN::
AMBEPLCAAD Y0P L H: A0
@ (oA Pon A AH!
NAD:4N4GAPT U (12: AP AP B0
(UG LG T PAT AL Q: BT T AD &Y
NELeCh:heAh: LN P
Pl by MAD- AP Y I A A1oP T
sippawserre AT 02109 PUA R
PO AV ANG :MPRT: thA IO T PR W9vid-g°
IO:I0IN T AIPAT o0 PUA: RIP AATT RO

N L B R e N P TAY S |
Ae:aPAN W IR VAP aPA NP AT (1P
Leh:hgPAh: ey (IFAGH: FovAMY: DL A:

A= A0 STPAV A TH AT O
L BV HUTAN I 2 RV EE S s BV S H o A H e UAth |
D n L iyw I (1T AGLATC!

LATYEHECL: (LI repar:

B U AAD 1 4.7 5017411160012 10740
AF YN W AN AW Q7 AUR AT 8,

N0 AR OFPAR (AR PoPAMD

tRAANT IO (A0 R G TR BopA -t hd AR

&rbirbar)hiapY N\ 14T
PAID G ALANL DT FiTHA AL vNPA:

(R b
Ny RO AT DLAIPG e HA 32

MANAL:  PHUY  AAE “PhCICE
WIPhEAT: QAT 1ICT AL 07 AFEPT
amimt  PHLAIN: AMLE (HY  Hov?
aedat  oohnh  hetr 0F  Nevio

MR CYE 1Pl oo (LFA

LY &G PLYT o028 eFAN:: vATE
1’0" hS (’n” eehhd P9°G0m- PhAMPPI®
A70.0 A7 10— q” HETF 0" HEF
Fher@ 099615 D N Pat OAT AA
PP “0"F QST @iz APAA, “ANOT KG
AN ARPA GFD<: “AN0” A2 PA-T 0"
HEF  h2m1R9® - AAHY N11ec5o-
PhE.OCT 104 ALAAS OPCE LoI9° At
0% 324 0401 “P99F1e 89" PI1A
DFAGE DAT WILILIPD hARG ANFD-
“0PF °n” HC A Mm@
" HEF L9 g0 ‘07 2104
At 10+ XU AGA Aaa OOT
PrFLm: G @Oy ANN hHY 174
Ang OH A £80LA AT
KWIMOPAT:: Pthat AUt AndPAT
Rch& FTTPATF AT AGANI®::

AL aopsf (R ARTE het £¢-

nd wal eFALe a0 PATOD
hDSLC  APPMC
AANTEY APN apmPP AIeTTAT L
OaT TFDEL LATEA: QNP PFI0
echyrl: eadTathas  f74er
(PAND¥EY)) GF -2
e1MPPD Och Pl 954 1D-::

“500 (LLOY( 500 O BPSA?" 9914 10C
PPN VFE TP ACAI® NPZXNT
“1000” (LA L9PAAN " Ok AOh.FOPI°
DGR, AT9EL LTS LD\ :

vAPr@ FmfPE - AaEAE 2109
Favdde,  PPE LmPPA:: AYA A0
LLET "AIP.. 1000 LAPANTHN 2PAN:: 95
oo ZCIME T Ae Lavddd:: Ah
h18avans0ar -+mPe OmAY OR, T
ATRMNP 211L0-G LMME::

POPEDG  Pavg, Ao
AN@DI R - R1OAE O 4erdag
LmeLA:: N IOANIP  “KGh

Tmvygqs -

arr

WITLENTT  AooavAh  9°CmDT AN

SFPA: MR (Y “OAoo-@” aph\(

Favamm  hAnE  Peot oy (lovamt
Q1-hoqoo11 Lovmit

(TCT9° AL

“Pri (LAY APAADT F40 NDFove:
heHAD: " (MUAD £1 #2)

“With lies you will go far, but
not back again.” (Anonymous)
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“With lies you will go far, but
not back again.” (Anonymous)
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George W. Bush

George W. Bush visits Algeria. As part of
his  program, he delivers a speech to
the Algerian people:

“You know, | regret that [ have to give
this speech in English. | would very
much prefer to talk to you in your own
language. But unfortunately, | was
never good at Algebra. ...”

Girlfriend

“What happened to your girlfriend,
that really cute math student?”

“She no longer is my girlfriend. |
caught her cheating on me.”

“l don’t believe that she cheated on
you!”

“Well, a couple of nights ago I called
her on the phone, and she told me that
she was in bed wrestling with three
unknowns. ...” [ha ha ha...]

A man walked up to a school and said,
“Can you teach me to read and write?”
The administrator said, ¢ Yes, we can!
Just fill out this form.”

©OO

Tommy dropped out of school and his
buddy asked; “why?”
“l got discouraged, that is all. I flunked
every subject except geography.”
“Every subject except geography?? How
do you explain that?”
“[ didn’t take geography.”

OO

» The most wasted of all day is one
without laughter.
» Unbeing dead isn’t being alive.

e.e cummings

BI-ANNUAL BULLETIN

School Jokes

Mom: What did you do at school today?

Mark: We did guessing work.

Mom: But | thought you were having a
math exam.

Mark: That is right!

Teacher: John, what is the chemical
formula of water?

John: H-I-J-K-L-M-N-O.

Teacher: What are you talking about?

John: Yesterday you said it was H to O.

Teacher: Daniel, [’ve had to send you
to the principal everyday this week.
What do you have to say?

Daniel: I’'m glad it’s Friday.

Teacher: Where are the great plains?

Tommy: At the great airports!

Math Teacher: If you had 13 apples,
[2grapes,3pineapples,and 3
strawberries, what would you have?

Billy: A delicious fruit salad.

Math Teacher: A man from Los
Angeles drove toward New York at
250 miles per hour and a man from
New York drove toward Los
Angeles at 150 miles per hour.
Where did they meet?

Johnny: In jail!

Teacher: Tommy, can you tell us where
the Declaration of
Independence was signed?

Tommy: Yes, Madam. At the bottom
[of the paper, of course].

Jordan: My teacher says | have to write
more clearly.

Mom: That is good idea, Jordan.

Jordan: No, it’s not. Then she’ll know |
can’t spell.

Teacher: How can you make so many
mistakes in just one day?

Student: | get up early!

Teacher: George, go to the map and
find North America.

George: Here it is.

Teacher: Correct! Now, class, who
discovered North America?

Class: George!

Q. What is a teacher’s favorite nation?
A. Expla-nation.

XXX’
To steal ideas from one person is
plagiarism. To steal ideas from many
is research.
Source: internet
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Teacher: Simon, can you say your

name backwards?
Simon: “No Mis.”

Teacher: How can we keep the school
clean?
Student: By staying at home.
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‘A person who has good
thoughts cannot ever be ugly.
You can have a wonky nose and
a crooked mouth and a double
chin and stick-out teeth, but if
you have good thoughts they will
shine out of your face like sun-
beams and you will always look
lovely,” (Roald Dahl)
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... About Blood Pressure

Two factors determine blood pressure:
the amount of blood the heart pumps
and the diameter of the arteries
receiving blood from the heart. When
the arteries narrow, they increase the
resistance to blood flow. The heart
works harder to pump more blood to
make sure the same amount of blood
circulates to all the body tissues. The
more blood the heart pumps and the
smaller the arteries, the higher the blood
pressure.

The kidneys play a major role in

the regulation of blood pressure.
Kidneys secrete the hormone renin,
which causes arteries to contract,
thereby raising blood pressure. The
kidneys also control the fluid volume of
blood, either by retaining salt or
excreting salt into urine. When kidneys
retain salt in the bloodstream, the salt
attracts water, increasing the fluid
volume of blood. As a higher volume of
blood passes through arteries, it
increases blood pressure.
Scientists do not fully understand the
causes of hypertension. In up to 95
percent of cases no clear cause can be
identified. This type of high blood
pressure is “known as essential
hypertension, and scientists suspect that
genetic factors may play a role in its
development. In about 5 percent of
cases high blood pressure develops as a
result of another medical disorder, such
as kidney or liver disease, or as a side
effect of certain medications. This type
of high blood pressure is known as
secondary hypertension. Other factors
that may contribute to elevated blood
pressure in some people include a diet
high in salt, physical inactivity, obesity,
and heavy alcohol consumption.

... About Diabetes

Diabetes is detected by measuring
the amount of glucose in the blood after
an individual has fasted (abstained from
food) for about eight hours. In some
cases, physicians diagnose diabetes by
administering an oral glucose tolerance
test, which measures glucose levels
before and after a specific amount of
sugar has been ingested.

Once diabetes is diagnosed,
treatment consists of controlling the
amount of glucose in the blood and
preventing complications. Depending
on the type of diabetes, this can -be

accomplished through regular physical
exercise, a carefully controlled diet, and
medication.

Individuals with Type 1 diabetes
must receive insulin, often two to four
times a day, to provide the body with
the hormone it does not produce. Insulin
cannot be taken orally, because it is
destroyed in the digestive system.
Consequently, insulin-dependent
diabetics have historically injected the
drug using a hypodermic needle or a
beeper-sized pump connected to a
needle

Very Important!

inserted under the skin. In 2006 the
United States Food and Drug
Administration approved a form of
insulin that can be inhaled and then is
absorbed by blood in the lungs.

The amount of insulin needed varies
from person to person and may be
influenced by factors such as a person’s
level of physical. activity, diet, and the
presence of other health disorders.
Typically, individuals with Type 1
diabetes use a meter several times a day
to measure the level of glucose in a drop
of their blood obtained by pricking a
fingertip. They can then adjust the
dosage of insulin, physical exercise, or
food intake to maintain the blood sugar
at a normal level. People with Type 1
diabetes must carefully control their
diets by distributing meals and snacks
throughout the day so as not to
overwhelm the ability of the insulin
supply to help cells absorb glucose.
They also need to eat foods that contain
complex sugars, which break down
slowly and cause a slower rise in blood
sugar levels.

Although most persons with Type 1
diabetes strive to lower the amount of
glucose in their blood, levels that are
too low can also cause health problems.
For example, if a person with Type 1
diabetes takes too much insulin, it can
produce low blood sugar levels. This
may result in hypoglycemia, a condition
characterized by shakiness, confusion,
and anxiety. A person who develops
hypoglycemia can combat symptoms by
ingesting glucose tablets or by
consuming foods with high sugar
content, such as fruit juices or hard
candy.

In order to control insulin levels,
people with Type 1 diabetes must

monitor their glucose levels several
times a day. In 1983 a group of 1,441
Type 1 diabetics aged 13 to 39 began
participating in the Diabetes Control
and Complications Trial (DCCT), the
largest scientific study of diabetes
treatment ever undertaken. The DCCT
studied the potential for reducing
diabetes-related complications, such as
nerve or kidney disease or eye
disorders, by having patients closely
monitor their blood sugar levels four to
six times a day, maintaining the levels
as close to normal as possible. The

results of the study, reported in 1993,

showed a 50 to 75 percent reduction

of diabetic complications in people
who  aggressively monitored and
controlled  their  glucose  levels.
Although the study was performed on
people  with  Type I diabetes,
researchers believe  that close
monitoring of blood sugar levels would
also benefit people with Type 2
diabetes.

For persons with Type 2 diabetes,
treatment begins with diet control,
exercise, and weight reduction, although
over time this treatment may not be
adequate. People with Type 2 diabetes
typically work with nutritionists to
formulate a diet plan that regulates
blood sugar levels so that they do not
rise too swiftly after a meal. A
recommended meal is usually low in fat
(30 percent or less of total calories),
provides moderate protein (10 to 20
percent of total calories), and contains a
variety of carbohydrates, such as beans,
vegetables, and grains. Regular exercise
helps body cells absorb glucose—even
ten minutes of exercise a day can be
effective. Diet control and exercise may
also play a role in weight reduction,
which appears to partially reverse the
body’s inability to use insulin.

For some people with Type 2
diabetes, diet, exercise, and weight
reduction alone may work initially, but
eventually this regimen does not help
control high blood sugar levels. In these
cases, oral medication may be
prescribed. If oral medications are
ineffective, a person with Type 2
diabetes may need insulin doses or a
combination of oral medication and
insulin. About 50 percent of individuals
with Type 2 diabetes require oral
medications, 40 percent require insulin
or a combination of insulin and oral
medications, and 10 percent use diet
and exercise alone.
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Verbatim

“A child cannot be taught by anyone who despises him, and a child cannot
afford to be fooled.” (James Baldwin)
“Teaching is the one profession that creates all other professions.” ( un-
known)
“It is the supreme art of the teacher to awaken joy in creative expression
and knowledge.” (Albert Einstein)

“If a child can’t learn the way we teach, maybe we should teach the way
they learn.” (Ignacio ‘Nacho’ Estrada)

“ A smile is the prettiest thing you’ll ever wear.” (unknown)
“ A wise old teacher once said: ‘I consider a day’s teaching wasted if we do
not all have one hearty laugh.”” (Gilbert Highet)
“Children are like wet cement. Whatever falls on them makes an impres-
sion.””’
“Childern want the same things we want. To laugh, to be challenged, to be
entertained, and delighted.” (Dr. Sruss)
“Children today are tyrants. They contradict their parents, gobble their
food, and tyrannize their teachers.” (Socrates 420 BC)
“Creativity: Take the obvious, add a cupful of brains, a generous pinch of
imagination, a bucketful of courage and daring, stir well and bring to boil.”
Bernard Baruch)

“Impossible is a word to be found only in the dictionary of the fools.”
(Napoleon Bonaparte)

“Not only does a smile cost less than electricity, it also brightens your
day.” (unknown)

“Once you get people laughing, they are listening.” (Herbert Gardner)
“Spoon feeding in the long run teaches us nothing but the shape of the
spoon.” ( E.M. Forster)

“The wise teacher knows that 55 minutes of work plus 5 minutes laughter
are worth twice as much as 60 minutes of unvaried work.” (Gilbert Highet)
“The test of a good teacher is not how many questions he asks his pupils
that they will answer readily, but how many questions he inspires them to
ask him which he finds it hard to answer.” (Alice W. Rollins)







