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Dear Readers,

The maiden issue of “The
Teacher Bulletin came out seven
years ago when the institution was
then called ‘Saint Mary’s
College’. This edition is Volume
6, Number 11, 2013 -and it
coincides with the promotion of
our University College to a
university as of September,2013.

Hence, the Editorial Team of
“The Teacher” would like to
extend its congratulations to all
stakeholders who, in one way or
another, have contributed to the
steady and observable growth of
the institution. With this
development, St. ‘Mary’s
community believes and reiterates
now and again that -each
promotion in the -status of the
institution doubles the
responsibility of the teaching staff,
the research offices, and
administrative services rendered.
Therefore, . it shall not be
considered as an understatement
when we say that the approval by
the MoE of this new status adds
impetus to the work in progress
since quality is a never-ending
process.

It is true that public universities
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Congratulations!

have been flourishing all over the
country since the last-two decades.
And it is also true that private

higher education institutions have
been blooming in the
aforementioned time. But . to

whatever degree both the public
and private sectors have been
trying to do their level best to
satisfy
skilled manpower, due to the
unprecedented population rise, it
doesn’t seem that these
institutions have produced the
required number -of educated
personnel to fill all the demands
of the job market.

True to its words, in addition to
this scholarly bulletin, the
University publishes three

journals: “Mizan Law review,”

“Journal of Business and
Administrative - Studies,” and
“Journal of Agriculture and

Development.” SMU has also a
quarterly newsletter known as
“Quality Matters™ published by
our Center ~ for Educational
Improvement and Quality
Assurance (CEIQA), which
covers quality-related issues. The
other. two newsletters
“Assessment in Focus” and
“CODL. Update” are bi-annuals,

which are published by our
Testing Center and College of
Open and - Distance Learning,
respectively. The quarterly
newsletter published by our
External Relations and
Communications Office updates
the campus community and
external stakeholders with the

the country’s need . of highlights of the on and off

campus activities. “The Teacher”
and the publications stated herein
above have significantly
contributed to the level of growth
that St. Mary’s has now attained.

In this issue of “The Teacher”
due focus is given, among others,
to creating
enterprising
Ethiopia; the
improvement

entrepreneurial  or
universities
role of school
programs the
enhancement of quality education
and the awareness that freshman
students on the
environment they are
encountering at the beginning of
their studies. Moreover, the usual
columns that are meant for
entertaining the wide range of our
readers . are also incorporated.
Congratulations again and good
read!

in

in.

have new

George S. Patton

“I don't measure a man's success by how high he climbs, but
how high he bounces when he hits the bottom.”

Faculty of Education, St. Mary's University (SMU)
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Creating Entrepreneurial University for Enterprise Ethiopia:

Some Reflections

Melaku Girma, Faculty of Education, SMU, E-mail Melaku_Girma@SMUC.edu.et

Abstract
Ethiopia is currently enjoying
economic growth. In today’s

information societies knowledge drives
economic growth and development.
Higher education is the main source of
that knowledge. As a result, Ethiopia is

economic climates, mounting
commercial competition, demands for
greater flexibility, erosion of academic
staff base, and globalization, .among
other-things, are the main reasons why
the traditional universities are dying.
Ethiopian Universities should not close
their eyes for the challenges, They
should try to adapt. Ethiopian
Universities need to be innovative,
which implies that they need to rethink
their roles and position.

Keywords: Entrepreneurial;
enterprise; innovation; entrepreneurial
universities; traditional universities

Ethiopian Economic Growth

Over the past decade, Ethiopia

has attained high economic growth,
averaging 10.7% per year (World Bank
Group, 2013).According to the Group,
in 2012, Ethiopia was the 12" fastest
growing economy in the world. If the

highlighting. the broad base of the
expansion.

According to Guang-Zhe Chen,
World Bank Country Director for
Ethiopia, (cited in the World Bank
2013)

implementing a growth strategy, which

Group, “Ethiopia ‘has been
emphasizes a strong expansion. of
public investment. So far, this has
delivered positive results. However,
the public investment rate of Ethiopia
is the third highest in the world, while
the private investment rate is the sixth
lowest. In order to sustain high
economic growth, the development of
a strong and vibrant private sector is
essential.”

Very recently, the IMF envoy

said "this year’s ‘economic growth of
S

Governments can stimulate entrepreneurial behavior through their resource allo-

cation mechanism. If universities receive their income in the form of payment for

research achievements or for enrolling and graduating students, they are encour-
aged to be innovative in their search for students, their teaching strategies and

their research.

currently undertaking major higher
education expansion. There are
pressures for . change in higher
education throughout the world to
become more entrepreneurial or
enterprising. Entrepreneurship is
increasingly recognized as central to
economic growth. Universities are an
important component of any innovation
economy. A consensus seemed (o
emerge that universities can only
effectively become incubators of
entrepreneurship and Innovation if
they themselves practice
entrepreneurship. Technology, adverse

country continues its historically

impressive growth performance, it
could potentially reach middle income
status by 2025, as indicated in the
latest Ethiopian Economic update
report.

As per African
Outlook (June26, 2013),

economic growth for 2011/12 was

Economic
Ethiopia’s

estimated at 6.9% marking a ninth year
of strong performance. The service
sector was the main source of growth,
followed by industry and agriculture,

Ethiopia is-estimated to be 7% while
the Ethiopian government says over
11% growth expected. Whatever the
disagreement on the exact figure, the
fact that
enjoying economic -growth in line with

is Ethiopia ‘is currently

Growth and Transformation Plan.

Higher Education and
Development
Education contributes to the

growth of. national income and
individual earnings. In today’s

Faculty of Education, St. Mary’s University (SMU)
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information age, knowledge drives
economic growth and
development. Higher education is
the main source of that knowledge
- its production, dissemination and
its absorption by society.

Economic growth currently
depends on the capacity to
produce knowledge-based goods.
However, the future of knowledge
economies depends more on their
capacity to produce knowledge via
research and development rather
than on knowledge- based goods
(Williams, 2007). Hence,
knowledge economies place
greater value and accord higher
priority to the production and
distribution of knowledge. Higher
education institutions are a major
source for providing the human
capital required for knowledge
production. That is why. higher
education requires focused
attention within the overall
planning of education system in
developing countries.

Ethiopia .is- currently
undertaking major public. higher
education expansion. To this end,
at . present, there are 32 public
universities. This is a rise from 2
in"- 1991. Congruent with public
sector - in the last sixteen .or
seventeen years the Ethiopian
higher education has seen a
change in the form of the
unexpected emergence and
expansion of - private higher
education institutions. As stated
by HERQA (2011), there were
virtually none fifteen years ago
and recently there are 66 private
owned colleges that offer degree
programs.

The Pressures for Change in
Higher Education

Much has been written
and discussed about the nature of
the pressures for change in HE
sector both from the view point of
the internal organization of
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universities and = more
fundamentally their changing role
in society (Bok, 2003; Clark, 1998
and 2004; Kirp, 2003). There has
been a great deal of philosophical
reflection revisiting the idea of a
university (Graham, 2002; Smith
and Lang slow, 1998; Maskell and
Robinson, 2002) and also more
pointed debate as to the role of
universities in delivering
professional and vocational
education and the notion of the
utility: of university research
(Hager and Hyland, 2003).

In general, there is a broad
consensus as to the nature of the
pressures on higher education
throughout the world to become
more entrepreneurial or
enterprising. There are pressures
to play an. enhanced role in
contributing to the international
competitiveness of economies
particularlly via a process of

commercialization of research
(European commission, 2005).
There -are increasing demands

made on the sector to contribute
more substantially to local
economic and social development.
There is also pressure to prepare
students for a life world of much
greater uncertainty and-complexity
involving frequent occupational,
job and contract status changes;
global ~ mobility, adaptation to
different cultures; working in a
world of fluid organizational
structures (Ghoshal and Gratton
2002; Westwood, 2000; Worrell
and others, 2000); -greater
probability of . self-employment;
and wider .responsibilities in
family and social life (IPPR, 1998;
Rajan and others, 1997). This has
also ‘become associated with
pressure on the sector to do more
to prepare students for a world of
life long learning (EC, 1996).

In this scenario, the
university degree is regarded as no
longer a voucher for life-long

NovEMBER 2013

employability but merely an entry
ticket into the world of work. A
key component of this view is the
encouragement of students to
consider a career in
entrepreneurship, with an
emphasis upon managing
independence and-the capacity to
develop growth businesses or high
- impact ventures. Universities are
urged to respond to these
pressures by giving greater weight
to the scholarship of relevance and
integration (Carnegie 1990).

The Entrepreneurial

University

Entrepreneurship s
increasingly recognized as central
to economic growth. We observe
entrepreneurial innovation driving
growth in a number of economies
such as Israel, Ireland, Turkey,
India and China. Universities,
particularly research ‘universities,
are .an important component of
any innovation economy.
Universities have long been
instrumental in developing much
of the innovation that benefits our
lives. A key question, therefore, is
how well universities are prepared
to support the transition to a more
entrepreneurial economy in a
country like Ethiopia, which is one
of the fastest-growing economies
in the world. The various
successful experiences from
around the world show that the
need to shape entrepreneurial
universities commitment to
institutional innovation. A
consensus seemed to emerge that
universities can only effectively
become incubators of
entrepreneurship and innovation if
they themselves practice
entrepreneurship.

The marketisation of* higher
education, in which input-based
funding is replaced by competitive
output based payments for the
number of students enrolled and
the amount of research produced,

Faculty of Education, St. Mary's University (SMU)
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has increased the financial
autonomy - of higher education
institutions. Many have taken
advantage of this to earn income
from sources other than
government. This has ‘promoted
what today is called -the
‘entrepreneurial .university’ a term
brought to public attention by
Burton Clark in 1998. Drawing
from the US and European
literature and experience (Burton
Clark, 2004) it can be argued that

universities are entrepreneurial
when they are - unafraid to
maximize the potential for

commercialization of their ideas
and create value in society and do
not see this as a significant threat
to academic values. Behind this
lies recognition of the need for a
diversified funding base involving
raising a high percentage of their
income from non-public sources
(Burton Clark, 2004).For example,
US state universities earn 70%--
80% of their funding externally
and ‘many universities in the US
are private. This may take a
variety of - forms including:
consultancy; training; research and
development; technology transfer
related engagement with and/ or
ownership of science parks and
incubators -and pursuit of staff and
student project work. It also means
that there " is an accepted
responsibility for local
development.: This is considerably
reinforced by the fact that in the
US the public universities get their
base funding from state, rather
than federal government. This
makes them more sensitive and
responsive to local need.

Gareth . William (2007)

hinted that the extent and forms of

entrepreneurialism were largely
determined by the pervious
history, legal status and dominant
culture of ‘each university. In
general, financial stringency and
financial opportunities were the
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main drivers. But some case
studies also suggested that
extreme shortage of cash.inhibits
risk - taking entrepreneurialism -
many innovations impose risks
that institutions severely short of
money can not afford. This was
especially apparent in the private
European universities, which
appeared after 1990. The initial
venture of setting up a new
university dependent. on student

-fees was followed by a scramble

to recruit enough students to keep
the institution. solvent. More
generally, entrepreneurial ventures

require some investment, even
only in staff time.

In  general, the English
University (e.g. Nottingham) has
moved further in. the
entrepreneurial direction than

those in European countries, "but
universities in  Finland and
Sweden ‘have become more
financially adventurous since the
mid-1990s. - In Eastern European
countries emerging-from centrally-
planned education systems,
extreme shortages of public funds
and the innate conservatism of
academic staff led to a rapid
expansion of private universities
seizing market opportunities
especially - in such .subject as
computing, management - and
commerce.

Governments can stimulate
entrepreneurial behavior through
their resource allocation
mechanism. If universities receive
their income in the form of
payment for research
achievements or for enrolling -and
graduating students, they -are
encouraged to be -innovative in

their search for students, their
teaching strategies and their
research.

Similarly with the allocation
of resources with in universities
traditionally, resources were
managed from the top.

NOVEMBER 2013

Departmental staff did their
teaching and research according to
the institutional rules and followed
bureaucratic procedures to
purchase equipment or employ
assistants.. This did not encourage
innovation and .individual
professors often - supplemented
their - incomes through
moonlighting. In the more
entrepreneurial universities,
departments: and faculties -are
treated as independent small
business, with more room for
maneuver-and innovation.

In- summary  entrepreneurship
is encouraged (Williams, 2007;
Clark, 1998; - Gibbons, 1998)
when:-

* -core income from government
is' tight but not inadequate for
new imitative;

* government promote and
support third (another) mission
activities;

*  a significant part of any extra
income goes to those who have
the ideas, take the risks and do
the work;

* a significant number of the
academic staff accept a
commercial culture; unofficial
freelanced ventures are
regulated; and

*  the university is active in
subject areas where
professional development
and research - findings are
commercially or socially
valuable.

Finally, successful innovative
universities appear ‘to have the
following ~ basic characteristics
(Clark, 1998; Gibbons, 1998; Van
Vught, 1992; slaughter and Leslie,
1997).

* a strong - steering core: -
universities that want to change
can not depend on traditional
control or steering. They need
to become quicker, more
flexible, more focused in
reacting to demand from their
environments,

Faculty of Education, St. Mary’s University (SMU)
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* a_‘developmental periphery: -
universities that want to change,
need to have mechanisims to relate
to the outside world. They have to
reach across their traditional
boundaries. They need to set up
special organizational units to do
S0.

* a diversified funding base: -
universities that want to change,
need the resources to do. They
especially need discretionary
funds. So they have to widen their
financial base ( and become less
dependent on government);

* a_strong academic heartland:-
universities that want to change,
need basic academic units, that
accept an entrepreneurial culture.
These basic units have to -be
stimulated to react positively to

change;

* an__integrated entrepreneurial
culture:- universities want to
change, need a culture that

embraces change, a work ethic
and a set "of beliefs that is
university-wide and that become
the very base of the institution’s

identity .
Threats for Traditional
Universities

We are living in an age of
change unparalleled in history.
Technological, cultural and social
upheavals have impacted upon us
with regularity and increasing
ferocity, radically changing the way
we live, work and- learn. In
particular, these changes have been
all pervasive in the field of
education sliding the traditional
university system into crisis
(Daniel,. 1996).

Daniel (1996) indicated that,
there- are seven  fundamental
reasons why the traditional
university is dying. They are:-

* the rise of technology supported
learning (e.g. on-line courses and
virtual universities),

* adverse economic climates
( unfavorable economic climate;
education has been badly hit with
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government funding being
reduced) ,

* mounting commercial competition
(e.g. mega-universities such as
UK ‘open university, US open
university. IGNOU, UNISA, etc),

* demands for greater flexibility
(employers are demanding highly
skilled, flexible and responsive
work forces),

* subject proliferation (focus on
want they do best or they must
diversify ),

* erosion of academic staff base

. (academics are being lured away
from university life into research,
development and consultancy
because of lucrative remuneration
and job security) , and

* globalization (borderless
education become a widespread

reality).
Gibbons (1998), Kennedy
(1997), and Trow (1996) "have

discussed the challenges that are

confronting = the traditional

universities.. According to the
authors some of the challenges are.

* universities are first of all being
challenges by other knowledge
procedures (e.g. think thanks,
business firms, government
bodies) ,

-+ universities are challenged by
students and employers
(employers argue that they can
only support universities if these
institution will offer them the
right graduates) ,

* universities are being challenged
by other education providers
( commercial education providers
have entered the higher education
market), and

* universities are being challenged
by -new technologies (many
courses and modules are now
available electronically).

Implications for Ethiopian

Universities

As per the analysis of the
strengths and weaknesses of the
higher education institutions that
have undergone the Higher
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Education Relevance and Quality
Agency’s (HERQA) audit process
and have had their reports
published below are some of the
challenges identified
(HERQA,2011). -
* to disseminate the institution’s
vision, mission and goals and

to ensure the same are
internalized by the concerned
community;

*to review regularly the
institution’s vision, mission, goals
and values and. make them
intelligible to stakeholders;

* to improve the institution’s

governance and management and
stakeholders participation;

~* to meet, at least, the minimum
standard of qualifications for
higher education teachers;

* to maximize and wisely use of
resources in significant areas,

*to move away from the

* predominant lecture method of
teaching;

* to. maximize external input
gathered through the participation
of stakeholders which includes
among others employers and
professional organizations;

* to do more to respond to demands
of stakeholders and to adapt
programs on the basis.of feedback
gains from stakeholders;

* to involve external stakeholder
during design and review of
programs, from business and
industry;

* to move away from simply use of
curricula developed in other
institutions or given by the
MOE ,and

* to put into practice their aspiration

to be renowned for research
engagement and output.
Besides the above the

Ethiopian Universities appear:

* to have preferred, especially the
public ones, to partner with
government and to. shield
themselves from ‘the private
sector,

Fuculty of Education, St.- Mary’s University (SMU)
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* to be less enthusiastic to use a
wide range of technologies and
communication strategies to link
individuals, localities, national
units, multi-national businesses,
and trans-national regions;

* to be slow to partnership with
industry, technology transfer
schemes and diversification in to
other non-traditional activities;

*to be lagging to <develop
differentiated learning curricula to
respond to just in time demand
and reformulate education into
modular, flexible pathways;

* not focusing on what they do

best, delivering courses that are’

both economically viable and high
in quality, and

* to be weak in retaining more of
their talented and innovative staff
by offering higher rewards and
greater job satisfaction.

The Way Forward

Though the challenges appeared to
be large, they are not necessarily
problematic. Universities should
not close their eyes; they should
try to adapt. Universities need to
be innovative, which implies that
they need to rethink their roles and
position. They need to be
innovative and entrepreneurial in
at least teaching and learning,
research and knowledge trarisfer
areas. -
For that they require some
strategies which include, inter alia,
the following (Watson and
Downes, 2000).
* Collaboration,
* investment of new technologies,
* development of  human
infrastructure, and
* widening access and exploiting
new markets and specialization.
Moreover, innovations should
be characterized by the
professional autonomy of
academic experts, by ‘closely
coupled” organizational systems
(Gibbons, 1998) and by a

‘management

‘governance
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decentralization - of the decision
making power (Van Vught, 1992).
Because of -these -fundamental
characteristics universities cannot
be managed like industrial
business firms. Rather, the
challenges from their changing
environments force innovative
universities to find new system and
processes of governance and
management. Here, according to
clerk (1998) two dimensions
appear to be relevant. First the

governance and management of
innovative universities has an
important external dimension.

Reacting out, networking, sharing
of resources: all these -concepts
involve a governance system and a
style that - are
extravert. Innovative universities
need as many windows to their
outside world -as they can create.
The second relevant dimension of
and management
system of innovative universities
concerns the internal processes of
the universities. ~ This internal
dimension addresses the crucial
need for innovative universities to
create an integrated entrepreneurial
culture, an overall-culture in which
change and innovative behavior
are accepted as the very work ethic
of the university.
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A Survey Study on the Implementation of School Improvement Program
Getachew Lemma, PhD Candidate, Lecturer at Kotebe University College

Introduction

The main purpose of the study is to
identify the factors that affect
school improvement program & to
assess the efforts, techniques, of
implementation and . to suggest
some mechanisms of
implementing the program, in
order to strengthen the quality of
education. This paper comprises of
six sections. Section 1 discusses
the experiences of SIP
implementations of other countries
& the design of MoE in relation to
these countries.

Section II comprises specific
objectives of the research, section
Il consists of significance of the
study, section IV - research
questions, Section V comprises
design and Methodology, Section
VI consists of data organization,
analysis and ‘discussion, Section
VII comprises concluding remark
and the last pages of the paper
comprises ~ bibliography and
appendices. The schools in which
the research is conducted are 1)
Dejach Wondirad Primary School
2) Karalo Primary School 3)
Salayesh  Primary School 4)
Misrak Berr No.l Primary School
5) Kokebe Tsibah Primary School
6) Yewotatoch Genet Primary
School 7) Yeka Terra Primary
School 8) Abiot Primary School 9)
Yeka Misrak Chora Primary

School 10) Birhan Guzo Primary
School 11) Misrak Dil Primary
School 12)Misrak Berr No.2
Primary School.13) Yeka Misrak
Chora Primary School.

Back ground of the study

To implement school
improvement in Ethiopian schools,
MoE (1999 E.C) has designed a
blue print that helps for a guide
line for the implementation of
school improvement in schools.
Since 1990s the quality . of
education is becoming an agenda
for MoE. Hence MoE (1999 E. C)
has designed- a frame work that
creates good -opportunities to
improve the quality of education.
To strengthen the quality of
education in Ethiopian schools
MoE - designed. six  major
components (packages) that
contribute a. ‘great deal for
increasing quality of education,
these are:-
1. School

(SIP)
2.Teachers’ development program

(TDP).

3. Civic and Ethical Education

improvement program

(CEE)

4. General Education Curriculum
(GEQ)

5. General Education Management
and  Administrative  Program
(MAT)

6.Information and Communication
Technology (ICT)

From the above components,
we will see the blue print of school
improvement designed by MoE
(1999 E.C).

According to MoE (1999 E.C)
school improvement is to survey the
environmental conditions of schools
based on the major activities of the
school through self-evaluation in
order to improve educational inputs
and students achievements.

Schoo! improvement focuses
on student learning and learning

outcomes. In order to increase
student learning and learning
outcomes, school  improvement

prioritizes the major tasks which
will be done first in order to increase
learning outcome.

Factors that influence student
learning .and’ learning outcome will
be seen in the ‘table below
accordingly:-

Source: MoE (1999) School Improvement Guideline (blue print p.3)
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* School improvement ‘documents

were analyzed through document

improvement program.
following objectives:- 10.Search the link between analysis guidelines.
1) To develop student learning  effective teaching and - student ~* Random classroom observation

and achievement.

learning outcomes.

was held in 13 primary schools
using observation checklists and

2)To create accountable, . : -
participatory, democratic, I1. Research questions outside classroom ~ observation
and transparent school 1. What are the major factors that was also held to identify the
leadership for effective  affect school improvement ph})]/swlal environment ~ of - the
school activities. program in the schools? * SAc (f)(;)ci's roup discussion was
3)To build decentralized 2. What are ‘the major tasks held by ingvolvping 2 students, 2
school management and implemented by‘. the SChOOI_S to parent-teacher, associati,on
leadership in order to create enhance the quality of education? number & 2 schools
administrative freedom in 3. To what extent do the schools administrators and: in general six
the school. implement the school school ~community members
In order to achieve the above  improvement program? participated. in the discussion in
mentioned objectives the 4. What other alternative strategies each school.
following school domains should  should the schools use to * Data were collected from the I3
be considered: - MoE (1999): implement more in improving schools' with respect to each
1) Learning and Teaching their schools? instrument.
2) School management & 5. How is the program structured ™ The data  were collected,
leadership. in order to create ' good grgﬁr_nzec:. and anslyzed using
3)Safe and healthy school  opportunities for sufficient Otth qdua 1;a(:|vte an] quantitative
environment. material and skilled human . g:taotr?ao ?a?‘anavyvils‘ held t
4)Parent, community and power resources? angualon was ©
get reliable evidence.

school relationship. III. Design and Methodology

Data source;. the main data
sources were teachers, directors,
students, documents an
administrators.

Data collecting instruments
were: - questionnaire, interview,
observation, documentary

IV. Data organization, Analysis
and discussion

The data were collected based on the
following indicators:

* All activities in the school focus
on students’ learning interest and
outcome

* The relationship of teachers. and
students is more encouraged

I. Specific Objectives of the
Research

The major- specific objectives of

this research are to:

1. Investigate the teaching
strategies of the schools.

2. Pinpoint the cooperative tasks of

he school analysis, and focus group through constructive comment,
5 t esc ools. - . discussion. transparency and equity.
. Find out mutual observation an iscipli
" . ' o Sampling procedures * Students.are .dlsmplm§d
partnership teaching In the * In the teaching-learning process

classroom. * From first cycle five teachers most of the students develop
4. ldentify transformational and from secord cycle five freedom & self-confidence.
leadership approaches in the teachers were randomly selected  * Programs like the union of
schools. to fill the questionnaire. monitors have been designed to
5. Identify the techniques used to * In all schools 130 " teachers make students .responsible and
assess students’ progress. filled the questionnaire. In all disciplined. ‘
6. Analyze students' learning cluster schf)(?ls 13 Q1rectors/ * The school is located in area
situation. school administrators filled the favorable ‘& comfortable to
. | . questionnaire teachmg-learnmg process.
7. Investigate teachers' preparation, " * Educational facilities are

presentation and personality.

From second cycle (5-8) grade
five students were interviewed.

fulfilled (such as classrooms,

8. Inquire teachers' appropriate In all schools, 65 students were chairs, disks,.laboratory, library,
usage of educational resources randomly selected & IRC, etc.)Teachers’ development
(laboratory, teaching aids, interviewed. program has been designed and

textbooks, references,

encyclopedia, etc.

began to - be implemented
intensively & consistently.
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Scientific  procedures have been
designed to develop the skill of
teachers” method of teaching,
classroom management and
knowledge of the subject matter.
The school has planned and
implemented professional
experience sharing among
teachers.

There are designed benchmarks
that help the students to achieve
high results in their academic
performance.

Teachers & students are aware of
the expected outcome and- standard
of education program and the
schools is working towards for the
successfulness of the program.
Students are actively participating
in the class in each lesson.

The school is working for the
. improvement of academic
performance of slow learners.

The school is assessing all
academic and administrative
activities and using these results
for designing the plan & program
of the school in the future.

Special needs program is involved
in the C.P.D program.

The school is implementing special
needs program.

The school has developed a culture
of expecting high outcome from
the students learning performance.
It is believed that all students will

achieve a better result in all
subjects.
All school activities will be

implemented consistently.
Teachers are aware of ethical
values, professional principles and
purposes of the school.

Strategies are designed to make
known the plan of the school and
its implementation to the school
community.

The school administrators inform
the school communities about the
goals, expected outcomes,
improvements and practices of the
school.

The competency & learning
outcome of the teaching-learning
activities- have been assessed in all
academic disciplines.

SIP priorities have been designed

B

*

‘The school

1I-ANNUAL ULLETIN

by consulting the school
community.

The school priority activities have
been integrated with SIP.

I can explain the focal activities of
the school.

The- school strategic planning
comprises. Teachers Development
Program.

There is a designed system of
coaching and mentoring the school
teachers by experienced ones.
There is positive: relationship
among the school community.
Structures are designed. for
professional practices

The school teachers are involved in

the school decision making
activities.
The . school administration has

contributed its behalf on
implementing educational policies,
like special needs & female
education.

The school activity focuses on
students learning outcomes and
decisions based on assessment.

All stake holders have been aware
of the expectation of high learning
outcome of the school.

The SIP committee presents its
annual report to the school
community for feedback.

All parents are aware of writing
comments on the task of their
children exercise books.

There is a school policy that
involves the participation of the
society.

The school has. promised: to
provide education for parents and
the society concerning basic
education and harmful practices.
newsletter involves
recent information of the school
and seeks attention of the readers.

Major findings of the study
Encouraging works done by
the.schools are the following:-
Educational facilities are to
some extent fulfilled.

The schools have planned and

implemented professional

experience sharing among
teachers.

Most of the schools have tried to
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identify the problems of slow
learners and working for the
improvement of their academic
performance.

The school administration has tried
to implement educational policies
such as female education, teachers’
career structure, etc.

Most of the schools are working
focusing on students’ learning
outcomes and make decision based
on-assessment techniques.
Teachers’ effort in reducing
educational wastage is good.
Teachers have developed a culture
of applying makeup classes.
Teachers. advise and encourage
their students to read in the library.
Teachers’ are contributing to the
design of strategic planning of the
school.

Teachers have the ability of
preparing and implementing lesson
plans.

Teachers’ ability of applying their
knowledge -& skill after taking
short term trainings is good.

In all schools activities to -be
implemented have been prioritized.

* S|P task forces are established.
* Opportunities have been created to

discuss with stakeholders and
parent teachers association.

The relationship of teachers and
students is more encouraged
through constructive comment,
transparency and equity.

Students are disciplined.

In the teaching-learning process

most of the students develop
freedom and self-confidence.
Programs like the union of

monitors have been designed to
make students responsible . and
disciplined.

The school administrators inform
the school communities about the
goals, expected outcomes,
improvements and practices of the
school.

The administration is assessing all
academic and . administrative
activities and using these results
for designing the plan and program
of the school in the future.

Teachers are aware of Ethical
values, professional principles and

Faculty of Education, St. Mary s Univessity (SMU)
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the school objectives.

*

School priority activities have
been integrated with SIP.
Structures have been designed
“for professional practices.

Most of the teachers are trying to
motivate their students in the
class.

Most of the teachers have the
skill of managing the classroom.
Teachers arrange tutorial
program for low achievers.

Most of the teachers participate
in co-curricular activities.

Most of the teachers are punctual
in their work.

The school involves the students
during the annual performance
report of the school
The students 'learn
freedom & confidence.
The students participate in the
school co-curricular activities

through

SIP indicators which had

been performed at low level and

wh

ich should be given emphasis

by the schools are:-

*

*

Parents are
writing comments on
children’s work.

not “controlling/
their

They have no student leadership.

policy. -

In some schools students are not
participating in the school
decision making activities.
Teachers are not supporting
special needs students (i.e.,
gifted/disabled).

Teachers are not explaining the
objectives of the lesson to their
students.

Most of the teachers are .not
preparing & using appropriate
teaching aids.

Teachers are not arranging field
trips and they do not create
opportunities for their students
to visit factories & Historical
places

There is no mutual observation
and partnership teaching- in the
classroom.

There is no sufficient budget
assigned to implement SIP.
There is no performance

Bi-ANNUAL BULLETIN

assessment of .SIP
implementation in quarterly
appraisals.

The duties and responsibilities of
SIP committee are .not provided
for each member in written
from. Coaching & mentoring
systems are not designed.

There is 'no weekly/monthly
monitoring & mentoring of
activities of SIP.

Most science teachers are not
practicing ‘& -demonstrating
simple experiments for their
students in the laboratory.

There is no designed system of
evaluating effective teaching and
students’ learning.

There is no new structured
program which helps to create
good opportunities ‘for
implementing SIP

Most of science teachers need
trainings on experiment
manuals.

Laboratory facilities are not yet
fulfilled.

SIP committees are not fully
working, because some
committee members have
transferred to other schools.

In some schools activity reports
had not been discussed among
the staff.

In some schools teachers are not
getting feedback from parents &
their students.

SIP implementation is
considered to be an additional
load by teachers & directors.

- Some teachers are not happy and

interested to do.extra activities.
In some schools: there are
shortages of class -rooms. Large
number of students (72) is
assigned in each class.

There is no consistent integrated
work with stake holders.

All responsibilities &burdens
have been given to the school,
All teachers are not aware of
SIP.

Some teachers are not providing
remedial class lesson for their
students.

In some schools there is no
designed bench marks that help
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the students to achieve high
results in their academic
performance.

Special needs program is not
involved in the C.P.D program.

In most schools the SIP
committees do not present its
annual report to the school
community.-

All schools are not providing
literacy education for the
society.

There are no school newsletters
that inform the recent
information of the schools &
initiates teachers to write
research & entertaining works.

V1. Cencluding Remarks

Parents should be aware of
controlling & writing comments
on their children’s activities of
the schools.

To practice & share
responsibility among the
students student leadership
policy should be established in
the schools.

Students should -participate in

the school ~decision making
activities.
The school should "design a

mechanism of supporting special

needs students (i.e., gifted/
disabled/
Teachers should explain -the

objectives of their lesson to their
students to encourage students’
readiness for learning.

A simple teaching - aid speaks
more than hundred words. In
order to- make associations
possible & -to meet individual
differences; teachers should
prepare & use locally available
teaching aids. .

SIP implementation - should be
considered as part of the work of
teachers, directors, parent
teacher associations etc.

‘Awareness should be .created

among teachers that SIP
implementation increases the
achievement of the students.

Faculty of Education, St. Mary s University (SMU)
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The" school should design a
mechanism of avoiding shortage
of classrooms by communicating
with educational officers.

There should be consistent and

integrated work with
stakeholders.
Remedial classes should be

arranged to meet individual
differences among the students.
There should be a designed bench
mark that helps the studentsto
achieve high results in their
academic performance. It means
there should be minimum
learning competency (what
should 'be expected from a
student).

Special needs program should be
involved in the C.P.D program.
The SIP committee should
present its. report to the school
community and work based on

the feed back provided for each .

person.
Teachers should arrange field
trips for their students, so as the

© students can relate the theoretical

part of the lesson to the practical
situation through observation.
There should be mutual
observation and partnership
teaching the class room.

The school should try to generate
an income for facilitating SIP
implementation.

There should be” a performance
assessment of SIP implementation
in quarterly appraisals.

Coaching and mentoring systems
should- be designed . for all

-activities of SIP.

The duties & responsibilities of
SIP committee should. be
informed in written form to each
member. -

The school should arrange short

term trainings to capacitate
science teachers. in doing/
practicing some simple
experiments using . experiment
guidelines/manuals in the
laboratory.

The .school should design a

system of evaluating effective
teaching and students’ learnino

BI-ANNUAL BULLETIN

* SIP implementation structure
should be revised based on the
assessment of activities & the
feedback provided from - the
committee.

* The school should communicate
with some relevant NGOs (like
USAID, capacity building
organizations) for
trainings and help, i.e.to fulfill
laboratory facilities -& equip
science teachers with' sufficient
materials

* SIP committees should be
encouraged by replacing members
instead of others who left the
school

* Activity reports of SIP should be
discussed among the staff with
the scheduled program.

* A school should arrange a
program in which teachers should
get feedback from parents & their
students.
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Fresh Man Students’ Environmental Knowledge, Attitudes, and Behavior: The

Case of Adama University Technical Students
Atlabachew Getaye, SMU, e-mail: getayeatlabachew@ymail.com

INTRODUCTION

Studies rTeveal that
environmental practices stem from
knowledge and attitudes.(Kasier et
al, 1999, & Jvy and Chuan,1998).
If proper knowledge and attitudes

are instilled in learners, their
actions will, by and large, be
directed towards sustainable

development. Otherwise, they will
play a debilitating role as many
studies uncover that man’s
decision grounds on his knowledge
and experience.

Giving prominence to the
above assertion, many courtries
have conducted a survey study on
learners’ environmental
knowledge, attitudes and behavior
[Jvy and Chuan, 1998; - Aklilu
Dalelo, 2006). In Ethiopia“ too,
environmental "education is
inculcated in various subjects with
the intention of producing
environmentally friendly society.

Environmental education was
introduced in Ethiopia in 1985
when the northern part of the
country was hit by famine. Proper
environmental education is
assumed to result in forming
appropriate knowledge, know-
how, attitudes -and behavior
towards environment. Even if it is

included in the different subjects,
the issue : has not yet. got
researchers’ attention to the level
that it should deserve in such a
way that it is not common to find
many researches in the field of
environment.

In relation to Adama
University, for example, the
present researcher is unable to get
any research, done in the field of
environment despite the fact that
Adama University students in
general and Technical :students in
particular are highly linked to the
built, natural, health and physical
environment. QOur cities are
becoming automobile cities;
automotive students are expected
to play a positive role when it
comes to noise and air pollution.
Similarly, - Construction students
play the key role in the built
environment, Their environmental
behavior serves in promoting or
debilitating land use and. style of
building. Manufacturing students’
future career is related to industry
production, processing and
emissions, and it is essential "to
check the status of their
environmental knowledge, attitude
and practice. The researcher, thus,
aims at exploring Adama
University Technical learners’
views of environment. To meet the
above aims, the following research
questions were formulated.

1. How promising is Technical

learners’ environmental
knowledge?

2. What kind of environmental’
attitudes do Technical students .

have towards environment?

3. What does their environmental
behavior look like?

4, What are their sources of
environmental knowledge?

S.Are they  engaged in

environmental clubs?
Objective of the Study

The central theme of this study
is . to analyze learners’
environmental knowledge,
attitudes and behavior. The
specific objectives of the study are
to:

*  ldentify learners’ environmental
knowledge level,
*  Examine learners’ environmental
attitude;
*  Examine learners’ environmental
behavior;
*  Examine learners’ environmental
knowledge sources, and
*  ldentify whether learners are
members of environmental clubs.

Review of Related Literature

In this chapter, a review of
literature pertaining to
environmental knowledge,
attitudes and behavior is made.

Theoretical Background of
Environmental Concern

Environmental literacy,
according to many scholars,
dictates lifestyle. Environmental

ideologies emanate from existing
knowledge, attitudes and behavior.
In other words, lifestyle defines
environmental = perspectives. For
example, most people believe that
man is superior to other species
and, hence, he can subdue nature.
This . misperception, according to

Planwood . (2002) in Carter
(2004:325): .
That we are so other than

nature and so independent from it

that we need not respect it---

serves to justify a mistreatment of

the naturai world  that is

sufficiently damaging to our

planet’s Ilife-support systems that

we ourselves. are now seriously .
threatened by our own seemingly

Faculty of Education, St. Mary’s University (SM )
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rational- actions. 4s such the
dominant conception of

“rationality” is in actual fact,
deeply irrational.

We thus fail to see how one
behavior is ultimately suicidal, in
denying our dependency on the
natural world and in our failure
even to _hear in distress, we
destroy - the preconditions of our
own continued existence. It is in
this way that rationality, ywhich
ostensibly generates the various
dualities” noted above, is highly
irrational.

Others believe, on the other hand,
in sustainable development ie., in
meeting the present need without
compromising the: future generations’
need. Thus, knowledge, attitudes and
behavior play key roles in defining the
relationship of society with nature in
either constructive or destructive
manner (Pearce- and Turner, 1990;
Miller 1992; Dryzek, 1997).

Scholars spell out that national
development is presently determined
by the quality of knowledge, know
how, skills -and capacities that. a
certain society has.. Under normal
circumstances, higher education
graduates can give due emphasis to
ecological balance, formulate
adequate and environmentally friendly
policies, and use their knowledge
appropriately.

As to attitude, it emanates from
knowledge. Attitude expresses one’s
concern towards environment (Vining
and Ebreo, 1992). Environmental
attitude, according to Pelstring (1997),
is “a learned predisposition to respond
consistently in a favorable or
unfavorable manner with respect to

the environment”. This, in turn,
governs one’s behavior.
Collecting information, from a

certain citizen in general and from
learners. in particular, provides
invaluable information regarding. their
environmental ideologies. Realizing
the above merits, many countries have
conducted survey studies on students
at various levels [Jvy and Chuan,
1998; Aklilu Dalelo, 2006). .
According to Aklilu Dalelo
(2006:40), “Most of the reports on
students’ . knowledge and attitude
towards certain environmental issues
indicate that students, in general, have
poor, very general and uncritical
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knowledge, and attitudes that cannot
be rated as promising.”

Blum revised five studies in 1987,
done at national level on students’
knowledge and belief of
environmental concern. The studies
were carried out “in the United States
(Bohl,-1976; Perkes, 1973), Australian
(Eyers, 1975), England (Richmond,

1976) and Israel (Blum, 1984)” (lvy

and Chuan, 1998).

It was then common to see studies
on environmental issues. In the
Dominican Republic. a survey was
conducted on 12" grade students’
environmental knowledge and
attitudes by Roth and Perez (1989).
The finding was not satisfactory when
it comes to their environmental
knowledge and attitudes. Similar
studies -were conducted in the
Philippines (Cortes, 1991), in
Sirrgapore (Lau, 1992), and the United
States (Manning, 1992) on school
children environmental knowledge
and commitment. The report of Lau
(1992), . for instance, indicated that
learners’ environmental knowledge
and commitment was low.

Many studies were also conducted
to identify the relationship -of
environmental- knowledge, -attitudes
and behavior (Ostman and Parker,
1987; Gilffod,. 1982; Roth and Peretz,
1989; Hsu and Roth, 1996). The
studies- revealed that there was a
positive relationship among the three
factors.

Studies were also carried out on
factors which could influence
students’ knowledge, attitudes and
behavior. Factors such as curriculum
content, teaching method, education
level, residence, sex, academic stream,
source of information are found to
affect learners’ knowledge and
attitudes regarding - environmental
concern and practice (Aklilu Dalelo,
2006).

In developing countries, the studies
done on learners’ environmental
concerns were extremely limited
(Aklilu Dalelo, 2006). In Tanzania
(1992; 1989) studies were conducted
on conservation of plants. Oddly
enough, in the eyes of the- students,
conservation of the environment was
unessential.” ‘Another survey (1997)
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conducted on Nigerian learners’
environmental knowledge, attitudes
and practice turned to be

disappointing [ibid].

In Ethiopia, few studies were’
conducted in relation to environmental
education. Educators’™ views
concerning the use and protection of
natural resources were investigated.
The study revealed - that “educators
manifested favorable views regarding
the use and protection of natural
resources with an average score of
3.95 on a scale running from one to
five” (Aklilu,1998:56). Furthermore, a
survey was .carried out in some
selected Ethiopian high schools and
the study uncovered that students
were familiar to environmental issues.
They expressed also favorable attitude
toward the conservation of resources,
having limited practice experience
(Desalegn, 1998).

Research Methodology
Sample

First -year Adama University
Technical -students are the target
populations for this study. One
hundred thirty .six students were
randomly selected from a total of 621
technical students.

Instruments of Data Collection

The survey questionnaire was the data
gathering instruments. The
examination contained thirty eight
items, 18 for assessing environmental
knowledge, ten for environmental
attitudes, eight. for environmental
behavior and two for environmental
sources and club membership
related issues.  The questionnaire had
four sections: section one measured

learners environmental knowledge;
section two  assessed  students’
attitudes towards .the - environment;
sections three appraised learners

practical actions, and section four tried
to identify and check learners sources
of environmental knowledge and
membership in environmental clubs.

The education of peo-
ples is a necessary
precondition to peace.

Carlo Azeglio Ciampi
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attitude and practice. The instruments
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Environmental knowledge

R were - also checked by other of students
and Interpretation researchers for their validity and Table | exhibi f
Descrinti .. ) AR able | exhibits the frequency of
. Descriptive statistics was reliability. - The content of the res o
. : . ponse (as a’ percentage) to each
employed to analyze the data. Likert questionnaire ~ was .shown  to item in the knowledee section. OFf the
and rating scales, multiple choice environmental —experts, and their ., was only 5002 of the ql.Jestions
and True or False items were used. comments were incorporated. that ’ learners were able to answer
g;:iel;'zf:;ts were presented using ANALYSIS OF THE above average which is the minimum
. RESULTS ]scme tq kpacfs.I I;(eynce% elt :seoemse t'l[]a'lt
. 1- e qets . . earners’ knowledge of environment is
Validity and Reliability In- this chapter, report of the promising h relation to these
The questionnaire was piloted findings  .regarding learners’ specific itelTle A brief discussion of
with Cronbach Alpha on 25 students, environmental knowledge, attitudes e  srudents’ responses to the
showing  (r=0.834). and (r=0.789) and behavior is made. knowledge items is presented as
stable reliability for environmental follows.

Tablel: Frequency of responses (as percentage) to each option of knowledge

Options
S.N Item
A B C D E F
Most of the-electrical energy used in Ethiopia is produced
1-{ by 5% . 81% 60%** 9% 8%
Which of the following sources of energy contributes the
2 | least to environmental problems? **35% 23% 15% 16% 6%
3 | Which of the following is a renewable resource? 11% 9% - 7% 68%** 5%
4 | In Ethiopia, the most important energv source is 25% **60% 6% 5% 4%
In Ethiopia, one of the following regions is not better for-
S | est covered 8% 17% **50% 15% 10%
The concentration of endemic animals is partigularly high
6 | in 21% 21% 46%** 4% 7%
7 | In Ethiopia several of the eight lakes are found in 24% 51%** 10% 5% 10%
1
8 | Food insecurity can, one way or another, result from 26%. 29% 12% 2% 29%** %
Almost all of the major river basins in Ethiopia originate
9 [in : 15% 36% 33%** 4% 12%
One of the following is not urban environmental problems 7
10 | in Ethiopia. 6% 15% 34% 11% 26%** | %
11 | The principal sources of air pollutants in big cities are 12% 15% 64%** 5% 4% .
Which of the following statements is true about air pollu-
12 | tions? 29% 12% 10% 44%** | 4%
As aresult of burning coal and oil, the amount of carbon
13 | dioxide in the atmosphere is 41% 10% 7% 74%** 6%
14 | Noise levels have increased through the following except 21% 16% 35%** 14% 13%
15 | How should human’s best relate to nature? 41%** 10% 19% 25 4%
16 | Deforestation is responsible for 5% 7% 8% 78%** 1%
The major air pollutant (measured by .weight) discharged
17 | by motor vehicle is 41%** 36% 10% 7% 4%
The most important cause of desertification in Ethiopia is
18 | caused by 62% 10%** 15% 9% 4%

Note: those in ** indicate the correct answer
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Energy Source (Items 1, 2
and 4)

Of the questions, two of them ask
learners to identify energy sources.
[nterestingly, 60% of the students had
a good level of knowledge on
identifying energy sources. Similarly,
68% of students identified correctly
the renewable resource from the given
option. Nevertheless, as to item 3,
which tested learners to identify the
source of energy which contributed
the least to environmental problems; it
was only 35% of students who chose
the correct answer.

Air (Items 11, 12, 13 and
17)

The students’ knowledge on air
pollution turned to be good. -64% of
the respondents identified correctly
the principal source of air pollutant in

other hand, they failed to score above
average on the remaining two air
pollution items.

Rivers (Items 7 and 9)

Both items simply requested
learners recalling power. 51% chose
the correct answer for item 7, but it
was only 33% who answered carefully
the 9" item.

Deforestation and
Desertification (Items 16
and 18)

78% of students knew the effects
of deforestation. Nevertheless, it was
only 10% of students who were able
to identify the most important cause of
desertification in Ethiopia.

Urban Environmental
Problems (Item 10)

A high proportion of students

failed to understand the causes of

gave the correct answer.
Noise (Item 14)

A large number of students (65%)
were not able to know the causes of
noise occurrence.

General (Items 6, 8, and
14)

The student level of knowledge
on the concentration of plant (46%),
food insecurity (29%), and man-
environment  relationship  (35%)
appeared poor. In all the items, they
scored below average.

Students Environmental
Attitudes

Table 2 displays a summary of
the responses of students (in
percentages) to their attitude. Oddly
enough, learners’ scores for the
attitudinal test appeared in all cases
below average which indicated that

big cities. They also know well the urban environmental problems. In g;?i/ronn?elgtal a?t(')ttudeshave positive
effect of carbon dioxide (74%). On the other words, only 26% of the students Hees:
Table 2: Summary of responses to each option of attitude items
S . Option
/ Item: Questions
SD D N A SA
The conservation of natural resources is totally the government’s
1 | responsibility 29%** | 29% 15% 13% 13%
| 2 | The earth is a planet with only limited room and resources 12% 27% 13% 26% | 22%**
3 | Controls should be placed on industry 13% 12% 14% | 34% | 28%**
When humans interfere with nature it often produces disastrous
4 | consequences 10% 16% 24% 31% | 19%**
5 | Plants and animals exist primarily to be used by humans 8%** 18% 14% 38% 21%
6 | Humans must live in harmony with nature in order to live 15% 18% 14% 38% | 21%**
Humans have the right to modify the natural environment to
7 | suit their needs 10%** | 11% 14% | 34% 32%
The problem of desertification is a problem of unsustainable de-
8 | velopment 15% 15% 12% 28% | 29%**
Mankind was created to rule the rest of nature in any way the
9 | wishes 15%** 22% 15% 32% 13%
1 | People would be better off if they lived a more simple life with out
0 | so much technology 34% 30% 9% 20% 7%**
Note: those in ** indicate the correct answer
15
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Most of the items focus on nature.
And learners fail to have the required
attitude. It was only 29% who
expressed their disagreement
regarding item |: ‘The conservation of
natural resources is totally ‘the
government’s responsibility’.
Similarly, most students did not know
that the earth is a planet with limited
resources (82%). They also expressed
their consensus for man’s interference
with nature- for it was 19% who
contested the idea. According to the

belief of students, ‘plants and animals
exist primarily to be used by humans’.

Most -learners- believed - that
‘mankind was created to rule .the rest
of nature’. As a result, they pointed
out that “Humans have the. right to
modify the natural environment to suit
their needs’.

A large number of students
disagreed to the idea that ‘people
would be better off .if they lived a
more simple life with out so much
technology’ which is quite contrary to

nature. In addition, they did not feel
the need to place control on industry.

Hence, learners’ level of
environmental attitude was
disappointing like any -other

developing students to mention one-
Nigeria.
Students Behavior

Table 3 shows a summary of the
frequency of response to each item in
the. behavior section. The students’
correct environmental behavior score
range from 16% to 37% which is poor.

Table 3: Summary of responses to each option of Behavioral Items

Option
S/N Item Never Seldom s,ome Always
times

How often do you throw rubbish when

.1 | nobody is watching 22%** 16% 50% 12%
How often do you keep papers which are
printed on one side in order to write on

2 | the.other side? 19% 13% 44% 24%**

>..3 | How often do you take shorter showers? 16%. 7% . .. 53% 24%**

How often do.you turn off the light in

4 | rooms, which-are not being-used?" 22% 13% 28% 37 Y0
How often do you plant trees or flower

S | on a yearly bases? : o 22% 13% 48% 17%*
How otten do you'talk about probleriis

6 | related to the environment? 15% 13% 49% 17%**
How often do you point out to some one
his/her environmental unfriendly be-

7 | havior? 31% 19% 37% 13%**
How often ‘do you use plastic during

8 | shopping? 16%** " 20% 38% 24%

Note: those in: ** indicate the correct answer,

The survey focused on learners’
consumer. and general behavior. In
relation-to littering, it was only fewer
than 22% who never threw rubbish.
Similarly, -less than 24% of the stu-
dents always reused ‘items and took
shorter showers.

About 37% of the respondents had
always turned off the lights when
they were-not needed. Sadly-enough,
only 17% students also always

planted trees and flowers on yearly
basis. Likewise, only 16% students
had never used plastic ‘during “shop-
ping. . a e
The students who always en-
gaged themselves in- environmental
problem discussion were found to be
few. 23% always talked about envi-
ronmental -problems. Worse, . only
13% - of - the - respondents- -always
pointed out to someone his/her

environmental unfriendly behavior.

Students’  Percéption of
- Sources of Knowledge

The responses to the 'sources of
environmental  knowledge as. per-
ceived by the students are shown in
Table 4.
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Table 4: Most Important Source of
Environmental Knowledge

S

/

N Sources Total
General Education

1 | of School 29%
Special Environ-

2 | mental Courses 20%
Talks and Exhibi-

3 | tions 10%
Radio and Televi-

4 | sion 24%
Books and Maga-

5 | zines 4%

6 | Parents and Friends 8%

7 | Others 4%

General education at school
accounted ' for the highest
response . (29%) followed by
radio and television (24%). A
good number of students also
selected special environmental
courses (20%). Only a fairly
small percentage of students
selected talks and exhibitions
(10%), parents and friends
(8%), books and magazines
(4%) and others (4%).

Membership in
Environmental Clubs

Table 5 displays. whether
students were members to any
environmental clubs.

Table 5: Membership in
Environmental Clubs

Total
Have you ever
been a member
. Yes NO
of nvironmental
clubs/organizati
ons? 40% | 60%

As the Table shows, 40% of the
respondents pointed out that they
were members of environmental
clubs. Nevertheless, 60% spelled out
that they were not members.

Implications and
Conclusions

The. findings of this paper
may draw the -attention . of
educators. And" it may have its
own- -implications - for-  subject
teachers and curriculum
developers. The study pinpoints
that learners possess the
minimum knowledge regarding
environmental concerns. It is not
promising. Hence, in schools it

seems important to give
prominence to environmental
issues so "as to raise their

awareness. They should know
factual information -about the
environment. Particular
emphasis should be given to
noise- and air pollutions, land
degradation and. general
environmental knowledge.

Compared to environmental
knowledge, learners’ attitude was found
to be disappointing. They believed that
the government should be responsible
for protecting the environment. Besides,
learners failed to know that the earth is
a planet with limited resources.- Thus,
they speiled out that mankind could
exploit nature in any way he wishes.
Consistent to the above assertion, the
respondents made clear that there was
no need to control the industries. These
unfavorable attitudes, manifested by
learners, indicated, that the subjects have
failed to bring-about the desired change.
Thus, there is a need to redress some of
the topics so as to bring the required
affective domain.

Of all the responses, the results of
the survey in relation to environmental
behavior are saddening. The highest
score was 37%. Learners did not act
properly towards the environment. For
example, most learners did not reuse
items, turn off the lights, plant trees and
flowers and discuss environmental
issues.

Examining learners’ attitude and
behavior, one can safely concludethat
the philosophy of these particular
learners is environmental domination
instead of sustainable development. A
lot is expected from school teachers to
re-direct learners’ attitude and behavior.
As to sources of knowledge, the study
indicated that learners gain their
knowledge from both within and
outside school sources. This
implies that environmental

education should wuse both
media.
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Useful Tips for Teachers

Improving Discussion and Discourse Patterns
Melaku Girma, SMU, Dean and PhD Candidate, Faculty of Education

Introduction

Just as teachers need to learn and
practice discussion behaviors, so too do
students. For successful classroom
discussions to occur, students need to be
thought discussion skills and to be
socialized into norms that support
productive discourse patterns. Several
skills and norms are important. Below
are skills and -strategies to broaden
participation, to promote interpersonal
regard. and to heighten classroom
thinking.

Slowing the Pace and Broadening
Participation (Lyman, 1985)

‘To broaden participation and
gel real discussions requires substantial
changes to the limited - pattern of
discourse. The pace must be slovwed
doven and the norms about questioning
and ~turn-taking modified. Below are
some strategies.

Think-Pair-Share

The think-pair-share
strategy has grown out of the
cooperative learning and. wait-time
research. It is an effective way to
extend student thinking and to
increase student participation. It
challenges the assumption that all
discussions need to be held in the
whole-group settings and it has built-
in procedures for giving students more
time to think and respond . They
would employ the following steps.
Thinking: The teacher poses a
question or an issue associated with
the lesson and asks students to spend

a minute thinking alone about
the answer or the issue.

Pairing: Next the teacher asks each
student-to pair off and talk about what
they have been thinking.

Sharing: As a final step, the teacher
asks the pairs to share with the whole
class what they have been thinking
about.

Buzz Groups

Buzz groups are one among other
effective means of increasing student
participation. When using buzz
groups, the teacher asks students to

form into groups of three to six (o
discuss ideas they have about a
particular topic or lesson. Each group
assigns a person to make a list of all
the ideas group members have. Alter.a
few minutes the - teacher asks the
recorders to summarize for the whole
class the major ideas and opinions
expressed in their group.
The Chance To Listen

During many discussions,

students are not listening to one

.another.” Instead. they sit with their

hand in the air waiting for their turn to
speak. One way to promote listening

skills is to insist during some
discussions ' (those where the main

objective is to learn discussion skills)
that before a student can speak. he or
she must first paraphrase what the
student who just have finished
speaking said.
High-Talker Tap-out

It is not uncommon in whole-class
discussions to tind only a -small
percentage of the students
participating. One way to produce
more balanced participation is (o

assign one student to keep track of

each student’s participation. If the
monitor-observing a particular student
talking repeatedly, he or she can pass
a note asking that student to refrain
from further comments until everyone
will have had a turn.
Time Tokens
If the teacher has a class where a

few people dominate class discussions
and a few never say anything, time
tokens can help distribute participation
more equitably. Each student is given
several tokens that are worth 10 or 15
seconds of talk time.
Beach Ball

A final technique (particularly
effective with younger students) for
broadening participation and
promoting one. person talking at a time
is beach ball. The teacher gives the
ball tfo one student to start the
discussion with the understanding that
only the person with the ball is
permitted to talk. Other students raise

their hand for the ball when they want
a turn.
Increasing Interpersonal Regard
and Understanding (Lyman, 1986;
McTighe and Lyman, 1988).

Open and honest communication
processes are perhaps the single most

important variable for promoting
positive . classroom discourse and
discussion. Fortunately. the way

discourse occurs in. classrooms can be
heavily influenced by the teacher’s
leadership, particularly if efforts are
made to teach skills -that promote
honest communication and positive
regard among students.

Since, communication is
essentially a process of sending and
receiving massages, effective
communication requires the sender. of
message to express clearly what he or
she intends to communicate and for
the receiver to interpret the messag
accurately. “In reality, however, the
message a person intends to send often
is- not -the one the other person
receives. The intentions in the mind of
the sender may not be accurately
expressed by the gender or may be
expressed in a manner that doesn’t fit
the prior experiences. of the person
receiving the message. Whenever
either of these conditions occurs, a
communication gap develops. Beneath
are four interpersonal skills people
can use to make the process of
sending and receiving messages more
effective and to. reduce the. gap in
communication. Two of these -skills
are intended to assist the sender; two
assist the receiver.

Paraphrasing

Paraphrasing is a skill for checking
with. others.to be sure vou understand
their ideas as they intended you to
understand. Any means of revealing
understanding of a message
constitutes a paraphrase. Paraphrasing

your

is more than word swapping or merely
saying back what another person has
said. Instead. it answers the question,
~what exactly does the sender’s state-
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ment mean to me?” and requests the
sender to verify the correctness of the
interpretation. Following are some
examples.

Sender: 1°d sure like to own this book
You: - (being more specific). Does it
have useful information in it?

Sender: | don’t-know about that, but the
binding is beautiful.

Sender: This-book is too hard to use.

You: (giving an example): ‘Do you
mean, for example, that it fails to cite
research? )

Sender: -yes, that’s one example. It also
lacks an-adequate index.

Sender: Do you "have: a book on
teaching?
You: .. «(being more general): Do you

just want information. on. that topic? .|
have several articles.

Sender:-+" Neo, | want to-find out -about
cooperative learning.

Behavior Description

In .a behavior description,. one
person .reports specific.: ebservable
behaviors of another person without
evaluating them or making inferences
about. the other’s motives. If you tell me
that | am rude (a trait) or that-1 do not
care .about your opinion (my
motivations) when | am not tryingto be
rude and do care about your opinion, |
may not understand what:you are trying
to-communicate. However, if you point
out 'that'l have interrupted’ you-several
times -in:the last 10-minutes, ‘1 receive a
clearer ‘picture of -what- actions of> mine
were -affecting you.. Sometimes. it is
helpful to preface a behavior description
with  ® [ noticed that”.or *“f hear you
say”.'to-remind yourself that you.are
trying to: describe :specific .actions.
Consider the following examples:
“Kebede. you’ve talked miore -than
others on this-topic:™”
instead: of saying,

“Kebede, do'you always have to :be
the center of attention?”

or

“Aster, | really felt good when you
complimented me on my; presentation
before the class”

instead of,

“Aster, you sure go out of your way to

say nice things to people.™
Describing Feelings

Although people often take pains
to make sure that’ others understand
their ideas, only rarely do they
describe how they are feeling. Instead,
they -act on their feelings. 'sending
messages that others draw inferences
from. If you think that -others are
failing to take your feelings “into
account, ‘it is' helpful to put those
feelings into words. Instead of
blushing .and saying nothing, try ©I
feel embarrassed,” or “l feel pleased”.
Instead of” shut up!” try, <l get hurt
too much to hear anymore™ or “I'm
angry with you.”
Checking Impressions

This "skill complements
describing your own feelings, and
involves checking your sense of what
is going on inside the other person.
You transform the other’s expression
of feelings (the blush. the silence, the
tone of 'voice) into a tentative
description of feelings and check it out
for accuracy. An “impression check
describes what you think the other’s

feelings may be. and does not express.

disapproval or "approval but merely
conveys “This is how | .understand
your feelings. Am |  accurate?
examples include:

“[ “get the impression that you are
angry with me. Aren’t you?*

“Am Tright that you feel disappointed
that. no-body commented ~on your
suggestions?”

Often an impression check can be
coupled ~ easily with a “behavior
description, as in these examples.
“Konjit,. you’ve said nothing so far
and seem upset with the class. Aren’t
your

“Assefa, you’ve made that proposal a
couple of times. ‘Are you -feeling put

down because we haven't accepted

it.
Conclusion

Besides the above strategies,
specific visual tools suchas the think-
pair-share. cueing device and the
thinking matrix can help students
learn discourse and thinking skills.
For students to become effective in the
discourse system and during specific
discussion and ~ discovery lessons
requires ‘teaching student discourse

skills just as directly as academic
content and other academic skills are

thought..
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Incorporating Special Needs ...
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achieve the goal: Education for All,
ix particular.

References
Alemayehu - Teklemariyam™ (2003).
Communication Experiences - of Pre-

lingual Deaf. Students in the: Special
Classes. Ethiopian.dJournal.of Education
(EJE), June, Vol. 23 No.l. IER, Addis Ababa
University. N i

Allyn and Bacon (1997). Successful Inclusive
Teaching: - Proven. ways to detect .and
correct Special - Needs. A Viacon
Company.

Catherine"Clark, - Alan Dyson ‘and ‘Alan
Milward (1995). Towards Inclusive
School. David Fultom Publishers Ltd.
London.

Gales, R.A and Warren, S.F. (eds) (1993)
Strategies for Teaching " Students with
Mild to Severe Mental Retardation,
London.

Hallahan, ' D. Kauffman, JM.
Exceptional Children ‘Introduction
Special; Education (4" ed). USA.

Teaching Strategy Policy of MoE (1994).

Tirussew T. (2006) Human Disabilities:
Development ‘Educational and
Psychological Implications. Department
Educational. Psychology, Addis Ababa
University, Ethiopia.

(1998).
to

Faculty of Education, St. Mary’s University (SMU)

19



he
eacher

BI-ANNUAL BULLETIN

NOVEMBER 2013

Incorporating Special Needs in Primary Education and Some

Barriers of Broader Social Inclusion
Elleni Kassa, Gulele Subcity, Educaion Bureau

Background
Education plays vital role in
achieving  sustainable -economic

growth -and reducing poverty. This
becomes- real .if barriers -of broader
social inclusion are removed. To this
effect, there is high need to call
attention to the disadvantaged groups
by allocating resources and providing
assistance. The-education and training
policy (1994) emphasizes ~ the
expansion of quality = primary
education to all citizens.

Underpinning the issue, the education
sector has a strategy for special needs
education which overviews the current
situation and - strategic . priorities. It
also - ' identifies  resources  and
opportunities. To attain the strategic
outcomes, there is a defined approach
as a means to implement the overall
objectives.

Thus, education should be for all
irrespective of gender differences and
learning difficulties. Ordinary schools
should give support to the needy. In
spite of the fact that special needs
education (SNE) has been expanding
in the last decades, the main barriers
are seldom under consideration. Thus,
the paper addresses these issues and
uncovers solutions to attain the motto,
“Education for All” in light of the
Ministry of Education’s strategy in
primary education system.

Current Situation of SNE and
Policy Implementation

The Education and Training Policy
(ETP, 1994) sets a strategic plan that
encompasses - student children with
disabilities and disadvantages. The
policy forms the bases of the strategy
considering the current situation and
existing  resources. - Access for
services, prioritizing strategies and
providing responsibilities - are
important to efficient and effective
implementation.

There should be special attention
to gender-and special needs because of
different factors.. Repetition and
dropout are serious problems. Schools
are not well organized due to this
there is few data about student
children with learning difficulties.
Problems to learning also emancipates
from quality of teaching, interactions
between teachers and students, socio-
cultural environment and availability
of facilities.

Incorporating special needs in
Ethiopian education is a phenomenon
that should be addressed from many
angles. Quality education and access
to all is the first issue. Concerning
drawbacks of quality, SNE is -under-
resourced. There are also few accesses
for the needy. It mainly arises from
being unaware of the universal right to
primary education. That is why only
1% of them get access to education
(Tirussew 2006).

Teacher . education and school
management are the second issues
which lead to school children
repetition and dropout. There is lack
of "awareness ' about the children’s
problems (e.g. personal, family). This
arises from poor skill based
professionals. Weak infrastructure,
poor recording and few regular reports
including on ' budget and funding
because of lack of human resources
are other barriers in current situation
of SNE.

Access to Services

As the National Education Policy
set in line with international principles
related to special needs, the
government gives attention for 10-

20% of children who are in need to
achieve the goal of universal
education. It focuses on equal access
to public funded social services as a
strategy (ETP, 1994) which is a
barrier to “social inclusion if not
handled properly.

This strategy is, firstly, directed to
implement the. rights of citizens to
education. To this effect, developing a
guideline and modifying a curriculum
is vital. .Increasing the number of

trained manpower, . providing
appropriate materials . to schools
facilitate  the  participation  of

schoolchildren with special needs. By
building  teachers’ capacity and
facilitating school managements, it is
possible to take- affirmative action to
ensure better education for all.
Prioritizing the Strategy
There are emerging problems on
giving levels and orders on matters
that should be included in SNE. Since
the level of needs and disabilities are
not the same and uniform, like
psychological problems, there should
be strategic priorities in
implementations - to be fruitful.
Prioritizing the strategy should start
from planning in which the schools
are organized and the teachers are
appropriately educated along with
inclusive line. Developing a guideline
and provision of technical assistance

should also be -the strategy - of
priorities.
Setting time framework for

activities will end with expected
outcomes and good results if the

actual plans are- designed by
responsible bodies. Creating
awareness, planning and  reporting

inclusion of SNE and sharing ideas
with stakeholders and improving
trainings are positive outcomes.
Various Responsibilities
Inter-sectoral “cooperation and
working with partners should be
considered to address matters -related
to SNE. Favorable policy-environment
and division of duties and
responsibilities at various levels should
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be set to have collaborative effort.
Firstly, favorable policy environment
helps to support schools and teachers so
that numbers of repeaters and dropouts
will be reduced which are targeted by
SNE. Favorable policy " helps the
enhancement of quality education, gives
‘access to all and ensures equity.
Otherwise, it will continue as barrier in
benefiting the disadvantaged groups in
the education sector.

- Secondly, there should be division
of duties and responsibilities in the
education system. This will help to plan,
monitor and evaluate the
implementation of SNE at different
levels; the education sector ensures the
integration of SNE in the education
program by preparing guideline and
curriculum and facilitating conditions. If
the curriculum doesn’t consider socio-
cultural, cognitive level and humanistic
views, it is seldom able to accommodate
special needs education and hence it
becomes ineffective and inefficient.

Materials' that incorporate these
views shouldn’t be only an input, it is
possible to see them as emerging from
the teaching and learning as an ongoing
achievement of the process.

Schools identify
special needs and plan accordingly at
their level based on the schoolchildren’s
cognitive and emotional needs that
should be taken into account in setting
the curriculum that incorporates SHN.
Schools work . with communities - and
monitor the program because
communities focus on' ‘socio-cultural
values. Parents and community send
their children to school and ensure the
favorable condition for school children.
They inform children’s situation to
teachers and. school. Eventually, these
explicit views help the teaching learning
process to accommodate the target it
addresses.” Thus, -responsible bodies
should always have updated information
through networks for capacity building

and supporting each other.
Capacity building

Different sources are not stretched
to boost up school management and
teacher educator. This trend should be
changed. Firstly,. there should be
collaborative work with expertise to
increase the number of trained
manpower. Teacher ‘education sector
should provide relevant education to
produce skill based professionals of
SNE. Introductory course of SNE and in
-service trainings to teachers could help
increase human capacity. Teachers
should participate in action research,
identify good examples and support
students with special needs. Secondly,
budget should be allocated for capacity
building. It should support for learning,
improve materials and facilitate support
system.

There should be cooperative -and
partnerships with Ministry of Education
and other organizations like MoH,
Labour and Social Affairs to have strong
horizontal relation (ETP1994). School
management has to cooperate in order to
implement materials with SNE and
bring positive attitude in the school.
Supporting System

As part of educational sustainability
towards SNE, there are different
supportive systems in which schools,
teachers and students receive supports.
When the network system is not well
established in supporting co-teaching,
training teachers is one of the remedy to
tackle barriers of social inclusions.
There might be a need for additional
expertise like doctors and psychologists.
Technical assistance to the management
is another support. Establishing resource
centers (or using existing special school
as resource center) helps teachers to
know their students and provide proper
support. Therefore, needs have to be
assessed case by case involving parents,
teachers and other professionals.

A great majority of school children
who repeat/dropout -school can attend
ordinary school with some supports
from their teachers. A minority of
schoolchildren who have disabilities like
hearing and visual impairments,
however, need be taught in special class.
Consequently, forming special units and
classes is helpful to support in small
groups as early as possible.

Plan should be set to ensure regular
support at management level. -School
management should address its own

responsibilities. Guidance, information
about existing special classes and
cooperating with communities and
additional expertise-are among its task to
use supports properly. Teachers should
exchange information among each other
about schoolchildren. It in turn helps to
give classroom assistance and adapt
materials. There should also- be
coordination and cooperation among
stakeholders (e.g. parents, teachers, and
other professionals) to help the needy
learn and participate so that universal
primary education for all is addressed
properly.
Summary

In Ethiopian socio-cultural aspect,
children with learning difficulties
seldom get attention and special needs
education seems neglected in most
cases. This arises from lack of
awareness. Weak economic capacity and
shortage of trained manpower are other
constraints -to implement SNE in
schools. The curriculum and materials
are not inclusive special education. The
third challenge is poor understanding of
the issues by some officials.

Creating awareness about
children with learning difficulties has
main valve. The special needs education
program has its own benefits to attain
education goals. It improves quality of
teaching-learning process by addressing
special needs in the school curriculum,
by building teachers’ capacity and by
improving classroom- and school-
environments for marginalized children.

As education is the key to
sustaining economic growth and
reducing poverty, the ministry should
assure access to quality education which
encompasses school children with
learning difficulties.

Conclusion

In general, many school children
have temporary or long term learning
problems. These students are at risk of
repetition- and dropout. They have
learning difficulties and are excluded
from education. Thus, with respect to
including SNE in schools’ main
concerns, revisiting the curriculum and
teachers’ effectiveness shouldn’t be left
for tomorrow. In relation to this, a
comprehensive and coordinated
approach must be established among all
stakeholders operating in the education
sector.

(to be continued on page 19)
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Bird’s Eye View on the Advantages and Benefits of e-Books
Versus Traditional Books

Yasin Omer, EIPO, Copyright & Community Knowledge Research,
Registration & Information Team Leader

1. INTRODUCTION

Ancient- Greeks made significant
transition from orality(Socrates) to
literacy (Aristotle). Predictably, this
préctice of reading helps to strengthen
literacy proficiency. The more we read
the better readers we become. A
significant correlation exists between
the frequencies of reading books and
literacy levels.

Similarly, youth who  read or
write letters in their leisure time at
home score significantly -better on
literacy scores (Willims, 1999).

When if” comes to higher
education institute students, those
students who read for fun as well as
for study do better academically than
students who do not read beyond what
is required for their course work
(Burgess and Jones, 2010).

As students move into the work
force, a significant loss in literacy skill
level can occur over their life, unless
they read at home or away from the
job ((Willims and Murray, 2007).

There are also various noteworthy
relationships between  literacy rates
and positive social behavior.. For
example, there is correlation between
high. youth literacy . rates and low
crime rates, low unemployment and
dependence on social welfare, and low
health care expenditures (Willims,

2003). . S
Similarly, high levels of adult
literacy are-associated with higher level
of employment and wages, lifelong
learning activities, participation in
society, and level of health (lbid,
2003).

A strong correlation has even been
found between literacy levels and the
likelihood of time spent. in _prison
(National :Endowment for the Arts,
2007). The NEA has found that 50
percent of Americans who are readers
have far higher levels of cultural and
civic engagement than non-readers.
And so, they visit more museums, play
more sports, exercise more, do more
outdoor actijvities, and they are much
more likely to volunteer and vote (Ibid,
2007).

A significant correlatiqn has also
been found between library use and
social involvement.” People who
frequent libraries have higher levels of
trust, are more likely to be involved in
their community, and show a high level
of civic engagement (Johnson, 2010).

On the contrary, with the advent
and advancement of Information
Communication  Technology (ICT),
writing and reading-frem newspapers to
novels, academic reports to gossip
magazines—are migrating ever faster to
digital screens, like laptops and cell
phones. Traditional book publishers are
putting out *“vooks”, which place videos
in electronic text that can-be read online
or an iPhone. Others are republishing
old " books in electronic form. And
libraries, responding to demand, are
offering more e-books for download
(Hargittai, 2002).

Indeed, Web site designers know
very well that people generally do not
read much online. Web site users tend to
browse pages rapidly, and read only
about 20 percent of the text on an
average pace (Nielson, 2008).

From the aforestated fact, one can
understand that a typical “screen
based reading behavior” is emerging

2005).

characterized by more time spent on
“pbrowsing and scanning, keyword
spotting, one-time reading, non-linear
reading, and reading more selectively,
while less time is spent.on in-depth
reading, and concentrated reading(Liu,

When on-line, people switch
between two poor kinds of reading—
“tunnel vision” reading in which one
reads a single bit of. text without the
sense “of -the context, -and. “marginal
distraction,” - which happens, for
example, when ‘a person reads textual
feeds on the sidebar of a web ssite such
as the blog(Liu, 2010).

Hence, recently a new wave of
considerable discussion about the
advantages and benefits of eBooks
versus Traditional books -has been
taking place in the popular press and
online.

Bearing this.in mind, this paper
alternately examines the advantages

and Dbenefits of eBooks versus

Traditional books.

2.The Advantages and
Benefits of eBooks Versus
Traditional Books

Before any one decides to buy
either an eBook or Traditional book,
it’s important to realize that there are
some advantages and benefits of each.
And so, one should always evaluate
his/her own needs before deciding.

2. 1. The Advantages and

Benefits of eBooks
* Travel. If you’re on the go a lot,
you know how heavy regular titles
are, particularly if you intend to
finish one book while you are out
and need to bring another book with
you. eBooks allow you to bring a
whole library with you wherever
you go. You can switch between
titles with ease and the weight is
lighter than a standard paperback.
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® Storage. Those who own a lot of
books know how much space they can
take up, but with a reader, your
bookshelf is located on a small handheld
device, your computer or on both. This
will save you a lot of storage space and
also means you have a backup online if
something happens to your books.

® Price. eBooks are often cheaper in
the long run because there are no
printing fees associated with them. In
fact, you can. often find free eBooks
online,. whereas physical books almost
always cost you something. You must
remember, however, that readers are not
free, you are going to spend a good
amount upfront for a device like this.

® Speed. When you buy an eBook,
your reward is instantaneous. Whereas if
you .order a book online you have to
wait for it to arrive before the fun
begins.

® Font adjustments, With an eBook,
you can instantly change the darkness of
the lettering or the size of your font.
When your ‘eyes feel strained after
reading a paper book too long, you have
little choice but to stop reading. With an
eBook, you can just change the font size
and keep going. This is also a great
feature for those who need large print
books.

® Night reading. If you read in bed,
an eBook may be a-good option as many
readers come with built-in reading
lights. These are easy to use and won’t
get in the way like the lights attached to
actual books do.

® Searchable. Allowing easier access
to a single desired occurrence and easier
comparisons of multiple occurrences.

e Enhanceable. Resources designed
to enhance text use and comprehension
can be embedded into an eBook by the
developers or by teachers. These
resources might be designed to support
students’ understanding of the text
(example:- definition, - explanation,
pictures) ~or .extend ' their learning
(example:- background, information,
primary source material, links to related
documents). By supporting students’
literacy skills, embedded resources can
also help students with diverse learning
needs achieve success in their efforts to
read and learn from eBooks.

® . Modifiable. Can be changed during
use to meet the needs of the reader

BI-ANNUAL BULLETIN

(multiple .languages). It also allows
students to add their own documents and
images to the book, or annotate the text
with personal observations in the form
of notes.

® Environmental Friendly. They are
produced without using a printing press,
fuel for delivery and they are paper-free
and ink-free. Hence; there are no trees
cut to create it and the cost is cheaper.

®  Availability. eBooks are available
seven days a week, and twenty- four
hours a day.(Harness 2009;McKenize
2012; Sasson 2010)
2.2.The Advantages and Benefits of
Traditional Books

® Resale value. Like music
downloads, you’ll never actually be able
to resell electronic books. If you are into
collectable books, this is a particularly
big problem and you should only use
physical titles.

® Reading ease. This one. is only
really a benefit for those that would
otherwise- ‘read eBooks on their
computers or phones. If you buy a
commercial eReader, it will probably
use ink technology that will not hurt
your eyes -with backlight. Nevertheless,
you don’t need to worry about this
problem with a physical book.

® No devices needed. If you find
yourself in a small town without your
cell phone or computer, you won’t be
able to download .a new title for your
eBook, but you can always stop by a
local bookstore and pick -up a new
paperback.

® No batteries. While most readers
have a good battery life, there will still
be times where you forget to charge it
and then can’t read at all. You’ll never
have this problem with a standard book.

e No warranties needed. If your
eReader breaks, you will have nothing
to read until you receive a new one.
Some devices let you read the-titles you
have saved on your computer, but it’s
just something you’ll never have to
worry about with a physical book. Best
of -all, if a book does get damaged to
where you can't read it,-you can just-go
to the bookstore and buy another copy,
rather than worrying if it is still covered
by the manufacturer’s warranty-

® Tradition. Let’s face it; you're
never going to get that comforting smell
of paper or the weight of a good book in

NOVEMBER 2013

your hands when you read an eBook.
And while you can flip ahead in an
eBook, you can’t do so in a matter of
seconds and flip right back to your page.

As one can see, both types of books
have many advantages and benefits; the
decision. is ultimately up to the user.
Some people find technology more
convenient, while others find the weight
and smell of books to be comforting.

In' conclusion, HEIls; such as, St.
Mary’s University College should play
active role to equip their library with
both types of book collections and assist
their students to make the best out of
them.
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How to Cut Down on your Drinking

At the beginning of a new
year, it is common to hear such
personal decisions as, will do
(or not do) this and that in the
forthcoming new year™ But only
god knows if these people are
really as good as their golden
words to fulfill the promises they
pledge. Most often, many people
forget what they promise to do or
to be as of the beginning of the
New Year as time goes by and
keep on the old tradition they

were used to. Amongst the
promises people often mention in
such occasions include

withdrawal from addictions such
as alcoholic  drinks, - khat,
cigarettes, and/or other addictive
substances which affect the
human mind and chemical
composition -of the® body n
various ways. The- contributor of
this piece, for instance, has been

trying to give up drinking alcohol"

in his New Year promises for
many -years in the past. But he
failed to date.

Whatever reasons. may be
attributed to our drinking habit,
based on studies and practical life
experience, it is quite
understandable that being
addicted to alcohol is absolutely
dangerous. Though it is ‘better
said than done’, let us skim over
the following piece of writing on
how to cut down our alcohol
intake -and gradually become
alcohol free " individuals. The
source is the internet.
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Contributed by Tamrat Haile

If you are drinking too.

much, you can improve your life
and health by cutting down. How
do you know if you drink too
much? Read these questions and
answer "yes" or "no":

e Do you drink alone when you
feel angry or sad?

e Does your drinking ever make
you late for work?

e Does your drinking . worry
your family?

e Do you ever drink after telling
yourself you won't?

e Do you ever forget what you
did while you were drinking?

e Do you get headaches or have
a hang-over after you have
been drinking?

If you answered "yes" to any of
these questions, you may have a
drinking problem.. Check with
your doctor to be sure. Your
doctor will be able to tell you
whether you should cut down or
abstain. If you are alcoholic or
have other medical problems,
you should not just cut down on
your drinking—you should stop
drinking . completely. . Your
doctor will advise you about
what is right for you.

If your doctor tells you to cut
down on your- drinking, these
steps can help you:

1. Write your reasons
cutting down or stopping.

for

Why do you want to drink less?
There are many reasons why you

may want to cut down or stop
drinking. "You may want to
improve your -health, sleep better,
or get along better with your
family or friends. Make a list of
the reasons you want to drink less.

2. Set a drinking goal.

Choose-a limit for how much
you-will drink. You may choose
to cut down or not to drink at all.
If you .are cutting down, keep
below these limits:

e Women: No more than one
drink a day

e Men: No more than two
drinks a day

These limits may be too high
for some people who have certain
medical oproblems or who are
older. Talk with your doctor about
the limit that is right for you.
Naw-—write your drinking goal
on a piece of paper. Put it where
you can see it, such as on your
refrigerator or bathroom mirror.
Your paper might look like this:
My drinking goal .

[ will start on thisday
[ will not drink more than
drinks in 1 day.
[ will not drink more than
drinks in 1 week.
or

will stop drinking alcohol.

cont’d on back
inside cover page)
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Altruism - a Slowly Fading away

Societal Value
Mulualem -Denbegna

The Merriam Webster dic-
tionary defines A/truism as unselfish
regard, devotion or concern to the
welfare of others. It is a traditional
virtue in many cultures, and a core
aspect of various religious traditions,
though the concept of 'others’, towards
whom concern should be directed, can
vary among cultures and religions.
Altruism is the opposite of selfishness
or egoism. There has been some de-
bate on whether or not humans are
truly capable of achieving altruism.

Altruism is distinguished from
feelings of duty and loyalty. It is a
motivation to provide something of
value to a party who must be anyone
except the self, while duty focuses on
a moral obligation towards a specific
individual or collective. Pure altruism
consists of sacrificing something for
someone other than the self (e.g. sacri-
ficing time, energy or possessions)
with.no expectation of any compensa-
tion or benefits, either direct or indi-
rect. Much debate exists as to whether
true altruism is possible. Arguably, the
act of sharing, helping or sacrificing
may be primarily motivated by the
gratification it brings in turn.

The concept of altruism has a
long history in philosophical and ethi-
cal thought. The term was originally
coined in the 19" century by the
founding sociologist and philosopher
of science, Auguste Comte, and has
become a major topic for psycholo-
gists, evolutionary biologists, - and
ethologists. While ideas about altru-

ism from one field can have an impact
on the other fields, the different meth-
ods and focuses of these fields lead to
different perspectives on altruism. In
brief, altruism is caring about the wel-
fare of other people and acting to help
them. It is all about helping, comfort-
ing, sharing, cooperation, philan-
thropy, and community service.

Most, if not all, of the world's
religions promote altruism as a very
important moral value. Buddhism,
Christianity, Hinduism, Islam, Jain-
ism, Judaism, Sikhism, etc., place
particular emphasis on altruistic mo-
rality. Altruism, for instance, figures
prominently in Buddhism. Love and
compassion are components of all
forms of Buddhism, and both are fo-
cused on all beings equally: the wish
that all beings be happy (love) and the
wish that all beings be free from suf-
fering (compassion).

Altruism was also central to the
teachings of Jesus Christ found in the
Gospel, especially in the Sermon on
the Mount. and the Sermon on the
Plain. “You should love your neighbor
as yourself” seems to be the founda-
tion of Christianity. Many biblical
authors draw a strong connection be-
tween love of others and love of God.
It is stated in the New Testament that
for one to love God, first they must
love their fellowman. According to the
Bible, no one’is said to genuinely love
the invisible God before s/he loves the
tangible human being near him or her.

In Islam, too, the concept of
altruism is the notion of 'preferring
others to oneself. For Muslims, this
means devotion to  others’ need
through complete forgetfulness of
one's own concerns. The importance
lies in sacrifice for the sake of the

greater good. Islam considers altruists
as abiding by the highest degree of
nobility.

On the other hand, many studies have
observed the effects of altruism on
happiness and health and have consis-
tently found a strong connection be-
tween volunteerism as well as current
and future health and well-being. In a
study of older adults, those who vol-
unteered were significantly higher on
life satisfaction and will to live, and
significantly lower in depression and
anxiety. Altruism and helping behav-
ior have not only been shown to im-
prove mental health, but physical
health and longevity as well.

However, despite all these moral-
istic and religious implications as well
as health benefits, altruism seems to
be slowly fading away from the mind-
set and practice of a sizable number of
people especially those living in our
main cities and the surrounding areas.
The writer of this piece wishes to ex-
ercise maximum caution ‘and prudence
not to jump to hasty generalizations or
broad conclusions and put every met-
ropolitan in the same basket. This arti-
cle is aimed simply at shedding light
on the need to maintain our long-held
Ethiopian altruistic tradition, which
had been the basis for our strong so-
cial fabric.

Several factors are cited as possi-
ble reasons for the fast declining of
altruistic values in our society. One of
them is modernization and the ensuing
pervasive egoistic trends.
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Indeed, the so-called
modernization has had a marked
impact in changing the
personality of our society
especially those living in the
metropolis. As attachment to
one’s tradition and . culture
decreases and modernity
increases as a result of societal
modernization, people tend to
have lower societal-oriented
achievement motivation and a

higher need for individual-

focused achievements.
Globalization and - the

subsequent inflow of western

cultures and life styles gave way
to individualism, which is an
alien mode of personality to the
Ethiopian community. And,
individualism is growing fast to
the level of egoism, a personality
drive aimed at maintaining and
enhancing favorable . views of
oneself..- Unlike -altruists, the
egotists. have- an overwhelming
sense of the centrality of the 'Me":
of their personal qualities.. They
have no concern for others,
including “those loved or
considered as "close". Although it
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observation indicates
Ethiopian traditional
value of altruism - in the
metropolis ~ is being rapidly
eroded and replaced by high level
of striving  for self-achievement
and aggrandizement. The
metropolis altruistic orientations
are being gradually transforming
into a- more modern pattern
consisting of individualism and
egoism. People are -tending  to
place more value on personal

layman
that the

economic gains than - societal
reward and advancement.

Especially the younger
generation ' in the metropolis

appear to ‘be .moving - towards
attaching more importance to
comfortable self-life ‘and less
emphasis on social values of
helping and being there for each
other. The younger generation is
increasingly ascribing = higher
ratings to the wvalues of
individualism and lower ‘ratings
to collectivism, altruism,
patience, and compassion.

True, in light of the growing
globalization and technological
stride world-wide I am not
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civilization. Not at all! But, it is
my strong belief that we can
embrace modernity and its
associated benefits without
compromising and sacrificing our
long-held ~and risk-free good
traditions such as being
altruistic, hospitable and
compassionate. These are our
hallmark societal wvalues that

promote collective work and
ultimately entail collective
growth.

Altruism promotes our own
happiness. The more we care for
the happiness of others, the
greater our own sense of well-
being- becomes. I would like to
conclude this piece of writing by
quoting .the famous noble prize
winner Tibetan . monk and
activist - Dalai Lama. “Many
illnesses can be cured by the one
medicine of love and compassion.
These qualities are the ultimate
source of human happiness, and
the need for them lies at the very
core of our being".
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Phrasal Verbs

In this edition of ‘The Teacher’
we will deal with some of the phrasal
verbs used in the English language.
According to Encarta Dictionary,
phrasal verbs are verbs combined with
other words to give a meaning, a
meaning usually different from the
one the combined words give
individually. In short a phrasal verb is
“ a verb combined with another word,
that is, a verb followed by an adverb,
a preposition, or both, used with an
idiomatic meaning that is often quite
different from the literal meaning of
the individual words. Examples
include ‘put up with,” meaning
‘tolerate,” and ‘stand for,” meaning
‘represent.””” We can have thousands
of phrasal verbs in English that are
used idiomatically in addition to or
along with the plain or literal usage of
the words in the language.

In this issue, we shall see some
phrasal verbs taken from internet
sources. They are elaborated by
appropriate sentences that show the
meanings correctly. For now, we will
deal with A to D in alphabetic order;
and God willing, we shall treat others
in the coming editions of this bulletin.

Account for
(inseparable) to explain
Abebe’s wife was angry at him
because he could not account for
the lipstick on his collar.

Acquaint with

(separable) to make someone
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aware of or familiar with someone
or something .
You should acquaint yourself with
cultures from around the world.
Act up
(intransitive) to behave poorly
(human); to reoccur (disease); to
malfunction (machine)
I think I'll stand.rather than sit
because my hemorrhoids are
acting up again
Add on
(separable) to increase or enhance
something by joining or uniting
something to it
We've decided to add on another
bedroom to the house.
Add up
(intransitive) to result in a certain
total
I've calculated that over and over,
but it just doesn’t add up.
Add up to
(inseparable) to result in a certain
total
The money I lost in the slot machines
added up. to over three hundred
dollars.
Ask for
(inseparable) to deserve a negative
consequence
George is asking for trouble.
Ask in
(separable) to request someone to
come in
At the end of the date, | asked
Mulu in.
Ask out
(separable) to request someone to
go on a date with you
I asked Mulu out again. She
refused.
Back away
(intransitive) to retreat backwards
The crowd backed away as the
terrorist blew himself up.
Back down
(intransitive)
disagreement

to concede in a

The mugger backed down when he
saw that Belay was carrying a
9mm handgun.
Back up
(separable) to make copies of
computer files just in case
something happens to the original
files
Please be sure to back up your
files before you go home each day.
Back up

(separable) to help or support
I will back my friends up no matter
what they do.

Back up
(separable) to go in reverse
When Steve passed the beautiful
girl hitchhiking on the freeway, he
immediately stopped the car,
backed up, and offered her a ride.

Bail out
(intransitive) to jump out of an
airplane (usually when it’s going
to crash)
Luckily the pilot bailed out before
his plane hit the side f the
mountain.

Bail out
(intransitive) to quit or stop doing
something (usually when
experiencing difficulties)
The congressional candidate
bailed out of the race because
there was no hope that he could
raise enough money to win.

Bail out
(separable) to rescue someone
financially from a difficult
situation
Belachew’s uncle bailed him out of
the financial problems he was
having.

Ball up
(separable) to roll or form
something into a round shape
When Zerihun does his laundry,
instead of folding everything nicely
when it’s done, he just balls
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everything up and throws it in a
bag.

Bash in
(separable) to damage something
by hitting it violently
Vandals bashed in the windows
of my new house.

Beat up
(separable) to hurt someone by
hitting and/or kicking: them re-
peatedly
The bully beat the other kids up
for their lunch money.

Black out
(intransitive) to lose conscious-
ness momentarily
Belay had a.very severe headache
and blacked out several times, so
his doctor admitted him to the
hospital.

Blend in
(intransitive) to match or look the
same as the surroundings
In Belay's neighborhood, if you
don't blend in, you'll get beat up.

Blow off
(separable) to remove with pow-
erful force
The bomb blew the roof off the
house.

Blow up
(intransitive) to suddenly become
angry
The teacher blew up when she
discovered that the students had-
n't done their homework.

Blow up
(separable) to explode or to de-
stroy something with an explo-
sion
Mulu was arrested for blowing up
Belay's car with a homemade
bomb.

Blow up
(separable) to inflate
Al's job was to sell the balloons.
Jim's job was to blow. them up.

Bone up on
(inseparable) to review, study, or
practice a subject for a short pe-
riod of time
I need to bone up on my math as
I have a university entrance exam
at the end of the month.

Boss around
(separable) to tell someone what
to do repeatedly
Mulu likes to boss people around.
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Break down
(intransitive) to stop functioning
John had to learn to become a
good mechanic as his car was
always breaking down.

Break down
(intransitive) to lose control of
one's emotions
Belay broke down in tears when
he heard that Mulu had been ar-
rested.

Break in
(separable) to work or repeatedly
use something so that it becomes
comfortable or easily usable
Belay's shoes hurt him as he had
not yet broke them in.

Break in
(intransitive) to forcibly enter a
building
Belay called the police when he
thought he heard someone break-
ing in.

Break into
(inseparable) to forcibly enter
Mulu broke into the car to steal
the stereo.

Break out
(intransitive) to suddenly develop
or erupt
A riot broke out in Los Angeles
today.

Break up
(separable) to cause to disperse
or scatter
What time did the cops break the
party up last night?

Break up (with)
(separable) to end a relationship
Have Getachew and Almaz bro-
ken up yet?

Bring about
(inseparable) to make happen
Alemu’s new girlfriend brought
about some positive changes- in
his behavior.

Bring around
(separable) to guide someone or
convey something
I will bring the new intern around
the office when she gets here.

Bring around
(separable) to persuade, to cause
to some on to do something
through persuasion
Mulu’s passionate speech
brought Belay around to donating
to her organization.
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Bring down
(separable) to cause to fall
The rebels in Syria are hoping to

bring - the Assad government
down.

Bring forth
(separable) to produce or give
rise to

The eager new intern brought
forth many new ideas on how to
run the company.
Bring in
(separable) to arrest someone; to
bring someone to the police sta-
tion (usually for questioning)
The police brought Belay in for
robbing the bank.
Bring in
(separable) to reach a verdict
The judge declared a mistrial be-
cause the jury could not bring in a
verdict.
Bring in
(separable) to earn money
Senait hates her new job, but she
is bringing in a lot of money.
Bring on
(separable) to cause to appear
Bring on the birthday cake!
Bring up
(separable) to raise or rear
Mowgli was a boy brought up by
wolves.
Bring up
(separable) to mention
When talking to Mulu, Belay
never brings up her criminal re-
cord.
Brush up on
(intransitive) to practice; to im-
prove your skill or knowledge
Belay went back to school to brush
up on mathematics.
Burn down
(separable) to destroy by fire
Please don't smoke in bed for you
may burn the house down.
Butt in
(intransitive) to enter a conversa-
tion uninvited
"Excuse me for butting in, but [
couldn't help overhearing...”
Call off
(separable) to cancel
Mulu decided to call off her wed-
ding with Belay.
Call up
(separable) to telephone
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Aster called the priest up to tell him
the wedding was off.
Clam down
(separable) to stop being emotion-
ally distressed
Belay was so upset that nothing
could calm him down.
Carry on
(intransitive) to continue
Belay was not sure if he could carry
on any longer.
Catch on
(intransitive) to become popular
Belay is hoping that being short, fat,
and bald will catch on.
Check in
(separable) to register(usually at a
hotel, airport, or hospital)
The terrorist sweated nervously as
he checked his baggage in.
Cheer on
(separable) to support or encourage
with shouts of praise
The crowd at the marathon cheered
the runners on.
Cheer up
(intransitive) to become happier or
less miserable
Belay cheered up at the end of the
night.
Cheer up
(separable) to make someone be-
come happier or less miserable
We tried very hard to cheer Mulu
up, but nothing we did worked.
Chicken out
(intransitive) not to do something
because of fear
Belay wanted to ask Mulu out on a
date, but he chickened out.
Clean up
(separable) to clean completely
When living with others it is impor-
tant to clean up afier yourself.
Color in
(separable) to fill with color
(usually an outline)
Belay happily colored in the pic-
tures in his textbook.
Come about
(intransitive) to happen
How did that come about?
Come across
(inseparable) to find by chance
As Belay was cleaning up his room
he came across Mulu's phone num-
ber.
Come along
(intransitive) to appear
Belay was quite happy until Mulu
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came along.
Come along
(intransitive) to accompary some-
one who takes the lead
Hagos asked me to come along on
the trip, but | decided not to.
Come along
(intransitive) to progress
Things are coming along well at
work these days.
Come around
(intransitive) to change one’s
opinion or position
After our long debate, Zeberga
finally came around to my point of
view.
Come back
(intransitive) to reply, retort
When Sisay criticized Mulu, she
came back with some very sharp
criticism of him.
Come back
(intransitive) to even the score
(sports)
France came back to beat England
after being down I- 0 all game.
Come back
(intransitive) to recall
[ think I remember that story. It’s
all coming back to me now.
Come back
(intransitive) to be restored
I was sick and weak, but now I feel
better and-my strength is coming
back.
Come back
(intransitive) to return to a place
one has been before; to return to a
previous activity
Belay left our office, but quickly
came back after discovering he had
left his keys here.
Come by
(inseparable) to obtain
(accidentally)
I’m not sure how [ came by this hat,
but I've had it for years.
Come by
(intransitive) to visit informally
[ was in the neighborhood so |
thought I would come by to see how
you were doing.
Come down
(intransitive) to become sick
Belay came down with the flu.
Come down
(intransitive) to reduce to the
essential element
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In politics everything really just
comes-down to the economy.
Come down
(intransitive) to precipitate, fall
from clouds
Snow has been coming down for
about 2 hours now.
Come down
(intransitive) to descend, fall, go
down
It’s been hot all day. Finally the
temperature is starting to come
down a bit.
Come down
(intransitive) to criticize
Belay came down on Mulu for not
washing the dishes after dinner.
Come in
(intransitive) to arrive, get.in
News came in that next'year’s car
models have just come in.
Come in
(intransitive) to place in a race or
contest
Molla came in second in the Bos-
ton Marathon.
Come in
(intransitive) to be received
(signal)
No matter how much Belay ad-
Jjusted the antenna, the radio sta-
tion just didn’t come in very well.
Come into
(inseparable) to acquire
Mulu came into a lot of money
when her grandfather passed
away.
Come off
(intransitive) to appear
Gizachew doesn’t come off as be-
ing very intelligent.
Come off
(intransitive) to fare, happen in a
particular manner
The meeting came off as well as
could be expected.
Come off
(inseparable) to have recently
completed or recovered from
After coming off a nasty hip injury,
Haile went on to win the Sydney
Marathon.
Come on
(inseparable) to advance progres-
sively
Our soccer game ended as dark-
ness came on.
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Come on
(intransitive) to project a particular
personal image
Mulu comes on as a very serious
person, but is actually, quite fun.
Come on
(intransitive) "to start running, be-
come available
[ wish the electricity would come on
again. It is dark in here
Come out
(intransitive) to become known, to
come into public view, to debut
The news of the candidates past
sexual misconduct came out just
before the election.
Come out
(intransitive) to turn out, result
Everything came out fine in the end.
Come out
(intransitive) to declare one'’s posi-
tion publicly
The senator came out against gay
marriage.
Come out
(intransitive) to reveal that oneself
as homosexual
-After years of trying to act straight,
Belay finally came out.
Come over
(intransitive) to change sides -
Sisay has finally come over to our
way of seeing things.
Come over
(intransitive) to visit casually
Gedeon and his wife are coming
over to watch football tonight.
Come through
(intransitive) ‘to do what is expected
or required
[ really needed to get tickets to the
show and Belay, my buddy, came
through for me and got me a pair.
Come through
(intransitive) to be communicated
Bezawit's displeasure with Solomon
really came through when she hit
him upside the head.
Come up
(intransitive) to be mentioned
In Belay's conversation with Mulu,
the topic of their wedding never
came up.
Come up
(intransitive)
near
Birtukan came up and introduced
herself.
Come up with
(inseparable) think of

to approach, draw
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Trunesh came up-with a brilliant
idea. .
Come up on
(inseparable) to meet or discover
by accident
Endalkachevww came upon a nventy
dollar bill while walking down the
street.
Copy dawn
(separable) to record in writing
Argaw told Elleni about the ‘idea.
She copied it down and sold it to
the highest bidder.
Crank up
(separable) to increase .the power
-or volume
Every time that song comes on the
radio, I crank it up.
Cross out
(separable) to draw a line
through something
[ didn’t have an eraser, so | had
to cross out my mistakes instead.
Cut down
(inseparable) to reduce
[ decided to-cut down his alcohol
consumplion.
Drop away
(inseparable) get worse .Se-
lamawit’s grades are dropping
away.
Die down
(intransitive) to decrease
The noise from the party finally
died down around four in the
morning,.
Die out
(inseparable) decrease momentum
or severity
The fire died out soon.
Dig up
(separable) to look for and find hid-
den things or information; find
something by digging in the ground
* Mary was paid thousands of dollars
to dig up some dirt on that promis-
ing politician.
Alemayehu dug up an old box in
the garden.
Dish out
(separable) to allocate, dispense, or
distribute food from a container
After dinner, Max dished out some
delicious fruit salad for desert.
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Doze off
(intransitive) to fall asleep
You know you're a boring speaker
when your entire audience dozes
off.
Drag on
(intransitive) to.continue for what
seems to be an extremely long time
The speech of the Prime. Minister
dragged on and on until we all got
too tired.
Draw up
(separable) to prepare
Lee Harvey was happy to have the
Soviets draw up the assassination
plans.
Dream up
(separable) to think of (something
new)
The CIA and the KGB-were always
dreaming up new ways of keeping
tabs on each other.
Dress up
(separable) to put on formal or very
nice clothing
Emebet likes to dress her son up to
go to church.
Drink up
(separable) to finish a drink
Bobby drank his juice up and went to
bed.
Drop off
(separable)-to unload or deliver (on
the way to somewhere else)
If you are going to the store, could
you drop me off at Sirgut’s house on
the way?
Drop off
(intransitive) to decline (in number);
to sleep
Towards the end of the school year
university enrollment numbers drop
off a little.
He always drops off during classes.
Drown out
(separable) to make a sound inaudible
with a louder sound .
Gidey uses his iPod to drown.out all
of the people’s voices around him.
Source: Microsoft l:ncarta. 2009 ed.”
Rich Mcirr, finet.

Cambridge  Advanced  Learner's -English
Dictionary

Errors, like straws, upon the surface flow;

He who would search for pearls must dive below.
John Dryden
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(I Shall Never Be Born)”

Introduction

The aim of this: paper is to show the
similarities-and differences that are sup-
posed to- be -existing. between -the two
novels of the -Ghanaian renowned au-
thor, Ayi Kwei Armah’s “The Beauty-
ful Ones Are Not Yet Born,” and that
of the Ethiopian:locally.reputed author,
Abbe Gobegna’s Amharic novel
“hADALI°- ‘alwoledim’ — which liter-
ally means °/ shall never be Born’”.
This comparative analysis.tries to give
some highlights on the similarities and
differences of these novels written by
the two authors of differing social, po-
litical, geographical, linguistic, psycho-
logical, educational/academic and other
backgrounds.

With regard to time, these two au-
thors are said to be contemporaries. In
light of their literary contributions, they
both are the same breeds of the post-
colonial Africa wherein the indigenous
people of the majority of this continent
were ‘exposed to fatal hopelessness due
to the negative effects of colonialism
and postcolonial indigenous politics.
Those effects, which were manifested in
various aspects, were felt almost every-
where in Africa. The autochthonic cul-
tures were adulterated; vernacular reli-
gious beliefs and traditions were modi-
fied or changed; the so called postcolo-
nial period elites who took over the
political seats. everywhere were selfish
and blind obedient of their former colo-
nial masters, and due to all' these and
other concomitant factors the people in
Africa were once more exposed to their
own ‘colonizers’ through a new trend
called neocolonialism indirectly im-
posed by the former white colonizers.

The people of Africa, in some in-
stances, like the case of Ethiopia, were
forced to suffer from nostalgia to the
European colonizers due to the severity
of the agony they used to face at home
by their own merciless kings and rulers
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who reigned upon them after the so
called independence.

* “It'was in that period of the postcolo-
nial Africa that few heroes in the realm
of literature arose and tried to express
their voice in lieu of the majority. There
is a saying in Ambharic, ‘ye’enat hod
zingurgur new’, which literally means
“The womb of a mother is spotty.[as is
the skin of zebra]”. This is to mean that
a mother gives birth to persons whose
behavior is different; one evil the other
good, one greedy the other generous,
one hero the other gutless, etc.

In this regard, among those African
children who shouted to the brim to get
their voices heard among the peace lov-
ing people of the world are the ones
mentioned in- this small paper, Abbe
Gubegna of Ethiopia and Ayi Kwei
Armah of Ghana. Be’alu Girma of
Ethiopia (who is believed to have lost
his life by the Dergue Regime for the
love he had to unadulterated literature),
Alex La Guma of South Africa, James
Ngugi Wa Thiong’o of Kenya, Chinua
Achebe and Wole Soyinka of Nigeria
are also among the few who fought the
fight of the people with sole help of
their pens and high spirit which did
even despise death itself. Intimidation,
killing, exile, and all sort of suffering
which those/these weeds of history, the
usurpers, posed to dishearten and stop
the literary works of Africa’s writers
didn’t 'work that much, though we lost
miany a great personalities like that of
Be’alu Girma of Ethiopia who was mys-
teriously killed in the previous regime
of Ethiopia some 30 years back.

It goes also without saying that
many more authors and journalists have
been and still are victims of despots all
over the world due to their attempt to
freely express their ideas in speech. or
writing.

Comparative Literature Analysis in
Brief

Fanta Ayalew, Lecturer, SMU

Normally, any English dictionary
has it that ‘compare’ means ‘examine
differences’ (Cambridge Adv. Learner’s
Dictionary) and/or ‘examine people or
things for similarities’ (Microsoft En-
carta Dictionary) and hence this word
needs at least two things for compari-
son. Our common sense has it as well
that when comparing things we can also
examine differences, not only similari-
ties as such; it is through comparison
that we obtain how two or more per-
sons/things are similar or different one
to the other.

Therefore, when we say comparative
literature we mean, in short, it is a
“study of literature across different
times and cultures,” and its programs as
literature studies in universities and
colleges of various institutions in the
world “are interdisciplinary, but stress
language skills and critical theory.” In
addition, “The academic discipline of
Comparative Literature practices liter-
ary criticism on works written in differ-
ent languages and/or coming from dif-
ferent cultures. Other types of art may
also be compared, especially if they,
like opera or film, have a written aspect.
(http://www.dartmouth.edu/reg/courses/
desc/colt.html/)

Moreover, answers.com defines it
that Comparative Literature (aka Comp
Lit) is, the combined study of similar
literary works written in different lan-
guages, which stresses ‘the points of
connection between literary products of
two or more cultures, as distinct from
the sometimes narrow ‘and exclusive
perspective of English Literature or
similar approaches based on one na-
tional canon. Advocates of comparative
literature maintain that there is, despite
the obvious disadvantages, much to be
gained from studying literary works in
translation.
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Comparative literature is an inter-
disciplinary field whose practitioners
study literature across national borders,
across time: periods, across languages,
across- genres, across boundaries be-
tween literature and the other. arts
(music, painting, dance, film, etc.),
across disciplines (literature and psy-
chology, philosophy, science, history,
architecture, sociology, politics, etc.).
Defined most broadly, comparative
literature is the study of "literature with-
out borders." Scholarship in Compara-
tive Literature includes, for example,
studying literacy and social status in the
Americas, studying medieval epic and
romance, studying the links of literature
to folklore and mythology, studying
colonial and postcolonial writings in
different parts of the world, asking fun-
damental questions about definitions of
literature itself..(ibid)

With regard to the origin or the
coming into being and effect of com-
parative literature, the aforementioned
source states that “One of the first to
anticipate the study of Comparative
Literature was Johann Wolfgang von
Goethe. In the early 19th century,
Goethe promulgated the idea of Weltlit-
eratur, or World Literature, though he
didn't follow up with any comprehen-
sive critical work on the subject.”(ibid)
To mention just few others, Hugo
Meltzl de Lomnitz, H.M Posnett, Alex-
ander Veselovsky ., and Viktor Zhir-
munsky are prominently cited by many
as pioneers of comparative literature
(Comp Lit).

After few decades of the time in
which Wolfgang and other contempo-
raries propagated this modern theory of
that century, Comparative Literature
studies began to develop in universities
and colleges worldwide. Primarily, the
19th century comparatists used to focus
on European literature, but as of the
threshold of the 20th. century, the scope
and domain of comparative studies
grew alongside increased Western
scholarship about non-Indo-European
languages. (ibid)

For a comparative literature to be
viably successful and effectively mean-
ingful, it goes without saying that there
need to be a commendable knowledge
and an admirable command of the lan-
guages to be tabled on the itinerary of
comparative analysis. For example, if
any practitioner wants to carry out a
comparative - literature analysis of two
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novels or a work of literature in any
genre, be it drama or poetry or any
other, that practitioner should have a
commanding knowledge and skill of the
languages those pieces of literature are
written with. This knowledge of lan-
guages incorporates many things; does
the comparatist understand the level of
communication in those respective lan-
guages? Can s/he identity or realize all
the language usage — the idioms, figures
of speech, axioms, sayings, parables,
denotative and connotative meanings of
words, etc.? Does s/he know the relig-
ion, the culture, the history, etc. of those
countries whose literary pieces are to be
compared and get analyzed? By and
large, it is not easy for any comparatist
to simply go headlong to the analysis
work before s/he checks his/her capac-
ity in regard to the points mentioned
here around. It is because of this that
some scholars say comparative litera-
ture needs a high level of precaution as
answers.com has to say the following:

The interdisciplinary nature of the
field means that comparatists typically
exhibit some acquaintance with transla-
tion studies, sociology, critical theory,
cultural studies, religious studies, and
history. -As a result, comparative litera-
ture programs within universities may
be designed by scholars drawn from
several such departments. This eclecti-
cism has led critics (from within and
without) to charge that Comparative
Literature is insufficiently well-defined,
or that comparatists too easily fall into
dilettantism, because the scope of their
work is, of necessity, broad. Some ques-
tion whether this breadth affects the
ability of Ph.D.s to find employment in
the highly specialized environment of
academia and the career market at large,
although such concerns do-not seem to
be borne out by placement data that
shows comparative literature graduates
to be hired-at similar or higher rates
than their- compeers in English.
(accessed on March 28,2011)

The Importance of Com-

parative Literature

In a certain mode of thought,
needless to mention here, there is noth-
ing unimportant.. Everything is created
for purpose. Though the issue at hand
has nothing to do with this notion of the
usefulness nature of any being in the
cosmos of the universe :in which our
galaxy is a dot there, we -can examine
how comparative analysis ‘in the litera-
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ture of various societies is useful and
important.

The life of people everywhere on
this planet is nearly similar. They face
almost the same natural and man made
calamities. They express their resent-
ment or indignation and happiness in
languages and paints or the like and the
magnitude of their emotions is .quasi
similar. They face bad rulers and good
rulers; they undergo sufferings and/or
delightful moments. Therefore, it is the
responsibility of comparatists to com-
pare and contrast the societal life all
over the world and create a bridge so
that people come to learn that the peo-
ple of this or that nation do not have a
significant difference in humanity and
the: manifestations thereof. Compara-
tists play a great role in studying the
common characteristics that exist in all
oral or written literature of the people
of the world and they can realize the
source as well as the final goal of hu-
manity is one and the same, though
there are linguistic, geographical, tech-
nological and some other differences as
temporary barriers.

To the comparatists themselves,
this field of literature is vitally impor-
tant for a number of reasons two of
which are the following ones:

-What scholars in Comparative
Literature share is a desire to study
literature beyond national boundaries
and an interest in languages so that
they can read foreign texts in their
original form. Many comparatists also
share the desire to integrate literary
experience with other cultural phenom-
ena such as historical change, philoso-
phical concepts, and social movements.
(ibid)

It is, therefore, worth ‘mentioning
that any comparatist can benefit them-
selves along with many other interested
individuals or groups in many ways if
they are engaged in the field of com-
parative literature. Out of those bene-
fits,” gaining an access to -an exotic
knowledge of the skies and the con-
tents within and without, enjoying the
funs created by other societies, and
serving communities as-'a means of
bridging through literary lubricants are
the major ones.
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Some Background on

Abbe’s Book

Ethiopia is said to be
one of the two countries™ in
Africa which has not been
fallen under colonialism.
Nevertheless, it is empirical
to remember that her people
had tasted the effects of
colonial invasion for five
years - before WWII.
Historians say that Ethiopia
was not under colonialism in
its strictest sense due to the
fact that her people were
fighting the ~ Italian
expansionist invaders day
and night in those five years,
and hence she was rather in a
mood of rebellion not in a
disposition . of submission.
Whatsoever the case, we
Ethiopians had had that
experience of being ruled by
colonizers, for a short period
of time though.

After the fight -for
independence - was over- at
around the end of WWII,
there was- a sort of cultural
confusion. The elite who had
an . exposure to European
education and scholastics
were in limbo at home being
confused by the frustration
created by the gap between
their new identity and the
indigenous one. There was a
conflict with respect to the
old tradition and: culture
especially among the so
called educated people.
Those five years of colonial
experience had really
devastated many vernacular
customs and practices . and
had boosted the
consciousness of the youth
towards modern
gubernatorial styles, for most
of them had been abroad for
schooling or had at least read
books the contents of which
were against traditional
oppressive monarchial and
landlord regimes. It was after
this conjuncture in the history
of Ethiopia that few
enlightened writers came into
being and tried their best to
awaken the sleeping mass to
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rise for their freedom though
their attempts were in vain at
least up until 1974 of the
great Ethiopian Revolution
that had wiped out the
monarchy for good.
Nevertheless, it is pitifully
regrettable that that
revolution had been hijacked
by the military and wasted
after all the sacrifice it
needed to happen.
Understandably, it seems that
the dream of those African
writers is not yet fulfilled.

Nowadays, we observe
poverty: and lack of good
governance almost in every
corner of the continent.
Hence, . it is possible to say
“The beautyful ones are not
yet born,” just to borrow
Armah’s fantastic expression
of his unbearably hellacious

emotions. (By the way,
Armah’s spelling for
‘beautiful’ in his title is

‘beautyful’.)

A Short Biography
of Abbe Gobegna

Abbe Gubogna was born
on June 17, 1932. To the
reader’s surprise, his mother
was nearly 17 years of age
when she dies after giving
birth two children, Abbe and
his elder sister. He was three
and a half years at that time.
We can imagine at what age
of his mother he was born
and through this we can
envisage also how the
marriage custom of the
people of Ethiopia in those
old days was terribly
unacceptable in the standards
of modern marriage.

Abbe attended the
traditional schooling of the
church from the first level to
the fifth level, i.e, the final
stage. He was said to be
extraordinarily outstanding in
his religious education. He

came to Addis after he
finished all his religious
education - from different

traditional schools in Gojam,
one of the 14 provinces of the
country in the those old days.
In Addis, he was given job

opportunities in various big
and small churches to serve
as ‘Debtera’, a -religious
leader of the praying session
who is more educated than
the .ordinary priest and
deacon and has the
authentication to compose
special hymns and poetic
poems on the spot at the
middle of a Mass to be
performed for a special
occasion or a holy day.
(Interview with his wife,
Mrs. Desta Shibeshi,, March
21,2011)

Abbe: later joined modern
education making use of his
extraordinarily special talent
in the church education and
completed his high school
within few years. After
completing his high school,
he didn’t attend any higher
education but by his own
extra efforts, he was able to
have a good command of the
English language even to the
extent of composing two
fictional works in this same
language. (Michael, Abbe
Gubegna, interview, March
1,2011)

‘Alwoledim’ (I  Shall
Never Be Born) is one of his
best politically oriented
novels publisehd in 1962 for
the first time. But due to the
fact that it was highly strong
in censuring the ruling
system of the monarchial
hegemony of the time, the
book was banned after some
800 copies were sold out to
the public. Not only banning,
the rest of the books along
with the sold ones, when it
was possible to retrieve them
by.tracing the buyers, were
burnt and Abbe was exiled
inland to lead an atrocious
life with much work under
the- supervision of the
security. - (Elias Ayalneh,
‘Ye’Abbe Gubegna.. Yeb’er
Tegadlo’, P.10)

Needless to mention their
names and year of
publication, Abbe Gubegna
has generally 24 fiction and
non-fiction works of
literature two of which are
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‘The Savage Girl> and
‘Defiance’ that are written in
English. (ibid)

After fighting with two
Goliaths, the former King
Haile Silasie and-the latter
the military junta which
usurped the people’s
revolution _erupted . by
students and civil servants in
1974, with his bare hands and
a pen added in fact, Abbe
was killed in 1980 by the
security of the Dergue
Regime who were sent for
same mission to eliminate
him from the surface of both
Ethiopia and literature due to
his political activism. (ibid,
his son, Michael, also
believes that Abbe was more
of political activist than a
novelist.)

A Short Biography of
Ayi Kwei Armah

Ayi Kwei Armah was
born in 1939 to Fante-
speaking parents in the twin
harbor city of Sekondi
Takoradi, in western Ghana.
On his father's side Armah
was descended from a royal
family” in the Ga tribe.
Armah -grew up in this
British' colonial port, in a
multilingual environment. In
his early education, Armah
was admitted at the
prestigious Achimota
College, a secondary school
in Accra; its alumni include
Kwame Nkrumah, Ghana's
first president, and the writer
Kofi Awnoor.

In 1959, Armah went on
scholarship to the Groton

School in Groton,
Massachusetts. After
graduating, he - .entered

Harvard University, where
he changed, from literature to
Social Science Studies,
receiving a BA degree in
sociology, with honors.
While in Harvard, he

published a short story,
entitled 'The Ball',. ‘in
Harvard Advocate. Upon

moving to Algeria, Armah
worked as a translator for the
magazine: Revolution

]
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Africaine. ‘Falling seriously ill, he was
hospitalized in Algiers and Boston. Ar-
mah then returned to Ghana, where he
was employed  as  a scriptwriter for
Ghana Television and later taught Eng-
lish at the Navarongo School. Between
the .years 1967 and 1968, he was editor
of Jeune Afrique magazine in Paris. In
1968-70- . Armah studied at Columbia
University, obtaining his M.F.A. in
creative writing:

In the 1970s Armah worked as a
teacher in East Africa, at-the College of
National Education, Chamg'omge, Tan-
zania, and at the National University of
Lesotho. He has also lived in Dakar,
Senegal from the :1980s and taught at
Amherst, and University: of Wisconsin
at Madison. In in:the village of Popen-
guine, some 70 km from Dakar, he has
established -his own publishing -house,
Per Ankh: the African Publication Col-
lective. His first three novels, written
during his time in East Africa, were
published by -Heinemann,: a multi-
national company,: with which he had a
complex relationship from™ the begin-
ning.

Armah began his career as ‘a writer

in the 1960s. He published poems and.

short stories in the Ghanaian magazine
Okyeame, and in Harper's, The Atlantic
Monthly, and New African.

Ayi Kwei Armah has totally written
some 33 short stories and novels alto-
gether up until now. According to
www.answers.com, Ayi Kwei. Armah is
well - and alive now.  http://
www.highbeam.com/doc/1G1-
17380972.html accessed on March 28,
2011) '

The Story of 0000010 »
" (I Shall not Be Born)

In this novel, there is a
woman, -a poor woman, just only a
pauper living on the streets. She is not
married but becomes pregnant from
someone she doesn’t {want to] recog-
nize him. It is the baby inside her that
becomes the major character through
out the novel in the first person point
of view.

This unnamed baby, fetus in
our case, who from- the very outset
refuses to get born.and mix up with
his contemporaries, confronts his poor
mother saying that he doesn’t want to
be born unless the worldly conditions
are favorably conducive for his up-
bringing and the consequent earthly

life he is to face ahead becomes favor-
able. He strongly argues-that the cur-
rent grotesque setup of the world ‘is
terribly disgusting. This fetus believes
the placenta he is wrapped with in his
mom’s womb is very much wider and
more comfortable than the real world
he rebuffs to come to live with others
amongst the community.

After declining to be born for
about 42 years, and staying there defi-
antly in his mother’s womb for such a
long period of time, saying whatever
he wished to say, finally this fetus be-
comes willing to be born. Even after: his
birth, he keeps on his defiance as before
and speaks his truths with no restrain.
But his unusual behavior ultimately
brings his fate to an end under a kanga-
roo court and he is killed by .shooting.
As this man was odd through -out the
novel in all aspects, before the shooting,
he begs his killers to allow.him to dig
his own grave so that they.are not going
to exploit the cheap labor of poor daily
laborers to dig his grave with. a cheap
wage or remuneration. He was ‘kind’to
this extent, you see?

The story of “The Beautyful
Ones Are Not Yet Born”

The story of this “internationally
well known novel is about one-nameless
Ghanaian railway station traffic control-
ler who represents people who struggle
to survive on the menial wage of income
they receive. He works: at the railway
station and leads a hand to -mouth eco-
nomic life. He abhors corruption' though
he leads a frugal life due to his-low:in-
come. He is a dedicated employee who
avoids any corruption. He- vehemently
opposes anyone who tries to tempt him
to take part in any corruptible acts. This
man, called as ‘The Man’ in:the novel,
deplores all kinds of corruption- and
embezzlement even though -he knows
that his friends become rich overnight
via insincere way of wealth accumula-
tion which is the major characteristic of
officials in the post colonial ‘Africa, in
this specific case Ghana. This character
feels that he is the reason for the eco-
nomic suffering of his family, a wife,
Oyo, and three children.due to his in-
ability to involve in corruption. But on
the other hand, he is proud of his deci-
sion not to have been involved in that
treacherous act of corruption like his
schoolmate, Joseph Koomson, who is
known for his luxurious life due to his

engagement’in the embezzlement via his
political power. But this man is dedi-
cated only to innocence. and.defies the
challenges that come from his friends
and the family including from his
mother-in-law to get him involved in
corruption and get rich sooner.

The story shows the two .facets of
life'in Ghana, not-only of Ghana, in fact,
but that of almost all parts of the post-
colonial Africa, for that matter, for they
all share the same fate in both cases of
the oppressors or the oppressed. On one
hand, the poor, the slums, the ghettos,
are represented by the protagonist, ‘The
Man’,. and on the other hand, the rich,
the filthy rich, the corruptible, people. of
the real estates, are represented by
Koomson, his classmate. ‘The. teacher’
and ‘The Man’, who are seen stumbling
with- their real wage to connect the one
end of the month with the other.end of
the coming month are representatives of
the majority of Ghanaians while Koom-
sorr:and ‘the like along. with their. loots
are representatives of the thieves and the
scoundrels who suck the blood .of the
country and her people to the maximum.

This story,, which depicts. the
postcolonial -Ghana in a novel, ex-
poses the public secret that Ghanaian
elites have-overtaken the white colo-
nizers ruling :system. along: with ali
the means-and mechanisms. the white
people had-been exercising. Finally, a
revolution erupts' as a solution to the
untold suffering of ‘the people in the
novel, as it 'was practically true that
there  was a revolution in. Ghana to
depose the then Nkrumah. . From bad
to worse, . after :the .revolution takes
place-by the .soldiers,. the police,. the
ones who were the major catalysts for
the coming into being of the:new
revolution,: get themselves involved

in another corruption. A new fatalis-

tic system-replaces the-former fatalis-
tic system. The novel gets-its name
here: “ The Beautyful Ones Are Not
Yet Born,” the ‘y’ letter purposely
put for some effect the author warits
to convey.

Some Analysis

These two writers are from two sepa-
rate countries. Their countries are re-
gionally different;, one from West Af-
rica, the other from East Africa. Armah
is highly educated in terms:of modern
literary aspects while Abbe. didn’t get
that much = chance. of = being
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educated in the strictest sense of modern
literature. Armah has both a BA and an
MA degree in his writing profession. But
Abbe had a church education and was a
high school graduate. But by his own
effort to update himself through reading,
like his contemporary, Paulos Gnogno,
he was able to be miracutously dynamic
individual. Armah has an exposure to
outside literature and working
experience but Abbe had mainly
Ethiopian . traditional experience - and
liturgical knowledge of the Ethiopian
Orthodox Church.

With respect to language and
civilization, -both writers differ in many
ways. Due to colonial pressure, Armah
has an opportunity to speak some foreign
languages in addition to his own native
one while Abbe used to speak the old
Ethiopian church language, Ge’ez, and
Ambharic -with which he might have not
got extraordinary exotic knowledge from
internationally renowned - authors.
Therefore, it could be unfair if one
compares the works of these writers in
the strictest sense of comparison.

Nevertheless, since both writers
have nearly the same- experience with
regard to both the colonial invaders and
neocolonial vernacular oppressors. it is
possible to -sec some similarities and
differences as well in their manner of
writing their novels.

Theme

The theme of both novels is the same.
For an outsider, it seems that they have
copied one from the other. But that is not
the .case, though they are
contemporaries. The similarity of their
theme is resulted from the similarities of
the empirical conditions in their
respective countries during the time they
wrote their novels.

Ghana with a name “Gold Coast™ had
been a colony of the UK until .her
independence in 1957. After her
independence, Kwame Nkrumah, who
was not as good as his words after
independence, was her president. But
his presidency had not changed the life
of the people into a better direction,
rather. life was deteriorating from time
to time; corruption was in rife,
dictatorship was ongoing till that system
was deposed by a military coup in 1966.
It was this social wave and atrocity by
rulers that inspired Armah to write this
book. And as a major theme, the novel
provides a description of the existential
angst of the book's hero who struggles to
remain clean when everyone else around
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him has ‘succumbed ‘rot'.
(Wikipedia.com)

Likewise, "in Ethiopia, there was
colonial intluence for five years from
1935 to 1942. The king had escaped to
the UK for fear of his life leaving behind
his subjects. But after five years. when
Ethiopian patriots were nearly to secure
victory, the king came through the Sudan
and united his force, the military force
he received trom Britain in her colonies
of Egypt and Sudan, with that of the
patriots and finally defeated colonialists.
After the king was reinstated to his
throne, a new ‘type of tyranny and
corruptible system was put in place until
it was toppled again by public uprising
in 1974. As a matter of fact, the military
coups of some African and other similar
countries of despotic rulers had the same
chance of replacing one evil system with
another equally evil or at times even
more malicious system of government.
(Elias Ayalneh, op.cit. p.57) It is this
rotten time of the monarchy and that of
the military which sued later that had
inspired. Abbe to -writc this novel to
mean every political system is likely to
be corrupt and intrinsically tyrant. The
theme of this Amharic novel is hence to
depict the struggle of the novel’s hero,
like that of Armah’s ‘the man’, while
trying his level best to avoid being a
member of an ugliest social and political
system which was rotten by corruption
and social injustice.

to

Characterization

Armah’s major character is not
explained in any name. The protagonist,
known as ‘The Man’, goes as strong as
ever until the climax. He lives in
poverty. He gets some ‘opportunities’ to
get involved in corruption but he doesn’t
make use of thenmr even if his wife tempts
him continuously to do so. He never
regrets for his being unable to involve in
the corruption, but he laments thinking
that he is not able to properly supporl his
five family members, including himself.
Not only him. but there are also innocent
and incorruptible. citizens, like the
teacher, . though this guy, the teacher,
doesn’t seem to have an access to
corruption, unless "he sells chalks and
dusters or' the blackboard, which is
totally unviable. The major character
passes the ‘exam’ posed by the
difficult life in Ghana unlike those
many who become accomplices to the
rotten political systems in both regimes
of the postcolonial period. “The man’ is
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free. He speaks freely what he feels. His
freedom of conscience comes from.his
being free of corruption. He was tempted
many times but they couldn’t implicate
him to their dirty system.

Abbe’s baby character. later born
when he reaches 42, refuses to be born
arguing that the world is not suitable to
live'in. This unnamed character. like that
of Armah’s ‘The Man’, speaks whatever
he feels understanding that no one can
get him out as long as he is inside his
mother’s womb. He opposes every social
practice that doesn’t help the majority
gain any upheaval in life. There are no
other significant characters in this novel.
We remain passive guests to listen the
grudges of this baby if we happen to read
this book. But after his birth, and when it
is possible for the security to arrest him:
the court process begins and finally he is
executed. But the relief he gets is bright.
And it gives the reader a sort of relief
due to his free speech about the evil
doings of evil leaders and dirty political
systems.

Setting

Time wise, the setting of Armah’s
novel covers the time from 1965 to 1966
during which the old regime of Kwame
Nkrumah was toppled by a military
coup. Moreover, it covers the pre and
postcolonial era. During that time,
Nkrumah was encouraged by the
colonizers to serve them. as a go-
between to freely get any raw material
for their industries and factories. With
respect to place, the story of the novel
takes place in a coastal city of Ghana
called Sekondi Takoradi. . Nevertheless,
novels like Armah’s or Abbe’s do not
seem to be-time bound. They work
whenever there is tyranny in any
historical conjuncture like the fantastic
books .of George Orwell, specifically
*The Animal Farm’ and ~1984°. They are
rather symbolic to people who suffer
under the samc yoke of suppression from
their despotic rulers.

In terms of time, the setting of
Abbe’s novel is the same as the setting
of Armah’s. The difference is Nkrumah
was the ‘President’ of Ghana while Haile
Silasie was the ‘Emperor’ of Ethiopia.
The rest, the military stuff and the
corruption, the despotism, the poverty
thereof, were similar in both countries.
Therefore, the setting covers particularly
the two postcolonial governments of the
country  with an - extension = of
applicability to same events any time in
any future.

il
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Point of View

The pointof view of a literary work
is the perspective from which the reader
views the action and characters. The
three major types of point of view. in
novels are - omniscient (all-knowing
narrator outside the story itself),. first-
person (observations of a character who
narrates the story). and third-person-
limited (outside narration focusing on
one character’s observations). (Microsoft
Encarta, 2009)

In light of this, the point of view
from which the story of ~The Beautyful
Ones Are Not yet Born™ narrated is the
third person limited while Abbe Gubegna
in his novel uses the first person point of
view through out this piece of creative
writing. In terms of credibility, that of
Armah’s seems to grip the attention of
readers, for it most often uses the third
person, - while the character in Abbe’s
novel is less credible due to the point-of
view it employs: This is due to the fact
that " first -person narration usually faces
some challenges from readers. For
instance, it is better to trust the narration.
“He is truthful person,” than “I am
truthful person.” This is just an example
we can mention with respect the point of
views under discussion.

Plot

The plot of a novel is the narrative

and thematic development of the story—
that is, what happens and what these
events mean. English novelist E. M.
Forster, author of works such-as A Room
with a View (1908) and . Howards End
(1910), referred to the plot as a “narrative
of ~events, thc emphasis - falling ‘on
causality.” By this statement, he meant
that plot is a series of events that depend
on one another, not a sequence. of
unrelated episodes.(ibid)
* A story of -a novel gets its. flesh
when and if -the -author is capable - of
designing a good and gripping plot that
creates suspense in readers. A novel with
poorly presented plot is likely to be quit
by readers even .before perusing some
pages ahead. Therefore, an author with
the -necessary knowledge in literary
works should give special focus to their
plot when writing a novel or any piece of
creative work.

The unnamed protagonist - of
Armah’s first novel, referred to as "the
man" works at a railway station and is
approached with a bribe; when he
refuses, ‘his wife becomes furious and he
can't help feeling guilty despite his
innocence. The novel expresses the

frustration many citizens of the newly-
independent states in Africa felt after
attaining political independence. Many
African states like Ghana followed
similar paths in which corruption and the
greed of African elites became rampant
here and there. Corruption in turn oozed
down to the rest of society and the 'rot'
that . characterized .- post-indepcndent
Ghana, Ethiopia or any other similar
global -nation for that matter, in the last
years of Nkrumah-is a dominant theme in
the book.

The case of our poor protagonist in
Abbe’s novel is also similar with that of
Armah’s. He is a victim of the notion that
his country is spoilt by corruption -and
decides that it is not worth coming to
Ethiopia as a new citizen.. His decision
not to be born highly worries his mother
and they get into harsh quarrel at times.
She provokes him fo let her free but he
refuses saying that she was to blame for
the pregnancy which was done out of his
free will to come and suffer. He asks her
to fulfill all what he needs when he is
born if she wants him to leave her free.
Their -conflict gets. a- pause when he
finally becomes kind to get born at the
age of 42. But as soon as he was born, he
was accused of what he has been saying
inside his mother’s womb. Nevertheless,
he continues his unrestrained expression
of his feelings in what come- may
manner. Finally. the confliet gets high
and he is killed by the ones whom he was
afraid of before birth and because of
whom he was belligerently opposing his
mother not to be born.

Conclusion

-~ The Beautyful Ones Are Not Yet
Born’. hence, = 1 Shall Never Be Born!™

An attempt has been made here above
to show some literary connection
between two African novels. one from
Ethiopia written in- the-official language
of the country, Amharic, and the other
from Ghana written in English.

Both Ethiopia and Ghana are
countries of Africa found in the east and
west of the continent respectively. Due to
their geographical location. they have. a
difference -of three hours.with reference
to. GMT, for - Ghana -is found
perpendicular to Greenwich, some 45
degree latitudes afar. Apart from this
natural difference, they have also. some
other differences such as language.
culture, colonial ‘experience,
psychological makeup, economy and the
like.

Nonetheless, despite all these and other
differences, both countries "have: some
things in common. They both had been
victims of -colonial invasion; Ghana by
UK, Ethiopia by Italy, though for a short
period of time and in fierce struggle for
independence. In differing circumstances,
both had been occupied for.a certain
period of time. The pcople of both
countries . have been suffering under
untold suppression by their own children
who took over political power from their
masters of the colonial invaders and these
stooges of African despots have been
impowverishing the majority of the people
while they = themselves have been
climbing up to the tower of wealth and
power. Both countries..have had writers
of social realism and- political activism
who have been struggling' for. the
economic and political freedom of the
people.

It is to show these similaritics and
differences in literature that the title to
this. paper was selected. In light of this,
an etfort has been made in this paper to
see how these two writers of various

culture and language have exhibited
nearly ~ the samc -social issue of
corruptible and  spoilt gubernatorial

system of their respective. nations. The
similarity of the novels begins at ‘the
gate’, just when we see their titles: And
we can blend them to give us one
“original®.idea of - ** The Beautyful Ones
Are Not Yet Born’, hence, ~ 1 Shall
Never Be Born!® =
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The right to a quality education is, I believe, the perfect path to
bridge the gap between different cultures and to reconcile various
civilizations. Without such a right, the values of liberty, justice and
equality will have no meaning. Ignorance is by far the biggest dan-
ger and threat to humankind.

Mozah bint Nasser Al Missned
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The universe is
change; our life Is
what our thoughts
make It.

M.A Antoninus
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It's not that some
people have will-
power and some
don't. It's that
some people are
ready to change
and others are not.
J. Gordon
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I don't know the key
to success, but the
key to failure is try-
ing to please every-
body.

Bill Cosby
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How to Cut down ...
Cont’d from page 24

3. Keep a "diary" of your
drinking.

To help you reach your
goal, keep a "diary" of your
drinking. For example, write
down every time you have a
drink for 1 week. Try to keep
your diary for 3 or 4 weeks.
This will show you how
much you drink and when.
You may be surprised. How
different is your goal from
the amount you drink now?
Use the "drinking diary" be-
low to write down when you
drink.

Now you know why you
want to drink less and you
have a goal. There are many
ways you can help yourself
to cut down. Try these tips:

Watch it at home.

Keep a small amount or no
alcohol at home. Don't keep
temptations around.

Drink slowly.

When you
drink, sip your
drink-  slowly.
Take a break of]
1 hour between
drinks. Drink
soda, water, or
juice after a
drink with alco-
hol. Do not
drink on an
empty stomach!
Eat food when
you are drink-
Ing.

Take a break
from alcohol.

Pick a.day or two
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each week when you will not
drink at all. Then, try to stop
drinking for 1 week. Think about
how you feel physically and
emotionally on these days. When
you succeed and feel better, you
may find it easier to cut down for
good.

Learn how to say NO.

You do not have to drink
when other people drink. You do
not have to take a drink that is
given to you. Practice ways to
say no politely. For example, you
can tell people you feel better
when you drink less. Stay away
from people who give you a hard
time about not drinking.

Stay active.

What would you like to do in-
stead of drinking? Use the time
and money spent on drinking to
do something fun with your fam-
ily or friends. Go out to eat, see a
movie, or play sports or a game.

Get support.

Cutting down on your drink-
ing may be difficult at times. Ask
your family and friends for sup-

port to help you reach your goal.
Talk to your doctor if you are
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having trouble cutting down. Get
the help you need to reach your
goal.

Watch out for temptations.
Watch out for people, places,
or times that make you drink,
even if you do not want to. Stay
away from people who drink a
lot or bars where you used to go.
Plan ahead of time what you will
do to avoid drinking when you
are tempted.
Do not drink when you are angry
or upset or have a bad day. These
are habits you need to break if
you want to drink less.

Do not give up!

Most people do not cut down or
give up drinking all at once. Just
like a diet, it is not easy to
change. That is okay. If you do
not reach your goal the first time,
try again. Remember, get support
from people who care about you
and want to help. Do not give up!
Source: collegedrinking-changethe

culture (website)

*The following image is also taken
from the internet.
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